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ABOUT THE YEIP

Prof. Theo Gavrielides, YEIP Scientific Coordinator
Over the last few years, the terms violent radicalisation, hate crimes, xenophobia,
extremism and terrorism have become central features in our political, policy and
public debates, social media, academic writings and research, TV, radio, paper and
online news. Indeed, much has been written and said about these terms; the beliefs and perceptions that feed them, as well as the criticism, sensitivity and controversies that surround them. It is not my intention to repeat them here.

In fact, the purpose of this book is to help move the debate forward by helping all
those interested in the topic of violent youth radicalisation to see it from a new
prism. It is with this hope that I applied to the European Commission (EC) to fund
the Youth Empowerment and Innovation Project (YEIP) that has informed this publication.
YEIP was a 3-year Erasmus+ funded programme that designed a youth-led, positive policy prevention framework for tackling and preventing the marginalisation and violent radicalisation among young people in Europe. The project run between March 2017 – February 2020. It was developed in response to Erasmus+ Key
Action 3 – Policy Experimentation. The Erasmus Call was directed to high level public authorities, focusing on
policy. IARS agreed with the Home Office to delegate its power to the Institute, which applied on its behalf
and was successful in proposing a youth-led project that would bring together one of the largest consortia of
public and civil society organisations to achieve the Call’s objectives.
Led by young people and coordinated by Dr. Theo Gavrielides (Founder of The IARS International Institute),
YEIP was delivered in partnership with 18 partners from seven EU countries to construct and test an innovative, policy intervention model founded on the principles of restorative justice, positive psychology and the
Good Lives Model (GLM).

Table 1: The YEIP Partnership
YEIP was implemented through the construction and field validation of tools (YEIP PREVENT model/ interventions, toolkit, training) in 4 environments (schools, universities, prisons, online) in the UK, Greece, Cyprus,
Portugal, Sweden, Italy and Romania.
The project was broken down into four scientific blocks. The first block involved secondary research as well
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as primary fieldwork with 133 participants. The second block carried out fieldwork with 380 participants. The
third scientific block involved a total of 478 young people, 354 professionals and 195 policy makers. Finally,
the fourth block involved 1408 young participants and 517 professionals.
In total, YEIP directly engaged with and spoke to 3540 individuals from as young as 16 years old to 78. Arguably, this is one of the largest scientific studies on violent youth radicalisation in Europe.
It is my hope that YEIP will lay the foundations for systemic change in the way we deal with violent youth
radicalisation at the national and EU levels. The ultimate objective was for the project to help implement the
EU Youth Strategy’s objective of preventing the factors that can lead to young people’s social exclusion and
radicalisation. The project was also in line with the EU’s Counter-Terrorism Strategy of 2005 (revised in 2008
and 2014). I hope that this book and the results of the project help deliver these strategies.
Finally, I want to believe that the success of this youth-led project will demonstrate to European citizens the
leadership and determination of EC institutions in rooting out the reasons that lead to young peoples’ marginalisation and violent radicalisation, firming up in this way trust and confidence. At a time, when European
solidarity is questioned, our young people can lead us in re-establishing the very values and reasons that
united Europe in the first place.

YEIP’S YOUTH-LED RESEARCH METHODOLOGY
One of the most innovative features of YEIP was its ground-breaking and unique youth-led research and project methodology. This drew from the field of participatory action research, which is experimental research
that focuses on the effects of the researcher’s direct actions of practice within a participatory community
with the goal of improving the performance quality of the community or an area of concern (Dick 2002).
Within this realm, youth-led research is identified. Admittedly, the extant literature on youth-led research is
scant and thus the risks considerable (Gavrielides, 2014; Gough, 2006). However, IARS has been a pioneer in
this area having introduced some of the first youth led fieldwork in Europe and tested them for policy reform
(see Youth in Action)1.
In a paper published in the Youth Voice Journal, a young researcher, Cass, describes the underlying principles
of youth-led research and policy as “(1) addressing power imbalances; (2) valuing lived experiences; (3) respecting choice in participation; and (4) empowerment”. The youth-led approach dictates that young people
must be left to instigate potential solutions to a problem, one that they have indeed identified themselves,
and take responsibility for developing and implementing a solution. Consequently, the youth-led method
repositions young people as important stakeholders who can make unique decisions which impact on the
quality of their lives, rather than simply accepting the position as passive subjects whose lives are guided by
decisions made by adult ‘others’.
To this end, we took the following steps, when conducting youth-led research for YEIP:

1

•

Step 1: Relinquish power and “remove hats”

•

Step 2: Reach out widely and recruit diverse groups in partnership with others

•

Step 3: Empower through ad hoc and tailored accredited training that is flexible and adjustable to
young people’s needs as these are defined by their diverse lives

•

Step 4: Facilitate discussions on current topics that need change

•

Step 5: Coordinate their action research and support to write evidence based solutions through peer
reviewed processes

•

Step 6: Support the evaluation, monitoring, project management and control of all previous steps

See www.youthvoicejournal.com
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through youth-led tools and a standing Youth Advisory Board
•

Step 7: Reward and accredit.

The NGO partners in each participating country, recruited and trained a total of 75 young people in order to
empower them to carry out the research themselves. As a youth-led project, YEIP did not want to replicate
the methods that have been used to understand violent youth radicalisation. Below you can see a breakdown
of the demographics of the young people who led on the research and who continue to support the project
through other activities.
The impact and scalability of the YEIP GLM-based policy measure was assessed through a semi-experimental
methodology that sought to identify and evaluate the causality link between our measure and the change it
aims to make for young people at risk of radicalisation and marginalisation. A combination of qualitative and
quantitate research tools were used.
The scientific work of YEIP comprised of five different building blocks that were represented via different
work packages (WPs) WPs. Following a thorough literature review (WP1) and the collection of stakeholders’
views through youth-led research (WP2), we constructed the tools that implemented our policy measure (i.e.
the YEIP Prevent model/ intervention and a toolkit). These tools were used to capacity build professionals
working in our selected environments. Subsequently, field trials (WP3) were conducted in the participating countries. These piloted and evaluated the tools implementing our policy measure and were observed
through a mixture of qualitative methodologies. Impact measurement was achieved through a before-after
comparison. To triangulate the findings, a pan-European quantitative survey was also carried out (WP4). The
research design and approach were youth-led, following the principles of participatory, youth-led action research. Below is what we originally envisaged:
First building block (WP1): It aims to “build the foundations” by analysing the current state of the art. To
this end, existing knowledge in the selected case study countries will be assessed both in terms of policy,
research and practice. A comparative analysis between the case studies and a cross European review will
also be conducted alongside a stakeholder mapping. Following this, our experimentation protocol will be
finalised.
Second building block (WP2): This will have two aims. First, to test the underlying hypothesis of the GLMbased YEIP policy measure. Second, to construct the tools that will implement YEIP’s policy measure (i.e.
the YEIP PREVENT model/ intervention and toolkit). Both goals will be achieved by carrying out youth-led
primary research in four environments: schools, universities, Youth Offending Institutions and online.
Third building block (WP3): This will have two aims. First, to test the YEIP GLM-based policy intervention by
conducting field trials following capacity building of professionals using the tools constructed under building
blocks 1 and 2. They will be conducted in the country case studies within the four selected environments.
Second, to identify and evaluate a causality link between YEIP’s policy measure and tools, and the change that
has occurred in our target groups within selected environments. The findings will determine the logic behind
the change (counterfactual analysis). A quasi-experimental method will be used by relying on assumptions
that will help us justify the claim that the comparison group is similar to the treatment group. To this end, we
will carry out before-after comparisons using the same population which undertook the YEIP intervention
within a 6-month period.
Fourth Building block (WP4): This will aim to triangulate our findings through a quantitative methodology
that will counteract the weaknesses found in qualitative methods. Two online surveys will be designed and
disseminated across Europe throughout the lifetime of WP2 and 3.
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Figure 1: The YEIP Building Blocks

BACKGROUND & IMPETUS
YEIP was created in response to a current social need to have more effective youth policies that can enhance
young people’s social inclusion and minimize the risk of radicalization with greater ‘buy in’ from youth themselves.
To this end, YEIP constructed and tested an innovative policy intervention, which generated a set of actions
that will help address this need at the local, national and European levels. This measure is founded upon
restorative justice and the Good Lives Model (GLM), which assumes that we are goal-influenced and all seek
certain ‘goods’ in our lives, not ‘material’, but qualitative, all likely to increase or improve our psychological
well-being (Ward, Mann and Gannon 2007).
Through the use of multi-disciplinary tools, we constructed tools that tested and implemented this measure
at the local, national and EU wide level. The ultimate objective is for the project to help address the Erasmus
KA3 objectives (especially PT7) as these are aligned with the EU Youth Strategy’s objective of preventing the
factors that can lead to young people’s social exclusion and radicalisation.
Existing approaches are constructed within the Risk Need Responsivity (RNR) model for prevention. Developed in the 1980s by Andrews, Bonta and Hope (1990), RNR’s focus is on reducing and managing risk as well
as on s
udying the process of relapse. Pathology-focused research and intervention have consequently been developed as tools for RNR based approaches to rehabilitation.
According to Maruna (2006) and Gavrielides and Piers (2013; 2015), RNR is now challenged at practical, policy and financial levels. They argued that concentrating on criminogenic needs to reduce risk factors are not
a sufficient condition when it comes to young people. McAdams (1994; 2006) argues that integration and relatedness for young people are crucial in encouraging desistance from violence and radicalisation. Politicians
and the public also seem to agree with the extant literature. For instance, the UK Justice Secretary said that
prison often turns out to be “a costly and ineffectual approach that fails to turn criminals into law-abiding
citizens” (Travis 2010).
YEIP aimed to turn the RNR approach on its head. Instead of “managing” young people as “risks”, our policy measure focused on promoting the talents and strengths of vulnerable young people and through this
approach help develop positive identities. The extant literature has defined these as being “the internal
organisation of a coherent sense of self” (Dean 2014). The GLM operates in both a holistic and constructive
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manner in considering how young people t risk might identify and work towards a way of living that is likely
to involve the goods we seek in life, as well as a positive way of living that does not involve or need crime
(Scottish Prison Service 2011).
In this process, the argument is that the model works towards a positive, growth-oriented change in life
where an offender works on the development of the values, skills and resources towards life based on human
goods that is a necessary counter-balance of managing risk alone (Ward, Mann and Gannon 2007: 92), i.e.
risk is managed as well as seeking to develop positive life alternatives.
This approach is aligned with the underlying philosophy of 2014 EC report on youth workers, which asks for
a more coordinated effort in supporting young people with fewer opportunities by tapping into their talents
and not by further marginalising them.
This ebook brings together the work that we have done over the last 3 years. It draws some important conclusions that make me ask: what will it take for society to finally raise the mirror of responsibility and look
well into its reflection? Every time I look into this mirror, I see nothing but myself and a thousand other fellow
citizens. We are the real architects of the social fabric that generates the extremist ideologies, which then
gradually corrupt universal values such as tolerance and the respect of life, dignity and brotherhood. The
extremist ideology that leads those young men, men and women, to act inhumane is not an alien virus of
unknown origin. It is a product of our way of living.

YEIP’S EVALUATION & RESEARCH ETHICS
Internal evaluations
From the outset, the YEIP partnership was very serious about evaluating its own work and delivering the
intended outcomes. Therefore, an entire Work Package was dedicated to “Evaluation and Quality Control”
running throughout the project period. As a user-led organisation, IARS put together a plan that was aligned
with YEIP’s youth-led and user-led philosophy, while maintaining high academic standards.
In particular, an Evaluation Plan was developed along with A Theory of Change, indicating clear building
blocks and targets. Specific internal and external evaluation tools were utilized to assess project results,
namely:
• The Academic and Ethics Board comprised of 22 international experts.
• The Youth Advisory Board comprised of 8 young people from diverse backgrounds trained to
scrutinise, monitor and evaluate all IARS projects.
• The Women’s Advisory Board comprised of marginalised women.
• The Buckinghamshire New University Ethics Committee comprised of high profile academics.
External Evaluations
It was important that in addition to its own internal evaluation methods, YEIP engaged with external evaluation routes. To this end:
• YEIP is registered with the EU funded IMPACT project and Evaluation Toolkit
• IARS commissioned an external evaluation looking at the project’s methodology, outputs, outcomes,
results and impact and advising on sustainability. Following an open call and a tendering process, the
Centre for Social Innovation (CSI) was successful and their independent findings are included as a
separate chapter in this book.
Ethics review and human rights
An Ethics Committee was formed to ensure that the consortium follows the ethical principles and practices
of the work plan as well human rights as these are protected under the European Convention on Human
Rights. The Ethics Committee also examined and responded to ethical queries that arose during the course of
the research and review research ethics applications when primary research involved vulnerable individuals.
It was also responsible for monitoring and assessing the societal impact of the research, and provide initial
findings for management reports. At the national level, the Research Partners involved their own national
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Research Ethics committees and followed the principles for research ethics approval as these are defined by
their national legislation and standards.
Theory of Change
A Theory of Change (ToC) Model was constructed for this project using the building blocks required to bring
about our long-term goal. Through regular monitoring of this model, the partnership had the context for
considering the connections between the project mission, strategies and actual outcomes, whilst creating
links between who is being served, the strategies or activities that are being implemented, and the desired
outcomes. Our ToC is a “pathway of change” representation of the projects progress and can be seen below:

Figure 2: YEIP Theory of Change
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INTRODUCTION

David Ruah, member of the
Radicalisation Awareness Network
(Communication & Narratives Group)

Extremist violence is on the rise in Europe, and this is no longer a mere local problem confined to the different nation-states, although it is neither an exclusive sign of the 21st century. The ideological extremist nature
that leads to terrorist violence is rooted in our ancient psychology, such as our animal desire for social and
political power. In this sense, we will always have problems connected to radicalisation from time to time,
and we will always have to minimize them, but radicalisation as a social phenomenon is dependent on contextual variables that shape it, causing extremist movements to adopt new strategies. What, then, are the
contemporary strategies and trends of the new extremist movements?
If, on the one hand, we have Islamist-related radicalisation and far right-related radicalisation, both share
mutual characteristics that attract a growing number of followers for each one in a reciprocal power cycle.
First, both consist of a nonlinear social process that is associated with psychological or social vulnerability as
a trigger of the process. Such vulnerabilities may be characterized as a sense of existential demand coupled
with a political scepticism that considers elites corrupt and ineffective, but there may also be other factors
such as financial needs and unemployment, or even discrimination, and xenophobia. These vulnerabilities
underlie the radicalisation process and, if not properly addressed, can progress, especially in cases where
the vulnerable individual contacts other already radicalized vulnerable individuals. The next phase then consists of creating social networks that exploit feelings of social injustice in a solid extremist ideology, such a
stage does not necessarily predict violence but may materialize minor offences in the context of organized
militancy. The online world plays an important role in accelerating the process of networking because allows
extremist groups to become online militias that disseminate illegal hate speech.
After the militancy phase, the vulnerable individual then becomes an extremist, but in a robust cognitive
view, through which the individual comes to claim a set of immutable beliefs that undermine freedom of
belief, such as hatred of a minority, not tolerating other perspectives and denying the possibility of debate.
Finally, the last stage of this radicalisation process when, eventually, the individual becomes a terrorist in
which he or she commits acts of violence against civilians in order to achieve political goals. This last stage is
not necessary in order to someone be considered a radical, but it is for a radical to be considered a terrorist.
On the other hand, when we are referring to radicalisation, we are referring to new contemporary strategies,
such as (1) the operational decentralization of terrorist cells, (2) the existence of self-processes of radicalisation, (3) the problem of hate language ambiguity and (4) the online world as a catalyst for radicalisation.
All the mentioned features are shared by both extremist violence movements associated with Islamist views
and the far right, as well as others. The characteristics of operational decentralization and the existence of
radicalisation self-processes lead us to characterize the contemporary threat of radicalisation as transnational in concept, but also in its own operationalization. Therefore, if Europe wants to combat and prevent radicalisation effectively, it must take into account its transnational threat, which in turn implies the existence of
radical processes in several European countries but also their contextualization to national realities: certainly,
problems with Islamic radicalisation in France will not be answered in the same way as problems with violent
neo-Nazi groups in Germany.
The Youth Empowerment and Innovation Project (YEIP) aims to respond to this fragmentary identity of radicalisation in Europe through the plural formation of its own consortium comprising 18 partners located in
7 European countries, namely the United Kingdom as consortium’s leader, Greece, Cyprus, Italy, Portugal,
Sweden, and Romania. A study of radicalisation in such many countries has a sufficiently representative
sample of what European radicalisation is as a concept which is a social representation of the sum of its constituent parts. This study intends to build and test a model of political intervention based on the principles
of restorative justice, positive psychology and the Good Lives Model, structured on the basis of 5 scientific
work-packages and based on the youth-led methodology that leads the project in all its parts. One of the
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cross-sectional conclusions inferred by the reader when reading the project’s books is that Europe does not
have an international legal definition of radicalisation, but various working national definitions of radicalisation empirically inferred throughout the project. Another conclusion that we can infer is that in some countries, participants referred to specific forms of radicalisation connected to criminal phenomena, what can be
relatable to the so-called nexus between terrorism and crime. For instance, according to the project’s participants, in countries such as Italy, radicalisation is related to Mafia. On the other hand, in Portugal, there are
no signals of radicalization but there are other relatable criminal problems such as cyberbullying and online
hate speech. In the same country, there are a lot of initiatives to counter marginalization leading to organized
crime, even though there are no initiatives directly related to radicalisation leading to terrorism.
Furthermore, the YEIP project cycle insightfully infers that radicalisation is related to social and psychological
manipulation and that the hearts of young people are the most vulnerable in this regard. Because young
people are the main target and victims of radicalisation, they are characterized by still believing and claiming
ideals and fighting for them. However, if nobody involves them in the civic and political participation of society, how can they distinguish the right ideals from mere demagogic and extremist manipulation? We need
to actively involve young people in research, policy and practice related to the prevention of radicalisation
leading to terrorism (PVE).
The Security Council Resolution 2250 on Youth, Peace, and Security recognizes the importance of engaging
young women and men in modelling and sustaining security and peace initiatives. UNSCR 2250 calls on the
Member-States to include young people in their institutions and mechanisms to prevent violent conflict, including the prevention of radicalisation processes. YEIP follows Resolution 2250 stated by the United Nations
when creating a transnational project that is not only peer-participatory but youth-led, particularly when
involving youth in developing policy-oriented research. And this is a characteristic that makes the project
unique, as many projects affirm youth participation, but few materialize it in more than merely symbolic
functions.
Nevertheless, we should still address the question: why should projects, such as the YEIP, decide to involve
young people in the world of the prevention of violent extremism? In the first place, because young people
have peer-to-peer access to networks that include vulnerable young people, but also because most of the
time already have developed counter and alternative narratives, as well as resilience to violent extremism
and other forms of violent conflict. Counter and alternative narratives are highly important to challenge online hate speech and online propaganda, and youngsters are innovative, creative and used to work with social
media. Finally, they understand the way young people look at the world and what will grab their attention.
For all these reasons, yes, we should actively involve young people in the world of PVE, and YEIP truly is an
innovative project in doing that.

© RAMSENECA 2020
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COMPARATIVE LEARNING
BETWEEN 6 COUNTRIES
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ABSTRACT
This is the comparative chapter of YEIP, bringing
together all the data and findings of the 3-year programme. The chapter has been divided into three
parts. The first briefly describes the overall methodology of the programme, while presenting some
of the project’s agreed key definitions. The second
part presents YEIP findings. Finally, the chapter concludes with some critical reflections for research
and European policy and practice.
Overall, the chapter used data that was collected
through a youth-led methodology involving 75
young researchers throughout the project and partnership. The project was broken down into four
scientific blocks. The first block involved secondary
research as well as primary fieldwork with 133 participants. The second block carried out fieldwork
with 380 participants. The third scientific block involved a total of 478 young people, 354 professionals and 195 policy makers. Finally, the fourth block
involved an impressive number of 1408 young participants and 517 professionals.
In total, YEIP directly engaged with and spoke to
3540 individuals from as young as 16 years old to
78. Arguably, this is one of the largest scientific studies on violent youth radicalisation in Europe.
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INTRODUCTION
This is the comparative chapter that brings together all the findings of YEIP’s primary and secondary research
as well as the piloting of its Policy Measure. The work informing this chapter was carried out by all 18 partners (2017 – 2020) in seven countries and across Europe on the issue of violent youth radicalisation and preventative, innovative approaches based on positive psychology and the Good Lives Model (GLM)1.
In short, this chapter and the larger framework within which it is written aims to turn the current, dominant
Risk Need Responsivity (RNR) punitive model on its head. Instead of “managing” young people as “risks”, our
investigation and programme focused on promoting the talents and strengths of vulnerable young people
and through this approach help develop positive identities. The extant literature has defined these as being
“the internal organisation of a coherent sense of self” (Dean 2014).
Throughout the project we applied a holistic and constructive approach in considering how young people at
risk might identify and work towards a way of living that is likely to involve the goods we seek in life, as well
as a positive way of living that does not involve or need crime (Scottish Prison Service 2011). In this process,
the argument is that the GLM works towards a positive, growth-oriented change in life where an offender or
a person at risk works on the development of the values, skills and resources towards life based on human
goods that is a necessary counter-balance of managing risk alone (Ward, Mann and Gannon 2007: 92), i.e.
risk is managed as well as seeking to develop positive life alternatives.
YEIP was developed at a critical time for Europe, when there is an urgent need for innovative and bold youth
policies that can bring real change to current practices at the local, national and European levels. There can
be no doubt that serious and indeed honourable efforts have been made by both regional and national
bodies to ensure that our continent and home remain an open, prosperous and safe place to live and work.
Let’s not forget that 80% of us think that our own country and the EU are secure places to live (European
Commission, 2015). At the same time, over and over again, Eurobarometer, the official survey carried out by
the European Commission (EC), records that security is the top concern for Europeans. What we also think
as Europeans is that the measures that have been introduced to fight insecurity have compromised our fundamental rights and freedoms.
Of course, radicalisation, violet extremism and foreign terrorist fighters are not the only reasons that cause
Europeans’ feeling of insecurity. Key reasons that have been quoted include the financial crisis, war and conflicts on the EU’s doorstep. But aren’t these additional reasons the triggers a vicious circle of marginalisation,
especially of society groups that are at risk of being radicalised and pushed into a corner?

YEIP’S RESEARCH METHODOLOGY
One of the key reasons that make YEIP innovative and different from other EU funded initiatives on radicalisation is its research and project methodology. Given that the focus of the project was on generating
solutions for young people, I thought that the most appropriate research methodology would be one based
on user-led principles. Thus, our overall research methodology drew from the field of participatory action
research, which is experimental research that focuses on the effects of the researcher’s direct actions of practice within a participatory community with the goal of improving the performance quality of the community
or an area of concern (Dick 2002). Within this realm, youth-led research was identified.
From the outset, the seven research partners were given a clear steer as to what their central research objectives and youth-led methodology were going to be. A detailed Research Guide and a separate document with
Editorial Guidelines were produced. The shared research tasks were aligned with YEIP’s overall objectives.
Subsequently, a Research Experimentation Protocol was produced coordinating all research steps.
Given the various differences in the participant countries, I also thought that it was important that the seven
1
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For more information on YEIP and to access the edited collection www.yeip.org

national research teams were left with a relative freedom to adjust their methodology and sampling strategies, making them work for their local area and context. This was also important as we looked at different
environments where violent youth radicalisation may occur. Although the programme in its totality looked
at all places where violent youth radicalisation may take place (i.e. schools, universities, youth offending institutions and online), research partners focused their research and experimentation only on one or two of
these environments.
Following the youth-led methodology of the project, the data that informed this e-book and the longer
version that is available in the participating languages were collected by young people. The NGO partners in
each participating country, recruited and trained a total of 74 young people in order to empower them to
carry out the research themselves. These young people came from diverse backgrounds including refugees
and asylum seekers, university students, able and disabled.
As a youth-led project, YEIP did not want to replicate the methods that have been used to understand violent
youth radicalisation. Below (Table 1) you can see a breakdown of the demographics of the young people who
led on the research and who will continue to support the project through social action and awareness raising
activities.
Country

UK

Greece

Cyprus

Researchers

Gender balance

8

F8
M0

11

F 11
M0

11

Not stated

Age
7 University students ages 16-26
And
1 School Student
age 16-17
Range
18-25

Not stated

F5
M4
Total: 9
Italy

Uni: 5 (6 trained)
School: 4

Sweden

10

Uni
F3
M
School
F2
M2
F9
M1
Students: Unknown

Uni
20-26
School
16-17

21-30

Romania/
Poland

16

Refugees
F1
M3

5 high-school students
7 University
Refugees
17-23

Portugal

9

F9

20-24

Total

74

Training received

Completed two sessions
of training.

Notes
Two further young researchers contributed
to one focus group
(trained by the young
researchers).

One day training on
Background: universiqualitative and quantitaty students
tive research methods
One day training session
(youth-led research,
focus groups and interviews, qualitative data
analysis and report
writing)
Two training courses for
School participants covering (2 days)
One training course for
University students (1
day)

Two training sessions

One day training sessions (one for each
group involved)
Two-day training course

Background: university students, social
workers, youth workers

School and university
students

Young people in universities and out of
education
12 Romanians
4 Refugees
-3 Syrian
-1 Afghan
8 Portuguese
1 Brazilian

TABLE 1: YEIP’S 74 YOUNG RESEARCHERS
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The 3-year programme was broken down into four scientific blocks and three additional horizontal work
packages (Management, Dissemination and Evaluation). The four scientific blocks were informed by secondary research carried out in native languages as well as fieldwork. Various e-books and reports were produced
reporting on the work of each scientific block. These can be downloaded for free from YEIP’s website https://
yeip.org/awareness-raising-material/yeip-ebooks/
In relation to its sampling, YEIP’s first block involved secondary research as well as primary fieldwork with 133
participants. The second block carried out fieldwork with 380 participants. The third scientific block involved
a total of 478 young people, 354 professionals and 195 policy makers. Finally, the fourth block involved an
impressive number of 1408 young participants and 517 professionals.
In total, YEIP directly engaged with and spoke to 3540 individuals from as young as 16 years old to 78. Arguably, this is one of the largest scientific studies on violent youth radicalisation in Europe.
Below is a summary of the sample groups that were included in the fieldwork per participating country:
COUNTRY

Partner

WP1
sample

WP2
Young
researchers

WP2
sample

WP3
Policy
makers

WP3
professionals

WP3
young
people

UK - schools

IARS

10

8

24

25

18

59

UK - YOIs

Khulisa

0

0

0

43

0
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UK - University

BNU

0

0

12

16

0

53

CY- Schools

CARDET

22

11

39

28

86

64

29

9

0

10

21

63

CY- Youth Migrant
CARDET
Centre

0

GR - Schools

KMOP

0

0

27

22

GR - University

KMOP

6

11

16

15

48

GR - YOIs

KMOP

8

0

11

23

25

IT - Schools

ANS

1

4

28

16

IT - Universities

ANS

9

6

41

6

PT - Schools

INOVA+

40

9

28

87

39

3

RO- University

Schottener

0

7

29

22

16

18

RO Schools

Schottener

0

5

17

23

PO Schools

Schottener

0

RO Migrant
Center

Schottener

IT - Other
stakeholders

ANS

9

CY- Other
stakeholders

CARDET

SW Schools

Linneus
University

TOTALS

9

7

37
27

25
0

0

19

8

26

0

0

0

0

2

0

0

0

0

26

10

54

0

0

0

133

75

380

354

195

478

4

16

1540

TABLE 2: YEIP RESEARCH SAMPLES
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It is also worth presenting the breakdown of the WP4 sample groups per language used for the two surveys
(young people and professionals):
Survey

English

Greek

Italian

Portuguese

Romanian

Swedish

Polish

Spanish

Total

Young People

574

73

115

257

66

226

47

50

1408

Professional

179

82

105

98

53

0

0

0

517

TABLE 3: YEIP RESEARCH SAMPLE FOR WORK PACKAGE 4 – INTERNATIONAL SURVEYS

DEFINITIONAL AGREEMENTS
The terms:
•
•
•
•

radicalisation and violent radicalisation
extremism and violent extremism
religious fundamentalism, and
terrorism

are frequently used interchangeably. However, they are very different. Throughout the project, we accepted
the following definitions:
Violent radicalisation is the phenomenon of people embracing opinions, views and ideas which could lead
to acts of violence including terrorism as defined in Article 1 of the Framework Decision on Combating Terrorism2.
Radicalisation does not necessarily lead to violence and has been said to seek making changes to the existing political and social structure. Another approach defines radicalism as a quest for sweeping change, while
limiting extremism to the pursuit of concrete and localised political ideologies. In other words, radicalisation
can be a good force for change especially in oppressive political regimes.
Extremism has been referred to as the adoption of a particular ideology with the intention to use violence to
remove the state or ruling structure and its elites3. Again, extremism can be seen as a positive act for change.
Violent extremism involves the exercise of power through violent acts with the intention of changing status
quo and the ruling structures illegitimately.
Religious fundamentalism is “a belief in an absolute religious truth, which is challenged by the forces of evil
and which must be followed today in the same way as in the past”4.
Terrorism is “any act of violence or threat thereof notwithstanding its motives or intentions perpetrated to
carry out an individual or collective criminal plan with the aim of terrorising people or threatening to harm
them or imperilling their lives, honour, freedoms, security or rights or exposing the environment or any facility or public or private property to hazards or occupying or seizing them, or endangering a national resource,
Council Framework Decision 2002/475/JHA of 13 June 2002 on Combating Terrorism. Article 1 provides that each
Member State shall take the necessary measures to ensure that the intentional acts referred to nine expressly
specified offences, as defined under national law, which given their nature and context, may seriously damage a
country or an international organisation where committed with the aim of seriously intimidating a population, unduly
compelling a Government or international organisation to perform or abstain from performing an act, or seriously
destabilising or destroying the fundamental political, constitutional, economic or social structures of a country or an
international organisation, shall be deemed terrorist offences.
3
https://epthinktank.eu/2016/07/12/radicalisation-extremism-and-terrorism-words-matter/
4
http://www.europarl.europa.eu/RegData/etudes/BRIE/2015/551342/EPRS_BRI(2015)551342_EN.pdf
2
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or international facilities, or threatening the stability, territorial integrity, political unity or sovereignty of
independent States”5.

FINDINGS
1. TWO CONFLICTING MINDSETS
Over a relatively short period of time, the way of talking about and working on preventive measures regarding the violent radicalization of young people have received a great deal of attention in the literature and
international social policy. However, confusion between the security discourse and of preventive work risks
creating long-term uncertainty as to how security can be combined with prevention initiatives including restorative justice. The field, therefore, faces great challenges in future.
One has to ask as to why the policy and media debates on violent youth radicalisation are increasing and
indeed becoming more and more alarming. Is it because:
• … violent extremism is going up?
• … more people are dying due to terrorism?
• … human rights laws are getting in the way?
• … we need to find better ways to protect ourselves?
OR is it because:
• … we are worried that our civil liberties are at stake?
• … the narrative of the “them” and “us” is questioned along with the security policies that we have
adopted?
• … current practices, strategies, policies and international agreements are not working?
• … there might be other alternatives for European, national and local practices, education and strategies for preventing violent extremism?
Our answers to the aforementioned questioned will vary depending on which of the two dominant two
mindsets we have adopted. The first is what I call the “security mindset” which:





Gives priority of the state to protect
Puts human rights on hold in the name of citizens’ safety
Believes that security threads are increasing
Suffers from lack of citizens’ trust, prioritises the protection of national borders, and puts immigration
controls to this effect.

On the other hand, the “human rights mindset” believes that:





Even terrorists have human rights
Due process and fair trail are as important as citizens’ safety
Civil liberties cannot be compromised in the name of security
There are universal values that we cannot ignore independently of who and where we are, and that it
is through the respect of these values that we fight extremism and the views that generate it.

YEIP argues that this split mindset which has dominated our debates on violent youth radicalisation must be
addressed, if we are to overcome the divisions that lead to further extremism and failed politics. Our project
has proved that the two narratives of security and human rights are not incompatible. They are different
5
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Convention on Combating International Terrorism adopted by the OIC in 1999

sides of the same coin.
Taking a more cynical view, I once named human rights as “The unicorn of reconciliation”, meaning that it is:
 The unicorn that we all dream about, but never see!
 The solution that we always want to reach for, but never do!
 The all loved one, but never experienced!
Whether a unicorn or not, the truth is that whatever we do, we must act now. YEIP and other similar initiatives have proved that the road that we have taken for security policy and practice in Europe and internationally is leading to further division and the erosion of our societal values.

THIS IS BY NO COINCIDENCE!
We are in a democratic deficit perpetuated by a number of challenges such as the economic downturn, fears
of security, nationalism and the continuous marginalisation of the disempowered. To maintain this deficit,
control is exercised through fear:
 Security terror (terrorism & radicalisation)
 Financial terror (financial crisis)
 Identity terror (nationalism)

HOW SECURE IS EUROPE?
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THE NEW REALITY

2. VIOLENT YOUTH RADICALISATION: A DISTORTED PICTURE OF MYTHS
AND FACTS
Chart 1: Terrorist attacks in Europe in 2017

Our project and the work that a number of campaigners have undertaken suggest that the media and many
politicians present a distorted picture of myths leading
to greater fears about violent radicalization.
For example, if we look at the official statistics of actual terrorist attacks in the EU in 2017 (failed, stopped or
completed), there were 205 in total with 107 of them
in the UK6!
Did you think there were more, and why so many in
the UK?
In relation to actual deaths resulting from terrorist attacks, there were:
•
•

61 in total
38 in the UK in 6 different attacks!

EUROPOL (2018) EU Terrorism Situation and Trends, Brussels: EU. https://www.europol.europa.eu/sites/default/
files/documents/tesat_2018_1.pdf
6
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Chart 2: Total deaths resulting from terrorist attacks in 2017

… and yet, we know from YEIP and
official research publications that the
UK has
 One of the most up-to-date, “informed” and scientific security strategies in Europe
 Spends more on security than any
other European country
 The most up to date, strict anti-terrorist and security legislation.

rope, we get the following death figures for each listed cause:
• 265 – cancer
• 132 heart
• 11.7 suicide
• 5.9 traffic
• 1.06 consumer products!
• 0.03 terrorism
• 0.01 lightening

This leads me to a quick reality check.
According to the same EUROPOL
study, per 100,000 population in Eu-

In short, it is as likely to be killed by a terrorist attack, as it is to be struck by lightning!
The EC’s official statistics speak for themselves. And yet, we are more afraid and angrier about terrorism than
… consumer products! This is not only the product of bad information but also of lack of information. Our research for work package 1 showed that there is also lack of clarity as to how serious and big the issue of youth
radicalisation is in the participating countries and across Europe. While some member states may have some
records of young people arrested for radicalised and extreme behaviour and actions, this is not consistent.
Furthermore, there can be no doubt that there is also a gap between actual reality and public perceptions.
This was highlighted by all the research teams. For instance, in Portugal, the government has not yet divulgated any exact numbers on how many young people have been detected as radicalized in the country7. The
media has been speaking about “new cases”, but no accurate and official numbers are available8.
I must, therefore, return to my previous conclusion. The fear that is created by certain actors in Europe and
internationally is not by coincidence. This fear creates a vicious circle of power, which maintains systems of
hierarchy and profit. In this vicious circle, young people are vilified and exposed to the “them” and “us” rhetoric’s, leading to further marginalization and alienation.

3. NOT ONE SIZE FITS ALL
YEIP has also argued that in order to address the aforementioned fears and indeed the marginalisation and
violent radicalisation of young people in our localities, it is important to develop a sceptical reflexive, and critical attitude towards all forms of simplified categorizations of young people and entities. Simplified versions
of youth groups risk stigmatizing rather than contributing to effective social pedagogical work. By starting
7
8

https://www.dn.pt/portugal/interior/daesh-secretas-identificaram-radicalizados-em-portugal-5446568.html
http://rr.sapo.pt/noticia/50805/estado-islamico-recruta-jovens-portugueses-em-lisboa
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from a critical, inclusive and reflexive social pedagogical perspective, it will become possible to conduct an
analysis of social contexts, risks, and negative spirals, without condemnations. This is not something that
most journalists and the media are willing to understand or accept.
The truth is that there is not a defined characteristic of young people who are susceptible to radicalisation.
Although in some countries, radicalisation is predominantly of political nature (extreme right or left-wing ideology), it extends to hooliganism with political ideologies dominating sport associations. Orsini (2016) speaks
of social marginality, describing it as a socio-psychological condition in which a person no longer recognises
himself within the values of the society in which he lives and tries to oppose them, pushed by a crisis of social identity due to traumas or suffering. Vidino (2014) speaks of integration issues as the difficulty in feeling
part of a particular society as well as the confusion related to one’s social identity. He argues that, although
factors of discrimination and socio-economic integration should not be ignored, it is more useful to look for
the causes of radicalisation in the psychological profile of a subject and in his search for an identity. The same
can be said for political extremism (Orsini, 2010), and we have observed this in our own research especially
in countries such as Greece, where violent youth radicalisation is more attached to political extremism rather
than religion or any other cause.
In Europe, there is not a policy for the prevention of radicalization of youth, in general, and in schools, universities, youth offending institutions or online, in particular. The comparative learnings from the seven
research teams lead us to conclude that there is also a lack of a systematic mechanism for the prevention
of violent youth radicalisation. The landscape is characterised by a series of experiences, which locally try to
intervene, directly or indirectly, on the theme, with enormous differences from country to country. The YEIP
Prevent Policy Measure presents a unique, unified way forward that can be adjusted to each member state
and locality, while coordinating action across the EU.

4. PUSH AND PULL FACTORS
In our search for causes that lead to violent youth radicalisation, YEIP defined “push factors as something
which “pushes (one) away from mainstream society and causes them to be susceptible to radicalisation” and
pull factors as something which acts as a trigger increasing the likelihood of the acceptance of violent extremism. Pull factors can be described as elements which involve participation in a movement, organisation
or activity in order to gain a type of reward such as a universal one. Pull factors can also involve being within
a favourable environment and having exposure to ideologies and recruiters. Push and pull factors are based
around three categories of motivational triggers:
background factors, which relate to personal and lack of social integration
trigger factors, which can either provoke antipathy or activism, and
opportunity factors, which relate to the individual’s environment in which they were brought up in.
Many opinions can be gathered from this, one being that an individual is more likely to turn to violent radicalisation due to their level of class within society. YEIP believes that violent youth radicalisation is caused
by frustration with weak, corrupt or illegitimate governance, marginalisation, fractured relationships, lack of
voice and opportunity and struggles with diversity and belonging.
We suggest that in order to deal with violent youth radicalisation and be able to eradicate it, we need to
move away from adversarial approaches and towards cooperative solutions. In order to help young people at
risk, and address the push and/or pull factors which may lead to a path of violent radicalisation, the EU, CoE
and European youth work need to make youth programmes more focused on areas such as real or perceived
threats of well-being, security and wealth and the feeling of belonging to a group/community.
Push factors
YEIP findings suggest that push factors that help to nurture the rise or spread in the appeal of violent extrem30

ism amongst young people include social marginalisation and fragmentation and perceived oppression and/
or fascination with violence. A trigger event such as death or other reasons such as rejection by peer, faith
or social group or family and/or pressure from peers associated with extremism could also increase one’s
vulnerability and put them at risk of being radicalised for violence. The reasons can further be grouped into
three main categories: the individual’s circumstances, life experiences or their state of mind. These reasons
were consistent across the seven participating countries.
Social marginalisation and fragmentation were defined as “the norms and processes that prevent certain
groups from equal and effective participation in the social, economic, cultural and political life of societies”.
We argued that this is why young people turn to violent radicalisation, as they may see it as a way of being
heard and a form of getting their view across to many people who haven’t been listening.
Perceived oppression could result in young people “becoming hyper-aware of critical issues ensuing in a
radical irrationality and a subsequent willingness to violently act on this awareness”. This fascination with violence then becomes an escape route leading to socialising with the wrong crowd and “engag(ing) in political
violence without moral restraints”. For example, the Staircase to Terrorism Model links the perceived oppression to radicalisation as it holds that there are five floors, with one viewing different kinds of opportunities
“to be open to him or her on that floor”. It is believed that the higher a person gets, their choices are limited,
and the belief is the only outcome being the destruction of others, oneself or both.
We have also witnessed that peer pressure can increase young peoples’ vulnerability and put them at risk of
being radicalised towards violence. Peer pressure is seen as a way of group bonding and can easily become
a social process in the absence of other forms of constructive integration and belonging. This then leads to
the view being believed that violence is a way of dealing with the injustice young people face, thus making
violent radicalisation hard to deny or overcome.
Pull factors
Our research points that that the reasons young Europeans maybe living within environments whereby opportunities arise for violent radicalisation are largely due to the lack of introspection. The term introspection
was defined as “the examination or observation of one’s own mental and emotional processes”. We are
mindful, however, that there are additional pull factors that draw individuals into a path of violent radicalisation, such as attaining reputation and acknowledgement, seeking a sense of belonging and the promise of
adventure and money.
For example, in the UK, the “Prevent Strategy” states that the ideologies that people may hear about are
based on “historic texts and extensive contemporary literature, including what purports to be rigorous thinking about key texts from the recent and even distant past”. It also states that the ideology used within violent
radicalisation is key as it determines people’s engagement within terrorism-related activity as it is more likely
to be accepted and people would be more willing and motivated to take part. This could be down to the type
of words used in order to attract and connect with people on different levels. The document states that in
order to tackle radicalisation and challenge the ideologies put forward by different groups, society needs to
be confident in their own human right values. Nevertheless, the same strategy has been criticised and over
and over again by many human rights groups and campaigners, while it remains questionable as to its independence, allocation of funds and political priorities. This is not unique to the UK as our research with policy
makers in all seven countries suggests that there is a gap between policy intentions and implementation. This
creates frustration amongst youth, and a lack of trust that is perpetuated by their own experiences in all four
investigated environments.
Push and pull factors: The YEIP way
Based on our findings, we have no doubt that the phenomenon of violent youth radicalisation can only be
rooted out through a bottom up structure of cooperative European youth policies. Violent radicalisation is a
threat to Europe’s universal human rights values as these are based on its cultural and humanist inheritance
following two world wars. European cultural inheritance provides narratives of a collective identity, meaning
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and purpose to young people. This could be argued that it helps young people get through some rough parts
of their life, while nurturing their talents and avoiding treating them as threats.
YEIP looked at the “what”, “who and “where” of a counterterrorism approach. In terms of looking at the
“what” factor and countering violent extremism, the push factors play a part as it highlights the underlying
grievances that violent extremism exploit such as no path for advancement and no escape from injustice
which feeds instability and disorder. This plays off the pull factors as it allows for recruitment tactics to be
used and individuals who are trapped within impoverished communities to be targeted. They may be an easy
target as they could be easily persuaded and feel like their rights are being valued and recognised so they are
willing to participate in events, which may not be morally correct.
The “who” aspect requires a “whole of society approach” between various stakeholders and ensure trust is
built and fraught relationships between the EC, governments and actors in civil society or marginalised communities are repaired.
The “where” aspect involves considering the areas in which young people may be targeted in order to prevent the expansion of terrorist networks and keep vulnerable communities on a path of stability. Our field
trials looked at four different environments (schools, universities, youth offending institutions and online)
and piloted our Policy Measure providing tools and guidance on how to implement it.

5. GAPS IN EUROPEAN RESEARCH, POLICY AND PRACTICE
Over the last decade, several European policies to prevent the risk factors that lead to the marginalization
and violent radicalisation of young people have been developed. Some examples are the European Agenda
on Security, the EU Youth Strategy, the Education and training 2020 and the Erasmus+ Inclusion and Diversity
Strategy. Some of these are aimed at preventing youth marginalisation, social exclusion and radicalisation by
addressing the issues of education, civic participation, unemployment and poverty.
However, action plans and concrete steps on implementing them have not been finalized by a number of
member states, and no impact studies are yet available on the proposed measures. Furthermore, there is
a dearth of work exploring the connection between the marginalisation and violent radicalisation of young
people. Our project is only a small example of scientific studies focusing on this issue.
Furthermore, studies on the use of GLM-based prevention policies and practices at the local and European
levels remain absent. Similarly, restorative Justice does not feature in these initiatives despite the EC’s and
Council of Europe’s keen interest to invest more in this concept. Finally, the continuity of grass roots programmes remains to be strongly dependent on ad hoc funding, losing momentum and the bonds they create
with youth communities.
Our three-year programme also led us to conclude that there is still a need to develop educational tools for
the prevention of violent youth radicalization in all the examined environments. We have also learned that
these tools need to be adapted to each country’s profile as well as the professionals that they aim to reach.
Detecting youth at risk of marginalization and radicalisation is clearly not an easy task, while providing the
right support within the GLM philosophy is complex.
For example, we observed that currently, in schools, the policies and prevention programmes follow either
the “security mind set” or the “human rights mind set” (e.g. Programme Choices, Commission for the Protection of Children and Young People). Nevertheless, even if they adopt a human rights approach, this does
not necessarily involve the concept of positive psychology or the GLM.
We have also learned that educational strategies to support prevention efforts are dependent on the educator’s abilities to identify personal challenges of young learners as they struggle with issues of well-being,
identity and meaning and are tempted to adopt radical views in search for meaningful answers. That is why,
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YEIP created easily accessible online tools for professionals to motivate, support and equip them with appropriate skills and tools to understand their own biases and further engage in combating radical narratives
at the level of individual students. The autonomy let to schools at local level must be explored further by
national governments, to identify the zones where young people are at risk, and establish partnerships with
the schools concerned.
Due to the specificity of each member state and their reality towards violent radicalization, the application
of the GLM model to all the investigated environments, will only be possible with adjustments. The local
context of implementation of the future methodology will also have a significant impact, being necessary
to test the process in young people at risk, who show a moral opposition to the system and adopt a radical
behaviour, even if symbolic. Involving young people as co-designers is paramount. It can also be helpful to
connect youth workers and educationalists with other concerned professionals in the community (e.g. from
the justice, social and child protection sectors) as well as families in view of providing learners with relevant
and timely assistance on the full range of issues that they may be struggling with.
Additionally, there is a need to develop and implement a set of support measures for socially disadvantaged
and marginalized youth groups in parallel with prevention initiatives, in partnership with all relevant local and
national authorities.
With regards to youth offending institutions, our discussions with professionals who work with ex-offenders,
mental health practitioners and young people at risk or who have offended indicate that the GLM and restorative justice could help develop resilience and aspirations. By treating young people involved in the criminal
justice system equally, without discrimination and by giving them goals and skills through participation in
activities, they could achieve the development of a sense of agency, identity, autonomy and responsibility.
Above all, this process can allow them to have hope and thus invest in their future and integrate socially. It is
also worth noting that professionals themselves asked for more training and support in understanding GLMbased interventions that are co-designed with young people and avoid the RNR paradigm of punishment and
control.
YEIP recommends that European and national prevention policies should offer opportunities to vulnerable
young people for the development of skills and for the implementation of actions and events to improve
their inclusion into society. These will equip young people with a structure of activities in their everyday life
and offer them a sense of belonging. Moreover, it is essential to include personalized local counselling services adapted to the needs of vulnerable young people who are either at risk of marginalization or already
marginalized at risk of violent radicalization. In this process, it is important to consider the culture and the
particular characteristics of the individual. Policies should target the implementation of training programmes
for vulnerable young people based on their knowledge, skills and specific needs, while considering the current labour market conditions. Such programmes for young individuals could include a variety of activities
like sports, arts and crafts and so on and could be complementary to school. Lastly, it would be necessary to
inform families, educational institutions and community bodies on the topic and enhance networking and
cooperation between them.

6. THE ROLE OF EUROPEAN COMMUNITIES
YEIP was built on IARS’ philosophy and strapline of “Community-led solutions for a better society”. We strongly believe that it is only through partnership work with local communities that the EC and national governments can win the war against terror. Indeed, the EU’s Counter-Terrorism Strategy has four key pillars – Prevent, Protect, Pursue, Respond – carefully designed to fight terrorism globally and make Europe safer, while
respecting human rights.9 The ‘Prevent’ pillar can be distinguished from the following three in that it focuses
on non-coercive measures that seek to prevent or mitigate VE.10 However, the remaining three pillars tend to
The European Union Counter-Terrorism Strategy, November 2005: http://register.consilium.europa.eu/doc/
srv?l=EN&f=ST%2014469%202005%20REV%204
10
The Prevent pillar is designed to combat radicalisation and recruitment into terrorism, which also includes PVE
9
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focus on coercive measures. This prevention strategy also recognises the four crime prevention approaches
proposed by the UN.11 One of the approaches in them identifies the significant role of the ‘community’ in
preventing radicalisation and violent extremism.12
YEIP argues that one of the key functions of community in crime prevention is to change local conditions that
might be affecting criminal behaviour, victimization and a sense of insecurity among vulnerable individual or
groups.13 With this objective, community crime prevention emphasizes community mobilization, using the
notion of “community” in the sense of either a social group or a living environment, and includes the aim of
improving the quality of life of residents’14. This is paramount if GLM-based prevention strategies are to be
adopted by national and local institutions.
The relevance of the notion of community in relation to PVE can also be identified in one of four main targets
of intervention levels: the individual, the relational environment, the community environment and the social
environment.15 More broadly, community environmental measures focus on strengthening the community’s
ability to identify individuals vulnerable to radicalization, and to mobilize resources to intervene should these
individuals become radicalized.16 This may involve PVE initiatives designed to strengthen the community’s
trust in institutional authorities or to create safe spaces for youth in trouble. Usually, these initiatives endeavour to foster community resilience, social cohesion and integration of their members. We used several
examples in our study and Khulisa acted as one of our community based “user partners” where we piloted
our Policy Measure indicating success both in relation to the ultimate beneficiaries (young people) as well as
the criminal justice professionals.
Furthermore, we found out that local communities also play an important role in helping to govern, as well
as to implement, PVE initiatives. Firstly, local communities of young people (let those be through connections
of race, religion, sexual orientation and so on) are better placed to identify the main local drivers of violent
radicalisation, such as poverty, income disparity, lack of education, ideology, failure of national policies etc.17
Secondly, local perceptions that resonate with the target audience and cultural sensitivities are critical in
shaping locally acceptable programmes to counter VE. Local practitioners will often be better placed to identify key target audiences and provide current information about the evolving nature of VE. Accordingly, PVE
programmes need to gain support and input from local communities where they are being implemented.
Here civil society and community actors –such as local elders, local religious figures, those with political
power, etc., play critical role in the development of holistic, relevant and responsive PVE strategies that have
resonance and sustainability with vulnerable groups.
It is true that the concept of community and its relevance to counter-terrorism has been the debate of
many policy discussion in Europe. PVE initiatives involving local communities have also been marked by the
measures. This strategy was revised in June 2014 in light of evolving trends, such as ‘home-grown’ terrorism, foreign
fighters, and the use of social media by terrorists. Under this strategy the EU has been developing policy frameworks
and implementation measures both inside the EU and worldwide.
11
Guidelines for the Prevention of Crime adopted under Economic and Social Council resolution 2002/13 (UNODC
& ICPC, 2011). The resolution identifies four crime prevention approaches: (1) Social crime prevention (2) Situational
crime prevention (3) locally-based or community crime prevention (4) Reintegration programmes.
12
Ibid
13
Crime prevention approaches proposed by the United Nations (UN) in its ‘Guidelines for the Prevention of Crime,’
adopted under Economic and Social Council resolution 2002/13 (UNODC & ICPC, 2011). The resolution identifies four
crime prevention approaches: Social crime prevention, Situational crime prevention, Locally-based or Community
crime prevention and Reintegration programmes.
14
International Centre for the Prevention of Crime(ICPC) (2010). Rapport international 2010 sur la prévention de la
criminalité et la sécurité quotidienne : tendances et perspective en 2010. Montréal. page 2.
15
International Centre for the Prevention of Crime (ICPC) (2015) Preventing Radicalization: A Systematic Review.
16
Hedieh Mirahmadi. “Building Resilience against VE: A Community-Based Approach” (2016).
17
Khalid Koser, “5 ways communities can counter violent extremism” (2015). Available at: https://www.weforum.
org/agenda/2015/05/5-ways-communities-can-counter-violent-extremism/
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development of two major approaches, namely ‘Community-targeted approach’18 or ‘Community-driven approach’. In the latter case, PVE initiatives are pursued through locally driven, co-operative initiatives, tailored
to local contexts, to increase effectiveness. That said, in practice, the EU has acknowledged the significance
of community-driven PVE initiatives by expanding its approach beyond ‘hard-power’ initiatives and law enforcement interventions and has recognised the need for multi-stakeholder collaboration in the form of
community-driven initiatives. YEIP has produced a number of case studies illustrating the power, but also the
weaknesses of community driven practices.
The revised EU Strategy for Combating Radicalisation and Recruitment to Terrorism has provided a more
comprehensive and integrated approach towards PVE.19 For example, it encourages collaboration between
governments, communities, civil society, NGOs and the private sector. It specifically calls for efforts from
multi-stakeholders at local levels to support vulnerable individuals or groups in building community cohesion and community resilience. This is also highlighted in the Communication from the EC of June 2016.20
Furthermore, the Organization for Security and Co-operation in Europe (OSCE) has similarly reinforced the
importance of involving communities in efforts to PVE.21 It has also highlighted the need to increase locally
tailored and locally driven initiatives that draw on partnerships among a wide range of actors, beyond traditional security practitioners in their efforts to PVE.22 Likewise, as part of the process of putting communities
at the centre of counter radicalisation, the RAN policy recommendations define radicalisation as a local issue
that requires local solutions and active communities. Most importantly, the RAN asserts that this ‘local issue’
can be contained within those communities.23 The weakness and caveat that still remain is that of implementation. Our work with policy makers at the national and EU level has led us to conclude that despite well
intended European and national policies, there is still a huge gap between stated aims and implementation.

7. POVERTY AND THE CURRENT ECONOMIC EUROPEAN REALITIES
Traditionally, policy makers have turned away from the economic reality of many young people in Europe.
As the continent accepts more young people from challenging socio-economic backgrounds, including refugees and asylum seekers, this reality must be accepted and addressed positively. As most financial reports
indicate, in Europe, poverty and social exclusion have increased during the economic crisis and young people
were impacted the most by this decline.
YEIP was developed in support of the EU Youth Strategy24, which acknowledges the links between young
These are ‘hard-power’ initiatives that target communities for intelligence-gathering and enforcement activities
driven by the security priorities of the member state. They involve little or no consultation or partnership with
members and groups from the general public.
19
Revised EU Strategy for Combating Radicalisation and Recruitment to Terrorism, Council of the European Union,
June 2014. Available at: www.register.consilium.europa.eu/doc/srv?l=EN&f=ST%209956%202014%20INIT.
20
EC Communication on Supporting the Prevention of Radicalisation Leading to VE, COM (2016) 379 final of 14 June
2016. It emphasised that “the absolute priority must be to prevent more people from being radicalised and ensure
that those who already are enter de-radicalisation programmes and are prevented from spreading terrorist propaganda and hate speech”.
21
“Preventing Terrorism and Countering VE and Radicalization that Lead to Terrorism: A Community-Policing Approach”, Organization for Security and Co-operation in Europe (OSCE) (February 2014). Available at: https://www.
osce.org/atu/111438?download=true.
22
Similarly, 2016 UN Plan of Action for the PVE, goes beyond security-centric measures by introducing systemic,
multi-tiered and synchronised steps to pre-emptively address conditions precipitating radicalisation and violent extremism.
23
RAN (2017a). Preventing radicalisation to terrorism and violent extremism: Approaches and practices. Retrieved
from https://ec.europa.eu/home-affairs/sites/homeaffairs/files/whatwe-do/networks/radicalisation_awareness_network/ran-bestpractices/docs/creating_counter_violent_extremism_infrastructures_en.pdf
24
The current EU Youth Strategy strives to “(a) enable young people to be architects of their own lives, build their
resilience and equip them with life skills to cope in a changing world; (b) encourage young people to become active
citizens, agents of solidarity and positive change for communities across Europe, inspired by EU values and a Europe18
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peoples’ financial hardship and the risks of being radicalized for violence. Therefore, our project had two
side objectives: to provide more and equal opportunities for young people in education and the job market,
and to encourage young people to actively participate in society25. These can become the side objectives of
all EU funded projects, and the EC can introduce these criteria in their evaluation processes for Erasmus, REC
and Horizon programmes.
In relation to the education and training of youth workers and young people, the EU Youth Strategy works to
ensure that young people can transit from education to employment. Here, the Erasmus+ programme must
be highlighted since it “supports projects designed for youth organisations or groups of young people, with
a focus on non-formal learning”, such as youth exchanges or volunteering, and it also engage people in a
Structure Dialogue with policy makers26. All these actions have a role in preventing youth radicalisation since
they promote social inclusion and foment education as well as they involve young people in the decisions
that affect them directly.
The new EU Youth Strategy27 (2019-2027) proposes some important novelties such as: (1) a clearer link between EU youth policy implementation and related activities in Erasmus+ and the European Solidarity Corps;
(2) a tracking of EU spending for youth in main funding programmes, but also (3) an agenda for youth work
to further improve its quality and to allow other sectors to capitalize on the potential of non-formal learning.
The Commission proposes a new framework for cooperation on youth so young people and EU can get closer
and address the issues that concern them the most, focusing on three areas of action: engage, connect and
empower28. While this strategy is forging a stronger link between the EU and young people through inclusive
ways of dialogue, bring effective results through focused priorities and actions, and provide a more effective
structure to capture and transmit young people’s ideas29, it will also help EU by tacking huge steps in the
prevention of young people’s violent extremism and radicalisation.
Furthermore, in their 2015 Paris Declaration, the EC committed to strengthening their actions to promote
social inclusion and to ensure that children and young people acquire social, civic and intercultural competences and enhance their critical thinking30. All these commitments have a huge potential at what it comes
to young people radicalisation since they can be used to manage young people who may have be at risk. For
instance, if young people have the tools to develop their critical thinking when they are face-to-face to extremist messages on the internet they will have the capabilities to produce their own counter-narrative and
to see/understand behind that message.
The youth-les structure of YEIP has proved that by having youth engaging directly with the issue we aim to
address, they are given the opportunity to improve what matters the most to them. This also makes them
feel more included in society. Ultimately this can also become one of the tools to tackle violent extremism
and radicalisation.

an identity; (c) help prevent youth social exclusion and; (d) improve the impact of policy decisions on young people
through dialogue and addressing their needs across sectors”.
25
How is it being done? Available at: https://ec.europa.eu/youth/policy/youth-strategy_en .
26
The Eu Youth Strategy, Education and training. Available at: https://ec.europa.eu/youth/policy/youth-strategy/education-training_en .
27
A renewed EU Youth Strategy proposed by the Ec for 2019-2027. Available at: https://ec.europa.eu/youth/news/
eu-youth-strategy-adopted_en.
28
Empowering young people and building their resilience: A new EU Youth Strategy. Available at: https://ec.europa.eu/
youth/sites/youth/files/factsheet-youth-may2018-en.pdf.
29
Communication from the Commission to the European Parliament, the European Council, the Council, the European
Economic and Social Committee and the Committee of the Regions, “Engaging, Connecting and Empowering young
people: a new EU Youth Strategy”, Brussels, 2018.
30
Tackling radicalisation through education and youth action, EC, Erasmus+. Available at: https://ec.europa.eu/programmes/erasmus-plus/sites/erasmusplus/files/library/fact-sheet-post-paris_en.pdf.
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8. EDUCATION: YOUTHS’ SOFT POWER
YEIP argues that education can act as the soft counter power that can play a key role in the prevention of
violent youth radicalisation. Education plays an essential role in the promotion of the core values of the EC
and the CoE, and it has been a defence against the rise of violence, racism, extremism, and more. This growing awareness is reflected in the adoption of the CoE Charter on Education for Democratic Citizenship and
Human Rights Education31 by the Organisation’s 47 members states in the framework of Recommendation
CM/Rec(2010)7.
In other words, young people need relevant learning opportunities to develop skills and attitudes that can
instigate their resilience against extremist propaganda32. In the context of YEIP, resilience was defined as the
capability of people, groups and communities to reject proponents of violent extremism when it manifests
itself33.
Our research with young people in four different environments showed that resilience can help young people
to build positive actions, rather than heading down to violent behaviours34. Resilience enables young people
with the ability to utilize the opportunities that exist in their local communities, while it can also create new
ones. Consequently, when confronted with problems they manage them positively35.
We provided evidence that this resilience can be built through formal and informal education as it can act
as the vehicle for engagement even with the most vulnerable young people36. We have also argued that the
primary purpose of education should not only be to develop knowledge, skills and competences but also to
embed fundamental values that help young people – in cooperation with parents and families – to become
active, responsible and open-minded members of society37.
Our findings and recommendations are in line with the UN Secretary-General’s Plan of Action to Prevent VE38
. This acknowledge the importance of quality education to address the drivers of violent radicalisation. This is
also in line with the 2015 UNESCO’s Executive Board Decision39, which enhances the importance of education
as a tool to help prevent violent extremism, as well as war crimes and crimes against humanity.
Nevertheless, although the right to education has been recognised as a human right in international conventions and as one of the key targets of the Sustainable Development Goals adopted by UN member countries,
the reality is that many children and youth face barriers in accessing and receiving quality education40. DeCouncil of Europe Charter on Education for Democratic Citizenship and Human Rights Education Adopted in the
framework of Recommendation CM/Rec(2010)7 of the Committee if Ministers.
32
United Nations Educational, Scientific and Cultural Organization (UNESCO), 2016, “A Teacher’s Guide on the Prevention of VE”, pp.9.
33
“Strive for Development: Strengthening Resilience to Violence and Extremism”, EC, 2015, pp.54. Available at: https://
ec.europa.eu/europeaid/sites/devco/files/strive-brochure-20150617_en.pdf.
34
Stewart, S., “Building Resistance to VE”, British Council.
35
“Building Young People’s Resilience to VE in the Middle East and North Africa”, All-Party Parliamentary Group for the
British Council, 2017, pp.37.
36
Schomerus, M. & El Taraboulsi-McCarthy, S. with Sandhar, J. (2017). Countering violent extremism (Topic Guide).
Birmingham, UK: GSDRC, University of Birmingham.
37
“Declaration on Promoting citizenship and the common values of freedom, tolerance and non-discrimination through
education”, Informal Meeting of European Union Education Ministers, Paris, 2015.
38
“Plan of Action to Prevent VE”, Report of the Secretary-General (A/70/674), 2015.
39
Decision 46 adopted at the 197th session of UNESCO’s Executive Board (197 EX/Decision 46). Available at: http://
unesdoc.unesco.org/images/0023/002351/235180e.pdf.
40
According to Progress towards the Sustainable Development Goals report by the UN Secretary-General, despite
considerable gains in education enrolment in the past decade, access to education, as well as educational inequality
in terms of outcomes and unequal distribution of educational resources such as trained teachers, technologies, still
constitute a major challenge in education (E/2017/66).
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spite considerable gains in education enrolment in the past decade, only 63 per cent of youth accessed upper
secondary school education in 2014, according to the Progress towards the Sustainable Development Goals
Report by the UN Secretary-General.
We have also found that good quality education that prevents young people from extremist views can take
place through both formal and informal routes. Formal education was defined understood as “the structured
training systems that run from pre-primary and primary through secondary school and on to university”41.
Non-formal education was defined by our project as “any planned programme of education designed to improve a range of skills and competences, outside the formal educational setting”.
One format of non-formal education is youth work. Youth work can enable youth with safer spaces for discussion, to express their selves, to pluralistic debate and engagement42, as well as it can promote counter-narratives and alternative role models based on tolerance and democracy43. However, it “takes an exceptional
level of honesty, integrity and moral judgement to help young people explore their own beliefs without
imposing our own”44. Considering that social exclusion is a risk factor for youth’s radicalisation and knowing
that it denotes to “a process of progressive multidimensional rupturing of the social bond at the individual
and collective level”45 youth work can provide them with positive behaviour and instigate positive relations
with peers. In conclusion, teachers and youth workers need to be equipped with appropriate skills and tools
to deal with young people’s problems46. Resilience is about how students are taught as well as what they are
taught47.
Our field trials in several school environments in the participating countries also showed that teachers can
play a central role in the prevention of VE (not as punishers, but as educators). They can be role models but
also the first to identify signs of violent radicalization. They can also serve as a bridge between school, families and the broader community48.
The YEIP training package that was developed and delivered to teachers was very much in line with UNESCO’s first Teacher’s Guide on the Prevention of VE through education. This Guide was designed for teachers
in upper primary, lower secondary and upper secondary education, and was developed with the hope that it
can support teachers working in both formal and non-formal educational settings49. Similarly, our toolkit for
teachers and other educationalist aimed to provide practical advice on when and how to discuss the issue of
violent extremism with learners, and to help teachers create a classroom climate that is inclusive and conducive to respectful dialogue and critical thinking.
However, YEIP also found that education on its own cannot prevent an individual from committing a violent
act. However, we strongly believe that the provision of relevant education of good quality can make it diffi-
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cult for violent extremist ideologies to proliferate, and that’s why future European education policies must
ensure that learning doesn’t become a breeding ground for violent extremism50. Ensuring inclusive education for both children and young people helps counter racism and discrimination, promotes citizenship and
teaches understanding and acceptance for different opinions, believes or lifestyle51. And when trying to face
this problematic, Europe cannot afford wasted talent, social exclusion or disengagement among its youth,
and that’s why young people should not only be architects of their own life, but also contribute to positive
change in society52.

9. EUROPEAN FAMILIES: BONDS OF BELONGING
The role of family in preventing violent youth radicalization has become the centre point in European debates. YEIP argues that family members should be seen “as partners in signalling, preventing and protecting
individuals at risk of radicalisation, contributing to the safety and security of society”. RAN and YEIP research
shows that parents need appropriate support to succeed53. National governments need to allow and support
parents to develop a better understanding of radicalisation processes that lead to violence. Parents also need
to be equipped with the skills that will allow them to play a proactive role in shaping positive attitudes toward
non-violence54. Capacity building is crucial to safeguard families, and so it’s suggested that it should be facilitated by national and local authorities by means of a proper financial resource putting on the field enough
human resources, by developing the understanding of processes of change, disengagement or deradicalisation and by investing in support structures for family support professionals55.
We also found out that the notion of “family” is continually evolving and it is important that local understandings are accepted. Family is one of the domains where greatest changes have taken place over the past years
in Europe. The traditional nuclear European family consisted of a married father and mother with several
children. However, today, this is only one of the many European family models. The role of men and women
has changed with women in most European countries enjoying the same educational and employment opportunities as men. Regardless the consequences that all these changes have, violent extremism and radicalisation prevention still benefit from familiar support, even if it is a single parent family, a family composed by
two homosexual parents or just a “typical one”.

10. INTERNET AND YOUNG PEOPLE
One of the environments where we carried out research was online. As indicated in young peoples’ responses virtual reality and the internet have a huge impact on them, as they grow up in a world surrounded by
technology and social media. Our research confirms that many uses of social media by violent extremism
groups are meant to foster fear and to polarize societies56. And so, young people must be protected from
inappropriate content, so they are free to enjoy the amazing opportunities the internet has to offer, and for
this to happen, they must be as protected online as they are offline57.
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Our research showed that the biggest risks for young people when online include: (a) interaction with strangers (e.g. unsolicited friend requests and sexual or offensive messages); (b) inappropriate content that is particularly prevalent on sites and apps with livestreaming functionality, and where young people deal directly
with violence, radicalisation and hatred, sexual content and bullying.
We have also found that the internet and technology can be used as tools to counter violent radicalisation.
Raising awareness about the risks of the internet for VE is paramount58. Strengthening children’s and young
people’s ability to think critically particularly in the context of the internet and social media is a must, if they
are to distinguish facts from opinions and be able to recognize propaganda and hate speech59. of correlated factors, that when combined with other social and psychological factors may facilitate the radicalisation
process60.

11. INTEGRATION THROUGH A HOLISTIC APPROACH
We argue that it is imperative to foster the construction of a more inclusive European society, which is prepared to deal with cultural differences, if violent youth radicalisation is to be addressed. Respect for diversity
can also help to understand antagonistic viewpoints that will foment social abilities as empathy and compassion61. And if two of the most mentioned topics that young people want the EU to focus on are education
and skills (53%) and the management of migration and integration of refugees (40%), it is necessary that
European governments allocate funds in a way that responds to these concerns62.
In the “State of democracy, human rights and the rule of law” report, the CoE’s Secretary General63 named
inclusive societies as one of the five fundamental building blocks of democratic security, by saying that a
democratically secure Europe is only possible [if] is guaranteed that all members of society have equal access
to fundamental rights. Because, it is by paying attention to respect for diversity that it is possible to build
a society prepared to deal with differences, that is more inclusive and in which the risk of radicalization by
young people will be possibly null. And so, at a time of increasing global challenges and threats worsened by
local tensions and conflicts which undermine humanity’s cohesion, learning to live together becomes more
topical than ever before64.
The EC and SALTO have worked together to ensure that cultural diversity is understood, respect and promoted within Youth in Action and beyond. SALTO Cultural Diversity65 is a Resource Centre that provides resources,
information and training courses in this area, and the We Are All Europeans66 is one of the tools develop by
it. This guide is designated to support young people and youth workers to create intercultural youth projects
using educational and project planning tools and the Youth in Action funding. This guide is for young people,
risks in their online lives”, 2017.
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youth workers and youth organisations that want to carry out projects with migrant or multicultural groups
and It can be used to inspire ideas, to learn about funding opportunities and more.
Integration policies have positive ancillary effects on preventing violent radicalisation. However, a holistic
approach to integration is necessary, that manages social, cultural, religious, linguistic and national differences67. And although young people can be radicalised they are not “risks” to manage, in a way that all of them
have something to offer, and that’s why Europe needs their ideas and hopes68. To empower young people
implies the discovery of individual skills, the transformation of emotions into energy and ideas into projects69.
In other words, to enhance the social impact of violent extremism prevention it is needed to take another
step forward and include young people voices, because this is the only way to achieve their goals and limit
the negative outcomes through social policies70.
In this regard, young people should be encouraged to channel their energy to create and develop positive
ideas and solutions to the challenges we face today71. This way, trough the participation in organizations and
informal groups, young people can develop self-confidence, identity, belonging, friendship, feelings of comradeship and give purpose to their lives. Society needs to deal with the fact that extremism is going to be
around for a very long time and that the “most effective long-term solution is looking upstream and changing
the ethos of people to make sure they are more tolerant, more inclusive and more diverse as a preventive
measure”72.

CONCLUDING THOUGHTS
SHARING POWER

Over the last few years, when it comes to violent radicalisation and extremism, young people, have been the
focus of political and media debates across Europe. However, this has not been for the right reasons. YEIP has
showed that these debates have deepened the inter-generation gap and created further isolation of marginalised youth groups. We have argued in favour of a GLM-based approach, which dictates that young people
need relevant learning opportunities to develop skills and attitudes that can instigate their resilience against
extremist propaganda. We have witnessed that resilience can help young people to build positive actions,
rather than engaging in violent behaviours.
YEIP provided evidence that this resilience can be built through formal and informal education as it can act as
the vehicle for engagement even with the most vulnerable of youth. Our recommendations and Policy Measure are in line with the UN Secretary-General’s Plan of Action to Prevent VE. This recognises the importance
of quality education to address the drivers of violent youth radicalisation. UNESCO’s Executive Board also
adopted a decision that enhances the importance of education as a tool to help prevent violent extremism,
as well as war crimes and crimes against humanity.
Restorative justice and GLM-based preventative initiatives can take place through both formal and informal
routes. They can promote counter-narratives and alternative role-models based on tolerance and democracy. However, it “takes an exceptional level of honesty, integrity and moral judgment to help young people
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explore their own beliefs without imposing our own73”. A key underlying value of restorative justice is power
sharing. This must be pursued at all levels when engaging with young people.

DRIVERS OF VIOLENT YOUTH RADICALISATION

The extant literature on violent extremism is rich. And yet, we are far from being able to “profile” those at risk.
In fact, there is more evidence to claim that by attempting to profile and predict, we may in fact be breeding
the very reasons that lead those at risk to violent radicalisation74. The factors that we have identified can be
summarised as: individual backgrounds and motivations; collective grievances and victimization stemming
from domination, oppression, subjugation or foreign intervention; distortion and misuse of beliefs, political
ideologies and ethnic and cultural differences; and leadership and social networks.
As the Plan of Action on PVE affirms, there is no one driver for radicalization. The broad PVE agenda, covering economic, social, cultural and political structures and systems thus calls on a “whole of nation” approach
for these drivers to be addressed. As noted earlier, the participation of development, peace, and humanitarian agencies, as well as community groups, would be critical in addressing the complex push and pull factors
of violent extremism amongst young people. I have argued elsewhere that the true terrorist is to be found
within, and by raising the mirror of responsibility75.

UNIVERSAL AND UNDENIABLE HUMAN RIGHTS

James Madison once said, “Perhaps it is a universal truth that the loss of liberty at home is to be charged to
provisions against danger, real or pretended from abroad” (Letter of James Madison to Thomas Jefferson,
May 13, 1798). How true these words sound when considering the anti-terrorism legislation that we have
been drafting to minimise the risks created by “pull and push factors”. Take as an example, the UK’s Terrorism Act of 2000 and the Anti-terrorism, Crime and Security Act of 2001. Both have exposed the British government to a number of criticisms, mainly from international NGOs such as Amnesty International, Human
Rights Watch and other national human rights groups such as Justice and Liberty.
The road that we have taken in preventing young people from violent extremism is encouraging international
society to become more polarised than ever, while the “them” (criminals - terrorists) and “us” (victims) rhetoric dominates political speeches and media presentations. And we have to ask: what will it take for society
to finally raise the mirror of responsibility and look well into its reflection? We are the real architects of the
social fabric that generates extremist ideologies, which then gradually corrupt universal values such as tolerance and the respect of life, dignity and brotherhood. The extremist ideology that leads those young men
and women to inhumane actions is not an alien virus of unknown origin, but a product of our way of living.
Finding the true terrorist
Sharing responsibility and the ability to look inside also forces us to ask whether a public debate and a restorative dialogue for responsibility-taking might indeed be more fruitful than yet another “war on terror” that
could take more freedoms away from those who are most vulnerable such as those in hospitals, care homes,
foster care and prisons.
Following the September 11th attacks, the narrative of national governments and the EC have traditionally
surrounded “war on terror”. However, as YEIP has outlined, communities of young people have risen and
gradually responded to this and numerous other narratives (economic, gender, political, and so on). Shifting
the focus from “war on terror” to “PVE” has opened up space to the critical participation and leadership of
Dunne A. et al. (2014), “Working with young people: the values of youth work in the European Union”, Publications
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youth communities and civil society in the prevention of violent extremism.
In a “whole-of-society” approach to PVE from national to sub-national levels, the local European communities can now provide a strong basis for any plan of action. This is because underlying drivers of violent
radicalization are intimately manifested at the local level.   Community-led interventions supported by local government authorities; the private sector; leaders of communities; professionals; women’s and youth
organizations; families; faith-based groups; and social service providers, among others, are crucial to any
interventions at all stages from pre-radicalisation, radicalisation, engagement in violent extremism, rehabilitation, and reintegration. The challenge in this approach is how to ensure its effectiveness, as security sector
strategies run alongside civil society, community-led efforts without each cancelling out each other’s gains.

London, 2020: YEIP final international conference

@RamSeneca
43

YEIP IN
ROMANIA

44

RAPORT NAŢIONAL PRIVIND
REZULTATELE FINALE ALE
PROIECTULUI YEIP ÎN ROMÂNIA

ABSTRACT

Reseacher: A. Barbu

Tineri cercetători: Mara BarAcest raport final oferă prezintă rezultatele proiectului Youth Empowerment
batei, Ola Kallab, Alexandra
and Innovation Project (YEIP) în România, finanțat prin Programul Erasmus +
Craciun, Evelyn Popa,
timp de trei ani şi realizat de tineri.
Fares Mankoosh
Sabah Jbara, Rua Hasem
Proiectul și-a propus să dezvolte un cadru de prevenire (modelul YEIP PREVENTa marginalizării și radicalizării violente în rândul tinerilor din Europa, pe
baza contribuției semnificative a justiției restaurative, a psihologiei pozitive
și a modelului „Bunăstării”.
Raportul evidenţiază rezultatele cercetării realizată de 16 cercetători implicați în cele trei faze ale proiectului: 1) construirea bazelor, oferind o imagine
de ansamblu asupra situației radicalizării violente din România atât din punct de vedere juridic, cât al politicilor şi practicilor existente; 2) Construirea
și testarea instrumentelor YEIP bazate pe opiniile a 71 de tineri studenți și
migranți în trei medii selectate diferite, respectiv școli, universități și integrarea migranţilor și 3) testarea modelului de prevenire a YEIP prin cercetări de
teren realizate în România în cele trei medii, în urma formării a 64 de profesioniști asupra modelului YEIP și îmbunătățirea bunăstării și rezilienţei în
rândul a 43 de studenți și 26 de tineri migranți. Mai mult, la final sunt oferite
nformații despre diseminarea modelului YEIP în rândul a 24 de factori de decizie și România și a altor actori care activează la nivelul UE.
Ultima parte include reflecții critice și recomandări bazate pe rezultatele proiectului și implicațiile lor la nivel național și UE.
Cuvinte cheie: radicalizare, prevenire, Modelul de prevenire YEIP, tineri, migranţi.
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1. INTRODUCERE
Pornind de la Strategia UE pentru Tineret, Agenda Europeana pentru Securitate, Strategia Erasmus+ de Incluziune si Diversitate, proiectul The Youth Empowerment and Innovation Project (YEIP) a avut ca scop dezvoltarea de către tineri a unei politici pozitive de prevenire - YEIP PREVENT model – pentru abordarea si prevenirea
marginalizării si a radicalizării violente printre tinerii din Europa. Pilonul de baza al acestui model se bazeaza
pe dezvoltarea de identitati pozitive ale tinerilor vulnerabili prin capitalizarea talentelor si punctelor lor forte.
Modelul inspirat din modul justiţiei restaurative, al psihologiei positive şi a Modelului Bunastarii a fost validat prin metode de cercetare calitativa si cantitativa in patru medii diferite, respectiv in scoli, universitati,
inchisori şi mediul online.
Finantat prin programul Erasmus +, proictul a fost condus de tineri din tarile partenere si a avut o durata de
trei ani. Acesta a fost implementat de IARS Internaţional Institute (Marea Britanie) impreuna cu 20 de parteneri, printre care autoritati publice, organisme de cercetare si ONG-uri din sase state membre EU: Marea
Britanie, Italia , Grecia, Cipru, Portugalia şi Romania. In Romania, acesta a fost implementat de Fundatia
Schottener Servicii Sociale in colaborare cu Consiliul Naţional pentru Combaterea Discriminarii si Institutul
de Stiinte ale Educatiei.
Relevanța modelului de prevenire a YEIP în România a fost considerabilă având în vedere lipsa studiilor asupra
fenomenului de marginalizare și radicalizare violentă a tinerilor și de prevenirea bazată pe Modelul Bunăstării
la nivel local și național.
Politicile și strategiile existente pentru prevenirea marginalizării tinerilor au fost dezvoltate ca răspuns la principalele documente programatice ale UE și se concentrează în principal pe problemele abandonului școlar,
șomajului și sărăciei.
Înainte de dezvoltarea modelul de preventie YEIP, nu existau instrumente pentru a preveni radicalizarea
violentă a tinerilor și marginalizarea în rândul tinerilor studenți și migranți, prin utilizarea principiilor
psihologiei pozitive, Modelului Bunăstării și justiției restaurative.

2. METODOLOGIE
Metodologia utilizată în implementarea proiectului YEIP este descrisă mai jos, potrivit fiecărei actvităţi sau
etape de implementare.

2.1 METODOLOGIA UTILIZATĂ PENTRU ACTIVITATEA 1 – FUNDAMENTAREA
MODELULUI DE PREVENIRE
Planificarea şi desfăşurarea procesului de cercetare au fost realizate în perioada mai-octombrie 2017 sub îndrumarea partenerului coordonator IARS. A implicat un cercetator şi doi tineri voluntari din cadrul Fundaţiei
Schottener. Implicarea tinerilor migranti în procesul de cercetare este în concordanta cu tema centrala a
proiectului. In plus, partenerii naţionali, si anume experţii din cadrul Consiliului Naţional pentru Combaterea
Discriminarii si a Institutului de Stiinte ale Educaţiei, au oferit informatţi si feedback în toate etapele cercetării.
Studiul a implicat atât cercetarea surselor secundare cât si obţinerea feedback-ului utilizatorilor pentru validarea rezultatelor.
In primul rand, au fost conceptualizate noţiunile de “radicalizare” si “măsuri preventive bazate pe Modelul
Bunăstării” ca preambul pentru analizarea legislaţiei, a politicilor si strategiilor naţionale relevante privind
prevenirea marginalizării si radicalizării
tinerilor în România. Analiza acestora s-a realizat în cadrul mai amplu al transpunerii documentelor strategice
europene: Strategia UE pentru Tineret, Agenda Europeana pentru Securitate, Strategia Erasmus+ de Incluzi46

une si Diversitate.
In al doilea rând, au fost analizate literatura academica si cea secundară în legatură cu factorii ce determină
marginalizarea şi radicalizarea, precum si serviciile de prevenire bazate pe Modelul Bunăstării, disponibile la
nivel local si naţional.
In al treilea rand, a fost realizată o cartografiere a actorilor şi a instituţiilor relevante la nivel local si naţional
implicate in combaterea marginalizării si a radicalizării.
La final, a fost realizat un seminar cu implicarea a 22 de participanţi tineri si reprezentanţi ai autorităţilor publice relevante si a altor profesionişti în vederea colectării de feedback asupra rezultatelor cercetării, pentru a
creşte gradul de constientizare si participare, precum si pentru a adapta protocolul de cercetare la studiul de
caz. Concluziile seminarului au fost incluse in raport.
O limitare relevantă este dată de inexistenţa datelor în literatura de specialitate din România asupra diferiţilor factori care conduc la marginalizarea tinerilor migranţi si la creşterea potenţialului de radicalizare.
Majoritatea materialelor analizate se bazează pe literatura secundară care documentează discursul instigator
la ura impotriva acestui grup în presa scrisă, audiovizuală şi social media. (Răileanu, R., Codreanu, I., Martin,
R., Szelmenczi, A., 2017; Răileanu, R., et al., 2016).
Cu toate acestea, modul în care materialele vizuale si audio au un impact negativ asupra radicalizarii indivizilor
ramane o necunoscută (Pisui and Ahmed, 2016). De asemenea, nu a fost identificată nici o cercetare privind
dinamica dintre schemele de integrare defectuoasă ale migranţilor la nivel comunitar (educaţie, ocupare,
sănătate, locuire, etc.), polarizare şi radicalizare. In consecinţă, datele cercetarii sunt deficitare în consistenţă.

2.2 METODOLOGIA UTILIZATĂ PENTRU ACTIVITATEA 2 – DEZVOLTAREA ŞI
TESTAREA INSTRUMENTELOR YEIP
Cea de-a doua activitate a proiectului a implicat cercetare pe teren realizată în București, România și Varșovia, Polonia, în perioada aprilie – iulie 2018. Aceasta a fost realizată prin organziarea de focus grupuri si
interviuri semi-structurate de către un grup de 16 tineri, dintre care 12 studenți români și 4 persoane cu o
formă de protecţie internaţională cu vârste cuprinse între 17 și 23 de ani. Procesul a fost ghidat de echipa de
proiect. Întregul proces a fost supervizat de echipa de proiect Din cei 12 studenți, 5 erau elevi de liceu și 7
erau studenți la Științe Politice și Asistență Socială la Universitatea din București.
Procesul de selecție a studenților a fost realizat de profesori și profesori universitari. Criteriile de selecție au
inclus bune abilități de comunicare, echilibrul între sexe și interesul studenților pentru subiectul cercetării.
Pentru a le prezenta participanților metodologia de cercetare a proiectului YEIP, ce înseamnă cercetare calitativă și care sunt metodele de colectare a datelor, au fost organizate trei sesiuni de instruire, câte unul
pentru fiecare grup (liceeni, studenți și refugiați). Fiecare sesiune a avut o durată de o zi. Materialele de
instruire folosite au fost Manualul de etică și gestionare a datelor (Research Ethics and Data Management
Handbook) elaborat de IARS pentru proiectul YEIP, precum și materiale adaptate pentru instruirea tinerilor
folosind metode și tehnici calitative (van Reeuwijk, 2013).
Ghidul de interviu al proiectului a fost tradus în limbile română și arabă și adaptat profilului specific al intervievaților din mediile școlare și universitare, cu ajutorul tinerilor cercetători. Pentru a realiza interviurile
cu grupul polonez, ghidul de interviu a fost tradus în limba poloneză cu ajutorul Stowarzyszenie Interwencji
Prawnej (SIP), un fost partener de proiect.
Implicarea tinerilor în toate etapele cercetării a fost în concordanță cu filozofia YEIP. Dezvoltarea abilităților
de cercetare ale tinerilor neexperimentați a avut un efect de capacitare puternic asupra lor: le-a sporit încrederea în sine pentru a vorbi despre probleme sensibile cu alți tineri (radicalizare, identitate, apartenență,
valori etc.) și le-a sporit înțelegerea despre problemele sociale care influențează negativ gândirea și acțiunile
tinerilor. În plus, le-a îmbunătățit motivația de a contribui la elaborarea unei măsuri preventive care ar schim47

ba lucrurile pentru viitorul lor. De asemenea, ei au deprins abilități de cercetare care sunt aptitudini sociale
utile și bune pentru orice loc de muncă viitor.
La fel de importantă, implicarea lor în colectarea de date a condus la rezultate mai exacte, având în vedere
că persoanele intervievate se simt mai confortabile și sunt mai degajate când vorbesc despre probleme sensibile cu persoane de vârsta lor.
Pentru a duce la bun sfârșit cercetarea, coordonatorul a obținut aprobarea etică din partea președintelui
Fundației Schottener. În România nu există un organism oficial responsabil de reglementarea etică a cercetării desfășurate de ONG-uri în diverse discipline, inclusiv în științele sociale. Pentru colectarea de date atât
de la tineri, cât și de la migranți, aprobarea etică a fost acordată cu condiția ca focus grupurile și interviurile
să nu fie înregistrate audio sau video. Ca rezultat, sesiunile au durat mai mult decât se preconiza, deoarece
tinerii cercetători trebuiau să ia note detaliate ale răspunsurilor, inclusiv citate.
Atât focus grupurile, cât și interviurile s-au desfășurat în baza consimțământului scris al participanților în
conformitate cu descrierea proiectului, drepturile lor de retragere în orice moment și regulile de confidențialitate. În cazul tinerilor migranți, tinerii cercetători au folosit limbile lor materne pentru a explica normele
etice și pentru a realiza focus grupurile și interviurile. Notele lor au fost apoi traduse în limba română. Pentru
participanții polonezi, SIP a tradus notele în limba engleză pentru a putea fi interpretate. Rezultatele sunt
analizate și prezentate separat de cele ale grupurilor din România.
În total au fost implicați 71 de tineri, 62 din România (46 români nativi și 16 migranți) și 9 din Polonia. Au fost
organizate trei focus grupuri având în vedere diferitele vârste și limbi vorbite de participanți.
Primul focus grup a fost organizat la București și a implicat 14 studenți. Al doilea a fost organizat la Varșovia
și a implicat 8 elevi români și 9 participanți polonezi (liceeni și refugiați). Al treilea focus grup a fost organizat
la București și au participat 7 tineri refugiați.
În urma focus grupurilor, tinerii cercetători au efectuat 33 de interviuri semi-structurate.
Interpretarea datelor a fost făcută de cercetători cu asistență din partea personalului proiectului.
Tabelul 1. Grup ţintă reprezenativ din școli și universităţi
Focus grupuri
Numărul
2 focus grupuri cu un total de 31 de tineri
(români și polonezi)
Vârsta
15-23
Genul
Masculin 17
Feminin 14
Nativ/non-nativ
29 Nativ
2 non-native
Total
31
Tabelul 2. Grup ţintă reprezenativ Centru pentru Migranti Bucureşti
Un focus grup cu 7 tineri migranti
Numărul
17-22
Vârsta
5 Barbati
Genul
Nativ/non-nativ
Total

Interviuri
24

Total
55

17-23
Masculin 8
Feminin 16
All native
24
9

55
16

17-22

2 Femei

5 Barbati
4 Femei

Non- native (Syrian, Iraq, Afganistan; Eritrea)
7

Non- native (Siria,
Iraq, Afganistan)
9

16

În cele din urmă, două seturi de instrumente au fost dezvoltate ca parte a modelului de prevenire a YEIP:
1) material de formare față în față cu profesioniști din medii diferite selectate și 2) un set de instrumente
destinate factorilor de decizie.
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2.3 METODOLOGIA UTILIZATĂ PENTRU ACTIVITATEA 3:
TESTAREA INSTRUMENTELOR

Înainte de a demara testarea instrumentelor de prevenire YEIP în medille selectate ( şcoli, universităţi si
centre de integrare pentru migranţi), cercetătorii au realizat sesiuni de formare cu profesioniști și factori de
decizie politici care lucrează în domeniul educației (licee și universități) și în domniului integrării migranților
în martie 2019.
Având în vedere disponibilitatea limitată a profesioniștilor de a participa la instruirea în afara programului de
lucru, s-a decis organizarea a trei ateliere de 6 ore în martie 2019. Formarea a fost acreditată CPD, iar participanții au primit certificate de participare.
De asemenea, la formare au participat 24 de factori, inclusiv funcționari publici, consilieri legali și alți birocrați activi în domeniul migrației și integrării, dar și asistenți sociali și profesioniști care lucrează cu tineri.
Pentru a evalua efcienţa instruirii, toți participanții au fost solicitați să completeze chestionare pre și post-intervenție.
Testarea implementării instrumentelor YEIP s-a realizat prin cercetare pe teren cu implicarea a 63 de studenți
și tineri care lucrează cu profesioniști din mediile selectate, în perioada martie-iulie 2019. Aceasta a fost organizată cu ajutorul a 5 tineri voluntari.
Tinerii și profesioniștii care lucrează cu ei în mediile selectate au fost împărțiți în două grupuri: un grup de
intervenție (inclusiv profesioniști care au beneficait de formare și tineri care lucrează cu aceștia) și un grup
de control (incluzând profesioniști care nu au participat la formare și tineri care lucrează cu ei). Scopul a fost
să identifice și să analizeze cauzalitatea între Modelul de prevenire al YEIP și schimbarea care a avut loc în
grupurile țintă din mediile selectate.
Pentru tineri, două instrumente de evaluare au fost folosite înainte și după intervenție: Psychical Wellness
Being Scales (Ryff și Keyes, 1995) și Brile Resilience Scale (Smith, Dalen, Wiggins, Toolwey, Christopher și
Bernard, 2008).
Table 3. Tabel demografic al participanţilor implicaţi în activitatea 3
Grup de intervenţie
Licee
Universităţi

Integrarea migranţilor

Grup de control

Profesori

13

8

Studenţi

17

7

Profesionişti

13

9

Studenţi

10

7

Profesionişti

12

7

Tineri

12

10

3. REZULTATE
Rezultatele proiectului YEIP în România sunt prezentate mai jos, pentru fiecare activitate în parte.

3.1 REZULTATELE ACTIVITĂŢII 1
În România, preocuparea pentru politicile de prevenire a factorilor de risc ce conduc la marginalizarea
tinerilor este relativ recentă.
Cadrul legislativ şi al politicilor publice au fost revizuite în ultimii ani şi reflectă documentele programatice
adoptate la nivel UE (Agenda Europeană pentru Securitate, Strategia pentru Tineret şi Strategia Educaţiei şi
Formării Profesionale pentru perioada 2014-2020).
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Implementarea acestor strategii însă este problematică întrucât planurile de acțiune pentru implementarea
strategiei nu au fost finalizate în totalitate. Una din principalele probleme o constituie lipsa surselor de finanțare a măsurilor prevăzute şi asumarea de către alte ministere a responsabilităţii de a contribui financiar
la sprijinirea acelor măsuri care se încadrează în domeniului lor de activitate. De asemenea, lipsa de sinergie
între instituțiile care vizează tinerii (ONGT-uri, fundații județene pentru tineret etc.) constituie o altă problematică pentru corelarea acţiunilor lor cu politicile publice.
În acest context evaluarea măsurilor de atingere a obiectivelor asumate şi implicit de prevenire a factorilor
de risc ce conduc la marginalizarea tinerilor în România este deficitară.
În acest moment în România nu există un cadru legal un plan clar de acţiune pentru prevenirea radicalizării
tinerilor în sensul sprijinirii acţinunilor teroriste. Aşa cum am explicat anterior, strategiile guvernamentale
sunt mai degrabă orientate către prevenirea marginalizării şi a excluderii sociale, prin crearea unui cadru
de promovare a educației incluzive, a ce poate aduce o contribuție importantă la eliminarea inegalităților
sociale, şi a participării tinerilor la formare și ocupare.
Privitor la intervențiile bazate pe ‘Modelul Bunăstării’ de prevenire a radicalizării tinerilor în România, acestea sunt aproape inexistente.
Implementarea de practici de justiţie restaurativă a debutat în anul 2002 în sistemul judiciar, cu înființarea
a două centre experimentale de justiție restaurativă pentru tinerii cu vârsta cuprinsă între 14 și 21 de ani în
București și Craiova. În sistemul judiciar practicile restaurative în România sunt : pe de o parte medierea (ca
practică predominant restaurativă), iar pe de altă o serie de măsuri de protecţie a victimelor infracţiunilor (pe
care cercetătorii le consideră parţial restaurative).
Identificarea de intervenţii de bazate pe Modelul Bunăstării pentru prevenirea radicalizării tinerilor în România este demers dificil întrucât tematica per se nu este una de interes prioritar care sa stea la baza unor planuri
de acţiune şi activităţi concrete.
Mai mult, sursele de documentare disponibile în literatura de specialitate sau în sursele secundare sunt
aproape inexistente,excepţie facând iniţiativele unor organizaţii neguvernamentale care activează în domenii
conexe legate de faciliatarea incluziunii tinerilor în România.
Concluziile generale ale participanţilor la seminarul de colectare a feedback-ului şi a recomandărilor au validat rezultatele cercetării. Privitor la modelul de prevenire a radicalizării potrivit Modelului Bunăstării dezvoltat în cadrul proiectului, participanţii au recomandat necesitatea dezvoltării unor instrumente dedicate
decidenţilor politici pentru adptarea unui plan de acţiune clar dezvoltarea unor instrumente de prevenire a
radicalizării adaptate profilului de ţară pentru profesioniştii care activează în sfera educaţiei şi incluziuneii sociale atât în sectorul public cât şi în cel neguvernamental. În viziunea lor, sunt utile instrumentele online care
să poate fi utilizate cu precădere pe o durată nedefinită, fără a fi limitate de durata finanţării.
Totodată, cei prezenţi au subliniat necesitatea elaborării și implementării în parteneriat cu toate instituţiile
care au responsabilităţi sectoriale în implementarea de politici de tineret a unor măsuri de suport special
pentru grupurile de tineri vulnerabile social şi expuse marginalizării în paralel cu intervenţii de bazate pe
Modelului Bunăstării
Luând în considerare cele de mai sus, este necesară dezvoltarea unor instrumente pentru prevenirea radicalizării adaptate profilului țării pentru profesioniștii din domeniul educației și al incluziunii sociale. Identificarea
tinerilor cu risc de marginalizare si radicalizate nu este în mod clar o sarcină ușoară. Strategiile educaționale
de sprijinire a eforturilor de prevenire depind de abilitățile profesorului de a identifica provocările personale
ale tinerilor cursanți pe măsură ce se confruntă cu probleme de bunăstare, identitate și sens și sunt tentați
să adopte opinii radicale în căutarea unor răspunsuri semnificative. Crearea de instrumente online ușor accesibile pentru profesioniști care să motiveze, să susțină și să echipeze profesioniștii cu abilități și instrumente
adecvate pentru a înțelege propriile prejudecăți și pentru a se angaja în combaterea radicalizarii elevilor/
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studentilor la nivelul individual, pe baza filosofiei modelului bunăstării.
De asemenea, poate fi utilă conectarea profesorilor cu alți profesioniști interesați din comunitate - din sectoarele justiției, protecției sociale și a copilului, precum și din familii, în scopul de a oferi tinerilor sprijin adecvat
și în timp util.

3.2 REZULTATELE ACTIVITĂŢII 2
Rezultatele-cheie sunt prezentate mai jos pe baza principalelor puncte abordate în vederea dezvoltării instrumentului preventiv YEIP.
Abordarea conceptualizării radicalizării violente în rândul studenților și migranților români a arătat că majoritatea participanților au înțeles radicalizarea ca pe un rău deplin ce se îndreaptă către extremism și terorism.
În general, răspunsurile au fost legate de un proces care implică atât schimbări cognitive cât și comportamentale și afișarea violenței și a terorii pentru a urmări o idee sau o convingere. Cei mai mulți sunt de părere că
acest proces are un fundament religios sau naționalist și are ca rezultat comportamentul antisocial și violența.
Majoritatea migranților au oferit răspunsuri legate de radicalizarea islamică și violență, luând în considerare
poveștile lor personale și expunerea la fundamentalism în țările lor de origine.
Respondenții polonezi au perceput radicalizarea violentă mai ales ca un proces care implică o schimbare cognitivă care poate fi atinsă prin violență.
Nici un respondent nu a făcut referire la radicalismul non-violent.
Astfel, una din recomandările rezultate pentru dezvoltarea modelului de prevenire a YEIP este legată de
necesitatea îmbunătăţirii cunoștințelor și a capacităţii tinerilor de a discerne violența de radicalizarea non-violentă și de a înțelege că radicalizarea poate apărea atât pentru cauze bune, cât și pentru rele;
O altă temă a fost legata de percepţia asupra identității. Aceasta a reprezentat o provocare pentru participanții români. Pentru cei mai mulți a fost dificil să explice ce anume definește identitatea lor. Majoritatea
respondenților români și polonezi și-au definit identitatea în raport cu un anumit set de valori, norme, limbă
și istorie comună, condiția de a fi născut în România sau în Polonia, dar și apartenența la o familie sau grupuri
care împărtășesc interese, activități comune etc. Respondenții polonezi au subliniat importanța patriotismului ca element esențial al identității lor. Spre deosebire de grupurile românești și poloneze, tinerii migranți au
subliniat că etnia lor este elementul central al identității lor.
În ceea ce privește nevoile pe care le au, majoritatea respondenților au împărtășit o viziune comună asupra
necesității de a se face auziți, de a contribui la binele comunităţii și de a-și continua educația indiferent de
vârsta lor. Concluzia este necesitatea creării unui spațiu de dialog în școli unde tinerii studenți să-și poată
exprima grijile, frustrările, temerile și să învețe cum să își dezvolte punctele forte pe baza modelului GLM și
abilitățile necesare pentru a gestiona ideile sau comportamentele violente.
Toți tinerii din România au criticat violența ca mijloc de atingere a unui obiectiv, iar unul a declarat că violența
este legitimă doar ca o ultimă soluție dacă toate celelalte alternative pașnice au eșuat. În ceea ce privește
reacția și acțiunea împotriva radicalizării, majoritatea respondenților au subliniat puterea dialogului, în timp
ce ignorarea a fost o alternativă pentru un singur participant.
Principalii factori de declanșare a vulnerabilității tinerilor la mesajele extremiste sunt: stima de sine scăzută,
influența TV, internetul, mass-media, filmele violente și jocurile online, stereotipurile și prejudecățile.
În ceea ce privește combaterea mesajelor extremiste, toți participanții (români, polonezi și migranți) au
identificat rolul cheie al educației și profesorilor în prevenirea radicalizării în rândul tinerilor. S-a evidențiat
importanța aducerii laolaltă a tinerilor și sporirea conștientizării, în timp ce le sunt consolidate cunoștințele
despre riscurile de a fi supuși radicalizării violente.
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Privitor la marginalizare, în general, respondenții români sau polonezi nu au fost supuși marginalizării. Cu
toate acestea, răspunsurile celor cu un trecut migrator au dezvăluit o experiență diferită. Toți au susținut că
s-au simțit marginalizați și excluși din cauza etniei, a religiei și a abilităților lingvistice slabe.
In ceea ce priveşte comunitatea şi mediul social, majoritatea participanților au menționat familia și prietenii
drept cei mai importanți piloni din viața lor, fiind implicați în orice proces decizional important. Ei au subliniat, de asemenea, că uneori prietenii sau cercul social pot avea influențe negative asupra alegerilor de viață,
însă implicarea în luarea deciziilor importante a membrilor familiei și, câteodată, a profesorilor este foarte
importantă. În
Pornind de la aceste considerente au fost făcute o serie de recomandări pentru dezvoltarea instrumentelor
de prevenire ale YEIP:
Dezvoltarea unor instrumente de prevenire a radicalizării violente pentru profesori și părinți: training-uri de
conștientizare și instrumente de învățare electronică care să-i ajute să identifice tinerii potențial vulnerabili și
să știe când să intervină și cum să le acorde sprijin;
Dezvoltarea de instrumente practice cu privire la sistemele de filtrare ale conținutului de pe internet pentru
părinți și profesori pentru a preveni sau a bloca accesul tinerilor la materiale necorespunzătoare.
Îmbunătățirea planului de învățământ existent privind educația civică din România și Polonia cu sesiuni
reflective asupra dezvoltării identității, risculului marginalizării, radicalizării și oferirea de metode specifice
pentru aplicarea GLM în comportamentul violent.
Introducerea de noi criterii pentru evaluările școlare în legătură cu dezvoltarea spirituală, morală și socială și
culturală a studenților, în plus față de cele ce privesc comportamentul și siguranța. Introducerea unui exemplu de formular de evaluare. Acest lucru ar ajuta la identificarea școlilor și a comunităților expuse la risc la
nivel național.

3.3 REZULTATELE ACTIVITĂŢII 3
Pentru testarea setului de instrumente YEIP pentru profesioniști, metodologia a constat în două etape: consolidarea capacității profesioniștilor din educație bazată pe setul de instrumente YEIP și o etapă de observare
a grupurilor de intervenţie şi de control cu profesioniști din educație, studenți și migranți.
Pentru a testa setul de instrumente destinat factorilor de decizie, a fost organizat un training cu profesioniști activi în domeniul educației, protecţiei sociale, psihologiei, juridic, dar și funcţionarilor publici activi în
domeniul migrației și integrării și alți profesioniști care lucrează cu tineri cu risc de abandon și marginalizare.
înainte de instruire, participanților li s-a oferit un chestionar pentru a-și evalua cunoștințele despre
radicalizarea violentă a tinerilor din România. La sfârșitul perioadei de intervenție, participanții au fost rugați
să completeze chestionare post-intervenție pentru a evalua schimbarea care a avut loc în grupurile țintă din
mediile selectate.
Pe baza chestionarelor pre-evaluare ale profesioniștilor școlilor din licee și a celor care lucrează în domeniul
migrației incluşi în grupul de intervenție, a reieşit că majoritatea au fost români (și 8 de naționalitate diferită)
fără a avea o specializare în domeniul radicalizare sau cunoștințe despre radicalizarea violentă în România
sau la locul de muncă.
Pe baza chestionarelor de pre-evaluare, participanții aveau cunoștințe limitate despre radicalizare, 76%
notând 1 și 24% notând 3 pe o scară de la 1 (scăzută) la 10 (mare). Cunoștințele lor despre prevenirea radicalizării tinerilor au fost similare. Rezultatele post-intervenție au arătat că participanții și-au sporit cunoștințele
despre radicalizarea și metodele de prevenire cu 84% notând 8 și 16% notând 9 pe aceleași scară. Toți au afirmat că nu știu dacă tinerii sunt implicați mai mult în aceste acțiuni decât adulții. Rezultatele post-evaluare au
relevat faptul că profesorii din ambele grupuri nu și-au schimbat percepția cu privire la incidența radicalizării
la locul de muncă.
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Cu toate acestea, percepția lor despre incidența fenomenului în România s-a schimbat ușor, deoarece profesorii din grupul experimental au putut recunoaște unele acțiuni ca fiind rezultatul unei radicalizări violente.
De asemenea, sa schimbat percepția asupra vârstei ca factor de risc pentru implicarea tinerilor în realizarea
acțiunilor violente. În grupul de control nu au fost înregistrate modificări majore.
Toți participanții au considerat că reducerea condițiilor care conduc la marginalizarea anumitor grupuri, oferirea de oportunități de educație mai bune tinerilor și centrarea pe prevenire sunt elementele cheie care
trebuie luate în considerare atunci când abordăm prevenirea fenomenului radicalizării violente. De asemenea, au apreciat că legăturile personale, condițiile economice precare ale unor medii precum închisoarea și
bandele, precum și marginalizarea sunt factori declanșatorii pentru marginalizarea violentă.
Privitor la acțiunile necesare care trebuie întreprinse în cazul tinerilor radicalizați care nu au comis acțiuni violente, înainte de instruire participanţii au apreciat ca fiind importante urmatoarele acţiuni: capacitarea tinerilor (46%), ascultarea ideilor și valorile lor (61%), încearcarea de a găsi un echilibru acolo unde este posibil.
(61%), furnizarea de instruire asupra valorile de bază pe care se bazează societatea noastră (84%), găsirea de
soluții bazate pe descurajare (84%). În cazul tinerilor care au comis acțiuni violente, 76% dintre participanți
s-au concentrate asupra: activităților de integrare, considerănd ca ascultarea motivelor pentru care au fost
comise acele acțiuni și oferirea de soluții adaptate (84%) și pedepsei cu închisoarea (73%).
S-au înregistrat schimbări notabile în răspunsurile acestora cu privire la acțiunile care trebuie întreprinse în
cazul tinerilor care au comis acțiuni violente. După instruire, majoritatea (84%) au considerat că integrarea,
ascultând motivele pentru care au comis acele acțiuni și oferind soluții adaptate, integrarea lor în societate şi
implicarea în activități comunitare sunt măsuri foarte importante. De asemenea, numai 23% încă credeau că
închisoarea este o soluție bună, rata de răspuns în scădere de la 76% înainte de intervenție.
În ceea ce privește setul de instrumente YEIP, în evaluarea pre-intervenție s-a evidențiat lipsa de cunoştinţe
asupra conceptelor de justiției restaurativă, psihologiei pozitivă și Model al Bunăstării în ambele grupuri. În cazul grupurilor experimentale, rezultatele post-intervenție au arătat o îmbunătăţire seminificativă a
cunoștințelor lor asupra acestora. În general, (78% dintre participanți) au considerat că setul de instrumente
YEIP poate fi eficient și evaluat ca fiind bun și foarte bun.
Evaluarea studenților și tinerilor care au participat la cercetare folosind cele două scale au relevat mai multe
diferențe între grupul de intervenție și cel control.
Tinerii participanți din grupurile experimentale au avut scoruri ușor mai mari în legătură cu autonomia, dezvoltarea personală, relațiile pozitive și autoacceptarea. Evaluările post-intervenție au arătat că studenții din
grupul de control au avut scoruri mai mici în ceea ce privește auto-acceptarea, relațiile pozitive , inregistrând
mici variații ale răspunsurior în legătură cu scopului vieții, autonomia, dezvoltarea personală și gestionarea
mediului în care trăiesc. Evaluarea studenților și tinerilor migranți din grupul de control nu a evidențiat nicio
schimbare semnificativă pe cele două scale.
În cazul profesioniștilor din mediul universitar, chestionarele de pre-evaluare au arătat că trei au participat
la evenimente legate de radicalizare, dar nu s-au specializat în acest domeniu. La fel ca și profesioniștii din
școli, aceştia aveau cunoștințe limitate despre radicalizarea violentă în România și deloc despre existenţa
pericolului la locul de muncă. Rezultatele post-intervenție au arătat că participanții și-au sporit cunoștințele
despre radicalizare și metode de prevenire, 69% notând 8 și 30% notând 9 pe aceleași scale. Cu toate acestea,
nu și-au schimbat percepția cu privire la incidența radicalizării la locul de muncă. Percepția lor asupra vârstei
ca factor de risc pentru implicarea tinerilor în relizarea acțiunilor violente s-a schimbat. În grupul de control
nu au fost înregistrate modificări majore.
În ceea ce privește factorii lor care pot conduce la radicalizarea violentă a tinerilor, toți participanții au considerat că legăturile personale, marginalizarea, condițiile economice precare și anumite medii (închisoare,
bande) sunt elemente importante.
Privitor la factorii determinanţi pentru radicalizarea violentă a tineretului, nu au fost înregistrate modificări
majore după testare. Participanții au considerat că legăturile personale (PRE: 69%; POST: 76%), marginalizarea (PRE: 92%; POST: 92%), condițiile economice precare (PRE: 61%; POST: 69%) și anumite medii (închisoari,
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bande) (PRE: 69%; POST: 76%), sunt factori importanţi.
În legătura cu setul de instrumente YEIP, evaluarea pre-intervenție a demonstrat familiaritatea cu subiectele
Justiției restaurative, Psihologie pozitivă și Modelul Bunăstării în ambele grupuri. În cazul grupului experimental, rezultatele post-intervenție au arătat o ușoară creștere a cunoștințelor asupra conceptelor și, de
asemenea, utilizarea modelelor în activitatea lor.
De asemenea, au fost inregistrate schimbări în activitatea lor ca urmare a sesiunii de formare asupra setului
de instrumente YEIP, respectiv o creștere de 8% în rândul profesioniștilor din grupul experimental care au
menționat că au schimbat abordări în activitatea lor. Cunoștințele lor despre prevenirea radicalizării tinerilor
au relevat că toate tehnicile au fost considerate utile. Participanții au subliniat, de asemenea, utilitatea unui
manual despre radicalizarea tinerilor. Nu s-au înregistrat modificări în răspunsurile lor cu privire la implicarea
tinerilor în munca lor. Ambele grupuri au considerat la fel de importantă implicarea lor ca consilieri sau ca
parte a proceselor de luare a deciziilor.
În general, 84% au considerat că setul de instrumente YEIP poate fi foarte eficient (și 16% eficient) și a
considerat că este o resursă foarte bună.
Evaluarea răspunsurilor studenţilor din grupul de intervenție față de cei din grupul de control bazat pe scara
de bunăstare și scara de rezilienţă a relevat mici schimbări în ceea ce privește auto-acceptarea și o mică scădere a rezistenței a avut loc în cazul studenților incluși în grupul de control.
În cazul factorilor de decizie, identificarea participanților a fost realizată de Fundație, 24 persoane participând la seminarul de informare. În urma implicării limitate din partea autorităților publice, s-a luat decizia
implicării funcționarilor publici, a consilierilor legali și a altor birocrați activi în domeniul migrației și integrării,
dar și a lucrătorilor sociali și a profesioniștilor care lucrează cu tineri.
Dezbaterea existentă cu privire la modificările aduse legislației privind integrarea migranților din România a
creat o oportunitate pentru diseminarea setului de instrumente YEIP. Înainte și după instruire, participanților
li s-a oferit chestionare pre / post intervenție.
Similar cu rezultatele din celelalte medii, participanții la instruire aveau cunoștințe limitate despre radicalizarea violentă în România sau la locul de muncă sau despre inițiativele de prevenire. Rezultatele post-evaluare
au relevat că și-au menținut părerea cu privire la lipsa incidenței fenomenului la locul de muncă. Percepția
lor despre existența fenomenului în România s-a schimbat ușor, deoarece au putut eticheta unele acțiuni ca
fiind rezultatul unei radicalizări violente. De asemenea, s-a schimbat percepția asupra vârstei ca factor de risc
pentru implicarea tinerilor în realizarea de acțiuni violente.
Privitor la principalii declanșatori ai radicalizării violente, participanţii înainte și după formare au considerat
că o combinație de factori sociali, cum ar fi condițiile economice precare, anumite medii precum închisoarea
și bandele, precum și marginalizarea sunt elemente cheie. În timpul discuțiilor, participanții au menționat, de
asemenea, problemele mentale ca și factor contribuitor. Aceleași răspunsuri au fost furnizate și în evaluările
post intervenție.
De asemenea, au considerat că promovarea integrării (90%), reducerea condițiilor care conduc la marginalizarea anumitor grupuri (81%), oferirea de oportunități de educație mai bune tinerilor (81%) și centrarea pe
prevenire (70%) reprezintă acţiuni cheie pentru prevenirea fenomenului.
În ceea ce privește setul de instrumente YEIP, evaluarea pre-intervenție a dezvăluit că participanții aveau
anumite cunoștințe despre psihologia pozitivă, dar o percepţie limitată asupra temelor justiției restaurative
și a Modelului Bunăstării.
După instruire, cunoștințele lor despre temele de bază ale modelului YEIP s-au îmbunătățit semnificativ. De
asemenea, 18% dintre factorii de decizie au menționat că au schimbat abordări în activitatea lor și au aplicat
principiile psihologiei pozitive. Acesta este cazul oficialilor de integrare care au obligat ca toți profesioniștii
integrării care activează în Centrele de Integrare din toată țara să utilizeze programul de educație şi orientare
culturală implementat la București pe baza principiilor psihologiei pozitive.
În legătură cu acțiunile necesare care trebuie luate în cazul tinerilor radicalizați, care au comis acțiuni violente,
20% au considerat că închisoarea este o soluție înainte de instruire, pe lângă alte măsuri. Numărul a scăzut
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la 12,5% după sesiunea de formare. În ceea ce privește implicarea tinerilor în munca lor, o schimbare a avut
loc în percepția participanților după instruire, cu 25% mai mulți au menționat că se vor concentra mai mult
pe rolul lor în procesele de luare a deciziilor, dar opinia lor despre includerea infractorilor nu a schimbat prea
mult.
În general, majoritatea dintre ei au apreciat că setul de instrumente YEIP poate fi eficient fiind evaluat ca
fiind bun și foarte bun care poate fi utilizat în abordarea radicalizării violente.

4. REZUMAT ŞI CONCLUZII
Radicalizarea violentă în rândul tinerilor nu este percepută ca o realitate în România.
Dovezile obţinute în urma cercetării au relevat faptul că majoritatea covârșitoare a profesioniștilor care au
participat la acest studiu au cunoștințe limitate despre fenomen în general și despre metodele sau practicile
existente pentru prevenirea radicalizării violente a tinerilor.
Deși, există o limitare clară în utilizarea principiilor psihologiei pozitive și a modelului Bunăstării în mediul
școlar, majoritatea profesioniștilor au perceput setul de instrumente YEIP ca un instrument util pentru impactul asupra atitudinilor și comportamentelor tinerilor, nu numai în raport cu radicalizarea, aducând schimbări pozitive în rândul tinerilor în interiorul și în afara instituţiilor de învătământ.
În plus, având în vedere schimbarea percepută în ceea ce privește bunăstarea și rezilienţa în rândul tinerilor
care au participat la studiu, este clar că rolul profesioniștilor din educație și integrarea migranților este foarte
important. Concluzia este că autoritățile de la nivel național ar trebui să joace un rol activ în susţinerea
acestei realităţi și promovarea utilizării instrumentelor dezvoltate în proiect în rândul profesioniștilor, în
special a celor din zonele rurale sau a comunităților defavorizate care au mai puțin expunere la oportunități
de formare.
În cazul tinerilor migranți care au participat la studiu și care au avut o expunere directă la violență și radicalizare
în țara de origine, utilitatea acestor instrumente se reflectă în mod clar în schimbările în bunăstarea lor.
Acest rezultat duce la concluzia că formarea profesioniștilor ce activează în domeniul integrării care lucrează
cu tineri care nu sunt înscriși la școală în aplicarea principiilor psihologiei pozitive în activitatea lor este de o
importanță primordială.
Având în vedere lipsa cercetărilor la nivel academic, continuarea studiului radicalizării violente și a tendințelor emergente este important. Deoarece nu a fost înregistrată nicio schimbare semnificativă în rândul
studenților participanți la studiu în utilizarea celor două scări, se poate deduce că tinerii cu vârste mai mici ar
putea beneficia mai mult de instrumentele YEIP. Cu toate acestea, având în vedere percepția lor pozitivă asupra instrumentelor disponibile, se poate concluziona că oportunitățile de formare pentru această categorie
ar trebui îmbunătățite.
Privitor la contribuția UE în sprijinirea schimbărilor de politici și acțiuni la nivel național, se poate concluziona
că mai multe programe de finanțare ar trebui să fie puse la dispoziția școlilor din zonele rurale și marginalizate, inclusiv a celor frecventate de migranţî. Având în vedere concurența pentru finanțare și dificultatea de
a dezvolta aplicații de succes pentru școlile neexperimentate, schemele de finanțare ar trebui să facă obligatorie includerea acestui tip de școli în apelurile de propuneri.
De asemenea, ar trebui promovate mai multe oportunități de formare și vizite de schimb pe tema prevenirii
radicalizării pentru a îmbunătăţi cunoștințele profesioniștilor cu privire la realitățile de radicalizare și la realitățile emergente, dar și la programele de prevenire din alte țări.

5. ROLUL AUTORITĂŢILOR PUBLICE
Partenerii proiectului național, și anume Consiliul Național pentru Combaterea Discriminării și Institutul de
Științe ale Educației au furnizat contribuții și feedback în toate etapele cercetării din primele două activităţi. Cu toate acestea, la scurt timp după începutul proiectului, Institutul a decis să-și limiteze implicarea în
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proiect, în urma deciziei Ministerului Educației de a nu aproba sursele de cofinanțare necesare.
Cu toate acestea, experții Institutului au avut o contribuție semnificativă la proiect, oferind îndrumări pentru
dezvoltarea activităţii 3 și facilitând accesul profesioniștilor din educație.
Așa cum am menționat mai sus, pentru organizarea instruirii cu factorii de decizie din activitatea 3, Organizația Internațională pentru Migrație (OIM) din România a avut o contribuție semnificativă. OIM a facilitat
diseminarea modelului YEIP în cadrul a două întâlniri internaționale organizate la București.
Prima întâlnire a fost organizată pe 26 martie 2019. A vizat 36 de profesioniști care lucrează cu tineri din toată
Europa, inclusiv lucrători sociali și experți implicați în politicile migrației la nivel local. Evenimentul a fost organizat în colaborare cu Universitatea din Sibiu și Asociația Reset în cadrul unui program de formare Erasmus +
A doua prezentare a fost susținută pe 22 mai 2019, ca parte a unei reuniuni a rețelei a proiectului UE Frank și
a vizat 26 de profesioniști guvernamentali și factorii de decizie care lucrează în domeniul relocării și integrării
migranților în Suedia, Belgia, România, Olanda, Italia, Irlanda, Portugalia, Norvegia, Slovenia. În plus, au fost
prezenți reprezentanți ai EASO, UNHCR, OIM și ICMC.
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LOOKING AT THE ISSUES
IN UK SCHOOLS

ABSTRACT
In the UK, the YEIP project was completed in four fields of interest, namely;
schools, prisons, universities and online. The IARS International Institute delivered the project in schools, and our partners Khulisa and Buckinghamshire
New University implemented the YEIP project in prisons and universities
respectively. This report summarises the key findings from the three work
packages in the selected environments and provides recommendations on
national and European levels.
The first of these work packages, WP1, consisted of a literature review of
the existing state of the art for dealing with violent radicalisation in the UK
and the use of positive approaches such as the Good Lives Model (GLM) and
restorative justice in current practice. Among the chief findings were that
there needed to be a clearer definition of radicalisation, a review of current
practices using primary data should be carried out, and that this research
should be youth-led and youth-reviewed.
WP2 built on this to develop new tools that could be used in schools, universities and prisons. This was done through carrying out fieldwork in the three
environments. Central to this was the use of innovative youth-led research
with young people themselves taking the role of researchers. WP2 had two
aims. Firstly, to test the underlying hypothesis of the YEIP policy measure
through qualitative and quantitative research. Secondly, to construct the
tools that will implement YEIP’s policy measure (i.e. the YEIP PREVENT model/ intervention and toolkit). Some of the key findings included that young
people had very different views on their own circumstances and prospects.
However, they all agreed that education, relocation, or having more control
over their future were some of the key solutions to their problems.
WP3 sought to test the toolkit developed in the field trials through capacity
building of professionals working in the selected environments in the UK. The
key findings from the training included that professionals felt more secure in
their knowledge of radicalisation and preventing violent youth radicalisation
and they reported increased confidence in working with young people who
may be at the risk of radicalisation. Among the main findings were the professionals’ increased capacity and confidence in their knowledge and ability
to work with marginalised young people. Similarly, the target group of young
people considered themselves significantly more resilient in comparison to
their peers.
An important aspect of the work undertaken was an innovative focus on par58
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ticipatory youth-led research. This was done through a number of ways. In WP1 a youth-led focus group took
place in the UK facilitated by trained young professionals and coordinated by IARS. In WP2 primary research
was carried out schools by teams of young researchers recruited and trained by IARS. Finally, WP1-3 and their
findings were subject to review by the IARS Youth Advisory Board, comprised of young volunteers aged 15 –
25 from different backgrounds and circumstances, as well as the Women’s Advisory Board.

INTRODUCTION
Current UK law requires that social services, public bodies and other individuals in positions of trust would
safeguard against the development of terrorist activity within their youth organisations. As a result, these
organisations now have a duty to understand Prevent, the current model of anti-radicalisation, and to spot
the signs of someone who might be preyed upon and recruited by terrorist organisations. There is a school of
thought that deems this extant policy ineffective. Having evolved from a time of conflict in Northern Ireland,
the legislation has covered over 40 years of terrorism, at each stage facing a slightly different form of extremist. This strategy is broadly founded on risk-based theories however academics are now exploring the merits
of a positive model that sits firmly in the “pre-criminal” sphere.
This chapter was written in the context of the YEIP project: Youth Empowerment and Innovation, a 3-year
Erasmus+ project that aims to prevent violent youth radicalisation through developing new tools built on the
principles of Positive Psychology, Restorative Justice and the Good Lives Model, as implemented by IARS in
the UK. It focuses on research conducted for three work packages (WPs) on youth radicalisation.
In the UK, the YEIP project was completed in four fields of interest, namely; schools, prisons, universities
and online. The IARS International Institute delivered the project in schools, and our partners Khulisa and
Buckinghamshire New University implemented the YEIP project in prisons and universities respectively. This
chapter summarises the key findings from the three work packages in the selected environments and provides recommendations on national and European levels.
An important aspect of the work undertaken was an innovative focus on participatory youth-led research.
This was done through a number of ways. In WP1 a youth-led focus group took place in the UK facilitated by
trained young professionals and coordinated by IARS. In WP2 primary research was carried out schools by
teams of young researchers recruited and trained by IARS. Finally, WP1-3 and their findings were subject to
review by the IARS Youth Advisory Board, comprised of young volunteers aged 15 – 25 from different backgrounds and circumstances, as well as the Women’s Advisory Board.

METHODOLOGY
WP 1- BUILDING THE FOUNDATIONS
The first phase of the project primarily consisted of a literature review of the existing state of the art concerning violent youth radicalisation. The methods and theoretical foundations of existing UK legislative interventions and supporting documents were reviewed with reflection on the EU Youth Strategy, European Agenda
for Security and ET 2020 Framework. The findings from the literature review were then triangulated with
with findings from the fieldwork. The fieldwork consisted of a youth-led focus group with 10 young people
from different areas of London who came together to discuss the research.
The UK has a relatively modern, but substantial, history of youth radicalisation. It was important to conduct
a qualitative assessment of the literature written as the legislative practices emerged and changed. Secondary data was explored with a mind to the primary data published at the time; for instance, Hansard debates
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and speeches made by policy makers. This was important to bring together an assessment of themes and
behaviours behind successful practices. The quantitative data taken from purely statistical results of national
police and arrests, allowed an accurate discussion of the trends in the UK at this point in time and consequently the success or failings of particular interventions.
Extant academic and grey literature on the benefits of the GLM were considered regarding four selected environments where radicalisation may occur: schools, universities, youth offending institutions and online, with
IARS undertaking the review of schools. In addition, a primary research was carried out through a youth-led
focus group.
As a result, a mixed-methodology extracted a wealth of primary and secondary data from a range of sources
as displayed in the table below:
Table 1. Sources of data used in WP1
A) Secondary data from leading researchers, academics and pathologists
B) Secondary data analysis of legislation and legislative guidelines

Secondary Research

C) Secondary Data from government departments & government agencies through
publications
D) Secondary data from newspapers, blogs and social commentators
E) Primary data from Policy Makers and the Ministry of Justice and Home Office,
including Hansard Debates

Primary and Secondary
Research
Primary Research

Stakeholder mapping analysis
Primary data from youth-led focus group on national research

WP 2 - BUILDING AND TESTING THE YEIP TOOLS
A combination of qualitative and quantitative methods of data collection were used at the second stage of
the research. The qualitative research took place in three environments (schools, universities and Youth Offender Institutions). A flexible research design, which allowed scope for adjustments in response to research
needs, was adopted. Fieldwork was carried out mostly by young researchers using two qualitative research
methodologies: semi-structured in-depth interviews and focus groups.
An innovative youth-led methodology was utilised where young people were brought in and trained to undertake the research. Eight young researchers (all researchers were female, including seven university students who were aged between 18-24 and one school student, aged between 16-17) were trained, and two
further young researchers contributed to one focus group (trained by the young researcher). Fieldwork was
carried out mostly by young researchers using two qualitative research methodologies: semi-structured indepth interviews and focus groups.
The young people who were selected for the focus groups were self-selected, with the caveat that students
at the Huntingdon School were given an incentive to participate in the project (through their extra-curricular reward system at the school) and as a result many of them did not participate in the optional individual
interviews afterwards.
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Table 2. Demographic breakdown of school participants in WP2

Number
Age
Gender
Native/non-native
Total

Focus groups
Two focus groups with total of 24 students
9: under 16
6: 16 – 17
8: 18 – 24
11 Female
13 Male
7 Native
17 Non-Native
24

Interviews
14

Total

14

38

Following the interviews and focus groups, transcripts were written, and a thematic analysis took place.
Thematic analysis is a method for identifying, analysing and reporting themes within data (Braun & Clarke,
2006). This process included reading through each interview transcript, identifying relevant points of information, reviewing these points, and then analysing the commonalities to identify any major trends (Guest,
MacQueen and Namey, 2012).
The second stage of this work package included a quantitative survey, which was disseminated online. The
survey consisted of four sections including questions about the sample’s demographics, their internet usage,
their personal experiences and how and where radical violent views manifest themselves. In total, the survey
received 221 responses from a wide variety of young people. The vast majority (+90%) of respondents lived
within the UK. In terms of gender breakdown, the vast majority, 72%, were female with 23% being male, 4%
identifying as other and 1% preferring not to give an answer. In terms of educational level at the time of the
survey, the vast majority, 70%, were in an upper secondary level, 15% were in a lower secondary school title,
10% were at a university level, 3% were at a post graduate level, 1% had or were working towards a vocational professional qualification and 1% had no educational qualifications.

WP3 - FIELD TRIALS
IARS carried out the research for WP3 in two main stages. In the first stage, IARS delivered the training with
two groups of educational professionals from two different schools.
To recruit participants for the training, potential professionals were identified and approached through targeted emails, social media and phone calls. IARS mapped out all the secondary schools and colleges and contacted approximately 200 different institutions. Out of the outreach efforts, several schools were interested
in participating in the training. However, due to time limitations and the limited availability of the professionals, the training was carried out with 25 professionals from two schools. Participants were selected by using a
convenience sampling technique, and they formed a small information rich – non-statistically representative
sample.
The first training was on the 1st of April 2019 and the second one took place on the 15th of April. The
first training took place in Maidstone Skills and Community Centre in Kent. The training was delivered in a
multi-academy for vocational education and community participation that aims to help individuals develop
skills for life while providing a valuable local resource to be accessed by all. The Maidstone Skills Centre
provides provision for schools and pupil referral units wanting to offer vocational study for their students in
year 10, 11, 12 and 13. Students attending the centre achieve BTEC qualifications with the additional aims
of reducing number of exclusions, improving attainment, attendance and behaviour, achieving reintegration
back to mainstream education and reducing offending.
The second training was carried out with teachers from the sister branch of the same multi-academy, and the
training was delivered in Canada Water Library in South East London. The first session was attended by 10
professionals and the second one was attended by 15 professionals. In total 25 professionals benefitted from
the YEIP training in the educational environment in the UK. Before and after the training the professionals
were asked to fill in a pre and post evaluation forms, which aimed to assess the impact of the training.
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The findings presented in this chapter are based on the quantitative data collected from pre-training and
post-training questionnaires. The questionnaires consisted of a demographics survey, including data regarding age, country of residence, country of origin, ethnicity, gender, and line of work. The questionnaire also
measured the participants’ line of work and their specialisation in youth radicalisation. Finally, in order to
evaluate the participant’s knowledge of youth radicalisation, the questionnaire asked more personalised
questions to the participants in order to evaluate the knowledge, attitude, beliefs and current practices.
These questions included asking the participants if they had a specialisation in youth radicalisation, asking if
youth radicalisation is a reality in their country and if youth radicalisation has increased.
Of the professionals who took part 52% classified themselves as school teachers, 20% were school assistants,
4% were head teachers, 4% classified themselves as both teachers and researchers and 20% identified as
other. In terms of age breakdown, 8% were in the 20-30 year range, 36% were in the 31-40 year range, 44%
were in the 41-55 year range and 12% were 56+ years old. In terms of gender breakdown, 20% were male
and 80% were female. In regards to ethnicity 4% classified as Black British, 60% as White British, 8% as Asian
and 28% as other.
Following the training sessions, the professionals were instructed on the YEIP PREVENT intervention, which
then was implemented in field trials. These field trials consisted of two online surveys, which measure resilience and well being. The two surveys were administered to students whose teachers received the training.
The same surveys were also disseminated to a random group of young people who have not directly or indirectly benefitted from the training. The aim of the experiment was to identify the difference between the
target and control group.
The fieldwork phase and the dissemination of the well-being surveys reached 59 young people. The target
group included 30 young people drawn from the schools mentioned above, whereas the control group consisted of 29 randomly selected young people. The following two surveys were used to measure well-being:
•

Psychological Well-Being Scales (Ryff & Keyes 1995),

•

Brief Resilience Scale (BRS)(Smith, Dalen, Wiggins, Toolwey, Christopher, & Bernard 2008).

Table 3. Breakdown of survey responses by young people in WP3
Sample
Target
Control

BRS Survey
30
30

Ryff’s Survey
13
13

Total
43
42
85

For the second stage of WP3, a toolkit was developed for policy makers structured in a similar manner to the
professionals’ training. In order to disseminate the toolkit, potential professionals from the policy field were
identified and approached through targeted emails and phone calls.
During our stakeholder mapping, IARS identified over 80 individuals who were then inquired to participate.
For those who expressed interest, the pre evaluation survey was emailed followed by the toolkit and the post
evaluation form. The pre evaluation questionnaire was filled in by 18 individuals, whereas the post evaluation form received 11 responses.
Of the policymakers who took part 40% were in the 20-30 year range, 20% were in the 31-40 year age range,
20% were in the 41-55 age range and 20% were over 56. In terms of gender breakdown 11% were male, 78%
were female and 11% identified as other. 11% claimed to have specialised in an area relevant to youth radicalisation whilst 89% of repondents did not.
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FINDINGS
WP1 – BUILDING THE FOUNDATIONS

Due to the unique make-up of the UK’s state of the art Prevent programme, the context with which the GLM
is proposed is vitally important. For the approach to work, researchers must consider the shortcomings of the
RNR models, but also the evolutionary nature of counter-terrorism operations in the UK.
In schools, the current state of the art is the use of the Prevent programme. In the UK, this programme is built
into The Counter-Terrorism and Security Act 2015, which has created a legal duty to “have regard to” and
“understanding of” the Prevent Scheme. As a result, young people are referred for showing signs of potential
radicalisation through existing safeguarding procedures. Our research review revealed how this programme
has developed a stigma and a culture of over-zealous referrals (Select Committee 2017).
Safeguarding is a complex and difficult world to navigate and Prevent is simply another arm to that responsibility that is placed on institutions. It requires a lot of information sharing and often this is unsuccessful.
The singling out of young people as “at risk” is furthering the creation of communities which are considered
to be difficult (Sim 1993). The British Values curriculum aims to create a positive element in education which
teaches acceptance and tolerance, but there are fears that the government has too much interest and control in this (Hansard 2017).
With regards to the University Environment, there has not been substantial research to give a definitive answer to the question of whether students enrolled in higher education or university more susceptible to radicalisation (University UK 2016). It depends on the student and the given institution. The UK does not seem
to have any strategies that target universities as an individual entity, so the conclusions drawn can be applied
to institutes of higher learning.
Young Offender Institutions are the area in which most progress has been made towards a more holistic
model. In practice, GLM has shown signs of being more effective in institutions for offender rehabilitation.
Although the models formally advocated in these institutions are based on the RNR models, and of course
the statutory duty to have regard to Prevent still applies, in practice there have been signs that practitioners
have naturally moved towards a GLM model and had greater success rates (RAN 2016).
This is in direct contrast with the studies done in prisons, which see a growing population of young Muslim
men, and it is interesting to note that those Muslim communities represent the biggest gangs in the institutions (OMS 2016). When we look at the recent data of crimes committed in the UK there has been a relatively
steady drop in the deaths caused by terrorist attacks; compared to the prevalence of the IRA. Conversely, we
see a sharp increase in younger offenders, with the under 25s representing the majority of those convicted
of terrorist related crimes (MoJ 2017).
In terms of the Online Environment there is a high success rates for terrorist organisations recruiting through
social media. The government does not have a successful countering intervention for the radicalisation of
young people online. The Good Lives Model would, as our research suggested, allow for a greater wealth of
opportunities for young people to avoid the temptation that they might see online (Holt 2015).
It has been conceded by most research that the government simply isn’t in a position to tackle the extremist
narratives (RAN 2013). There is no doubt that the agents, enablers and activists of these terrorist organisations are very good at propaganda; whilst the government is only capable of reacting to circumstances. The
extremist narrative shows progression, purpose, mission and success; whilst the response is apologetic, defensive and overly politically correct: hard to relate to (Working Group 2013).
In order to triangulate the literature research findings, a youth-led focus group was conducted with 10 young
people from different areas of London. During the discussions two distinctive themes were extracted from
the young people in regards to the national research:
1) Lack of, and importance of, the definition of Radicalisation,
2) Importance of equal opportunity and positive intervention.
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LACK OF, AND IMPORTANCE OF, THE DEFINITION OF RADICALISATION
The young people identified that there was a stark difference between radical behaviour and radicalisation.
Out of context, they discussed that they would not consciously think of some types of radical behaviour as
anything close to extremism or terrorism. It was requested that the chapter therefore recognises the difference between radicalisation and terrorism. Their suggestion was that terrorism should be defined as making
political or religious statements “through use of violence” rather than a reference to any agenda. This led to
the clarification and development of that section of the UK chapter.

IMPORTANCE OF EQUAL OPPORTUNITY AND POSITIVE INTERVENTION
Young people in the focus group commented that the GLM model provided a “common sense” intervention
and got to the root cause of the problem. Overall, they wanted to see some guarantees of the implementation of this model; how would it be provided, what elements would be emphasised? They reflected on the
importance of the Good Lives Model in giving young people a second chance rather than other “outdated”
models that can be more punitive in nature.

WP 2 - BUILDING AND TESTING THE YEIP TOOLS
From the research conducted in this phase several key findings can be identified with respect to the young researchers, their peers and in the online element. Young people, who were trained as researchers, responded
well to the training, and took an active, leading role in the project fieldwork throughout this work package.
The second stage of this work package included a quantitative survey, which was disseminated online. The
survey consisted of four sections including questions about the sample’s demographics, their internet usage,
their personal experiences and how and where radical violent views manifest themselves. The key findings
are presented at the end of this section.
After conducting a thematic analysis on the data from the semi-structured interviews and focus groups, seven different themes emerged from the fieldwork, which are categorised below:

CATEGORY 1: LANGUAGE AND DEFINITIONS
School students did not demonstrate a very clear or coherent understanding of the term radicalisation. Some
students struggled to articulate a definition for the it; others could not provide a definition altogether, saying
the term meant nothing to them.
In the Youth Offender Institution and the Pupil referral Unit where research was conducted, young people
provided also a wide range of definitions, with very contrasting meanings. Some referred to it as: ‘the process
of removing belief’ and ‘the process of not believing in anything’. Others defined it as: ‘you live and die for a
belief’. The most frequent answers were: ‘terrorism’ (4), ‘strong political views or ideas’ (3), ‘brain-washing/
manipulation’ (3), ‘Islamic terrorism’ (2).

CATEGORY 2: IDENTITY AND BELONGING
Perceptions relating to identity and sense of belonging were gauged through a series of questions, including:
‘Do you feel that you belong in this country?’; ‘What do you think makes up your identity?’ and ‘To you, what
does it mean to be British?’. The data revealed that complex external and internal factors play a part in determining how young school pupils negotiate their identities. It also showed no clear-cut understanding of what
it means to be British, and great variations in how young people experience national, ethnic and cultural
identities. One’s personal experience, ethnic, cultural and religious backgrounds all play a very important role
in determining one’s sense of belonging and identity. Despite the diversity of responses, some patterns of
responses also emerged from the data. Generally, native-born participants of white ethnic background found
it easier to respond positively to the question ‘do you feel you belong in this country?’, whereas almost all
non-native or native-born from non-white backgrounds young people interviewed tended to express feelings
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of foreignness, difference and a sense of ‘belonging nowhere’ when the identity question was concerned
with national identity and belonging.
Overall, in both schools, students identified family roots and personal attributes/characteristics and beliefs as
the most important aspects of their own identity. Only one student mentioned religion and gender and one
mentioned ethnicity. Students from non-white backgrounds thought that ethnicity, race and religion were
important factors of their identity, albeit not necessarily determinant. They felt these give them a starting
point and a sense of ‘who I am’. Friends were also seen as particularly important to their identities.
Perceptions of identity and belonging in PRU/YOI, were strongly influenced by racial considerations. Understandings of identity and belonging in these environments were articulated in less layered and less complex
ways than in other environments. A more dualistic understanding based on race was prominent. Being black
was associated with not belonging, being convicted of crime and being treated unfairly. Several young people
(5/13) said they don’t feel they belong to this country because they are a black male, whereas (7/13) said
they do because they were born here or had acquired British citizenship.
In comparison to other environments, young people in PRU/YOI did not tend to elaborate on alternative
aspects of their identity, other than race and having British citizenship. Non-response rate to questions exploring other aspects of identity other than belonging to the country and race were high.
In response to what they considered the most important aspect of identity, being British (5/13) was the most
frequent answer. This contrasts with other environments where friends, family, religion and personal attributes tended to be more prominent. Religion (2), personal attributes (3), family (2), gender (1) were however
also mentioned. On the other hand, a great proportion of young people also said being British meant ‘nothing’ to them (5/13).

CATEGORY 3: VALUES, SELF-CONCEPT AND SELF-ESTEEM
All participants could identify things they are good at and that they enjoy doing. There was no overall pattern
of responses. Students were also asked to identify core values and things that make them angry. Disrespect
and intolerance were the most frequent causes of anger.
Internet and social media were overwhelmingly seen as a powerful shaper of young people’s opinions and
lifestyle. All students, except for one, said to spend a fair amount of time on the internet. Gaming and social
media were the most common reasons for use. All but one had befriended people online.
In PRU/YOI the question ‘How do you decide what is right and wrong?’ was used to gauge values. The most
common pattern of response was gut feeling/ personal values and experience (5/13). Others mentioned
friends, community, societal values (4/13). They also demonstrated a wide range of interests, hobbies and
motivators, but being in prison was often quoted as a deterrent for self-fulfilment and achieving happiness,
and for feeling in control of their own lives. Eleven respondents thought they are not in control, or have limited control, of their own lives at present. Despite that, (8/13) said they were happy with who they are. Almost
all could point out things they were good at. As for what they thought would be means of improving their
lives, the most prominent responses were: being freed (4/13), job opportunities (4/14) and money (3/13).
Some also mentioned behavioural/psychological attributes: such as ‘perseverance’ and ‘not giving up’.

CATEGORY 4: RECOGNISING AND CHALLENGING EXTREMIST MESSAGES
In schools violence was overwhelmingly rejected as a legitimate mean to achieve things, but a few students
believed that in a few situations such as self-defence and war, it is a valid way and one student mentioned it
can be accepted if there is no other way to correct people. Students were able to identify an array of reasons
for young people becoming vulnerable to extremism. The most frequent factors were: ‘social medial (4)’, ‘isolation and loneliness’ (3), ‘not having a purpose in life or being part of something bigger’ (2), ‘having nothing
to do’ (2). Additionally, peer pressure and family were also mentioned. In response to the scenario of having
a close friend becoming radicalised, nearly all school students’ responses indicate pro-active reactions.
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There was a very different response to the legitimacy of applying violence as a means to get what you want
in PRU/YOI environments. Almost half of respondents (6/13), particularly those in custody, thought that violence was either the only way to get what you want or necessary in some instances. In terms of reacting to
the scenario of having a friend becoming radicalised, most said they would try to talk or give advice (6/13).
On the other hand, resorting to physical/violent methods was also mentioned three times: ‘Beat him up (2)’,
‘slap him’ (1).
In terms of factors leading to radicalisation, social media and news were the most frequent factors mentioned. In contrast to other environments there was no mention to loneliness, isolation or marginalisation.
As for prevention, young people in these environments mentioned ‘investing in young people’, ‘having more
support’, ‘having programmes and workshops (2)’ on the topic.

CATEGORY 5: UNFAIR TREATMENT, STIGMA AND MARGINALISATION
The majority of students said they had experienced stigma and unfair treatment, mostly in the form of bullying by peers and colleagues. This was also mostly said to relate to past experiences, particularly from primary
school. For some, however, the experience of stigma was still a reality. Students also demonstrated a variety
of coping strategies, including ignoring, starting an argument or reacting by ‘fighting back’, or ‘picking back
on people’. Family and friends were the most prominent source of support that students said they seek when
experiencing problems.
Most young people in PRU/YOI environments said they had experienced unfair treatment in the past or still
do. For those who had elaborated on the reasons, the most common reason was racism and unfair treatment
by police. Autisms and being in care were also mentioned. The most frequently stated reactions to experiencing unfair treatment were ‘snapping’, ‘getting angry, and ‘letting out’ (6/13). Two out of those stated this
reaction made things worse, and two said they try not to react or let the situation affect them.

CATEGORY 6: COMMUNITY/ENVIRONMENT
Most students said they feel relatively safe in their communities. Overall opinion about the schools was
mixed. Most thought their schools were good or decent. A broad range of positive and negative factors were
mentioned. Most said both schools had channels and means for students to express their opinions. A good
proportion of students (4/12), however, thought that those did not necessarily translate into their views and
opinions being really considered.
In PRU/YOI environments young people, in order to gauge their perceptions and expectations about their
environment and community, were asked the question: ‘What advice would you give to those in charge of
local services as to what is needed to help people engage as citizens and lead positive lives?’ A broad range
of responses were given, manifesting different levels of engagement with the question asked. Some said:
‘Just be real’, ‘Say what you feel’, ‘Don’t let anyone deceive you, and ‘Don’t let anyone stop you from being
what you want to be’. Others manifested the desire for more education and support specifically designed for
young people: ‘More education and personal life skills’, ‘More opportunities and free programmes’, ‘More
accessible education’, ‘More diverse representation, not just old white men’, ‘More policies specific to the
young generation’.

CATEGORY 7: LIFE ASPIRATIONS AND GOALS
In schools, life aspirations and goals were gauged by the questions: ‘Do you want to go to university? If not,
what would your next move be after secondary school?’, ‘What would your dream job be?’ and ‘Do you believe you have the means and support to achieve your life aspirations?’. The great majority had plans to go to
university and had some idea of what type of profession they would like to have.
In response to having the means and support, most students believed they had the means. Most mentioned
supportive families as a mean/vehicle to achieving their goals. Some also mentioned school support, such as
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the education and the availability of career advice services. Some, however, identified barriers such as lack
of money, conflict of interest at home, such as parents having different career expectations for their children.
Lack of encouragement at school was also mentioned.
In PRU/YOI environments, questions were modified to fit the context. Participants were asked to reflect on
whether they felt they had control over their own destiny and to mention three things they would like their
environment to provide to help them achieve their goals. Most participants thought they had no control
over their own destiny, some of which mentioned being in prison, or having a criminal record as the main
reason. However, four participants thought they were in control and two provided an explanation: ‘through
God’s destiny’ and through hard work and positive thinking: ‘I believe in the power of attraction and I am a
hardworker. I am to be successful and I will be’.
Most respondents were able to identify key socially validated elements they thought would help them
achieve their goals and live more fulfilling lives. The most frequent answers were: to reunite with, or build a
family (5), get a job (4), to have more overall support (3), to be provided with better education and training
opportunities (3), freedom from custody (2) and social equality (1).

FINDINGS FROM THE ONLINE ENVIRONMENT
In total, the quantitative survey received 221 responses from a wide variety of young people in the UK. The
data from the survey identified several key findings from young people’s Internet usage, experiences related
to discrimination and messages that express violent radical views. When asked about the respondents’ Internet usage, they listed Instagram, Snapchat and Twitter as the main platforms they use, and on average their
usage varied from one to three hours a day. Internet was mainly used for interaction with other people and
for entertainment, such as watching movies and listening to music.
In relation to discrimination, 65 per cent felt that they had been treated unfairly due to who they are. The
main reasons for discrimination were physical appearance (50 %), personality (43%), gender (43 %) and
sexual orientation (39%). Over 60 per cent of respondents would go online to distract themselves from the
discrimination they have experienced, and 42 per cent would talk to their friends and family online.
When asked if respondents had seen radical violent messages online, over 61 per cent claimed they had. 72
per cent of respondents reported that the content related to religion, race and ethnicity (67 %) and politics
and sexual orientation (62 %). Over half of the respondents claimed to report radical violent messages when
they see one online, and they felt that the main reasons for posting such content were to gain a reaction, to
spread a message they believe in or to be part of a group. When asked how Internet should be used to tackle
online youth radicalisation, the main tactics included to automatically target and delete radical posts and
websites, provide accessible support and counter act the messages with positive information.

WP3 – FIELD TRIALS
From the research conducted in the third phase of research, several key findings can be identified with respect to professionals, young people and policy makers.

FINDINGS FROM PROFESSIONALS
Findings from professionals before and after the training indicated that those professionals who undertook
the training gained a significant increase in their knowledge on youth radicalisation and prevention methods.
A steady increase is evident between the pre and post results in relation to knowledge on youth radicalisation, as prior to the training professionals reported their knowledge between 2 to 6, and post training they
rated their knowledge between 5 to 9.
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Figure 1. Professionals’ knowledge on youth radicalisation prior and post training

Similarly, in regards to knowledge on youth radicalisation prevention, participants rated their knowledge between 4 to 9 post training, as opposed to prior the training, they estimated their knowledge between 2 to 6.
These findings suggest that the training has had a positive effect in the capacity building of professionals in
terms of youth radicalisation and alternative prevention methods.
Figure 2. Professionals’ knowledge on youth radicalisation prevention prior and post training

Although the training had little impact on existing beliefs regarding the present state of violent radicalisation
and counter-radicalisation, respondents were more likely to view violent radicalisation as a growing problem
in the UK. As a result, respondents placed a greater importance on the role of marginalisation, poor economic conditions and certain environments, such as gangs and prisons, as contributing factors to youth radicalisation. Our post-training data demonstrated an increase in those participants that identified marginalisation
(↑8%) and poor economic conditions (↑19%) as causes of youth radicalisation. However, there was a fall in
those that identified certain environments such as prisons and gangs (↓10%) as causes of youth radicalisation.
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Figure 3. Professionals’ perceptions on contributing factors to youth radicalisation

In relation to participants’ understanding of what youth radicalisation prevention entails, they agreed both
pre and post training that counter- radicalisation includes providing better education to young people, decreasing the issue of marginalisation and promoting social inclusion among diverse cultures as shown by
figure 4 below.
Figure 4. Professionals’ perceptions on what counter-radicalisation entails

These findings suggest that participants see a linkage between the understanding of what youth radicalisation prevention means and what they perceive will lead to violent youth radicalisation. Although participants
identified marginalisation and prison/gang environments as causes of violent youth radicalisation prior the
training, they also included poor economic conditions as one of the causes of radicalisation post training.
From this, it can be concluded that the causes of violent youth radicalisation are also the solutions. The inclusion of young people into economic, social and political activities in the society, and investments in education
for young people can deter them from being violently radicalised.
In regards to the attitudes and beliefs of professionals towards violent youth radicalisation, there was relatively little difference in their views pre and post training. However, post-training participants heavily supported the statements of empowering young people and the importance of taking into consideration the past
of young people as demonstrated by figure 5 below.
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Figure 5. Professionals’ attitudes and beliefs towards radicalisation

This would suggest that although professionals agreed that young people are easily influenced and their unsteady behaviour may have an impact on the professionals’ jobs, they do not agree that young people should
be disenfranchised in professional relationships or their past should be ignored. In conclusion, young people
should be included in societal activities instead of excluding them from professional relationships.

FINDINGS FROM YOUNG PEOPLE
Two resilience and well being surveys were administered to two groups of young people. The first group
served as a target group (consisting of a group of students whose teachers received training). While, the control group consisted of a random selection of young people who did not benefit from the training. The results
from the key survey questions are presented below.
Statement 1 - I tend to bounce back quickly after hard times
Concerning the differences between the control group (random group of young people) and the target group
(students whose teachers received training), there is a significant difference regarding the extent to which
participants bounce back quickly after hard times. From the data in figure 6, 90% of the target group participants strongly agreed or agreed to this statement. This is in comparison to 50% of those in the control group
who strongly agreed or agreed with the statement. In contrast, 3% of the participants in the target group
strongly disagreed/disagreed with the statement compared to 43% in the control group.
A noteworthy observation in this first survey question is the fact that while the majority of students chose
to agree and strongly agree in the target group, the control group seemed more split in their answers and
had the most occurrences in agree and disagree. Therefore, it would indicate that participants in the target
group had greater improvements in their tendency to bounce back from tough situations than those in the
control group.
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Figure 6. Participants’ capacity to recover from hard situations

Statement 2 - I have a hard time making it through stressful events
Regarding the extent to which participants had difficulty getting through stressful events, 14% of the participants in the target group either strongly agreed or agreed that they had difficulty making it through
stressful events. This is in contrast to 36% of participants in the control group who strongly agree or agree
with the statement. About 76% of the participants in the target group strongly disagreed or disagreed with
the statement as opposed to 43% of participants in the control group who either disagreed or strongly disagreed. Therefore, as shown in figure 7 participants in the target group are more likely to disagree or strongly
disagree with this statement compared to those participants in the control group. The target group has a
majority of people strongly disagreeing to having a hard time making it through stressful events. On the other
hand, the control group has more of a diverse answer base within the disagree, agree and neutral options.
Figure 7. Participants’ ability to overcome stress

Statement 3 - It does not take me long to recover from a stressful event
When asked this question, 81% of participants from the target group either agreed or strongly agreed that it
does not take them long to recover from a stressful event. This is in comparison to 57% participants from the
control group who either agreed or strongly agreed with the statement. In contrast, 8% in the target group
either strongly disagreed or disagreed with the statement as opposed to 29% of participants in the control
group who either strongly disagreed or disagreed with the statement. Therefore, majority of participants
from the target group take less time to recover from stressful activities, compared to those in the control
group with just over half of those in the control group not taking long to recover from stressful activities.
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Figure 8. The time it takes for participants to overcome stress

Statement 4 - It is hard for me to snap back when something bad happens
When the participants were asked if it was hard for them to bounce back when bad things happen, 77% of
those in the target group either strongly disagreed or disagreed with the statement compared to 39% of
those in the control group. On the other hand, 12% of those in the target group agreed that it is hard to snap
back after a bad situation, compared to 39% of those in the control group. From this, it indicates that over
three quarters of the target group participants are capable of recovering from bad events compared to less
than half of the participants in the control group.
Figure 9. Participants’ ability to snap back from bad events

Statement 5 - I usually come through difficult times with little trouble
When asked if the participants usually come through difficult times with little trouble, 82% of participants in
the target group strongly agree or agree that they usually come through difficult times with little trouble in
comparison to 7% of those in the control group. More than half the participants in the control group (54%)
strongly disagreed or disagreed with the statement as opposed to 39% of those in the target groups. This
indicates that the majority of participants in the target group are more capable of coming through difficult
times as opposed to over 50% of participants in the control group who find it hard coming through difficult
times.
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Figure 10. Participants’ ability to recover without problems

Statement 6 - I tend to take a long time to get over setbacks in life
When participants were asked if it takes them a long time to get over setbacks in their lives, 30% of participants in the target group either strongly agreed or agreed with the statement compared to 32% of the participants in the control group. However, 70% of those in the target group disagreed with the statement. Most
participants in the target group strongly disagreed with this statement. The control group on the other hand,
had a majority of individuals who disagreed with this statement, which would indicate that they find it tough
to get over setbacks in their lives.
Figure 11. The time it takes for participants to get over setbacks

Several conclusions and patterns became evident from the survey results from the target and control group
of young people. As a result of the teachers’ training, young people in the target group are more aware of
their resilience and their ability to bounce back.
As the control group did not benefit from the teachers’ training directly or indirectly, it has led to a lower
resilience level compared to the young people in the target group. This finding is supported by the improvement of the assessed areas of resilience by the target group. It would also indicate that students in the target
group are more capable of withstanding tough situations, i.e. the risk of becoming radicalised, in comparison
to the young people in the control group.
Due to the benefits the target group gained from the teachers training, it is more likely that the answers of
these individuals are very similar. However, since the control group was a random assortment of young people, their perspectives are different and reflect the larger outside world who has not benefitted from this spe73

cific training. Consequently, the professionals’ training improved the teachers’ knowledge on radicalisation
and its prevention. Thus, it can be suggested that the increased knowledge has contributed to the well-being
and resilience of the students in the target group, as the students themselves may have gained more understanding of radicalisation and the strategies on prevention. It may be suggested that this has improved their
resilience, and thus, reflected a lower resilience for the control group.
In conclusion, the findings from the well-being surveys would indicate that young people whose teachers had
undertaken the training considered themselves as significantly more resilient. As a result, the YEIP Prevention Model has had a positive impact on the young people who directly benefitted from the training.

FINDINGS FROM POLICY MAKERS
After gaining access to the toolkit and taking the pre-evaluation questionnaire, results showed that policy
makers were significantly more likely to regard violent youth radicalisation as being a reality in the UK and
the majority agreed that the phenomenon was increasing in the UK. However, policy makers were less likely
to view violent youth radicalisation as a reality in their own workplaces.
Figure 12. Policymakers’ response in relation to youth radicalisation being a reality in the UK

Figure 13. Policymakers’ response in relation to youth radicalisation being a reality at their place of work

Participants regarded themselves as being more knowledgeable and informed when it came to violent youth
radicalisation and prevention after receiving the toolkit. As shown by figure 14, prior receiving the toolkit the
average knowledge levels for both radicalisation and prevention were significantly low at 4 and under with
the lowest score of 2 for radicalisation and 1 for prevention. The highest scores prior receiving the toolkit
were at 8 for radicalisation and 7 for prevention. After receiving the toolkit, the averages were significantly
higher at 8 for both radicalisation and prevention, which indicates a 50% increase in knowledge after receiving the toolkit. Both the highest and lowest scores for radicalisation and prevention were much higher in
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comparison to the pre results.
Figure 14. Policymakers’ knowledge on radicalisation and prevention

Post findings also indicated that policymakers were also more familiar with approaches such as restorative
justice, positive psychology and the Good Lives Model after receiving the toolkit, and all the respondents
were overwhelmingly in favour of utilising these tools in their line of work.
Figure 15. Policymakers’ knowledge on RJ, PP and GLM

There was little change in terms of willingness to involve young people in work teams, as majority of policymakers would involve young people as advisors or part of the decision-making processes when it comes to
youth radicalisation. Overall, the policymakers were already overwhelmingly in favour of this as shown by
figure 16.
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Figure 16. Involvement of young people in participants’ work team

It can be concluded that after the toolkit was presented to the policy makers, they perceived radicalisation as
an increasing problem and a reality in the UK. Having accessed the toolkit has made the policymakers more
knowledgeable of violent youth radicalisation and how it can be prevented. This finding is supported due to
participants’ willingness to employ the RJ/PP/GLM approaches in order to tackle radicalisation, and, as they
are open to include young people in decision-making processes.

DISCUSSION
The literature review in Work Package 1 established that both the Good Lives Model and the existing Risk
Needs Responsivity model of prevention need a solid definition of radicalisation, as it is missing in the current
state of art in the UK. Furthermore, our research found out that there is not a defined set of characteristics of
young people online that are susceptible to radicalisation. There is barely a definition for radicalisation itself.
It is therefore incredibly difficult for an effective counter-radicalisation narrative to be envisioned, let alone
positively reinforced. Whatever model of prevention is proposed, the definition of what it targets and who
it focuses on, should be clear. The Good Lives Model could, if successfully implemented, allow for a greater
wealth of opportunities for young people and, in turn, influence them to avoid the temptation that they
might see online. It is imperative that there is research and trials done to determine what the effects may be
on the levels of young people being radicalised in the UK.
The views, experiences and perceptions of the young people interviewed throughout the Work Package 2
strongly reflected some of the tensions experienced within the British society. These tensions have been
shown to be implicated with marginalisation and radicalisation of young people; such as social exclusion, racial issues, bullying, stereotyping, perceived or real lack of opportunities to develop one’s skills and interests
and lack or reduced stake in society. Our research also pointed to the incredible potential of listening to and
engaging the youth as researches and problem-solvers as a strategy to design youth-centred policies and to
promote youth engagement and ownership. From the interviews we can conclude that several salient topics
deserve special attention: Raising awareness about radicalisation and prevention; the need to address identify conflicts, bullying and racism; the role of social media and peers in shaping identities, opinions and values;
and the relevance of the YEIP model.
In Work Package 3 our research found that, ultimately, the YEIP Prevent Model had a significant impact on
the views of the educational professionals, as they demonstrated greater confidence in their knowledge of
violent youth radicalisation and alternative prevention methods, such as Restorative Justice, Positive Psychology and the Good Lives Model. Professionals were able to successfully identify some of the causes of violent
youth radicalisation whilst they also understood that these factors are in a key position when identifying
solutions to the problem, such as marginalisation and poor economic conditions in relation to promoting
social inclusion and better education. It was also shown that students in the target group whose teachers
had received the training consistently showed far higher levels of resilience and well being across the board
in comparison to the control group. These very significant changes between the two groups is an indicator
that there is a connection between the professionals’ training and the resilience of the students. This could
merit further research and may speak to the merits of the strong youth-led and youth-empowering currents
in the YEIP toolkit.
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Policymakers regarded themselves as being much more informed with regards to radicalisation and prevention after receiving the toolkit. Our research suggested that policymakers, who had limited knowledge and
experience with RJ/PP/GLM, were overwhelmingly in favour of utilising these tools. They also indicated a
willingness to involve young people in work teams and into decision making processes. Ultimately, the YEIP
Prevent Model has shown to have had a highly positive impact on both educational professionals, young
people and educational policymakers. After the completion of this work package, there are now a number of
professionals who are equipped with new innovative resources. Most importantly, the YEIP Prevent Model
has contributed successfully to the resilience and well-being of young people.

NATIONAL RECOMMENDATIONS
There are a number of recommendations for UK policy regarding violent youth radicalisation:
1) A stronger definition of violent radicalisation specifying what it targets and whom it focuses on.
2) A review of current practices should be conducted through primary research in the fields of interest; schools,
universities, young offenders and online is produced to help to bridge the knowledge gaps of this research.
3) Any future research within the field should ensure that the youth voice is represented at each step and that
the nature of the research is youth led and findings reviewed by young people.
4) Racial issues and bullying in schools should be addressed and more emphasis should be placed on specific
forms of bullying, including discrimination based on gender, and sexual orientation.
5) Internet should be used positively to allow young people to distract themselves from the discrimination they
have experienced and to get support from their friends and family online.
6) The Good Lives Model should be piloted on a larger scale in schools to allow for a greater wealth of opportunities for young people. Research and trials should be conducted to determine what the effects may be on the
levels of young people being radicalised in the UK.
7) Critical debates should be promoted on the topic of radicalisation in schools, raising awareness about its various manifestations, of the role played by cultural stereotyping and marginalisation and of social media.
8) Practical guidance tailored to individuals and environments that equip young people with the ability to identify
personal goals, personal qualities, skills and passions should be developed. Professionals and young people
should be provided with adequate guidance and support on how to achieve these.
9) More research is needed on the relation of the YEIP Prevent Model and the target group of young people. The
professinals’ training should be piloted on a larger scale allowing for greater comparisons between the well
being and resilience of the target and control group.
10) More resources and initiatives to involve young people in policy making and professional working groups, as
both professionals and young people indicated an interest for this reciprocal way of working.

EU RECOMMENDATIONS
In addition, there are a number of recommendations for EU bodies:
1) Reduce the hierarchical division between young people and adults. On a European level, young people should
be more actively included in the decision-making processes and a greater understanding of the role of young
people in society as active citizens should be grasped.
2) Broaden the scope and reach of interventions that reinforce the idea of young people as partners and problem-solvers with the capabilities and duties to take active roles in combating marginalisation and radicalisation; not as objects of interventions or as problems to be solved.
3) More comprehensive frameworks for tackling violent youth radicalisation online should be implemented. For
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detecting and countering violent radical messages and content online, better tools for reporting suspicious
content for the public should be developed.
4) Easily accessible online support for young people should be provided, and violent and radical messages and
content should be counter acted with positive information on platforms such as Instagram, Snapchat and Twitter.
5) Empower young people to critically assess conflicting messages and to act as promoters of positive, socially
validated actions.
6) Encourage the use of peer-to-peer youth-led debates that bring together young people from different backgrounds to share their experiences, coping mechanisms, critical thoughts and to learn from each other. This
may increase engagement, sense of ownership and have a positive impact on young people’s sense of worth.
7) Invest in European policies that offer tailored opportunities for individuals to develop their interests and goals
and to provide adequate guidance and support on how to achieve those.
8) EU policies should avoid using a language and designing interventions that stigmatise or target certain groups
of people as more prone to radicalisations. Interventions should also address the consequences of social stigma through dialogue and critical thinking.
9) Invest in EU policies that offer tailored opportunities for individuals to develop their interests and goals.
10) Pilot and test the YEIP Prevent Model in other European countries to allow greater comparisons.

THE UK PUBLIC AUTHORITY AND YEIP
The Home Office has been a key partner acting as one of the Ministries (public authority) that has been directly involved in the project. It has maintained a steering role alongside IARS youth-led management structure in order to ensure full consistency between the higher political goals at national and EU levels, and the
specific objectives of YEIP.
As the responsible public authority for the UK, the Ministry has worked with other partners. It has also
worked with the Researchers in the UK and in the partnership to refine the YEIP policy measure to be tested.
It is important to note that the inception of the project was a joint effort of young people at IARS and the
Home Office. Several meetings took place while a considerable email communication was carried out before
refining both Stage 1 and Stage 2 of the application. It is also worth pointing out that the Home Office has
been committed to working alongside the other public authorities and Ministries to ensure adequate project
follow-up and sustainability.
Due to a change in the Home Secretary in 2019, there was disengagement between the Home Office and
IARS in the third year of the project.
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PHOTOS FROM WORK PACKAGES 1 – 3

@RamSeneca
Photo 1. Dr Theo Gavrielides presenting the YEIP project and the results from the WP1 at the Opening Conference in Italy in January 2018.

@RamSeneca
Photo 2. Promotional material from the Opening Conference in Italy 2018.
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@IARS

@IARS

Photo 3. Youth-led research training of young people took place in IARS’ offices in April 2018 as part
of WP2.

Photo 4. WP3 Training and capacity building of professionals using the tools constructed under work
packages 1 and 2 in April 2019.

@IARS
Photo 5. WP3 Training and capacity building of professionals using the tools constructed
under work packages 1 and 2 in April 2019.
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LOOKING AT THE ISSUES
IN UK UNIVERSITIES

ABSTRACT
In 2006, the introduction of the Prevent Agenda sought to prevent violent
radicalisation by taking steps to prevent it early on. In 2015, the Counter-Terrorism and Security Act included Universities under section 26(1) and imposed a legal duty on universities to “have due regard to the need to prevent
people for being drawn into terrorism” (Counter-Terorrism and Security Act,
2015). According to Whitehead 2015, the new legal duty required Higher
Education Institutions to put in place specific policies to stop extremists radicalising students, tackle gender segregation at events and support students
at risk of radicalisation. These measures indicate government thinking that
universities are fertile breeding ground for violent radicalisation of youth.
But the Prevent agenda has been criticised from various quarters as being an
agenda that seeks to limit freedom of expression and it tends to be rather
punitive and breeds suspicion (Rights Watch, UK, 2016).
The Work Package 2 involved a qualitative analysis of one focus group and 6
face to face interviews that were conducted with participants from a university in the UK as part of the Work Package 2 which had two aims:
To test the underlying hypothesis of the YEIP policy measure through qualitative and quantitative research.
To construct the tools that will implement Youth Empowerment and Innovation Project (YEIP’s) policy measure (i.e. the YEIP PREVENT model/ intervention and toolkit).
It was envisaged that both these aims would be achieved by carrying out primary research in four environments: schools, universities, Youth Offending
Institutions and online. (YEIP, Research protocol document, 2018)
The aim of the focus group and face to face interviews conducted in the UK
university was to complement the data collected in other target institutions
collected in the UK and in the other countries participating in this project.
The Work Package 3 sought to deliver training to university staff involved
with young university students to create awareness of Positive Psychology
and the Good Lives Model as alternative strategies to counter violent radical82
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isation. The findings indicated that out of the staff who were trained, a significant number were more open to
using Positive Psychology and the Good Lives Model as tools to counter violent radicalisation. Students who
had contact with staff who were trained using the training package developed in Work Package 2, showed
a slightly higher result in their well being scores as compared to a control group of students who did not
interact with staff who did the training. While the results with professionals were encouraging, the positive
result of impact on students was only marginal indicating perhaps the need for revising the training modules
to increase their applicability.
Keywords: Universities, Violent radicalisation, Positive Psychology, Good Lives Model

INTRODUCTION
According to Brandon (2011), current research shows that around 35% of British terrorist convicts have studied for a higher education qualification and many university graduates appear to have had important roles in
terrorist activities that were close to being successful.
An assumption has been made that universities are hot spots for triggering violent radicalisation due to the
prevalence of higher education among those who have contributed to terrorist attacks in the UK and USA.
(Adam, 2010; Barrett, Sawer, and Rayment, 2010; Krueger 2008 cited in Katherine E Brown and Saeed, 2015)
Universities are therefore seen as a dynamic setting – socially, culturally and politically and young students
are considered impressionable minds which supposedly makes them ideal targets for radicalisation. (Streitwieser, B. et al 2019). In this context, the focus was on encouraging university staff to look out for signs of
violent radicalisation through their academic writing and behaviour in the university (Dodd 2006; Gallagher
2012; HMG 2011a,76, cited in Katherine E Brown and Saeed, 2015)
The Prevent agenda was initiated in 2006 to encourage university staff to try and identify early signs of violent radicalisation. Subsequent reviews of the Prevent strategy led to universities being included in legislation requiring them to prevent people from being drawn into violent radicalisation (Counter Terrorism and
Security Act 2015 s 26(1))
However, the Prevent strategy has been criticised as a strategy that racially profiles students thus breeding
suspicion and also being rather punitive (Bernhard, 2019) and Dudenhoefer L, 2018). This makes it very relevant for universities to be included as an important environment to test the hypothesis of countering violent
radicalisation through focusing on identity, wellbeing and using concepts of restorative justice, Positive Psychology and the Good Lives Model as perhaps more effective ways of countering violent radicalisation.
Bucks New University did not contribute to Work Package 1 of as this part was undertaken by IARS on bealf
of Bucks New university. This paper presents the findings from the data collected in Work Package 2 and
Work Package 3 of the YEIP project conducted in a University setting within the UK. The findings presented
are from the focus group and face to face interviews conducted with university students in WP2 which would
complement data gathered from other environments with young people to help inform development of
training modules for use in the various settings where data was gathered. Bucks New University collaborated
with Anziani (Italy) in developing the training package for professionals on the use of Positive Psychology and
the Good Lives Model as useful and important intervention strategies to combat youth violent radicalisation.
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METHODOLOGY
WORK PACKAGE 2
Study Design:
A qualitative research design was assessed as being the most appropriate, as it provided the researchers an
opportunity to investigate participants in-depth understanding of their perspective and experiences which is
personal, sensitive and complex (Ritchie and Lewis, 2014). The purpose was to also uncover beliefs, thoughts
and insight into complex relations around the area being studied. A mixed method of semi structured interview and focus group was selected as the primary data collection tool to access knowledge and to enable
flexible in-depth exploration of the construction and negotiation of meanings (Cohen,et al 2007). The methodology used was to have the focus group first followed by the individual semi-structured interviews to identify a wide range of perspectives and then draw from that pool to add more depth where required (Morgan,
1996)
Recruitment:
This study consisted of one focus group and 6 participants in semi-structured interviews. The Students
Union were approached as gate-keepers to access students but due to the study being conducted at a time
when most students were away from the university the Head of School of Health Care and Social Work was
approached for permission to contact students in the School who were still available. Students were contacted via email and provided the Participant Information Sheet.
Sampling:
The methodology used to recruit participants was through purposive (Mason, 2002; Patton, 2002) and convenience sampling (Patton, 2002) as the respondents needed to be university students within the age group
of 18 to 29 and students who were available at the time when the study was required to be conducted.
Data Collection:
One focus group and six interviews were conducted. The interviews were conducted in private rooms in the
university. The focus group lasted 2 hours and the interviews lasted between 30 to 45 minutes each.
The focus group and interviews followed the seven core areas of questioning but as it was a semi-structured
format (Arksey & Knight 1999) it allowed the interviewers to ensure that key topics were covered while also
having flexibility to discuss issues that participants introduced independently.
All the interviews were recorded and transcribed by the interviewers. The focus group was recorded and the
transcribing was done by an independent transcribing service.
Ethical Approval:
Ethical approval for the study was obtained from the Bucks New University Ethics Committee. Explicit signed
consent was sought from the participants to being interviewed and audio recorded. The participants were
provided a consent form informing them of the context of the study, purpose of the study, their rights as
participants, confidentiality and how the data will be managed. The participants were informed of their right
to refuse to answer any question asked in the focus group and in the semi structured interview. Participants
were also advised that they could withdraw from the study at any point without giving any reasons except after the data was analysed. The transcripts and interview data were anonymised to ensure that no individuals
are identified. Data collected was kept secure in password protected documents.

WORK PACKAGE 3
We piloted the training with a group of 3 professionals so we could gauge its effectiveness in an environment
of University Lecturers. Following the pilot training in January 2019 we made minor adaptions to the content
of the session to tailor it to the University Lecturers audience.
We then conducted two further training sessions for 16 university lecturers in February 2019. Although ad84

vertised to all staff who have contact with students, only academic staff enlisted for the training. The participating professionals were administered pre and post training questionnaires to assess the effectiveness of
the training.
Research Limitations
Due to the university timetabling structure, we had a narrow window (between January 2019 and June
2019) to conduct the training for professionals and administer the well-being questionnaires to students in
a control and treatment group. Due to these constraints we had to conduct the training for professionals by
February 2019 in order to allow us time to complete the treatment group student questionnaires 4 months
after the training of the professionals. As a result we could only conduct training for 16 professionals rather
than 20 professionals as required for this work package.
Sampling
The treatment group consisted of students who were taught by professionals who had received the training.
The control group consisted of students who were taught by professionals who did not receive the training.
Both treatment group and control group were given the following tools to measure their psychological
well-being and Resilience.
The Psychological Well-Being Scales (Ryff & Keyes 1995)
The Brief Resilience Scale (Smith, Dalen, Wiggins, Toolwey, Christopher, & Bernard 2008).
Due to constraints of accessibility to students, the control group and treatment group were different sets of
students. As shown in Table 1, we have tried to maintain the demographic similarity between the Treatment
and Control groups to the extent possible.
Ethical approval
Ethical approval was sought from Buckinghamshire New University Ethics committee prior to the commencement of any data collection from the students. Consent was sought from the Heads of Schools to contact
academic staff to attend the training sessions and for permission to administer the well-being questionnaire
to students which was submitted to the Ethics committee.
Explicit signed consent was sought from student participants. The participants were provided a consent form
informing them of the context of the study, purpose of the study, their rights as participants, confidentiality
and how the data will be managed

FINDINGS

WORK PACKAGE 2
Data Display:
Table 1: Basic Demographic Information
Participants

Focus Group and Interview (FI) Ethnicity
or only Interview (I)

Yearof
Study

Gender

Religion

U1

I

White British

1

F

Christian

U2

FI

British Portuguese

1

M

Christian
(not practising)

U3

FI

British Ethiopian

1

F

Not mentioned

U4

FI

British Pakistani

1

F

Muslim

U5

I

White British

1

F

Christian
(not practising)

U6

I

White British

1

F

Christian

Male – M
Female - F

Data Analysis:
Ideally, the researchers would have preferred to analyse the data collected using the thematic analysis ap85

proach which allows researchers to identify initial themes within the broad domains of interest. Further
questioning of the data and comparison of the categories by the researchers enable them to develop more
abstract thematic categories. (Braun and Clarke, 2006)
But given the inherent purpose of this study, it was agreed that the analysis of the data follow the core areas
of questioning which would facilitate cross referencing of findings across the countries and target groups
covered by this study.

Table 2: Core areas of questioning
Core Area 1: Self-esteem, self-image and values
Participants who took part in the focus group and interviews demonstrated a range of different ways in which
they expressed what things in life contributed to their self-esteem, self-image and values. Participants identified a range of hobbies (including reading, listening to music, cooking, going out with the family, watching
TV and making tiki faces with candles) that they were engaged in that demonstrated uniqueness in what constituted enjoyment. Participants were unanimous in their view that their value base and self-concept came
from their family upbringing.
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Things that made participants happy are spending time with family and friends and having time to do things
they enjoy. When asked what made them angry, two out of six participants said that they were angry when
they witnessed any form of injustice. One participant said that his brother’s extreme right views made him
angry.
It was significant that all participants who were white British felt they were in control of their lives and could
make choices in relation to their lives and what they wanted to do. However, of those who were of mixed heritage or had an immigrant background, only a third of the participants felt they were in control of their lives
and could exercise choices. Two thirds of this group felt that there were many external factors that affected
their ability to make choices and be in control of their lives. Examples of the external factors mentioned were
‘finances’ and ‘health problems’.
Core area 2: Identity and Belongingness
All participants were unanimous in their view that their personal sense of identity came from their values
and upbringing. For those participants practising a religion, they felt that their religion also contributed to
their sense of personal identity.
Around the question of belongingness and feeling of being British, the White British participants said that
they felt a sense of belongingness more so because they all lived and were raised in pre-dominantly White
British communities with very little to no exposure to people who were not British. They felt that being British meant subscribing to British values and British traditions like the Sunday roast.
For the participants from mixed heritage and immigrant backgrounds the question of identity and belongingness was more complex.
Participant with Ethiopian heritage said ‘As a former asylum seeker, that’s a complicated issue. You haven’t
got a single sense of identity. I don’t have particular ties to home, Ethiopia, or the UK.’ Being of African origin,
people see me as wearing my identity on my skin
We have chosen to give here below the direct quotes (albeit rather long) from the British Pakistani participant because to paraphrase might mean diluting the essence of what was said.
Regarding belongingness she said, “I was born here and yet I don’t really belong here because I don’t really fit
in here and I don’t look like the normal British citizen. Then when I go to Pakistan because of the way I do my
hijab or the way I dress I don’t really fit in there either. So, I don’t know where I belong.”
Similar to the British Ethiopian participant, the British Pakistani also felt that her identity was formed by people based on her external characteristics like her hijab and skin colour.
In regard to the question of Britishness she said, “I live in this country. I have a British passport but I think I
see myself as a Muslim. If I was to identify myself as anything it would be as a Muslim.”
Two other participants from mixed heritage and immigrant backgrounds also felt a lack of sense of belongingness. Both felt that having a British passport does not make them feel British
It was observed that neither of the mixed heritage felt a sense of belongingness to the British society and
also felt estranged from their own cultural /racial heritage.
Core area 3: Community and environment
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All the White British respondents reported that they felt safe in the area they lived because the area was
pre-dominantly White British and they had lived there for several years. However, they also pointed out that
there was not much interaction between members of the community.
Two of the respondents of mixed heritage/immigrant backgrounds also said they felt safe in their neighbourhood. One respondent stated that she lived in an area that had drug and gang related violence but she still
did not feel unsafe but just “unsettled”.
One of the immigrant respondent also stated that although previously she lived in an unsafe place but there
was sense of community. People knew each other well. She said, “Currently I live in a safe place in a block of
flats but I have no interaction with my neighbours.”
All respondents confirmed that they enjoyed studying at university and felt able to participate in university
life. All respondents were unanimous in their agreement that they felt listened to and that their voices were
heard through university systems for student representation.
Regarding internet usage and social media there was a continuum of opinions from respondents using the internet for university work and not at all for social media to using the internet predominantly for social media.
None of the participants reported having befriended someone they did not know via social media. Although
one participant admitted to having been influenced by the internet with regard to how they thought about
certain political issues. However, respondents also admitted that their lack of use of social media could be
due to the lack of time as university workload is high.
There was no significant difference in reported use of internet and social media based on religion, gender or
ethnicity.
Core area 4: Life aspiration goals
All respondents unanimously agreed that their dream job would be one where they could make a difference
to society – with one saying that she would like to make a difference in social policy.
All respondents also agreed that they had the means and support needed to complete their course, but one
also recognised that not everyone is in a similar fortunate situation.
(The responses in this section could be due to the fact that all of the participants are on a fully funded fasttrack training course)
Core area 5: Unfair treatment, stigma and marginalisation
The three White British respondents and the British Portuguese respondent all reported that they have never
experienced bullying or unfair treatment because of how they looked.
The British Ethiopian respondent said that she “experienced unfair treatment at work, school, university,
with police, family, strangers, travel..”
The British Pakistani respondent said that she was unfairly treated, “by my teacher, may be because I wore
hijab and I was not from the grammar school”
She coped with the situation but challenging the teacher but in a calm way.
Respondents revealed a variety of coping mechanisms when faced with a problem ranging from personal
reflection, using breathing exercises but most (4 out 6 respondents) said that they would talk to a family or
friend.
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Core area 6: Definition of radicalisation
There was a significant difference in the way radicalisation was described and defined by White British participants and participants who were from mixed heritage or immigrants.
White British participants defined radicalisation as pre-dominantly Islamic radicalisation where there was
‘incitement to violence and terrorism’. Participant U1 (White British) mentioned, “I think it is when people
are constantly bombarded with messages that then make them believe those messages to be true whether
or not they are in fact true. It usually involves incitement to violence.”
Mixed heritage and immigrants participants had a broader view of radicalisation and described radicalisation
as an ideology. Participant U3 (British Ethiopian) stated, “I may be seen as radicalised by my family members
because I married a person who does not belong to my faith.”
Participant U4 (British Pakistani) stated that, “After the 9/11 all the words like extreme, radical Islam, phobia
has sprung to light. The word is targeted to minority community -especially Muslims. For me radicalisation is
an ideology – it can be radical social work, radical thinking and not necessarily to do with terrorism.”
Participant U2 (British Portuguese) also took a broad view of radicalisation and mentioned, “It depends on
who is telling us what radicalisation is and who is telling us what to look out for, and that is Islamic radicalisation. We’re not being told that white people can be radicalised too.”
Participant U3 (British Ethiopian) had a very interesting take on radicalisation and mentioned, “I think the
glaringly obvious thing that Prevent narrative misses is that radicalisation is an ideology and not an identity. So, because it’s so interested in finding individuals that meet certain standards, it misses completely the
ideological foundations of radicalisation. I’ve got many, many British friends who have extreme views with
certain things, which makes you wonder, “How on earth is this acceptable when we cannot accept the Muslim
community?”
Another instance discussed was when she was working with a Somali community she was asked to investigate views of the community on certain issues, “It was actually a three-pronged attack. It was to identify if
there was any risk of FGM(Female Genital Mutilation) or if anybody talks about FGM. Second thing is to find
out if any of them were undocumented and their status. The third thing was radicalisation.”
She cited an example when the police came and asked staff to try and identify people who were being radicalised. But she felt, “These families are coming to socialise. They’re coming to talk to us. We don’t want to
‘other’ them. That is a Prevent strategy.”
The mixed heritage and immigrant participants also identified that minorities, who already are at a disadvantage socially, economically, politically are targeted in processes to identify radicalisation. They were passionate in their assertion that the system is stacked up against an already oppressed group of people, whilst there
is radicalism in a non-oppressed group of people and nothing gets done about it.
Core area 7: Recognising and challenging extremist messages.
The data presented some interesting insights into how extremist messages are recognised. Participant U4
(British Pakistani) had the following to say, “So, generally, when you think of radical, the word that follows it
is ‘Islam’. If you think about the words ‘extreme’, ‘radical’, ‘phobia’, Islam either comes before it or after it.”
Participant U4 affirmed that public perception of a radicalised person is someone wearing a hijab, a face veil,
guy with a beard wearing a Palestinian scarf or men with long robes. Other characteristics she identified for
this misconception are the presence of a Quran in a household, a group of women with head scarves travelling to a mosque. The participant emphasised, “They’ve put signs on radicalisation, but really, if you want to
look at radicalisation, you will never be able to spot the signs. Hence why it’s not being prevented. You can’t
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categorise radicalisation in that way.”
On the issues of legitimacy of violence, White British participants and the British Ethiopian participant were
very emphatic in their opinion that violence had no legitimacy in any form except for self-defence (one participant said this). But participant U4 and U2 felt that sometimes violence was legitimate.
Participant U2 felt that people only react violently when they are oppressed and pushed into a corner and
have no option but to retaliate.”
Participant U4 added, “It’s legitimate when the dominant group or culture does it and it’s terrorism when
minority group does it and it’s termed differently probably in the positive light when the oppressed groups do
it. So, I’m going to say yes, it is legitimate to be able to retaliate.”
Reflecting on the role of social media in radicalisation, in the focus group and the interviews all participants
were unanimous in their view that social media plays a significant role in promoting and abetting radicalisation. Young people are drawn to radical views because social media is easily accessible, peer pressure, low
self-esteem and desire for a sense of belongingness. Social media is able to target groups that are vulnerable
to radical messages. Participant U3 suggested “Glamorising what is negative in a positive way. Attracting
more and more young people, for example, gang related crimes. Glamorising the power and not the consequences.”
On the issue of how participants would act if they suspected that a friend was being radicalised, participants
were unanimous in saying that they would talk to them but were unsure of what to do beyond that.
In the focus group, participants were eloquent about the role of university in combating radicalisation. They
said that universities are in an enviable position to allow healthy debate, foster discussion and promote expression of different views in a safe environment that is guided by an experienced academic staff member.

WORK PACKAGE 3
FINDINGS AND ANALYSIS OF RESULTS FROM PROFESSIONAL’S TRAINING
1. Demographic data
The Professionals Group participants were made up of university academics (professors and senior lecturers). Most of the participants lived in and originated from the UK. One participant originated from India and
one from Spain.
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A. Age

Figure 1 - Age breakdown of professional group

Figure 1 shows the age of the participants, 50% of the group were aged between 40-55, 25% were in the
60-99+ age bracket, 19% were in the 30-40 age bracket and 6% in the 20-30 age bracket.
B. Ethnicity

Figure 2 - Ethnic identification of professional group
In terms of ethnicity, 38% of participants identified as White, 19% as Asian, 13% as Black African, 12% as
Mixed or Multiple ethnic groups: White and Black African, 6% as White Any other White background, 6%
Mixed or Multiple ethnic groups: White and Black Caribbean and 6% Did not wish to answer this question
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C. Gender

Figure 3 - Gender identification of professional group
Most of the participants were female, accounting for 63% of the group. 31% were male and 1 participant
did not wish to say.
D. Specialisation in Youth Radicalisation

Figure 4 - Self-identified specialization in youth radicalization
Question 7 (pre-intervention questionnaire) asked about previous specialism in youth radicalization. Figure 4 shows that prior to the Youth Empowerment and Innovation Project, only one participant said that
they had done any training (Master/PHD) in youth radicalization
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PROFESSIONALS - ATTITUDES AND BELIEFS IN RELATION TO VIOLENT YOUTH
RADICALIZATION
This section of the findings aims to capture the attitudes and beliefs of the participants in relation to violent
youth radicalization.

Figure 5- Belief in violent youth radicalization in the UK
Question 8 (pre-intervention questionnaire) asked whether participants believed that violent youth radicalization is a reality in their country. In figure 5, the majority of participants (except for one who did not
know) felt that violent youth radicalization was a reality in the UK. Exactly the same result was found post
training.
This could be because the issue of violent radicalisation and extremism having a prominent place in media
in the UK. The University also requires all academic staff to undertake Prevent training which is a government strategy proposed to help university staff to identify students at risk of radicalisation.
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Figure 6- Belief that violent youth radicalization is increasing in the UK
Question 9 (pre-intervention questionnaire) asked if participants thought that violent youth radicalization
is increasing in their country. In figure 6, most believed that violent youth radicalization is increasing in the
UK. Post training this belief had increased with 14 out of the 15 participants (90%) agreeing with this statement. That said, one participant was still unsure.
This can be explained for the same reasons given above for Question 8.

Figure 7-Belief that violent youth radicalization is a reality in your workplace
Question 10 (pre-intervention questionnaire) asked whether participants believe that violent youth radicalization is a reality in their workplace. At the pre-training stage, 11 out of the 15 participants felt that
violent youth radicalization was a reality in their workplace. This belief increased post-training with an
additional 2 participants agreeing with this statement. However, 2 participants remained unsure.

.
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The increase in participants agreeing to this statement could be explained by the fact that the training
helped participants focus on some of the reasons that youth may get radicalised and Bucks New University
is a university with a very diverse student group with many coming from marginalised backgrounds.

Figure 8 - understanding of the meaning of counter-radicalization
The meaning of counter-radicalization was explored as asked in Question 11 (pre-intervention questionnaire). Figure 8 shows that counter-radicalization was seen to mean ‘the promotion of social inclusion’ by
the majority of participants both pre and post training.
Post training, all the other options increased with the exception of ‘giving importance to the deterrent aspect of prevention’ which decreased for 2, with none of the participants believing this to be the case.
The biggest increase was found in the belief that counter radicalization means ‘improving the economic
situation’ which increased by 9 participants, totalling 14 participants overall.
‘Providing better education’ increased by 8 participants to a total of 14 as did ‘promoting democracy and
citizenship.’ Marginalisation was seen as a factor both pre and post training and this belief increased with
training, up 3 with a total of 11 participants.
Responses to this question made it very evident that the training modules allowed participants to reflect in
a more focussed way on the importance of identity, equal opportunity and inclusion as key areas of consideration for countering potential youth radicalisation.
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Figure 9 - factors that could lead to violent youth behaviour
Question 12 (pre-intervention questionnaire) asked about participant’s assumptions of the causes of violent youth radicalization. Figure 9 shows that at the pre-training stage, participants chose marginalisation
and poor economic conditions as those assumptions most likely to lead to violent youth radicalization, followed by personal ties and certain environments e.g. prisons, gangs and then personal ties. After training,
all of the four main assumptions were increased. This was especially the case for the assumption around
environments as a cause which increased by more than two thirds, with 13 participants holding this view.
This demonstrates that the training was effective in increasing awareness among participants about the
social economic causes of radicalisation.
Question 13 pre-intervention questionnaire and Q6 post-intervention questionnaire asked participants to
state their level of agreement with the following statements:

Figure 10- behaviour of young people and professional effectiveness
Figure 10 shows that post training intervention there was a marked increase in professionals believing that
unsteady behaviour in young people could reduce the effectiveness of them being able to do their job.
This difference could be explained by the fact that during training participants through discussion participants became more aware of lack of support and resources to deal on a more personal level with students
who might demonstrate unsteady behaviour. So, although the change is not what would have been expected post training, the qualitative discussions during the training could have influenced this response.
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Figure 11 – Young people’s behaviour is easier to influence than adults
Figure 11 shows that the belief held by participants that young people’s behaviour is easier to influence
than that of adults decreased after training but only by one participant.
The change was not significant enough to draw any conclusions.
.

Figure 12 - Empowering young people when in a professional relationship with them
After training, three more participants disagreed with the statement ‘I do not feel comfortable in empowering young people when in a relationship with them’, as shown in figure 12.
This response demonstrates that the training made professionals feel more comfortable in engaging in an
empowering relationship with young people.
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Figure 13- professional advice less important than story telling of their past
Most participants disagreed with this statement before training, and all disagreed with it after training.
Clearly the training did influence participants views that that young people should not just listen to professionals but should be involved in making informed decisions.
The following questions (Q14 pre-intervention questionnaire and Q7 post-intervention questionnaire) explored the actions that should be used towards radicalized young people who did not commit any violent
actions. Participants could choose as many options as they thought applicable.

Figure 14 - Actions that should be used towards radicalised young people
This chart shows that participants clearly felt they had greater actions to call on post intervention (42 selected pre training and 67 options selected post training, a 60% increase). Virtually all actions increased
with only one category attracting fewer responses – post training none of the participants felt solutions
based on deterrence was an action to be pursued.
It is clear from the above data display the participants felt more convinced about using positive and empowering models to work with young people.
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Question 15 pre-intervention questionnaire and Q8 post-intervention questionnaire asked which actions
should be used for those radicalized young people who commit violent actions.

Figure 15 - Actions to be used for those who have committed violent actions
Almost all academics in this arm of the study felt that community activities leading to integration was a
worthwhile action and this did not change as a result of the training. The clearest change was a more than
two-fold increase in the belief that listening to the reasons given by the radicalized individual in order to
offer tailored solutions was a worthwhile action. One respondent believed in imprisonment at the beginning of the training but not afterwards. In the option ‘Other’, one participant suggested that “promoting a
sense of identity” was important.
Even the one respondent changing their opinion to believing that punitive ways like imprisonment is not a
worthwhile action is significant given the aims of the training.
Question 16 pre-intervention questionnaire Q9 post-intervention questionnaire looked at resolving youth radicalization by asking to what extent they agreed with the following statements:

Figure 16 - young people find their own solutions to violent radicalization
Participants were more likely to ‘agree’ or ‘slightly’ agree with this statement after training. This demonstrates more participants were convinced, following, training of the need to empower young people.
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Figure 17- Young people should be included in solution process
Overall, participants pre-training ‘agree’ or ‘slightly agree’ that young people should be included in solution
processes. Post training more participants moved towards a stronger ‘agree’ response rather than ‘slightly
agree’ response. This was an outcome expected from the training.

Figure 18 - Youth led solutions missing in policy and practice
Pre-training all responded with a positive ‘agree’ (9) or ‘slightly agree’ response. However, post-training
saw respondents responding less positively with a decline in both ‘agree’ and ‘slightly agree’ statements
and an increase in disagreement with this statement.
This outcome was somewhat unexpected but it could be that the introduction to the YEIP project provided
to the participants may have swayed some participants into thinking that youth being involved in policy is
more far reaching than they previously imagined.
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Figure 19 - Including young people in problem solving
The final question changed from pre to post, asking respondents first to consider including young people in
problem solving if it they learned a suitable approach through the project, and then asking if they would use
it after having learned the method. An unchanging majority (67%) agreed that they want to involve young
people both before and after the YEIP project, however three participants who were initially inclined to this
approach decided post-training that they would not involve young people in problem solving after the YEIP
project, suggesting something during the training convinced them that it would be difficult to involve young
people in problem solving. This could have been the result of discussions during the training sessions around
lack of structures within the university to include students meaningfully in problem solving.
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PROFESSIONALS CURRENT PRACTICE REGARD TO YOUTH RADICALISATION
AND PREVENTION
Prior to the training, participants were asked about their current practice with regard to youth radicalization
and prevention. These questions were then repeated after training to see if any shift in knowledge and attitudes had taken place. Participants were asked to assess their own current knowledge in separate questionnaires conducted before and after training:

Figure 20- estimations of knowledge about radicalization
Results from Question 17 & 18 in the pre-intervention questionnaire and Q10 11 in the post-intervention
questionnaire show that participants estimate an increase in their knowledge about both radicalization
and youth radicalization preventions as a result of the training intervention. All felt that their knowledge
had increased, (by an average of 50%) and the variation between the most and least knowledgeable narrowed (the pre-training range was between 2 and 7 and post-training the range was 6 – 9).
This question was followed up the post-intervention questionnaire only with a pair of questions (post-intervention questionnaire questions 12 and 13) asking if practice had changed due to the learning from the
YEIP intervention:

Figure 21- Changes to work after intervention
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Figure 22 - Potential for changing work practice post intervention
A majority of participants (11) had already made changes to their work practice after the intervention, and
all participants said they were considering changing their work practice after the intervention
Question 19 pre-intervention questionnaire explored current practice in the workplace:

Figure 23 - current techniques in the workplace that deal with youth at risk of marginalisation
or radicalization
A large majority, 11 participants, felt that ‘making use of any specific guideline and handbook on radicalization’ reflected the current practice in their workplace. The other techniques were only mentioned once.
This can be explained by the fact that all staff are required to undertake PREVENT training at the sacrifice
of other techniques.
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Views were sought on participants’ workplace approaches in Question 20 pre-intervention questionnaire:

Figure 24- Workplace aims to improve the lives of young people
The majority of participants (13) felt that ‘identifying the relationship between radical behaviour and social
environment’ was something their workplace does to improve the lives of young people.

PROFESSIONALS KNOWLEDGE ON RESTORATIVE JUSTICE
The following questions (21 pre-intervention questionnaire explored knowledge and opinions about restorative justice.

Figure 25 – knowledge about restorative justice
Only 2 of the 15 participants know about restorative justice and have used it in their work. 6 participants
have heard of restorative justice but do not know a lot and 5 participants know about it but have not used
this approach even though they would like to. 2 participants didn’t choose an answer.
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After training, participants were asked the same question (Q14 post-intervention questionnaire):

Figure 26-Would you use restorative justice in your work in relation to youth Radicalization
The majority of participants (13) know about restorative justice but they have not had the opportunity to
use it in what they do even though they would like to. Three participants agreed that they know it and use
it since the YEIP training, but it is not clear if 2 of these 3 were the same participants who said that they
had used it previously.

Figure 27 - Would you use restorative justice in your work in relation to youth radicalization
This question (No:22) was only asked in the pre-intervention questionnaire. The majority of participants
said that they would use restorative justice. However, whilst 6 participants feel that it could have positive
outcomes, 5 participants feel the approach would have limited outcomes. 3 participants said they would
not use the approach and agreed with the statement ‘No, I think it is rather idealistic and I can’t see the
advantages. It is unclear how these views may have changed as a result of the training’.
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PROFESSIONALS KNOWLEDGE ON POSITIVE PSYCHOLOGY
Participants were asked about their knowledge and opinions around Positive psychology (Q23 Pre-intervention questionnaire).

Figure 28- knowledge re: the term positive psychology pre-training
Before YEIP training, participants were asked about their knowledge and use of positive psychology. Only
1 participant knew about positive psychology and had used it in their work. 6 participants responded positively in that they ‘knew it but had not used it even though they want to’.
An additional 6 responses said that they were aware of it ‘have heard about it but do not know a lot’. Only
one person had never heard of it and one participant responded negatively in that they ‘knew about it but
had not used it and didn’t want to’.

Figure 29- knowledge of the term positive psychology post-training

.
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Participants were then asked about their understanding and use of positive psychology after their YEIP
training (Q15). Post-training responses were more positive with all participants claiming knowledge of Positive psychology. 12 participants said they knew of it but had not yet used it in their work even though they
would like to. In addition, actual usage of the approach had increased by 2 to 3 participants.

Figure 30- Likely use of positive psychology in their workplace in relation to youth radicalization
This question was only asked in the pre-intervention questionnaire Q24). Participants were asked about
the Gable and Haidts’ definition of positive psychology and whether they would use it in their work in relation to youth radicalization. Only 5 respondents felt that it could have positive outcomes. The majority (8
participants) felt that the outcomes would be very limited, and 3 participants thought it was ‘idealistic and
I can’t see the advantages. Given the intention to use Positive psychology discussed above, it is likely that
participants were more positive towards Positive Psychology.

PROFESSIONALS KNOWLEDGE ON THE GOOD LIVES MODEL

Figure 31- Understanding of the meaning of the Good Lives Model
Participants were asked before and after training their understanding of the Good Lives Model and what
it means in Question 25 pre-intervention questionnaire and Q16 post-intervention questionnaire). 1 participant knew of it and had used it in their work. 7 of the participants had heard of it but did not know a
lot. 4 participants knew about it and wanted to use it although they had not used it so far and 3 had never
heard of it.
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Figure 32-post-training understanding of what the Good Lives Model means
There was a marked increase after training in that the majority (12 participants) now know about the Good
Lives Models and whilst they had not yet had the opportunity to use it, they were predisposed to doing so.

Figure 33- would you use the GLM in relation to youth radicalization
Before the YEIP training interventions, 5 participants felt that they would use it and it could yield positive
outcomes. 6 participants said they would use it but felt that its outcomes would be very limited, 3 felt they
would not use it as it was idealistic, and they couldn’t see the advantages and one ‘did not believe it was
well related to youth radicalization.
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Figure 34 – Likelihood of involving young people in work team/as advisors or part of decision process
Question 27 pre-intervention questionnaire and Q17 post-intervention questionnaire asked participants
whether they would involve young people in their work, as advisors or part of the decision processes,
when youth radicalization is at stake? Before training, 12 participants said that they would involve young
people as advisors and as part of the decision processes. This increased to 15 participants after the training
intervention with more having been convinced that they should have young people as part of the decision
processes and as advisors.
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SUMMARY AND CONCLUSION OF THE
FINDINGS ON PROFESSIONALS TRAINING
The findings of the YEIP study with professionals clearly show that the training intervention has had an impact, with participants self-reporting greater knowledge and understanding of violent youth radicalization
and preventions. Almost three quarters (73%) reported having changed their work practice because of the
intervention, and all participants said they were considering changing their practice in future.
The evidence suggests that participants became more aware post-intervention of the positive actions that
could be taken in the case of violent youth radicalization. There was also a decrease in believing in solutions
based on deterrents, for both youth at risk of committing violent actions and for those who commit them.
Rather, there was an increase in participants’ believing the importance of listening to the reason youth give
as to why they had committed violent actions as well an increase in the belief that young people should be
included in solutions.
Most participants felt that young people should be involved in problem solving. However, in one question
three participants decided post-intervention that they did not agree with this whereas before they had
agreed. While it is difficult to find a clear explanation for these responses, it could be possible that this is due
to the fact that during the training sessions there were discussion about how the institutional structures do
not facilitate engaging youth in problem solving. So, this would explain why some disagreed in relation to
these questions after the training. This suggests that although professionals may personally be very much in
favour of youth led solutions, they feel that institutional structures prevent them from doing this. This puts
the spotlight firmly on the importance of policy and structural changes needed to engage young people more
effectively in combatting violent youth radicalisation.
However, in a subsequent question, all participants said they would be willing to involve young people in
their work in teams, as advisors or part of the decision process in those situations where there is a risk of
violent radicalisation.
There was an increase in knowledge and understanding of Restorative Justice, Positive Psychology and the
Good Lives Models and an increase in the predisposition and use of these tools, although for the majority,
the need to use them had not yet presented itself. There was clearly a fairly significant shift in their consideration of the usefulness of using Positive Psychology and the Good lives Model to counter radicalisation rather
than punitive methods.
In conclusion, the data demonstrates that the training was effective in helping professionals engage more
positively with young people using the Good Lives Model, Positive Psychology and Restorative Justice. But
there also appeared to be a sense that institutional structures do not always facilitate the process of empowerment of young people to the extent that they thought was necessary as a result of the training they
experienced.
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FINDINGS FROM THE STUDENTS RESPONSE TO WELL-BEING
QUESTIONNAIRES
Two groups of students participated in the study. Students were allocated to either a Treatment Group that
had engagement with professionals who had received training on the use of Positive Psychology and the
Good Lives Model and a Control Group that did not. This was done in order to compare the impact of the
training. Comparisons were made using the Ryff’s Psychological Well-being Scale and the Brief Resilience
Scale (BRS).
25 students were in the treatment group and there were 28 students in the control group.
Treatment group

Control group

N

N

Gender
Age
Origin
21
6 with
UNIVERSITY
28
females
21-29
immigrant
7 males
background
Table 1: Age and Gender of Treatment and Control group

25

Gender
19
females
6 males

Age

Origin
3 with
22 - 29 immigrant
background

In the Ryff’s Scale, one questionnaire was discounted from the Treatment Group as it was incomplete. Hence
28 students make up the Control Group vs 25 in the Treatment Group.

Figure 1 - Psychological well-being comparison between the Control Group and the Treatment Group
This chart suggests that the training given to professionals had a positive impact on the students they engaged with as the Treatment Group has scored slightly higher than the Control Group on all the well-being
attributes especially on personal growth and Self acceptance.
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Figure 2- Brief Resilience Scale - comparison between the Control Group and the Treatment Group
Only 23 questionnaires from the Treatment Group were complete and 27 in the Control Group. As we can
see the Treatment Group scored higher than the Control Group. One participant from the Treatment Group
and 2 participants from the Treatment group did not complete the Brief Resilience scale.

SUMMARY AND CONCLUSION ON STUDENTS RESPONSE TO WELL BEING
QUESTIONNAIRE

It is encouraging to note that university students who were taught by and had engaged with professionals
who had undergone training on using Positive Psychology and Good Lives Model showed slight increase in
the well-being questionnaires as compared to the students who had not had contact with professionals who
undertook training. In conclusion, the findings of both questionnaires, demonstrate the success of the training intervention with professionals on students they engaged with.

CONCLUSIONS
WORK PACKAGE 2
The focus group and the interviews conducted with a somewhat diverse group of participants provided some
interesting results. There was a fairly clear difference in responses from White British participants and participants from mixed heritage and immigrant backgrounds.
Within these interviews and focus groups, the researchers observed a great deal of emotion displayed particularly among the mixed heritage and immigrant participants. Emotions ranged from fear, anger, (mis)trust,
compassion and irritation.
The White British participants did not demonstrate the same level of emotion – perhaps because the issue of
radicalization does not necessarily form part of their daily lived experience.
White British participants felt a fairly deep sense of belongingness within British society and were able to
identify with values and traditions that British society represents. They felt safe and did not experience bullying or being treated unfairly. Their understanding of radicalisation centred around violence and incitement
to terrorist activities.
The mixed heritage and immigrant participants expressed that they felt no sense of belongingness to British
society nor to their own racial and cultural heritage. This group found it more difficult to articulate what constitutes British values. Two of this group have personally experienced unfair treatment based on how they
looked and they found it challenging to confront this.
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The understanding of radicalisation tended to be broader within this group with participants recognising a
wide spectrum of radicalisation that is not restricted to Islamic radicalisation but includes far right radicalisation. There was however a significant difference in understanding of radicalisation between White British
participants who tended to understand radicalisation as Islamic radicalisation compared to the mixed heritage and immigrant participants who understood radicalisation in a much broader way.
In recognising radicalisation, a distinction was highlighted between identity and ideology with the argument
being presented that radicalisation cannot be identified by looking at external characteristics but by understanding the more subtle ideological shifts in a persons’ thinking.
One participant was critical of the punitive way of identifying and dealing with radicalisation recognising that
often radicalisation is bred where there is low self-esteem and lack of opportunities. But this participant also
recognised radicalisation happening among privileged classes who do not face the same punitive action by
enforcement agencies.
There was unanimous recognition of the role of the internet and social media in promoting exposure to and
likelihood of “buy-in” into extremist views.
There was a unanimous lack of awareness of what actions to take if they identified possible radicalisation at
a local level.
Participants in the focus group felt that educational institutions can play a significant role in combatting radicalisation by providing and safe and guided place for meaningful and open discussion and debate on issues
around radicalisation.

WORK PACKAGE 3

The training module which was slightly adapted for delivery to university lecturers worked well. The most
significant result was an increase in agreement that positive psychology and the Good lives model are better
tools in combatting violent radicalisation that using punitive methods. While Education can be seen as essential tool for change and there was enthusiasm among academic staff to use these in their dealings with
students there were comments during training of the lack of structures within institutions and society to
make this happen.
The questionnaires administered to students revealed a slightly better self assessment of well being within
the treatment group compared to the control group. This would perhaps indicate more work needing to be
done to make the training sessions more effective.

RECOMMENDATIONS
Universities need to be encouraged to create platforms for students to engage in meaningful debate and
have safe spaces to speak.This would create opportunities amongst young people to build trust and engagement to discuss issues affecting them and society at large.
In order to combat violent youth radicalisation university students should be encouraged to discuss difficult
and sensitive issues within the context of human rights and a framework that encourages democratic principles.
Universities to be seen as institutions that do not focus only on academic development of students but look
at holistic development including wellbeing, identity and general personal growth.
Use Positive Psychology more explicitly and instil critical thinking skills and inquiry amongst young people
through education in High Education can enable them to protect themselves from being drawn into violent
radicalisation.
Making it as a national priority by investing in training not just for academics but all the staff working in the
university in using the Good lives Model and Positive psychology as a tool in combating violent radicalisation
amongst young people.
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LOOKING AT THE ISSUE IN UK YOUTH
OFFENDING INSTITUTIONS/ CRIMINAL
JUSTICE SYSTEM

ABSTRACT
Following the successes associated with adopting Restorative Practice, Positive Psychology and the Good Lives Model in offender rehabilitation, the
Youth Empowerment and Innovation Project (YEIP) has sought to extend the
use of these principles to design a policy measure to enhance young people’s
inclusion and minimise the risk of violent radicalisation.
Analysing the implementation of the YEIP research findings in the English
criminal justice system, this summary has a specific focus on the 3rd work
package of the project during which 43 professionals were trained in the YEIP
methodology. The impact of this training was then analysed over the course
of 4 months using unobserved (evaluations analysing professionals’ knowledge of and attitudes to radicalisation and youth involvement) and observed
trials (evaluations analysing the wellbeing of prisoners working with professionals trained in the YEIP methodology).
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INTRODUCTION
The prevailing theory of offender rehabilitation in many countries is the Risk-Need-Responsivity model (RNR).1
The RNR model outlines three general principles for effective rehabilitation based on: risk, need and responsivity.2 It holds that programme intensity should be matched to offender risk level and target criminogenic
needs in a manner that suits offender learning style and abilities. In this paradigm, meeting needs classified as
non-criminogenic and non-essential to risk management are treated according to the discretion of the authorities processing a person through the criminal justice system.3 Despite it’s popularity the RNR approach has
also faced a lot of criticism. A principle criticism is that it adopts a ‘pin cushion’ model of treatment, viewing
offenders as disembodied bearers of risk. In this metaphor, each risk factor constitutes a pin and treatment focuses on removing each risk factor rather than adopting an integrated, holistic approach.’4 Detractors suggest
this primary focus on risk and the development of “avoidant goals,”5 and means RNR
fails to recognise the centrality of human agency and motivation which ultimately impacts responsivity.
The Youth Empowerment and Innovation Project has sought to add to the increasing challenge to the RNR
approach in criminal justice6 by calling for a different approach to tackling violent radicalisation. Adopting asset-based concepts such as:
● The Good Lives Model (GLM) - based on the belief individuals commit criminal offences because
they lack the ability to realise valued outcomes As such, the most effective method of engagement is
through exploration and promotion of these primary goods by equipping offenders with the internal
(i.e. attitudes and values) and external conditions (skills, resources and opportunities) needed to live
a positive life.7
● Positive Psychology a strength based theory which focuses on the “conditions and processes that contribute to the flourishing or optimal functioning of people, groups and institutions.”8
● Restorative Justice - a practice which in not only trying to repair harm caused to victims, is interested
in exploring and restoring harms experienced by offenders, a principle which “requires us to address
the root causes of crime.”9 In short, “the goal of restorative justice is to provide an experience of healing for all concerned.”10
Khulisa’s involvement in this project has been a natural progression of our previous work with the project convenors, the Independent Academic Research Students International Institute (IARS). In 2015 IARS conducted
an impact evaluation of Khulisa’s flagship ‘Silence the Violence’ (STV) programme in prison. Through intensive
and trauma-informed group work, aligned to GLM, including creative facilitation (art, drama, and storytelling)
and other experiential techniques (restorative circles, reflective practice), the programme encourages participants to explore their thought processes (thoughts, feelings, body sensations and unmet needs). Delivered
through intensive support over the course of 6 weeks, by therapeutically trained facilitators, STV helps participants acknowledge their behavioural challenges. It provides tools to help develop emotional literacy and
See: Biechtel, K., Lowenkamp, C.T., Latessa, E., “Assessing the Risk of Re-Offending for Juvenile Offenders Using the
Youth Level of Service/Case Management Inventory” Vol.45(3)(4) (2007) Journal of Offender Rehabilitation pp85-109
2
Andrews, D. A., Bonta, J., & Hoge, R. D. “Classification for effective rehabilitation: Rediscovering psychology” (1990)
Vol.17 Criminal Justice and Behavior, pp19-52
3
Ward, T., Mann, R.E., Gannon, T.A., “The Good Lives Model of Offender Rehabilitation: Clinical Implications”(2007)
Vol.12 Aggression and Violent Behavior pp87-101
4
Ward et al. ibid, page 4
5
Ibid at page 181
6
See for example Ward et al., Ibid
7
Whitehead, P.R., Ward, T., and Collie, R.M., “Time for a Change: Appplying the Good Lives Model of Rehabilitation to
a High-Risk Violent Offender” (2007) Vol.51 (5) International Journal of Offender Therapy and Comparative Criminology
p580
8
Gable, S. L., & Haidt, J. (2005). What (and Why) is Positive Psychology? Review of General Psychology, 9(2), 103–110.
9
Zehr, H., The Little Book of Restorative Justice [New York: Skyhorse Publishing, 2014]
1

10 Ibid
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emotional resilience; enhancing confidence, self-worth and self-belief to help participants envisage a safe,
healthy and crime-free life. The research conducted into the impact of “Silence the Violence” found that only
7% of STV participants reoffend compared to 31% recidivism rate amongst the control group.11
The success of the STV programme, added to existing literature on the practical examples of how a GLM
aligned approach can add value to the justice system & served as a foundation to the thinking behind the YEIP
project.

WP 1- BUILDING THE FOUNDATIONS

METHODOLOGY

The first work package of the project consisted of research on the use of justice measures which
adopt the GLM, positive psychology and restorative justice to prevent and/or reduce the violent radicalisation of young people in Europe. Khulisa was not involved in this part of the project as our involvement in the YEIP project is different to that of many of the partners in this project.
Each country in this project has an organisation leading the research. In the UK this was IARS. Khulisa’s role in the
project was to be a target group whose role is to support the delivery of this project in the criminal justice system.
While all the other partners in this project focus on evaluating the impact of the YEIP toolkit in schools and universities, Khulisa’s involvement is unique in that we are the only partner selected to test the toolkit in the criminal justice
system. In testing the toolkit in the criminal justice system YEIP challenges what Pisoui and Ahmed term “the false
exceptionalism of radicalisation,”12 or the idea that radicalisation has entirely separate drivers from general crime.
At foundation level we know that like (re)offending, radicalisation is at once a cause, effect and indicator of social
exclusion.13 It’s linked to many accentuating factors that contribute to social exclusion like a lack of access (e.g.
to social mobility, education, health services, housing) a lack of fair recognition (due to discrimination, hostility,
stigmatisation and segregation) and other personal intensifiers (like a negative lifestyle, poor mental health,
low levels of engagement with education and a subjective sense of exclusion from ‘mainstream society’).14
With this as a context, and given the success of GLM, positive psychology and restorative justice in offender
rehabilitation it follows that YEIP is correct in extending the use of these theories to the conversation on how
we can reduce violent radicalisation.

WP 2 - BUILDING AND TESTING THE YEIP TOOLS
The second work package of the project gave the research partners the opportunity to engage with young
people to gather their views on not only youth radicalisation but the recommendations they believe were
needed to be done at policy and practitioner level to tackle radicalisation. The findings of this phase of the
research were then used to design the YEIP policy toolkit.
Given rising levels of violence & cuts to prison budgets, among other factors, charities face a double access
when trying to reach people in prison:15
See: Gavrielides, T., Ntziadima, A., Goueti, I., “Evaluating Social Action for Rehabilitation: Khulisa Rehabilitation Social
Programmes” [2015] Restorative Justice for All http://www.khulisa.co.uk/wp-content/uploads/images/RJ4All-Cabinet-Office-RSAF-Evaluation-Exec-Summary-2015.pdf
12
Pisoui, D., and Ahmed, A., “Radicalisation Research – Gap Analysis” (2016) RAN Centre of Excellence
13
See for example: Murray, J., “The Cycle of Punishment: Social Exclusion of Prisoners and Their Children” [2007] Vol.17 Criminology and Criminal Justice pp55-81
14
Peace, R., “Social Exclusion: A Concept In Need of Definition?” Issue 16 (2001) Social Policy Journal of New Zealand
15
See Bagwell, S., Wyld, G., and Clay, T., “How are charities accessing people in prison to deliver vital services?” (2019) https://
www.thinknpc.org/resource-hub/how-are-charities-accessing-people-in-prison-to-deliver-vital-services/
11
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WP3 - FIELD TRIALS
In the third work package of this project we realised there was a large appetite among professionals working in
prisons and in the criminal justice system more broadly for training on how to tackle violent radicalisation. So
we delivered training on the YEIP methodology to 43 professionals from 6 organisations working in and around
the criminal justice system over the course of 3 sessions in February 2019. The participating professionals were
also asked to complete pre and post training questionnaires to assess the effectiveness of the training.
Table 1.

Age

Gender

Ethnicity

20-30 years old
30-40 years old
40-55 years old
60 or over
Female
I prefer not to say
Male
Asian
Black African
Black Caribbean
Mixed background
White British
Other White background
Other ethnic background

Number of professionals
trained
19
12
10
2
32
1
10
4
3
2
2
26
4
2

We also conducted observed trials with prisoners to test whether training professionals in YEIP’s asset-based
methodologies would improve the well-being and resilience of the people they work with.
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Table 2.

Planning the implementation – Professionals
Khulisa began planning the implementation of professionals’ training in December 2018 by restructuring the
course to make it relevant for the work of professionals working in the criminal justice system.
Establishing partnerships to test the tool
We then began reaching out to organisations working in prisons in January to organise the training for professionals. While we found an appetite for the training from professionals working in prisons, we also found
that there were a number of professionals who did not strictly work within prisons but interacted day to day
with young people in contact with the criminal justice system. These professionals also wanted training on
how they could support young people at risk of radicalisation. Given the need in the sector, we extended the
training to these professionals as well.
Defining the dates for implementation
Given the high volume of professionals interested in the training, we set 3 different dates in February 2019 for
delivery: 14 February, 18 February & 19 February 2019 with an estimate for unobserved field trials to occur
until June 2019 (4 months after the training).

SELECTING THE GROUP
Khulisa delivered training on the YEIP methodology to 43 professionals from 6 organisations16 working in and
around the criminal justice system.
Figure 1.

Of the professionals trained just over half (22 professionals) worked directly in prisons either as third sector
Professionals from the following organisations were trained in the YEIP methodology: Khulisa, Catch 22, Spark Inside, Trailblazers Mentoring, UK Youth & Missing People
16
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practitioners delivering programmes in prison or as prison personnel. Given the appetite for the training, we
also extended training to other professionals working with young people who are at risk of engagement with
the criminal justice system. These professionals made up the remaining 49% of professionals trained on the
YEIP methodology. This group comprised of 2 policy makers & 4 programme/project managers from UK Youth
an organisation, which works with 3,536 youth organisations and services. We also trained 2 professionals
providing support to victims of crime, an analyst, a youth justice practitioner, an operational manager and 2
social workers working for Catch 22- a national charity which runs over 100 services at every stage of the social
welfare cycle ranging from education and employment support to policy influencing & work in prisons. The
remaining 8 professionals occupied a range of roles at Missing People running a helpline providing support to
missing people and their families.
Figure 2.

While we trained professionals from each of the age categories in the YEIP questionnaire, nearly half of the
professionals trained were aged between 20-30 years old with 72% of professionals trained aged between 20
and 40 years of age.
Figure 3.

The professionals trained were mainly women (75%). This gender breakdown is largely in line with that of the
third sector more broadly where women make up 2/3rds.
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Figure 4.

While we trained professionals from a number of different backgrounds, the majority of professionals (26)
were White British.

PLANNING THE IMPLEMENTATION – YOUNG PEOPLE

Khulisa began planning to engage with young people in prisons in March 2018, once the first group of professionals had been trained. Given data protection & safeguarding issues, we decided it was best for Khulisa’s
in-house Programme Managers to conduct the surveys with the young people in prisons.

LIMITATIONS

We selected two programme managers to conduct interviews with the intervention group. To help ensure we
reached as many participants as possible we selected 3 different men’s prisons (HMP Kirkham, HMP Wormwood Scrubs & HMP Peterborough) to target for our intervention group participants while we used HMP Forest Bank for our control group.
We conducted 14 pre-intervention interviews with the intervention group and 13 pre-intervention interviews
with the control group. Our primary challenge in conducting this research was getting access to the prisons in
order to conduct the interviews. There were a number of reasons for this including:
•

The requirement that we book a room to conduct the interviews. In some prisons this meant we were
limited in the dates we could conduct the interviews as the prisons.

•

Prison staff’s capacity to support the interviews. Each interview with an interviewee would require a
prison officer to escort them from their prison cell, to the interview room and back again. In most prison, there were no staff available to support a larger number of participants.

Once we got into the prisons we faced another challenge in that prisoners were reluctant to engage with a
project that sought to prevent/reduce violent radicalisation. Many of the prisoners we engaged with on our
core Khulisa programmes believed that their engagement with the YEIP project would flag them up as a risk to
the prison. While we made many efforts to explain that the evaluations would be used to measure well-being
and resilience & that we were not looking at their risk level, the majority of our participants refused to engage
with the project.
For this reason, we struggled to limit the scope of our work only to young prisoners aged up to 29 years of age.
We relayed this back to the project convenor, IARS, and were given permission to work with older prisoners as
the prisons we were working with housed higher risk prisoners on long sentences – many of who were older
than 29.
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In the end we completed 10 pre and post-intervention interviews with the intervention group and 10 in the
control group. We had to find substitutes for 3 of the participants in the intervention group and 5 in the control group as they had either been released, transferred to another prison or were in segregation on the day
of the evaluation. We matched the substitutes wherever possible in age and in the type of offence they had
committed.

DEMOGRAPHICS
The demographics of the people we worked with:

Figure 5.

WP 2 - BUILDING AND TESTING THE YEIP TOOLS

Figure 6.

FINDINGS

Khulisa made efforts to arrange focus groups for WP2 at a number of prisons. Unfortunately, given the short
time period available for this work package and the current situation in the UK prison system, Khulisa was
unable to arrange a prison for the fieldwork. We consulted UK project convenor, IARS, about an alternative
but similar environment- a Pupil Referral Unit (PRU), with similar demographics to the young people in prison.
Given the nature of both prison and PRU environments, for safeguarding reasons, Khulisa were not assigned
young researchers and so our team tailored questions and activities to garner research for the focus groups
and interviews on a specified date. Unfortunately, the PRU were forced to reschedule the fieldwork twice. We
were unable to schedule focus groups with adequate interviewee numbers. The environment and complex
needs of the children mean resourcing and time-tabling are constantly changing and children’s attendance is
not guaranteed. The timing was also in conflict with exam season and summer holidays, which exacerbated
the problem.
Khulisa maintained contact with IARS at all times to communicate the difficulties faced during this period and
worked closely with the school on contingencies which would allow us to conduct the fieldwork. Unfortunately, however, Khulisa was unable to conduct the fieldwork in the time allotted for WP2.
Since WP2, Khulisa has focused on the quality of our partnerships with prisons as the lead indicator to drive
our delivery and impact. This has meant that as a condition of our partnership with delivery partners (includ123

ing schools and prisons), delivery partners must agree to pre-agreed delivery dates of programmes, ensure
that staff are available to support the delivery as well as any subsequent research required for monitoring and
evaluation purposes. Given the lessons learnt from WP2 we would recommend that any researchers seeking
to replicate this research in prisons approach potential prisons at least 6 months in advance of the research,
agree the dates of delivery well in advance and continue to cultivate a quality partnership with the prison to
allow for collaborative contingency planning if things don’t go according to plan.

WP3 – FIELD TRIALS
Professionals
The pre-training survey was sent out via email to all professionals who signed up. As completion of the surveys
was a condition of the training we received responses from all 43 professionals who signed up. The questionnaire included questions aimed at analysing professionals’ knowledge and awareness of: radicalisation, positive psychology, the Good Lives Model and restorative justice as well as current practice, staff attitudes and
beliefs surrounding young people & radicalisation.
After 4 months, at the end of the unobserved field trials, the post-training questionnaire was sent out via email
to all the professionals who took part in the training. A challenge we faced early on was that the first draft of
the post-training questionnaire did not ask respondents’ names. For the pre-training questionnaire the ability
to check responses against the names of the professionals allowed us to reach out individually to those who
had not completed the survey. We had 12 responses to the survey before we realised we could not do this
for post-training responses. We immediately corrected this and the survey was sent out to the professionals
again. We had a few more responses but were left in a situation where we could not work out who had completed the surveys and who hadn’t. In addition to this, a number of our emails bounced back as some of the
professionals trained in the YEIP methodology had left their jobs. In the end we received 20 responses from
professionals despite 3 follow-ups requesting responses to the survey. This is a limitation to the analysis of the
data.

KNOWLEDGE OF & UNDERSTANDING OF RADICALISATION:
IT’S CAUSES & HOW TO TACKLE IT
Professionals were asked:
1. Have you previously studied youth radicalisation? (e.g. through training or through a postgraduate
degree) (pre-training);
2. On a scale of 1 to 10 how would you rate your knowledge about radicalisation (pre and post training);
3. On a scale of 1 to 10 how would you rate your knowledge about ways of preventing youth radicalisation? (pre-training).
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Figure 9.

In response to the pre-training questionnaire, 70% of professionals stated that they had not previously studied radicalisation. In conducting this analysis, we also considered whether there was a relationship between
whether a professional studied radicalisation & their response to how they would rate their knowledge of radicalisation. We found that those who had previously studied radicalisation were likely to rate their knowledge
slightly higher (with an average rating of 5.4) than those who had not previously studied radicalisation who
had an average rating of 4.
Figure 10.

Figure 11.

We found that on average professionals were more confident about their knowledge of radicalisation (an average rating of 4.7) than they were about ways of preventing youth radicalisation (an average rating of 3.9).
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In fact, 63% of the professionals trained rated their knowledge about ways of preventing youth radicalisation
as a 4 or less. We also considered whether there was a relationship between the professionals’ role & their
knowledge about how to prevent youth radicalisation, there were no major differences in the scores of practitioners whether they worked within prisons or not. Only those who were involved in policy making had scores
that were significantly higher than average.
This would suggest that there is a need for interventions like YEIP which plug this gap in knowledge for professionals working in and around the criminal justice system.
Figure 12.

Professionals were asked both before and after the training how they would rate their knowledge of radicalisation. We found an average 18% increase in how professionals would rate their knowledge of radicalisation
after this course.
To analyse knowledge about and awareness of radicalisation professionals were also asked the following questions before and after the training:
1. Do you believe that youth radicalisation is a reality in your country?
2. Do you think that violent youth radicalisation is increasing in your country?
3. Do you believe that violent youth radicalisation is a reality in your work place?
Figure 13.

The results may suggest a link between improving professionals’ knowledge about what radicalisation is &
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their ability to recognise it.
We also asked professionals to share their thoughts about what activities they would class as counter-radicalisation & what they believed were the causes of radicalisation
Figure 14.

Figure 15.

Both before & after training, professionals were more likely to say that marginalisation & particular environments like prisons & gangs may cause radicalisation. There was a 22% increase in trainees identifying poor
economic conditions as a cause of radicalisation after the training.

ATTITUDES & BELIEFS
We found that the professionals disagreed heavily both before and after the programme with the idea that
“young people should listen carefully to professionals’ advice on radicalisation. As a consequence, not much
importance should be given to the past.” This was particularly interesting as it showed that professionals’ views
aligned with those of young people interviewed in Work Package 2 of this project who believed we should be
able to look critically at history.17 Professionals disagreed even more with the second statement: “I do not feel
comfortable empowering young people too much when I have to engage in a professional relationship with
them.” This is particularly encouraging given YEIP’s asset-based youth-led methodology.
Lastly, professionals were more likely to disagree, to different extents, with the idea that “the unsteady be17

See for example the Italian executive summary for the national reports in WP2
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haviour of young people can decrease the effectiveness of my job” & the idea that young people’s behaviour
is easier to influence compared to that of adults to a greater degree after the programme.
Figure 16.

Figure 17.

9 out of 10 professionals before and after the programme believed that we should listen to the ideas and
values of young people who are radicalised but have not committed any violent acts with a view to finding a
balance. This was encouraging as the YEIP project is founded on the belief that young people must be part of
the solution. Focusing on integration and empowering young people also got high results while finding solutions based on deterrence got the second lowest votes. This lends some support to YEIP’s call for a shift from
the Risk-Need-Responsivity model to asset based models like Positive Psychology and the Good Lives Model.
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Figure 18.

As above, professionals were more likely to suggest we should listen to the reasons why young people committed the actions with an aim to provide tailored solutions. Interestingly however, 65% said they believed this
after the training compared to 72% before the programme. While this may raise interesting questions for the
methodology, we would like to note the issue with the sample size of our post-training responses.
Figure 19.
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4.3 CURRENT PRACTICES
To gauge professionals’ attitudes we also asked them a number of questions about their attitudes to youth
leadership & involvement in policy making.
Figure 20.

When dealing with youth at risk of being marginalised or radicalised, or who are already radicalised, which of
the following techniques reflect current practices in your workplace? (Pre-training questionnaire)
Figure 21.
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When trying to improve young people’s lives, my workplace aims to… (Pre-training questionnaire)

Figure 22.

Figure 23.

Figure 24.

Before the training we found that 75.3% of professionals had heard of restorative justice with 47% reporting
direct experience, 26% indicating an interest in learning more & a further 2.3% saying that they were not interested in restorative justice despite having heard of it previously. 9 out 10 respondents also believed that
applying restorative justice to youth radicalisation could have positive outcomes.
Of those who responded to the post-training evaluation, 35% reported having used restorative justice in their
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role & a further 45% said while they haven’t yet had a chance to use restorative justice in their role, they would
like to.

Figure 25

Figure 26

Before the training 56% of respondents had previously heard of positive psychology with 35% saying that they
had direct experience of positive psychology. A further 19% had heard of positive psychology but did not have
experience in practicing it. Elsewhere, 84% of respondents believed that positive psychology to youth radicalisation can have positive outcomes.
After the training, 60% of respondents said that they had practiced positive psychology since the training.

Figure 27

Figure 28

Of all the key theories underpinning YEIP, respondents were more likely to say that they had never heard of
the Good Lives Model: 49% of respondents had never heard of the Good Lives Model. However, upon further
understanding 74% said that applying GLM to youth radicalisation can have positive outcomes. This supports
the premise of YEIP, which is to call for a shift from the RNR model in how we approach youth radicalisation.
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Figure 29.

Half of the professionals who responded to the post-training evaluation reported that they changed aspects of
their work as a result of the YEIP training. Some responses to this question included:
●
●
●
●

“[We have included] the use of the GLM in our work”
“[I am] more mindful speaking to young people.”
“I am more attuned to behaviour and language in this area.”
I added an agree-disagree statement to debate opinions and beliefs about radicalisation [into our programmes].

In conducting this research, we found a great need for training on how to prevent radicalisation among professionals working in the criminal justice system. While some professionals may not have been able to identify
some of the asset-based theories which underpin YEIP, we found this group of practitioners to share many of
the underlying principles as evidenced in their responses to statements which stifled youth voice and participation and those that advocated for youth involvement.
We also believe the responses to the questions of what should be done to young people who are radicalised
but have not committed any violent acts and what should be done to young people who commit violent acts
show support for the YEIP’s call for a shift from the RNR approach to reducing (re)offending and radicalisation
towards models like restorative justice, positive psychology and the Good Lives Model.
Lastly, we’d like to comment on some of the limitations of our study. The first of these is the smaller sample
size of our post- training responses. We would also like to raise an issue with the post- training evaluation
questions on restorative justice, positive psychology and the Good Lives Model. The options (see figures 15,
18 and 21) all presume that the respondents had no prior knowledge of the model in question. This was raised
by more than 1 respondent who said that they knew of and had experience of practicing restorative justice,
positive psychology and the Good Lives Model but did not have an option to indicate this in the post- training
evaluation.
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YOUNG PEOPLE

Figure 30

Figure 31

We noticed an increase in 5 of the 6 measures evaluated in the Ryff’s Psychological well-being scale with significant increases in self-acceptance & personal autonomy. Of particular note are the following results:
•
•
•

8 of the 10 participants reported an increase in personal autonomy after the programme manager
working with them had received the YEIP training.
6 out of 10 reported increases in environmental mastery, personal growth and positive relations.
4 out of 10 reported an improved purpose of life while 7 out of 10 reported an increase in self-acceptance.

For the control group, we did not see any significant increases, in fact in a few measures we noticed significant
decreases (e.g. purpose in life and personal growth).
•
•
•

3 participants reported an increase in autonomy and an improved purpose in life.
5 reported an increase in self-acceptance and personal mastery.
4 reported improved positive relations while 1 participant reported an improved sense of personal
growth.

While there may be many reasons for these results, we would like to note a limitation in both our sample size
& the fact that half of the original interviewees were unavailable for the final evaluations.
Figure 32.
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We had slightly more positive results for our intervention group than we did for our control group. On the
whole, the starting point of our intervention group was lower than of the control group. 60% of the intervention group reported an increase in resilience compared to 50% in the control group.
While our sample size is very small, the results of our intervention group suggest promise & should be tested
in bigger groups given all we know about the link between improved social & emotional skills and improved
life outcomes.

DISCUSSION
In conducting this research, we found a great need for training on how to prevent radicalisation among professionals working in the criminal justice system.
● Before the training some professionals were not familiar with some of the asset-based theories which
underpin YEIP: 42% of professionals had either never heard of positive psychology or had heard of it
but did not know much about it, 60% of professionals said the same about the Good Lives Model.
● Despite this, we found that practitioners shared many of the project’s underlying principles as evidenced in their responses to statements which stifled youth voice and participation:
○ 71% of professionals disagreed with the statement that “young people should listen carefully
to professionals’ advice on radicalisation. As a consequence, not much importance should be
given to the past” post training.
○ Professionals disagreed even more with the “I do not feel comfortable empowering young people too much when I have to engage in a professional relationship with them” (85% of professionals disagreed post training).
● We also found that professionals were more likely to agree with asset-based solutions to dealing with
young people who commit violent acts which suggests some support for the YEIP’s call for a shift from
the RNR approach to reducing (re) offending and radicalisation towards models like restorative justice,
positive psychology and the Good Lives Model.
We also found that an increase in 5 of the 6 measures evaluated in the Ryff’s Psychological well-being scale
among the intervention group of prisoners compared to the control group. The same increases were also true
for the evaluation, which looked at resilience.
While our sample size in the observed clinical trials was very small, the results of our intervention group suggest promise & we recommend that they should be tested in bigger groups given all we know about the link
between improved social & emotional skills and improved life outcomes.

CONCLUSIONS & RECOMMENDATIONS
•

The findings of this research support calls for a shift from punitive methods to reducing violent radicalisation like the RNR model to more asset based models to offender rehabilitation and the prevention
of violent radicalisation based both on the findings of the research with professionals and people in
prison.

•

This research also highlights a critical need for training on practical ways of preventing and reducing
violent radicalisation in the criminal justice system.

•

With this as a context, we join the call for a whole system investment to support a dual approach to
preventing and reducing violent radicalisation of young people:
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o Providing asset based support aimed at improving the social and emotional wellbeing of young
people in schools, prisons and in universities and;
o Providing training for staff working with young people in the criminal justice system, in schools
and universities on asset based approaches to preventing violent radicalisation.

Whilst there are clear benefits with this approach, with the current lack of investment in the criminal justice
system (and other areas of this research project like schools and universities) it seems likely that this type of
training and support remains unavailable, which exacerbates the problem of violent radicalisation still further.
This is why a systemic approach that supports both professionals and young people is critical to stem the
volume of young people continuing to enter the criminal justice system and struggle to rehabilitate back into
society.

Photos from WP3

@IARS

Using the professionals training materials provided to all partners in the YEIP as a foundation, Khulisa’s Director
of Innovation & Evidence, Lisa Rowles, developed a 3 hour training programme for professionals in the sector.
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ABSTRACT
Il progetto YEIP (Youth Empowerment and Innovation Project) è un progetto
della durata di tre anni finanziato dal programma Erasmus+ ed è finalizzato
alla prevenzione della radicalizzazione violenta giovanile attraverso l’utilizzo
di nuovi strumenti per professionisti che lavorano con i giovani e responsabili
politici, basati sui principi della psicologia positiva, del Good Lives Model e
della giustizia riparativa.
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Cooperativa sociale Anziani e
non solo
Con la collaborazione dei
co-ricercatori YEIP:
A. A., E. D., F. L., R. F.
Alessia Palermo, Giusy Trogu

Questo documento analizza i progressi e i risultati della ricerca condotta in
Italia durante questi tre anni.
Il report presenta inoltre i risultati finali della fase WP3 del progetto, finalizzata a sperimentare l’insieme degli strumenti di prevenzione YEIP sviluppati
nel corso della fase WP2 e testati con la collaborazione dei professionisti che
lavorano con i giovani nel contesto universitario e in quello scolastico, e dei
responsabili politici. Lo scopo del progetto è cambiare la loro modalità di
approccio nei confronti dei giovani e prevenire la radicalizzazione violenta,
influenzando positivamente il loro stato di benessere e la loro capacità di
resilienza, considerati fattori protettivi nei confronti di questo processo.
L’obiettivo finale della presente relazione è diffondere suggerimenti e raccomandazioni per gli organismi nazionali e dell’UE, a partire dagli insegnamenti
elaborati grazie alla ricerca YEIP.
Parole chiave: radicalizzazione, prevenzione, youth-led, WP3, responsabili
politici, professionisti, strumenti YEIP
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INTRODUZIONE
Il progetto YEIP in Italia mira a prevenire (attuando azioni di prevenzione sociale e non di prevenzione penale)
il fenomeno della radicalizzazione violenta e dell’emarginazione giovanile all’interno dei due contesti scuola
e università, partendo dai principi della psicologia positiva, del Good Lives Model e della giustizia riparativa.
FASE WP1
La prima fase del progetto era finalizzata ad approfondire il contesto italiano in relazione al fenomeno, attraverso un’analisi dello stato dell’arte: le peculiarità del contesto socio-culturale e storico dell’Italia, caratterizzato da numerose esperienze di varie forme di terrorismo, tra cui il terrorismo di stampo mafioso; l’attuale
quadro normativo, le politiche e le pratiche di prevenzione della radicalizzazione, connesse anche ai principi
della psicologia positiva, del Good Lives Model e della giustizia riparativa.
FASE WP2
A partire dai risultati del WP1, la seconda fase mirava ad “ascoltare” le opinioni dei giovani provenienti dal
contesto scolastico e universitario, in merito al tema della radicalizzazione e dell’emarginazione giovanile,
nonché della prevenzione di questi fenomeni.
Utilizzando l’approccio youth-led, ovvero un approccio di ricerca a conduzione giovanile, il progetto aveva
come finalità quella di raccogliere opinioni e suggerimenti di giovani studenti italiani al fine di contribuire a
creare gli strumenti di formazione necessari a prevenire questi fenomeni: strumenti per professionisti che
lavorano con i giovani nelle università, strumenti per professionisti che lavorano nelle scuole e strumenti per
responsabili politici.
FASE WP3
La terza fase consisteva nell’utilizzo concreto di tali strumenti sia all’interno del contesto scuola sia del contesto università, attraverso l’uso di una metodologia a cascata che ha visto il coinvolgimento di differenti tipologie di professionisti che lavorano a contatto con giovani. Partendo dai principi applicati nella psicologia
positiva, nel Good Lives Model e nella giustizia riparativa, gli strumenti YEIP hanno come obiettivo quello di
cambiare la modalità di approccio di tali professionisti nei confronti dei giovani. Lo scopo di questo processo
è quello di rendere i primi capaci di aumentare il livello di conoscenza, coscienza, benessere e resilienza nei
giovani con cui lavorano. Infatti, il benessere e la resilienza sono stati identificati come fattori protettivi nei
confronti della radicalizzazione (Euer 2014; Hayes 2017).
Inoltre, il proposito della fase WP3 era anche quello di diffondere gli strumenti di prevenzione tra i decisori
politici. In Italia ciò è stato possibile grazie al coinvolgimento della Regione Liguria e di altre autorità pubbliche, quali il Dipartimento di Giurisprudenza dell’Università di Modena e Reggio Emilia e il CRID - Centro di
Ricerca Interdipartimentale su Discriminazioni e vulnerabilità. Lo scopo era quello di stimolare l’attuazione di
nuove politiche, promuovere il dialogo politico, la sensibilizzare e lo scambio di conoscenze nel campo della
prevenzione della radicalizzazione giovanile.

METODOLOGIA
FASE WP1
La prima fase del progetto è inizialmente consistita nella revisione della letteratura esistente sul tema della
radicalizzazione e della sua prevenzione nel contesto italiano. Ciò è stato realizzato attraverso l’analisi di fonti
quali la letteratura grigia, articoli accademici e di cronaca, studi, saggi e registrazioni di conferenze. La ricerca
è stata condotta da maggio a ottobre 2017 e ha riguardato i seguenti temi principali:
Definizione della radicalizzazione
Contesto storico e socioculturale italiano in merito al tema degli estremismi violenti
Leggi e politiche italiane su: prevenzione della radicalizzazione, psicologia positiva, Good Lives Model e giustizia riparativa
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Mappatura delle buone pratiche nazionali e locali per la prevenzione della radicalizzazione. In considerazione della specifica esperienza italiana, parte di questa ricerca è stata dedicata anche allo studio delle buone
pratiche di prevenzione alla criminalità di stampo mafioso, un trascorso importante da cui trarre ispirazione
Le informazioni sono state reperite attraverso una ricerca su internet di termini chiave mediante database
online, sia in italiano che in inglese, e attraverso le testimonianze di persone direttamente coinvolte nell’attuazione delle buone pratiche.
Successivamente, alla fine di ottobre, i risultati sono stati presentati in una tavola rotonda all’attenzione un
gruppo di 30 stakeholders: accademici, ricercatori, insegnanti, assistenti sociali, associazioni, volontari, politici e studenti.
FASE WP2
La seconda parte del progetto YEIP ha riguardato la fase operativa di ricerca sul campo che, dopo averne raccolto i consensi, ha coinvolto 69 giovani di età compresa tra i 16 e i 29 anni, che hanno partecipato a un totale
di 4 focus group e 53 interviste semi-strutturate individuali, condotte con l’aiuto di 9 giovani co-ricercatori
appartenenti al contesto scuola e università, tra marzo e maggio 2018.
CAMPIONAMENTO DEGLI STUDENTI DELLE SCUOLE SUPERIORI
Per quanto riguarda gli studenti della scuola, sono stati coinvolti un totale di 18 partecipanti, divisi in 2 focus
group, e un totale di 28 studenti hanno invece partecipato alle interviste semi-strutturate individuali.
SCUOLA

Focus groups

Interviste

Numero

18 partecipanti

Età

16-17

16-19

Genere

12 femmine
6 maschi

18 femmine
10 maschi

Origine

1 con origini straniere

5 con origini straniere

Totale

28 partecipanti

(di cui 18 dai focus group)

28 participanti

Tab. 1 - Tabella demografica del campionamento della scuola

CAMPIONAMENTO DEGLI STUDENTI UNIVERSITARI
Un totale di 22 studenti universitari hanno partecipato a 2 focus group e un totale di 25 studenti hanno partecipato alle interviste semi-strutturate individuali.
UNIVERSITÀ

Focus groups

Intervieste
25 partecipanti

Numero

22 partecipanti

Età

19-29

19-29

Genere

16 femmine
6 maschi

13 femmine
12 maschi

Origine

3 con origini straniere
6 origine sconosciuta

5 con origini straniere
4 origine sconosciuta

Total e

(di cui 6 dai focus groups)

41 participanti

Tab. 2 - Tabella demografica del campione universitario

CAMPIONAMENTO DEI CO-RICERCATORI
Una delle principali caratteristiche innovative del progetto YEIP è stato l’uso dell’approccio youth-led, che
trova espressione concreta grazie al coinvolgimento attivo dei giovani in ogni fase della ricerca YEIP. Al fine
di raggiungere questo obiettivo, sono stati selezionati 9 giovani co-ricercatori per contribuire sia alla conduzione dei focus group e delle interviste sia all’analisi dei dati raccolti durante la ricerca sul campo, sia all’elaborazione dei successivi strumenti di prevenzione: 4 studenti dal contesto scolastico e 5 studenti dal contesto
universitario. La loro partecipazione alle attività del progetto è avvenuta solo dopo un’adeguata formazione.
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Studenti formati

Ricercatori/
contesto

UNIVERSITÀ

6

5

3 femmine
2 maschi

20-26

SCUOLA

4

4

2 femmine
2 maschi

16-17

Genere

Età

Contesto educativo
Facoltà di giurisprudenza
Facoltà di scienze dell’educazione
Liceo scientifico

TOT. co-ricercatori

9

Tab. 3 - Tabella demografica dei giovani co-ricercatori

FASE WP3
La terza fase del progetto mirava a testare l’efficacia dell’intervento preventivo creato nell’ambito del progetto YEIP e basato sui principi della psicologia positiva, del Good Lives Model e della giustizia riparativa. A
tal fine sono state organizzate sessioni formative per professionisti che lavorano con i giovani nel contesto
scolastico e universitario e per i responsabili politici, tra dicembre 2018 e marzo 2019. I professionisti e i rappresentanti politici coinvolti sono stati sottoposti a un processo di valutazione pre e post formazione.
EVENTO

Partecipanti

Dicembre 2018

8 ore di formazione accreditata, a cui hanno preso parte principalmente coloro facente parte dell’ambiente scolastico, ma anche i responsabili politici e i
professionisti che lavorano con giovani del territorio in generale.

Gennaio 2019

Marzo 2019

Nr.

6 ore di formazione non accreditata, con partecipanti provenienti principalmente dal contesto universitario, ma anche responsabili politici e professionisti che lavorano con persone nella scuola e nella comunità locale.
8 ore di formazione accredita a cui hanno preso parte prevalentemente coloro provenienti dai contesti scolastici e dai contesti politici, ma anche il personale universitario e i professionisti che lavorano con i giovani nella comunità
locale e in carcere.
Totale

20

26

51

97
Tab. 4 - Partecipanti alla formazione

E’ stato dunque selezionato un gruppo di studenti delle scuole superiori e un gruppo di studenti dell’università (gruppi di intervento) con cui i professionisti formati lavorano, nonché un gruppo di studenti delle scuole
superiori e un gruppo di studenti dell’università (gruppi di controllo) i cui professionisti non avevano ricevuto
la formazione. Entrambi i gruppi sono stati valutati prima e dopo la formazione ricevuta dai professionisti.
L’obiettivo era quello di verificare se ci fosse stato un cambiamento (ovvero un miglioramento) nei gruppi di
intervento all’interno dei due contesti educativi rispetto ai gruppi di controllo. Per fare ciò, con entrambi i
gruppi sono stati utilizzati i seguenti strumenti:
- La scala del benessere psicologico (Ryff & Keyes; 1995), un’attività teorica basata su 42 punti misurati attraverso un’autovalutazione e che si concentra specificamente sul rilevamento di molteplici
aspetti del benessere psicologico.
- La scala breve della resilienza (Smith, Dalen, Wiggins, Toolwey, Christopher e Bernard; 2008), un’autovalutazione suddivisa in 6 punti creata per determinare la capacità di reagire o riprendersi da
eventi stressanti.
Un totale di 39 studenti delle scuole superiori ha dato il consenso a partecipare e ha completato la prima valutazione (56,4% femmine, di età media 16.7 ± 0.6). 19 erano nel gruppo d’intervento (57,9% femminile) e 20
nel gruppo di controllo (55% femmine). Un totale di 28 studenti universitari ha dato il consenso a partecipare
e ha completato la prima valutazione (85,7% femmine, di età media 22.0 ± 3.2), 6 nel gruppo di intervento
(83,3% femmine) e 22 nel gruppo di controllo (86,4% femmine).
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Gruppo d’intervento
UNIVERSITÀ
SCUOLA

FASE WP1

Nr.
6
19

Gruppo di controllo

Genere

Età

Origine

5 femmine
1 maschio
11
femmine
8 maschi

20-27
22.8 ± 3.3

1 con origini
straniere

16-18
17.1 ± 0.4

1 con origini
straniere

Nr.
22
20

Genere

Età

Origine

19 femmine
3 maschi

20-35
21.8 ± 3.2

1 con origini
straniere

11 femmine
9 maschi

16-18
16.4 ± 0.6

1 con origini
straniere

RISULTATI

Analisi della letteratura
Gli studi internazionali presi in esame concordano sul fatto che non esiste ancora una definizione di radicalizzazione universalmente condivisa.
Il progetto YEIP in Italia si è focalizzato su un concetto ampio di radicalizzazione che consideri ogni forma di
estremismo violento come possibile risultato finale di tale processo. Tutte le forma di estremismo sono state
considerate egualmente pericolose.
Dagli studi è emerso anche una difficoltà nel definire quali possano le cause e i fattori che conducono alla
radicalizzazione: non esiste una singola causa o una singola combinazione di fattori, bensì si tratta piuttosto
di un insieme di elementi diversi, specifici per ogni singolo individuo (ad es. esposizione a un ambiente radicale; malcontento e frustrazione; discriminazione ed esclusione sociale; vulnerabilità individuale; problemi di
identità; traumi personali; fattori ideologici; questioni sociali; ecc.). Tuttavia, la giovane età viene identificata
come un importante fattore di rischio.
La ricerca condotta durante la fase WP1 ha inoltre rivelato la mancanza di un vero e proprio sistema politico
e legislativo per la prevenzione sociale della radicalizzazione in Italia. All’opposto, il background storico-culturale italiano ha permesso di acquisire esperienza nel campo della prevenzione penale del fenomeno.
Tuttavia, è emerso che il panorama italiano è comunque caratterizzato da politiche e disposizioni nazionali,
regionali e locali volte a sostenere l’integrazione e l’inclusione, a promuovere il dialogo interreligioso e interculturale, a diffondere la cultura della tolleranza e della non discriminazione in opposizione all’incitamento
all’odio.
Per quanto riguarda il Good Lives Model e la psicologia positiva, è emerso che l’Italia non ha esperienza
nell’utilizzo di questi strumenti per la prevenzione della radicalizzazione. Dunque la creazione di strumenti di
prevenzione basati su questi principi rappresenta un nuovo campo di intervento.
Per quanto riguarda la giustizia riparativa, esperienze che utilizzano la mediazione (e in particolare la mediazione interculturale) come strumento di prevenzione della radicalizzazione esistono, ma potrebbero essere
implementate ulteriormente.
Tavola rotonda
I pareri e i pensieri emersi dalla tavola rotonda sono andati tendenzialmente a confermare quanto emerso
durante il lavoro di ricerca, tuttavia hanno anche offerto nuove conoscenze e nuove letture per la creazione
di strumenti di prevenzione e per le successive prove sul campo:
● La necessità di mantenere una definizione ampia di radicalizzazione
● L’apprezzamento per il coinvolgimento dei giovani in tutte le fasi del progetto
● La necessità di andare oltre il contrasto e la prevenzione penale della radicalizzazione in favore di un
approccio incentrato sulla prevenzione sociale
● L’importanza di mantenere una prospettiva multidisciplinare in tutte le fasi del progetto
● La necessità di mantenere un approccio formativo incentrato sulla gestione dei comunitaria dei conflitti
● L’uso del dialogo e l’insegnamento dei principi del rispetto e della tolleranza
● La necessità di permettere l’accesso alla formazione sperimentale YEIP anche ai genitori
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FASE WP2
Focus group e interviste
Alcuni temi e questioni principali sono emersi dai focus group e dalle interviste. Partendo dall’interpretazione
dei risultati condotti con l’aiuto dei giovani co-ricercatori, i suggerimenti per lo sviluppo degli strumenti di
prevenzione YEIP sono stati i seguenti:
Radicalizzazione
Colmare il divario di conoscenze partendo da un’ampia definizione di radicalizzazione. Per raggiungere questo
obiettivo, i professionisti che lavorano con i giovani dovrebbero essere adeguatamente formati sul tema della
radicalizzazione, dell’estremismo e dell’emarginazione.
Ascolto e partecipazione
Allenare le capacità di ascolto dei professionisti che lavorano con i giovani. Infatti i giovani coinvolti nella
sperimentazione hanno chiesto di essere ascoltati e tenuti in considerazione e di essere maggiormente coinvolti e partecipi nella società.
Benessere e rinforzi
Promuovere attività volte a rafforzare la personalità dei giovani e la loro individualità al fine di incoraggiarli a
opporsi a messaggi e comportamenti inappropriati.
Gli studenti hanno riferito che una buona dose di autostima, di fiducia in se stessi, di realizzazione di sé possono migliorare il loro livello di benessere.
Discriminazione e pensiero critico
Insegnare le capacità di ascolto e di confronto attraverso momenti guidati di dialogo e dibattito rispettoso,
in particolare attraverso l’utilizzo delle pratiche riparative. La stimolazione del pensiero critico è stata vista
come un’attività utile a mettere in discussione il pensiero della “massa”, riconoscendo quando informazioni e
comportamento non sono corretti.
Imparare a riconoscere la discriminazione agita e subita e a contrastarla. La maggior parte degli studenti si
è sentita ingiustamente trattata o addirittura discriminata, specialmente durante il periodo scolastico, e ha
riconosciuto l’intolleranza e la discriminazione nella società. Per questi motivi, richiedono una società più tollerante ed equa e considerano l’uso del dialogo come mezzo per contrastare la radicalizzazione e la violenza
in generale.

In base ai risultati emersi sono stati creati 4 moduli di formazione:
•

Teoria della radicalizzazione: definizione, caratteristiche del fenomeno, forma di estremismo, dati, cause, ecc…

•

Ascolto e partecipazione a partire dallo Human Right Approach: ascolto attivo, partecipazione, educazione
non formale, approccio youth-led, ecc…

•

Psicologia positiva e Good Lives Model: punti di forza e capacità dei giovani a partire dai principi della psicologia positiva e del Good Lives Model

•

Discriminazione e pensiero critico a partire dai principi della giustizia riparativa: stereotipi, pregiudizi, discriminazioni, pensiero critico, pratiche riparative, ecc…

FASE WP3
Adattamento degli strumenti YEIP di formazione per la prevenzione della radicalizzazione
Gli strumenti di prevenzione YEIP sono stati successivamente riadattati, con la collaborazione dei co-ricercatori, al contesto italiano e ai feedback ricevuti dai giovani durante la precedente fase di ricerca, tenendo
altresì in considerazione i suggerimenti del Comitato consultivo per i giovani (Youth Advisory Board - YAB) e
del Comitato consultivo delle donne (Women’s Advisory Board - WAB), con il quale l’Istituto IARS (coordinatore del progetto) collabora:
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Suggerimenti YAB
Attività pratiche (giochi di ruolo e teatro forum) dedicate al contrasto al bullismo e alla discriminazione sono
state aggiunte al modulo finale dedicato a stereotipi e pregiudizi.
Suggerimenti WAB
Nel modulo di partenza sulla radicalizzazione è stata inserita una parte focalizzata sulla tematica di genere
con dati e informazioni sulla radicalizzazione femminile. Inoltre, è stata incluso un focus sul genere nella parte dedicata all’incitamento all’odio.

RISULTATI DELLA FORMAZIONE
Scuola
Con riferimento ai professionisti della scuola, 16 partecipanti (14 femmine e 2 maschi) hanno risposto alle
domande della valutazione pre e post formazione: 11 insegnanti, 2 educatori, 3 mediatori e/o esperti che
lavorano con gli studenti delle scuole:
Solo uno dei partecipanti ha avuto una precedente specializzazione sulla radicalizzazione giovanile

I partecipanti hanno aumentato la loro percezione della diffusione della radicalizzazione giovanile violenta
nel loro Paese. Tuttavia, la percezione della sua diffusione sul posto di lavoro è rimasta la stessa

Per quanto riguarda i fattori che possono portare alla radicalizzazione violenta dei giovani, i partecipanti hanno identificato in particolare: 1) emarginazione (PRE:13; POST:14), 2) cattive condizioni economiche (PRE:6;
POST:7) e 3) alcuni ambienti, come le carceri e le bande (PRE:5; POST:5)
In merito ai comportamenti dei giovani, c’è stato un incremento della loro consapevolezza circa l’età come
fattore di rischio dopo aver ricevuto la formazione
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Per quanto riguarda le azioni che dovrebbero essere adottate per avvicinare i giovani radicalizzati:

-

-

In merito ai giovani che non hanno commesso azioni violente, i partecipanti hanno identificato,
in particolare: 1) la responsabilizzazione (PRE:13; POST:15), 2) ascoltare le loro idee e valori, cercando di trovare un punto d’incontro ove possibile (PRE:11; POST:15), 3) attenzione sull’integrazione nella società (PRE:7; POST:9), 4) fornire insegnamenti e formazione sui valori fondamentali
su cui si basa la nostra società (PRE:5;POST:7)
In merito ai giovani che commettono azioni violente, i partecipanti hanno identificato in particolare: 1) ascoltare i motivi per cui hanno commesso tali azioni e fornire una soluzione su misura (PRE:10; POST:15), 2) concentrarsi sull’integrazione in attività comunitarie (PRE:9; POST:15). Nel post, le risposte “puniscono attraverso la reclusione” e “tutto
quanto sopra” diminuiscono rispettivamente da 3 risposte a 0 risposte e da 5 a 0 risposte.

Per quanto riguarda i modi per prevenire la radicalizzazione giovanile, i partecipanti hanno sottolineato
l’importanza di promuovere l’ascolto attivo, un approccio inclusivo e una visione positiva, basata sulla promozione dei punti di forza piuttosto che sulle debolezze.

Con riferimento agli studenti della scuola: un totale di 37 studenti delle scuole superiori su 39 (94,9%) ha
completato sia la valutazione pre che quella post (59,5% di femmine, età media 16.7 ± 0.6), 18 nel gruppo di
intervento (61,1% femminile) e 19 nel gruppo di controllo (57,9% femminile).
Gruppo d’intervento

SCUOLA

Gruppo di controllo

Nr.

Genere

Età

Origine

Nr.

Genere

Età

Origine

18

11 femmine
7 maschi

16-18
17.1 ± 0.4

1 con origini
straniere

19

11 femmine
8 maschi

16-18
16.4 ± 0.6

1 con origini straniere

Per quanto riguarda i cambiamenti avvenuti tra la prima e la seconda valutazione in merito al livello di benessere e di resilienza nel gruppo di controllo e in quello di intervento:

-

Gli studenti del gruppo di intervento hanno mostrato una tendenza verso lievi miglioramenti nella
maggior parte delle valutazioni sulle dimensioni del benessere, così come sul benessere globale
e sulla resilienza
Gli studenti del gruppo di controllo hanno invece mostrato lievi diminuzioni nelle dimensioni del
benessere, nel benessere globale e nella resilienza che era comunque inferiore a quella del gruppo di intervento
Nel complesso, la formazione dei professionisti che lavorano con i giovani nelle scuole superiori
con il programma YEIP sembra essere utile per migliorare il benessere e la resilienza degli studenti
Dimensioni del benessere
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Benessere globale

Resilienza

Università
Con riferimento ai professionisti dell’università, solamente 6 partecipanti (4 femmine e 2 maschi) hanno
compeltato la valutazione pre e post formazione:
• Solo due dei partecipanti hanno avuto una precedente specializzazione sulla radicalizzazione giovanile
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•

I partecipanti hanno dichiarato una leggera diminuzione della percezione della diffusione della radicalizzazione
nel loro Paese e sul loro posto di lavoro

Per quanto riguarda i fattori che possono portare alla radicalizzazione violenta dei giovani, i partecipanti
hanno identificato in particolare: 1) emarginazione (PRE:5; POST:4) e 2) determinati contesti come carceri e
bande (PRE:3; POST:2). Dopo la formazione il numero di possibili cause identificate è generalmente aumentato e i partecipanti sono stati in grado di identificare più fattori.
Per quanto riguarda i comportamenti dei giovani, dopo la formazione si è rilevata una diminuzione, secondo i
partecipanti, nell’essere d’accordo circa l’età come fattore di rischio

Per quanto riguarda le azioni che dovrebbero essere usate per avvicinare i giovani radicalizzati:

-

-

In merito ai giovani che non hanno commesso azioni violente, i partecipanti hanno identificato, in particolare, 1) migliorare le loro competenze (PRE:6; POST:6); promuovere l’integrazione
(PRE:2; POST:4); ascoltare i giovani e coinvolgerli (PRE:6; POST:5)
In merito ai giovani che commettono azioni violente, i partecipanti hanno identificato in particolare: 1) ascoltare i motivi che li hanno portati a commettere tali azioni e fornire una soluzione su misura (PRE:6; POST:6), 2) concentrarsi sull’integrazione nella società affidandogli
attività comunitarie (PRE:6; POST:5).
Per quanto riguarda i modi per prevenire la radicalizzazione giovanile, i partecipanti hanno
sottolineato l’importanza di promuovere l’ascolto attivo e una visione positiva, basata sulla
promozione dei punti di forza piuttosto che lavorare sulle debolezze.

Con riferimento agli studenti dell’università: solamente 27 studenti universitari ha completato sia la valutazione pre che quella post (85,2% di femmine, età media 21,6 ± 1,9), 6 nel gruppo di intervento (83,3% femmine) e 21 nel gruppo di controllo (85,7% femmine):
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Gruppo d’intervento

UNIVERSITÀ

Gruppo di controllo

Nr.

Genere

Età

Origine

Nr.

Genere

Età

Origine

6

5 femmine
1 maschi

20-27
22.8 ± 3.3

1 con origini
straniere

21

18 femmine
3 maschi

20-24
21.2 ± 1.2

1 con origini straniere

Per quanto riguarda i cambiamenti avvenuti tra la prima e la seconda valutazione in merito al livello
di benessere e di resilienza nel gruppo di controllo e in quello di intervento:
-

-

Sia tra gli studenti del gruppo di intervento che tra gli studenti del gruppo di controllo è stata riscontrata una significativa diminuzione della maggior parte delle valutazioni sulle dimensioni del
benessere e sul benessere globale
In entrambi i gruppi non sono stati osservati notevoli cambiamenti nella resilienza. Tuttavia, gli
studenti universitari del gruppo di intervento hanno mostrato un leggero aumento dalla prima
alla seconda valutazione, mentre la resilienza degli studenti del gruppo di controllo è rimasta
invariata.
Nel complesso, sembra che la formazione dei professionisti che lavorano con i giovani nel contesto universitario con il programma YEIP non migliori il benessere e la resilienza degli studenti. Ciò
potrebbe essere dovuto all’esiguo numero di studenti che hanno dato la disponibilità a partecipare alla valutazione pre e post (6 partecipanti) nel gruppo di intervento. Oppure potrebbe essere
dovuto ad un rapporto molto meno personalizzato tra professionisti e studenti a livello universitario rispetto a quello che si instaura nelle scuole superiori in Italia.
Dimensioni del benessere
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Benessere globale

Resilienza

Decisori politici
Con riferimento ai decisori politici, 7 partecipanti (5 femmine e 2 maschi) hanno deciso di completare sia la
valutazione pre sia la valutazione post formazione:
Solo due dei partecipanti hanno avuto una precedente specializzazione sulla radicalizzazione giovanile
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I partecipanti hanno dichiarato una leggera diminuzione della percezione della diffusione della radicalizzazione nel loro Paese e sul loro posto di lavoro

In merito i fattori che possono portare alla radicalizzazione violenta dei giovani, i partecipanti hanno identificato in particolare: 1) relazioni personali (PRE:2; POST:3), 2) emarginazione (PRE:7; POST:4) e 3) alcuni ambienti, come le carceri e le bande (PRE:2; POST:5). Dopo la formazione, c’è stato un aumento del numero di
intervistati che affermavano che nessuno dei fattori menzionati può portare alla radicalizzazione, così come
sul fatto che abbia a che fare con valori e credenze (PRE:1; POST:3)
Per quanto riguarda i comportamenti dei giovani, dopo la formazione tra i partecipanti si è rilevata una diminuzione nel loro essere accordo circa l’età come fattore di rischio

Per quanto riguarda le azioni che dovrebbero essere usate per avvicinare i giovani radicalizzati:
In merito ai giovani che non hanno commesso azioni violente, i partecipanti hanno identificato in particolare: 1) promuovere l’integrazione (PRE:3; POST:6); 2) ascoltare i giovani e coinvolgerli (PRE:7; POST:5); 3)
informare i giovani sui valori della nostra società (PRE:1; POST:3)
In merito ai giovani che hanno commesso azioni violente, i partecipanti hanno identificato in particolare: 1)
concentrarsi sull’integrazione nella società affidandogli attività comunitarie (PRE:5; POST:4), 2) ascoltare i motivi che li hanno portati a commettere tali azioni e fornire una soluzione su misura (PRE:5; POST:4), 3) tutte le
opzioni elencate nel questionario (PRE:0; POST:2).
Per quanto riguarda l’insieme degli strumenti YEIP messi a disposizione dei decisori politici, 7 responsabili
politici hanno completato il questionario online:
Confrontando le loro conoscenze su come prevenire la radicalizzazione violenta tra i giovani prima e dopo la
consultazione degli strumenti, vediamo che il livello di conoscenze rimane uguale o migliora:
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•

I partecipanti hanno valutato l’insieme di strumenti YEIP come uno spunto utile (punteggio medio: 4 su 5) per
la creazione di politiche per i giovani relative all’argomento della prevenzione della radicalizzazione violenta

•

La valutazione complessiva degli strumenti da parte dei partecipanti è positiva (punteggio medio: 2,8 su 4). Gli
aspetti più apprezzati sono stati l’approccio alla psicologia positiva e al Good Lives Model.

IL RUOLO DELL’AUTORITÀ PUBBLICA
Il principale partner pubblico del progetto YEIP in Italia è la Regione Liguria, che ha contribuito attivamente al
progetto YEIP garantendo l’implementazione e l’integrazione dei risultati all’interno delle politiche regionali
e collaborando al coinvolgimento dei responsabili politici nazionali e di altri stakeholder. A questo proposito,
la Regione Liguria ha firmato un protocollo d’intesa con il Ministero del lavoro e delle politiche sociali per il
trasferimento dei risultati del progetto alla Direzione Generale dell’Immigrazione e per la loro diffusione sul
sito ufficiale ”Portale Integrazione Migranti”.
Nell’ambito del progetto, la Regione Liguria ha inoltre firmato un protocollo con l’Ufficio scolastico regionale
al fine di co-promuovere le attività di formazione YEIP per gli insegnanti delle scuole e per consentire loro il
riconoscimento della formazione per i crediti. La formazione è stata considerata molto utile e sarà ulteriormente sfruttata nel quadro di un protocollo d’intesa firmato tra la Regione Liguria, la cooperativa sociale
Anziani e non Solo e l’Ufficio scolastico regionale (D.G.R. 899 del 29/10/2019) per garantire che i risultati YEIP
continueranno ad essere utilizzati una volta concluso il progetto.
La Regione Liguria ha inoltre organizzato numerosi eventi con i Comuni, le autorità sanitarie, le ONG, le scuole e le prigioni per monitorare le attività di formazione con gli insegnanti e i giovani operatori in Liguria.
Altre istituzioni pubbliche coinvolte nel progetto YEIP sono state il Dipartimento di Giurisprudenza dell’Università di Modena e Reggio Emilia (www.giurisprudenza.unimore.it) e il CRID-Centro di Ricerca Interdipartimentale su Discriminazioni e vulnerabilità (www.crid.unimore.it), un centro di ricerca interdipartimentale
promosso dai professori del Dipartimento di Giurisprudenza, del Dipartimento di Ingegneria “Enzo Ferrari” e
del Dipartimento di Economia “Marco Biagi”. Entrambe le istituzioni sono impegnate nella lotta alla discriminazione e all’emarginazione, così come alla promozione dell’inclusione sociale. Inoltre, ambedue sono state
precedentemente coinvolte in progetti ed eventi riguardanti la prevenzione della radicalizzazione e la lotta
al terrorismo.
Tali autorità pubbliche sono state coinvolte fin dall’inizio del progetto YEIP, ospitando e collaborando alla
creazione, all’organizzazione e alla realizzazione delle seguenti attività:
Una tavola rotonda durante la prima fase del progetto (WP1);
La Conferenza internazionale di lancio del progetto;
La ricerca condotta durante la seconda fase (WP2) e la terza fase (WP3) del progetto;
Gli eventi pubblici inclusi nel ciclo di incontri “Per un alfabeto della parità”, tenutisi presso la Galleria Europa
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del Comune di Modena;
L’evento nazionale di chiusura del progetto.

Entrambi gli istituti hanno inoltre organizzato diversi eventi pubblici educativi rivolti agli studenti delle scuole
superiori e dell’università e alla popolazione locale in generale.
Inoltre, grazie a questa collaborazione, la cooperativa Anziani e non solo ha potuto presentare la metodologia educativa non formale e l’approccio youth-led sviluppati nell’ambito del progetto YEIP, durante un corso
universitario di formazione per i futuri insegnanti delle scuole superiori.
Grazie al progetto, il CRID ha raccolto documentazione e volumi riguardanti i temi principali trattati da YEIP,
creando una sessione specifica all’interno del proprio Centro di Documentazione (http://www.crid.unimore.
it/site/home/centro-documentazione.html). Il CRID altresì sviluppato un’analisi approfondita sul tema, mediante l’assegnazione di tesi di laurea da parte dei professori del Dipartimento di Giurisprudenza che fanno
parte del centro di ricerca.
Sono inoltre in fase di preparazione alcuni saggi sui temi e sui risultati delle varie fasi del progetto che saranno
pubblicati su riviste scientifiche da studiosi e ricercatori coinvolti in varie attività di ricerca e disseminazione.

CONCLUSIONI E RACCOMANDAZIONI
Organismi nazionali
Il livello di sensibilizzazione degli enti pubblici locali e nazionali su come prevenire la radicalizzazione giovanile è ancora basso, ma le opportunità di formazione e la disposizione di strumenti come quelli promossi
all’interno del progetto YEIP sembrano essere in grado di incrementare la conoscenza e la consapevolezza,
soprattutto nel promuovere l’adozione di nuovi comportamenti e approcci.
Secondo i risultati della sperimentazione, sembra che i professionisti che lavorano con i giovani, in particolare
nel contesto scolastico ove il rapporto tra studente e professionista è più “stretto”, possano davvero promuovere un incremento del livello di benessere e resilienza, fattori che, come abbiamo visto, costituiscono una
forma di protezione dalla radicalizzazione.
All’interno del contesto universitario, sarebbe piuttosto più utile pensare ad utilizzare gli strumenti YEIP in
funzione di una formazione diretta dei giovani stessi.
In termini di politiche è quindi consigliabile:
Investire nel settore educativo, incrementando le opportunità formative per i giovani, soprattutto se emarginati;

Investire nella formazione di tutti i professionisti che lavorano con i giovani, in particolare focalizzandosi sui
temi dell’ascolto attivo, della partecipazione, del rafforzamento delle potenzialità attraverso la psicologia positiva, rendendoli in grado di applicare tali principi nel loro lavoro quotidiano con i giovani;
Investire nell’offerta di opportunità di integrazione sociale e di cittadinanza attiva rivolte ai giovani, soprattutto ai più emarginati (sport, volontariato, partecipazione politica, ecc…);
Incoraggiare le università e le scuole nella promozione di programmi e attività di counselling e supporto sociale agli studenti. Secondo i risultati emersi, sembra che i rapporti tra studenti e docenti stiano diventando
più rarefatti e quindi il potenziale impatto positivo sui giovani si stia riducendo;
Le università e le organizzazioni di ricerca dovrebbero essere incoraggiate a studiare il fenomeno della radicalizzazione violenta giovanile a livello nazionale: la raccolta di dati può infatti fornire informazioni per la promozione di azioni politiche su questi temi.

Organismi dell’UE
Gli organismi europei possono ricoprire un ruolo importante nel sostenere i responsabili politici locali e nazionali nell’attuazione delle raccomandazioni di cui sopra. Sulla base dei risultati del nostro lavoro, possiamo
suggerire quanto segue:
La Commissione europea, attraverso i suoi programmi di finanziamento, dovrebbe aumentare il suo sostegno
allo sviluppo di progetti e programmi basati sui principi della psicologia positiva, dell’ascolto attivo, dell’empowerment e dell’inclusione dei giovani emarginati;
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La Commissione europea, attraverso le sue iniziative politiche, dovrebbe continuare a promuovere l’apprendimento reciproco, lo scambio di buone pratiche tra le autorità pubbliche che lavorano con i giovani, al fine
di migliorare la capacità dei responsabili politici di comprendere il fenomeno della radicalizzazione giovanile e
sviluppare azioni preventive a livello locale;
Le reti a livello europeo che operano nel campo della prevenzione e del contrasto alla radicalizzazione e del
sostegno ai gruppi emarginati dovrebbero essere adeguatamente supportate e incoraggiate a continuare nel
loro operato e a migliorare le loro azioni, che sono volte a ricercare e a diffondere le buone pratiche e le esperienze per prevenire la radicalizzazione in tutta Europa.
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ΕΘΝΙΚΉ ΈΚΘΕΣΗ ΓΙΑ ΤΗ ΒΊΑΙΗ
ΡΙΖΟΣΠΑΣΤΙΚΟΠΟΊΗΣΗ ΤΩΝ ΝΈΩΝ
ΣΤΗΝ ΕΛΛΆΔΑ

ΠΕΡΙΛΗΨΗ
Η παρούσα έκθεση στοχεύει στη συνοπτική παρουσίαση και ανάλυση του
συνόλου των ευρημάτων που προέκυψαν από την υλοποίηση στην Ελλάδα
του έργου Youth Empowerment and Innovation Project (YEIP) αναφορικά με
τη ριζοσπαστικοποίηση των νέων και την ανάγκη εύρεσης νεών πολιτικών
και μοντέλων πρόληψης της βίαιης νεανικής ριζοσπαστικοποίησης. Το ως
άνω τριετές πρόγραμμα πέτυχε τη δημιουργία και τη δοκιμή καινοτόμων
μοντέλων πολιτικής παρέμβασης βάσει των αρχών της αποκαταστατικής
δικαιοσύνης (restorative justice), της θετικής ψυχολογίας και του Μοντέλου
Καλής Ζωής (Good Lives Model – GLM).
Αρχικά, θα παρουσιαστεί η μεθοδολογία που ακολουθήθηκε από την
ερευνητική ομάδα που ανέλαβε την υλοποίηση του έργου καθ’ όλα τα
στάδια της διαδικασίας και ειδικότερα, κατά τη βιβλιογραφική έρευνα
καθώς και κατά την έρευνα πεδίου του 1 πακέτου εργασίας υπό τον τίτλο
«Τοποθετώντας τα θεμέλια», εν συνεχεία, κατά την έρευνα πεδίου του 2
πακέτου εργασίας υπό τον τίτλο «Έρευνα πεδίου φάση 1 » και τέλος, κατά
την έρευνα πεδίου του 3 πακέτου εργασίας υπό τον τίτλο «Έρευνα πεδίου
φάση 2 ».
Θα ακολουθήσει η αναφορά στα ευρήματα των ως άνω ερευνών καθώς και
η συνοπτική ανάλυση αυτών.
Σημαντική κι άξια αναφοράς ήταν η συνεισφορά της Κοινωφελούς
Επιχείρησης Υπηρεσιών του Δήμου Νεάπολης-Συκεών κατά την εκτέλεση
και υλοποίηση μέρους του έργου.
ου

ου

η

ου

η

Λέξεις Κλειδιά: βία, νεανική παραβατικότητα, ριζοσπαστικοποίηση,
πλαίσιο πρόληψης, πολιτική παρέμβαση, θετική ψυχολογία, GLM.
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ΛΙΓΑ ΛΟΓΙΑ ΓΙΑ ΤΟ ΕΡΓΟ YEIP
Το έργο Youth Empowerment and Innovation Project (YEIP) (2016) που χρηματοδοτείται από το πρόγραμμα
Erasmus+ της Ευρωπαϊκής Ένωσης γεννήθηκε σε μία ταραχώδη περίοδο για την Ευρώπη λόγω του
αυξανόμενου αριθμού ένοπλων και βίαιων τρομοκρατικών επιθέσεων, καταδεικνύοντας την ανάγκη
αντιμετώπισης της περιθωριοποίησης και της βίαιης ριζοσπαστικοποίησης των ανθρώπων τόσο σε
εθνικό, όσο και σε διεθνές επίπεδο. Η ανάγκη αυτή ενισχύθηκε και από την αυξημένη συμμετοχή νέων
σε εξτρεμιστικές ομάδες βίαιης δράσης σε συνδυασμό με την αποδοχή υπέρ-εθνικιστικών ομάδων όπως
το Εθνικό Μέτωπο (Front National) στη Γαλλία, οι Σουηδοί Δημοκρατικοί (Sverigedemokraterna) και το
Κόμμα Ελευθερίας της Αυστρίας (Freiheitliche Partei Österreichs).

Στην Ελλάδα, η μακρόχρονη οικονομική κρίση που βίωσε η χώρα επί σχεδόν μία δεκαετία, η αύξηση της
ανεργίας και του αριθμού των ατόμων που ζουν κάτω από το όριο της φτώχιας, οδήγησαν στη δημιουργία
μιας διαφορετικής αίσθησης κοινωνικής ένταξης (Έργο Power2youth, 2014) με εναλλακτικές μορφές
πολιτικής συμμετοχής, μερικές εκ των οποίων χαρακτηρίζονται ως εξτρεμιστικές (Ιωάννου, 2017).
Το εν λόγω έργο επικεντρώνεται στη δημιουργία ενός εργαλείου πολιτικής και ενός μοντέλου πρόληψης της
νεανικής ριζοσπαστικοποίησης μέσω παρεμβάσεων που αποσκοπούν στην αποτελεσματικότερη κοινωνική
ενσωμάτωση των νέων προκειμένου να αποφευχθεί η ένταξή τους σε εξτρεμιστικές οργανώσεις με κίνδυνο
την περαιτέρω βίαιη ριζοσπαστικοποίησή τους. Βάσεις των ως άνω πολιτικών αποτελούν οι αρχές του
Μοντέλου Καλής Ζωής και της αποκαταστατικής δικαιοσύνης (Gavrielides & Worth, 2013).
Ειδικότερα, το Μοντέλο Καλής Ζωής, το οποίο έχει χρησιμοποιηθεί για τη μείωση της παραβατικότητας
και την αποτελεσματικότερη ενσωμάτωση πρώην παραβατών, βασίζεται στην ανθρώπινη αξιοπρέπεια
και τα παγκοσμίως κατοχυρωμένα ανθρώπινα δικαιώματα (Ward & Brown, 2004). Ειδικότερα, προάγει
δυο βασικές αρχές άρρηκτα συνδεδεμένες με το Μοντέλο Καλής Ζωής: αφενός, πως όλοι έχουν στόχους
ζωής κι αφετέρου, πως όλοι επιδιώκουν την βελτίωση της διαβίωσης καθώς και της ψυχολογικής τους
ευημερίας. Στο επίκεντρο μάλιστα του ως άνω μοντέλου βρίσκεται ο ανθρώπινος παράγοντας και δη το
πώς οι άνθρωποι βάζουν στόχους και το πώς πράττουν για να τους κατακτήσουν (Ιωάννου, 2017). Το άτομο
δεν αντιμετωπίζεται ως «κίνδυνος» αλλά ως ένας ευάλωτος άνθρωπος που δουλεύει προς μια θετική,
προσανατολισμένη προς την ανάπτυξη αλλαγή στη ζωή του και που εργάζεται για την ανάπτυξη αξιών,
δεξιοτήτων και την απόκτηση πόρων με βάση τα ανθρώπινα αγαθά που επιθυμεί ο ίδιος (Ward, Mann &
Gannon 2007).
Το YEIP, χρησιμοποιώντας το Μοντέλο Καλής Ζωής, επιδιώκει την κοινωνική ένταξη των νέων συνδυάζοντας
την εργασία που μετατρέπεται σε θετικό μέσο αντιμετώπισης των προβλημάτων, τη μείωση των περιστατικών
περιθωριοποίησης και τη δημιουργία θετικών ταυτοτήτων (Ιωάννου, 2017).
Το έργο συντονίζει το Διεθνές Ινστιτούτο IARS από το Ηνωμένο Βασίλειο, ενώ συμμετέχουν 20 φορείς από 7
ευρωπαϊκές χώρες συμπεριλαμβανομένων 9 ερευνητικών φορέων: το IARS International Institute (Ηνωμένο
Βασίλειο), το Νew University του Buckinghamshire (Ηνωμένο Βασίλειο), το Κέντρο Μέριμνας Οικογένειας
και Παιδιού (Ελλάδα), το Κέντρο για την Προώθηση της Έρευνας και της Ανάπτυξης στην Εκπαιδευτική
Τεχνολογία (Κύπρος), το Anziani e non solo (Ιταλία), το Inovamais (Πορτογαλία), το Linne Universitetet
(Σουηδία) και το Fundatia Schottener Servicii Sociale (Ρουμανία).
Στο παρόν κείμενο θα εστιάσουμε στη συνοπτική παρουσίαση και ανάλυση των τριών πακέτων εργασίας
με σκοπό να καταδειχθούν τα αποτελέσματα των ερευνών, οι πολιτικές επίλυσης που προτείνονται στο
πλαίσιο του έργου καθώς και οι τυχόν υφιστάμενες ανάγκες που εκκρεμούν ως προς την αντιμετώπιση της
βίαιης ριζοσπαστικοποίησης των νέων στην Ελλάδα και την Ευρώπη.

157

H ΕΡΕΥΝΗΤΙΚΗ ΜΕΘΟΔΟΛΟΓΙΑ
Κατά την υλοποίηση του 1 πακέτου εργασίας, διεξήχθη δευτερογενής έρευνα προκειμένου να
καταδειχθούν λεπτομερώς τα ζητήματα που ανακύπτουν στην Ελλάδα και την Ευρώπη σε σχέση με την βίαιη
ριζοσπαστικοποίηση των νέων καθώς και τις πολιτικές ένταξης και πρόληψης αυτών που εφαρμόζονται σε
εθνικό και ευρωπαϊκό επίπεδο.
ου

Ειδικότερα, η δευτερογενής έρευνα συνέβαλε στην καταγραφή των πολιτικών πρόληψης και αντιμετώπισης
της βίαιης ριζοσπαστικοποίησης, με έμφαση σε αυτές που είναι σύμφωνες με τις αρχές του Μοντέλου
Καλής Ζωής και θα μπορούσαν να αξιοποιηθούν για την προσαρμογή στα ελληνικά δεδομένα του εργαλείου
του προγράμματος YEIP (Ιωάννου, 2017). Αξίζει να σημειωθεί πως μέσα από τη δευτερογενή έρευνα,
εντοπίστηκαν και οι ελλείψεις ως προς τις αναγκαίες πολιτικές πρόληψης και αντιμετώπισης της βίαιης
ριζοσπαστικοποίησης με σκοπό τη δυνητική παρουσίαση νέων πολιτικών και μέτρων που κρίνεται αναγκαίο
να εφαρμοστούν σε ελληνικό κι ευρωπαϊκό επίπεδο.
Τέλος, η δευτερογενής έρευνα έδωσε κατευθύνσεις για τον σχεδιασμό της έρευνας πεδίου που ακολούθησε.
Για τη συλλογή δευτερογενών δεδομένων πραγματοποιήθηκε μια εκτενής επισκόπηση στην ελληνική αλλά
και τη διεθνή βιβλιογραφία. Μετέπειτα διεξήχθη πρωτογενής έρευνα/έρευνα πεδίου με τη μέθοδο ημιδομημένων συνεντεύξεων, σεμιναρίων, καθώς και μία επίσκεψη στο σωφρονιστικό κατάστημα ανηλίκων Χ
το οποίο λειτουργεί μερικώς βάσει των αρχών του Μοντέλου Καλής Ζωής (Ιωάννου, 2017).
Στη συνέχεια, στο πλαίσιο του 2 πακέτου εργασίας, διεξήχθη πρωτογενής έρευνα από νέες ερευνήτριες, με
δομημένες συνεντεύξεις και ομάδες εστιασμένης συζήτησης σε τρία περιβάλλοντα στόχους: 1) πανεπιστήμια,
2) σχολεία, και 3) καταστήματα κράτησης νεαρών παραβατών. Συγκεκριμένα, πραγματοποιήθηκαν
έξι ομάδες εστιασμένης συζήτησης, δύο σε κάθε περιβάλλον στόχο, και 27 συνεντεύξεις με μαθητές
δευτεροβάθμιας εκπαίδευσης (ηλικίας 16-18 ετών) στη Θεσσαλονίκη, 24 συνεντεύξεις με φοιτητές του
Εθνικού και Καποδιστριακού Πανεπιστημίου Αθηνών και του Παντείου Πανεπιστημίου Κοινωνικών και
Πολιτικών Επιστημών, καθώς και 11 συνεντεύξεις με νεαρούς/ές πρώην παραβάτες κατά τη διαδικασία
επανένταξής τους. Παρά την επικοινωνία με 28 άτομα που επρόκειτο να λάβουν μέρος στις συνεντεύξεις
σε έκαστο περιβάλλον, στο κατάστημα κράτησης νεαρών παραβατών παρατηρήθηκε μεγάλη διαρροή
συμμετεχόντων (Ιωάννου & Καπλάνη-Δουφεξή), 2018).
ου

Στην Ελλάδα, η έρευνα εστίασε ως επί το πλείστον στην πολιτική διάσταση του φαινομένου και τούτο διότι,
όπως προέκυψε από την Εθνική Έκθεση για τη Ριζοσπαστικοποίηση των Νέων στην Ελλάδα που συντάχθηκε
στο πλαίσιο του 1 πακέτου εργασίας του έργου YEIP (Ιωάννου, 2017), η βίαιη ριζοσπαστικοποίηση στην
Ελλάδα είναι κατά κύριο λόγο πολιτική. Κατά συνέπεια, η έρευνα επικεντρώθηκε, μεταξύ άλλων, στη σχέση
των νέων με την πολιτική, στη διερεύνηση εξτρεμιστικών (ή μη) πολιτικών πεποιθήσεων, στη γενικότερη
άποψη που έχουν οι νέοι επί θεμάτων πολιτικής φύσεως, πολιτικής ηγεσίας και αποτελεσματικότητας,
καθώς και στον βαθμό κατά τον οποίο επηρεάζονται από τις πολιτικές εξελίξεις τόσο στην Ελλάδα, όσο και
στην Ευρώπη.
ου

Τέλος, στο πλαίσιο του 3 πακέτου εργασίας, αρχικά πραγματοποιήθηκαν εκπαιδεύσεις με θέμα την
ορθότερη και αποτελεσματικότερη κατανόηση των όρων και των αρχών που αποτέλεσαν τη βάση του
παρόντος έργου. Οι εκπαιδεύσεις απευθύνονταν σε καθηγητές δευτεροβάθμιας εκπαίδευσης καθώς
και σε επαγγελματίες και σε εκπροσώπους φορέων χάραξης πολιτικής. Στη συνέχεια, επαναλήφθηκαν οι
δομημένες συνεντεύξεις και οι ομάδες εστιασμένης συζήτησης στα δυο εκ των τριών ως άνω περιβάλλοντα
στόχους, ήτοι στα πανεπιστήμια και τα σχολεία, προκειμένου να επιβεβαιωθούν τα καταγεγραμμένα
αποτελέσματα της πρώτης φάσης συνεντεύξεων ή/και να καταδειχθούν οι διαφορές που διαπιστώθηκαν
αντιδιαστέλλοντας τα δυο στάδια υλοποίησης των εκπαιδεύσεων που έλαβαν χώρα κατά την υλοποίηση
του 3 πακέτου εργασίας. Ειδικότερα, στο δεύτερο στάδιο συνεντεύξεων έλαβαν μέρος 33 μαθητές ηλικίας
16-18 ετών από τη Θεσσαλονίκη, καθώς και 24 φοιτητές (ηλικίας 19-25 ετών) του Παντείου Πανεπιστημίου
Κοινωνικών και Πολιτικών Επιστημών.
ου

ου
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ΕΥΡΗΜΑΤΑ
Α. ΣΥΝΟΠΤΙΚΗ ΠΑΡΟΥΣΙΑΣΗ ΚΑΙ ΑΝΑΛΥΣΗ ΤΩΝ ΕΥΡΗΜΑΤΩΝ ΤΟΥ 1 ΠΑΚΕΤΟΥ ΕΡΓΑΣΙΑΣ ΥΠΟ ΤΟΝ ΤΙΤΛΟ
«ΤΟΠΟΘΕΤΩΝΤΑΣ ΤΑ ΘΕΜΕΛΙΑ»
ΟΥ

Α1. Ευρήματα από τη βιβλιογραφική επισκόπηση
α) Μορφές βίαιης ριζοσπαστικοποίησης στην Ελλάδα
Η κύρια μορφή βίαιης ριζοσπαστικοποίησης που συναντάται στην Ελλάδα είναι η πολιτική ριζοσπαστικοποίηση
ενώ σε μικρότερα, αλλά όχι αμελητέα, ποσοστά συναντάται τόσο ο χουλιγκανισμός, όσο και η θρησκευτική
ριζοσπαστικοποίηση (Ιωάννου, 2017). Ειδικότερα, το 2016 στην Ελλάδα πραγματοποιήθηκαν 17 συλλήψεις
αναφορικά με αξιόποινες πράξεις σχετικές με τη βίαιη ριζοσπαστικοποίηση και την τρομοκρατία, εκ του
συνόλου των 1002 συλλήψεων που έλαβαν χώρα σε όλα τα κράτη μέλη της Ευρωπαϊκής Ένωσης. Από
αυτές 15 ήταν σχετικές με τον θρησκευτικό εξτρεμισμό (τζιχαντισμό), μία με την ακροαριστερά και μία
ήταν αδιευκρίνιστης φύσεως. Ο συνολικός αριθμός ατόμων κατά των οποίων ασκήθηκε ποινική δίωξη κι εν
τέλει καταδικάστηκαν για τρομοκρατικά αδικήματα στην Ελλάδα το 2016 ανέρχεται σε 3. Σημειωτέον πως
η διαφορά είναι αρκετά σημαντική σε σχέση με το 2015 οπότε καταδικάστηκαν 40 άτομα. Εξίσου μεγάλη
διαφορά προκύπτει και σε σύγκριση με το έτος 2014 οπότε καταδικάστηκαν 10 άτομα (Europol TE-SAT,
2017).
β) Παράγοντες που οδηγούν στη βίαιη ριζοσπαστικοποίηση των νέων στην Ελλάδα
Η περιθωριοποίηση και η απομόνωση του ατόμου και δη των νέων από το κοινωνικό σύνολο για λόγους
ψυχολογικούς, προσωπικούς, κοινωνικούς και οικονομικούς, αποτελούν τους κύριους παράγοντες που
οδηγούν νέους να στρέφονται στην βίαιη ριζοσπαστικοποίηση και τον εξτρεμισμό (Ιωάννου, 2017). Τέτοιοι
λόγοι σχετίζονται επίσης με τη φτώχια, την απουσία κοινωνικής ένταξης, την έλλειψη κοινωνικής στήριξης,
την αδυναμία κοινωνικής κινητικότητας καθώς και με κοινωνικές, φυλετικές, εθνοτικές ή/και θρησκευτικές
διακρίσεις (ΚΕ.ΜΕ.Α, 2016).

γ) Το περιορισμένο νομοθετικό πλαίσιο αναφορικά με τη βίαιη ριζοσπαστικοποίηση στην Ελλάδα

Στην ελληνική νομοθεσία δεν περιλαμβάνονται συγκεκριμένες διατάξεις που να αφορούν το θεσμό της
ριζοσπαστικοποίησης λόγω της αμφισημίας και της δυσκολίας κατανόησης του ως άνω όρου. Ωστόσο, αξίζει
να σημειωθεί πως προβλέπεται η τιμωρία βίαιων ριζοσπαστικών πράξεων όπως αυτών της τρομοκρατίας,
του οργανωμένου εγκλήματος, των εγκλημάτων μίσους, του χουλιγκανισμού και του βίαιου αλλά και μη
βίαιου εξτρεμισμού (Υπουργείο Δικαιοσύνης, Διαφάνειας και Ανθρωπίνων Δικαιωμάτων, 2017· Αναγνώστου
& Σκλεπάρης, 2015). Είναι σημαντικό να αναφερθεί ότι η Ελλάδα έχει κυρώσει όλες τις σχετικές ευρωπαϊκές
και διεθνείς συμβάσεις για την προστασία των ανθρωπίνων δικαιωμάτων και την εξάλειψη φυλετικών ή
άλλων διακρίσεων (Ν.1426/1984, Ν. 2462/1997, Ν. 1532/1985, κ.α.) και έχει ενσωματώσει στην ελληνική
έννομη τάξη όλες τις σχετικές οδηγίες. Τέλος, έχει εισαχθεί ως νέο αδίκημα στον Ποινικό Κώδικα, το άρθρο
81Α, που ορίζει το «ρατσιστικό έγκλημα» και προβλέπει τις αντίστοιχες ποινές.      
δ) Υπηρεσίες πρόληψης της βίαιης ριζοσπαστικοποίησης στην Ελλάδα
Τρεις είναι οι βασικές υπηρεσίες που συμβάλλουν στην πρόληψη της νεανικής ριζοσπαστικοποίησης στην
Ελλάδα.
Πρώτον, ο Συνήγορος του Πολίτη αποτελεί μια ανεξάρτητη αρχή προστασίας των ανθρωπίνων
δικαιωμάτων, συμπεριλαμβανομένων εκείνων των ανήλικων παιδιών. Στο πλαίσιο πρόληψης της βίαιης
ριζοσπαστικοποίησης των νέων, ο Συνήγορος του Πολίτη συστήνει και συμμετέχει σε συνέδρια με
επαγγελματίες και εκπαιδευτικούς, με στόχο την επιμόρφωση των εκπαιδευτικών και λοιπών επαγγελματιών
που εργάζονται δίπλα σε παιδιά, ώστε τα τελευταία να έρχονται εμπράκτως σε επαφή με τις αξίες των
ανθρωπίνων δικαιωμάτων και της ισότητας (Ιωάννου, 2017).
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Δεύτερον, οι Υπηρεσίες Επιμελητών Ανηλίκων, οι οποίες αποτελούν περιφερειακές υπηρεσίες του
Υπουργείου Δικαιοσύνης, Διαφάνειας και Ανθρωπίνων Δικαιωμάτων και συνεργάζονται με ανήλικους
παραβάτες που έχουν τελέσει αξιόποινες και ποινικά κολάσιμες πράξεις. Μέρος του έργου τους αποτελεί η
πρόληψη παράνομων πράξεων ευάλωτων ανηλίκων (Ιωάννου, 2017).
Τέλος, το Υπουργείο Παιδείας και Θρησκευμάτων ως δημόσια κρατική αρχή που προάγει τις αξίες της
κοινωνίας και του κράτους, συμβάλλει στην προώθηση των ανθρωπίνων δικαιωμάτων και της ισότητας,
αξιών απαραίτητων για την πρόληψη της βίαιης νεανικής ριζοσπαστικοποίησης, μέσω της εκπαίδευσης
(Ιωάννου, 2017).
ε) Προγράμματα πρόληψης κι αντιμετώπισης της βίαιης ριζοσπαστικοποίησης στην Ελλάδα
Αναφορικά με τα εκπαιδευτικά και πάσης φύσεως έργα που θίγουν το ζήτημα της βίαιης ριζοσπαστικοποίησης
στην Ελλάδα, στον παρακάτω πίνακα παρουσιάζεται μία σειρά από έργα και πρωτοβουλίες, που
χρηματοδοτούνται κατά βάση από την Ευρωπαϊκή Επιτροπή και έχουν συμβάλλει σημαντικά στην
ανάδειξη του προβλήματος, στην ευαισθητοποίηση των πολιτών, στην επισήμανση παραγόντων και αιτιών
που ενισχύουν βίαιες ριζοσπαστικές τάσεις, καθώς και στην ανάγκη εξεύρεσης πολιτικών κοινωνικής
ενσωμάτωσης και αποτελεσματικότερης αντιμετώπισης της βίαιης νεανικής ριζοσπαστικοποίησης (Ιωάννου,
2017).
Έργα για την πρόληψη/αντιμετώπιση της βίαιης νεανικής ριζοσπαστικοποίησης που εφαρμόστηκαν ή/και
εφαρμόζονται στην Ελλάδα
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στ) Πολιτικές και μοντέλα πρόληψης κι αντιμετώπισης της βίαιης ριζοσπαστικοποίησης βασισμένα στις αρχές
του Μοντέλου Καλής Ζωής (GLM) και την αποκαταστατική δικαιοσύνη (restorative justice) στην Ελλάδα
Έως σήμερα δεν υπάρχουν πολιτικές και εφαρμοσμένα μοντέλα πρόληψης που να βασίζονται στις αρχές
του Μοντέλου Καλής Ζωής στην Ελλάδα. Παράλληλα, όπως αποδείχθηκε κατά την έρευνα πεδίου, δεν
υπάρχουν ούτε στατιστικά στοιχεία σχετικά με την αποτελεσματικότητα και τις επιπτώσεις των πολιτικών
αυτών στην ελληνική κοινωνία. Να σημειωθεί ωστόσο, πως υπάρχουν ορισμένα καταστήματα κράτησης και
προγράμματα/δράσεις που λειτουργούν βάσει κάποιων αρχών του Μοντέλου Καλής Ζωής (Ιωάννου, 2017).
Ειδικότερα, αξίζει να επισημανθεί το «Πρόγραμμα Εφήβων Θάσου» που δημιουργήθηκε από την Kinder
und Jugendhilfe Verbund eV (KJHV) και λειτουργεί στην Ελλάδα από το 1986. Αποτελείται από κοινωνικοπαιδαγωγικά κέντρα που λειτουργούν στα χωριά Κοίλα και Ιτέα του Νομού Έβρου, στα χωριά Λιμενάργια και
Καζαβίτης της Θάσου και στη Νέα Τρίγλια Χαλκιδικής. Πρόκειται για αυτοδιαχειριζόμενους χώρους κράτησης
ανήλικων παραβατών, ηλικίας 13-18 ετών γερμανικής υπηκοότητας οι οποίοι μεταφέρονται εκεί αφότου
δικαστούν στη Γερμανία. Από το 2007 επιτελούνται προσπάθειες ένταξης κι Ελλήνων ανηλίκων παραβατών
πλην όμως ο αριθμός τους παραμένει περιορισμένος. Το πρόγραμμα των νέων κρατουμένων περιλαμβάνει
καθαρισμό δωματίων, σχολικές δραστηριότητες και εργασίες όπως είναι, μεταξύ άλλων, το μαγείρεμα και
η φροντίδα ζώων. Επίσης, προσφέρεται η δυνατότητα στους νέους να παρέχουν και κοινωφελή εργασία.
Επιπλέον, τα αγροτικά καταστήματα κράτησης θεωρούνται ότι λειτουργούν βάσει κάποιων αρχών του
Μοντέλου Καλής Ζωής.
Τέλος, το νέο πιλοτικό πρόγραμμα της Ευρωπαϊκής Ένωσης «Πλαισίωση και καθοδήγηση, μέσω του
αθλητισμού, των νέων που διατρέχουν κίνδυνο ριζοσπαστικοποίησης» έχει ως στόχο την πρόληψη της
ριζοσπαστικοποίησης μέσα από τον αθλητισμό και την ενδυνάμωση της αίσθησης του «ανήκειν» των νέων
που διατρέχουν τον κίνδυνο ένταξης σε εξτρεμιστικές ομάδες (Ιωάννου, 2017).
Έως σήμερα, στην Ελλάδα υπάρχει νομοθετική πρόβλεψη αναφορικά με την αποκαταστατική δικαιοσύνη,
πλην όμως αυτή είναι περιορισμένη ενώ η εφαρμογή της δεν είναι παρά συμπληρωματική του παραδοσιακού
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συστήματος ποινικού δικαίου (Artinopoulou, 2013). Τα μέτρα αποκαταστατικής δικαιοσύνης για ενήλικες
στην Ελλάδα είναι περιορισμένα. Ειδικότερα, παρέχεται η δυνατότητα στο δικαστήριο να πραγματοποιηθεί
κοινωφελής εργασία από ενήλικους παραβάτες, η οποία να διεξάγεται σε καθορισμένους κυβερνητικούς,
δημόσιους, μη κερδοσκοπικούς ή ιδιωτικούς οργανισμούς και υπηρεσίες. Εντούτοις, το Δικαστήριο έχει
τη διακριτική ευχέρεια, ήτοι την επιλογή κι όχι την υποχρέωση, σε ορισμένες αξιόποινες πράξεις, είτε να
διατάξει την τέλεση κοινωφελούς εργασίας, είτε την έκτιση συμβατικής ποινής, γεγονός που οδηγεί τις
περισσότερες φορές να επιλέγεται η συμβατική ποινή ελλείψει επαρκούς νομοθετικού πλαισίου.
Επίσης, παρατηρείται πως το Κεντρικό Επιστημονικό Συμβούλιο Φυλακών (Κ.Ε.Σ.Φ., άρθρο 6) βρίσκεται σε
συνεχή επικοινωνία με το Υπουργείο Δικαιοσύνης με σκοπό τη βελτίωση των διορθωτικών μέτρων. Ωστόσο,
ούτε αυτή η προσπάθεια θα μπορούσε να θεωρηθεί πρακτική αποκατάστασης καθόσον δεν έχει οδηγήσει,
έως σήμερα, στην εφαρμογή οιασδήποτε πολιτικής αποκατάστασης κατά τη διάρκεια της κράτησης ή μετά
την απελευθέρωση του καταδικασμένου (Ιωάννου, 2017).
Σημαντική θεωρείται η δουλειά του μη κερδοσκοπικού οργανισμού Επάνοδος που λειτουργεί υπό την
αιγίδα του Υπουργείου Δικαιοσύνης και συμβάλλει στην επανεγκατάσταση και την επανένταξη των πρώην
παραβατών στην κοινωνία, προωθώντας τις δεξιότητες εργασίας τους, παρέχοντας τους πρόσβαση στην
αγορά εργασίας και προσφέροντας τους συμβουλευτική και ψυχολογική στήριξη (Ιωάννου, 2017).
Τέλος, για τους νέους δεν υπάρχει καμία πρόβλεψη ως προς την εφαρμογή πολιτικών βάσει των αρχών
της αποκαταστατικής δικαιοσύνης. Ο μοναδικός σχετικός θεσμός που συναντάται στο Δίκαιο Ανηλίκων
είναι ο θεσμός της συνδιαλλαγής μεταξύ δράστη και θύματος, τον οποίον δύνανται να εφαρμόσουν οι
επιμελητές ανηλίκων (Πανάγος, 2016· Πιτσέλα, 2013) βάσει του νόμου 3189/2003. Σημειωτέον δε πως στα
αναμορφωτικά μέτρα εντάχθηκε και η συνδιαλλαγή ανάμεσα σε δράστη και θύμα, πρακτική που συνίσταται
στην έκφραση συγγνώμης και την πιθανή αποδοχή αυτής από το θύμα με σκοπό την ομαλή λήξη της ποινικής
διαδικασίας δίχως την εμπλοκή των ποινικών δικαστηρίων.
ζ) Καταγραφή σχετικών ελληνικών φορέων και ιδρυμάτων
Υπάρχουν αρκετοί ελληνικοί φορείς που ασχολούνται ή έχουν ασχοληθεί παλαιότερα με την νεανική
παραβατικότητα και την βίαιη ριζοσπαστικοποίηση. Σχετικές μη κυβερνητικές οργανώσεις (ΜΚΟ) είναι η
ΑΡΣΙΣ Κοινωνική Οργάνωση Υποστήριξης Νέων, η Citizens in Action (CiA) και η ΕΛΙΞ Προγράμματα Εθελοντικής
Εργασίας.
Από εκπαιδευτικά ιδρύματα αξίζει να σημειώσουμε το Ειδικό Δημοτικό Σχολείο Ιδρύματος Αγωγής Ανηλίκων
Βόλου. Επίσης, το Πάντειο Πανεπιστήμιο Κοινωνικών και Πολιτικών Επιστημών που υλοποιεί σχετικά
προγράμματα χρηματοδοτούμενα από την Επιτροπή Ερευνών.
Επιπλέον, σχετικά καταστήματα κράτησης νέων περιλαμβάνουν το Ίδρυμα Αγωγής Ανηλίκων Αρρένων
Στοιχειώδους Εκπαίδευσης Βόλου, το Ειδικό Κατάστημα Κράτησης Νέων Αυλώνα (ΕΚΚΝΑ) και το Ειδικό
Αγροτικό Κατάστημα Κράτησης Νέων (ΕΑΚΚΝ) Κασσαβέτειας. Σχετική έρευνα πραγματοποιείται από το
Κέντρο Μελετών Ασφάλειας (ΚΕΜΕΑ), το Ελληνικό Ίδρυμα Ευρωπαϊκής και Εξωτερικής Πολιτικής (ΕΛΙΑΜΕΠ)
και το Ελληνικό Κέντρο Ελέγχου Όπλων (ΕΚΕΟ).
Σχετικές με το παρόν θέμα τοπικές αρχές αποτελούν η Περιφέρεια Αττικής, ο Δήμος Αθηνών, ο Δήμος
Παλλήνης και η Κεντρική Ένωση Δήμων Ελλάδος.
Τέλος, σχετικά υπουργεία και ομάδες πολιτικής θεωρούνται το Υπουργείο Εσωτερικών και Διοικητικής
Ανασυγκρότησης, το Υπουργείο Εσωτερικών - Διεύθυνση Μεταναστευτικής Πολιτικής, το Υπουργείο
Προστασίας του Πολίτη, το Υπουργείο Δικαιοσύνης, Διαφάνειας και Ανθρωπίνων Δικαιωμάτων, το Υπουργείο
Εξωτερικών και η Ελληνική Αστυνομία.
Α2. Ευρήματα από την ερευνά πεδίου
Στο σύνολο της έρευνας πεδίου έλαβαν μέρος συνολικά είκοσι δυο (22) συμμετέχοντες, δεκατρείς (13)
γυναίκες και εννέα (9) άνδρες, εκ των οποίων οι εννέα (9) ήταν νέοι/-ες.
Στην πρώτη ομάδα εξετάστηκαν οι κοινωνικοί λόγοι που οδηγούν τους νέους στην ριζοσπαστικοποίηση
και την παραβατικότητα, ενώ στην δεύτερη ομάδα, εξετάστηκαν οι αρχές του Μοντέλου Καλής Ζωής και
οι επιπτώσεις του στους κρατουμένους στα αγροτικά καταστήματα κράτησης. Τέλος, στην τρίτη ομάδα
δόθηκε έμφαση στις απόψεις των νέων σχετικά με το Μοντέλο Καλής Ζωής και τις αιτίες που οδηγούν στη
161

βίαιη ριζοσπαστικοποίηση τους.
Αρχικά, αξίζει να σημειωθεί πως, σύμφωνα με τις απαντήσεις των συμμετεχόντων, δεν υπάρχουν ούτε
εθνικές στρατηγικές, ούτε πολιτικές πρόληψης κι αντιμετώπισης για τη βίαιη νεανική ριζοσπαστικοποίηση,
όπως δεν υπάρχουν και μελέτες για την εφαρμογή και τα αποτελέσματα των υφιστάμενων προγραμμάτων
πρόληψης και αντιμετώπισής της στην Ελλάδα. Επισημάνθηκε μάλιστα πως δεν υφίστανται σχετικές
μελέτες προγραμμάτων πρόληψης που να στοχεύουν στην αποτελεσματικότητα και στις επιπτώσεις αυτών.
Τονίστηκε δε πως εκτός από το μοντέλο των αγροτικών φυλακών που δουλεύει με ένα τρόπο που προσιδιάζει
στις αρχές του Μοντέλου Καλής Ζωής, δεν υπάρχουν άλλες πρακτικές πρόληψης ή αντιμετώπισης σε τοπικό
και εθνικό επίπεδο που να αντικατοπτρίζουν τις αρχές του Μοντέλου Καλής Ζωής. Επιπλέον, αναφέρθηκε
πως οι αρχές του Μοντέλου Καλής Ζωής χρησιμοποιούνται σε κάποιες περιπτώσεις κατά την πρόληψη
υποτροπής των δραστών, αλλά εξαρτώνται εξ ολοκλήρου από τους ενδιαφερόμενους επαγγελματίες και τη
θέληση τους να βοηθήσουν (Ιωάννου, 2017).
Τα σημαντικότερα στοιχεία που συλλέχθηκαν αφορούν την αναφορά και συνοπτική παρουσίαση των
περιορισμένων σε αριθμό πολιτικών και των έργων που υλοποιούνται στην Ελλάδα στο πλαίσιο της
πρόληψης της βίαιης νεανικής ριζοσπαστικοποίησης. Σύμφωνα με πληροφορίες, οι εν λόγω δράσεις
είναι περιορισμένες πλην όμως υπάρχει μια μικρής τάξεως αύξηση που συναντάται τα τελευταία χρόνια
δεδομένης και της κινητοποίησης των αρχών σε ευρωπαϊκό επίπεδο (Ιωάννου, 2017).

Χρήσιμες δράσεις για την αντιμετώπιση αιτιών που οδηγούν στην βίαιη νεανική ριζοσπαστικοποίηση
αλλά και την πρόληψης αυτής, θεωρούνται οι δράσεις του Συνηγόρου του Πολίτη σε σχολεία και νέους
έως 18 ετών, οι οποίες περιλαμβάνουν σεμινάρια και εκπαιδεύσεις με αντικείμενο την ευαισθητοποίησή
τους αναφορικά με τα ανθρώπινα δικαιώματα, την ορθότερη κατανόησή αυτών καθώς και την διδαχή του
Χάρτη του Συμβουλίου της Ευρώπης. Σε αυτό τον τομέα συνεισφέρουν σημαντικά οι Υπηρεσίες Επιμελητών
Ανηλίκων του Υπουργείου Δικαιοσύνης και το Υπουργείο Παιδείας και Θρησκευμάτων.
Ομάδα εστιασμένης συζήτησης με επαγγελματίες ψυχικής υγείας
Κατά τα ευρήματα που προέκυψαν από την ομάδα εστιασμένης συζήτησης με επαγγελματίες ψυχικής
υγείας, υποστηρίχθηκε πως η αναζήτηση ταυτότητας κυρίως στους νέους, δεδομένου ότι είναι εκείνοι
που βρίσκονται σε μια συνεχή διαδικασία διαμόρφωσης ταυτότητας, αποτελεί την βασικότερη αιτία που
τους οδηγεί στην βίαιη ριζοσπαστικοποίηση. Ειδικότερα, αναφέρθηκε πως αν κι έχουν πολλές πλευρές της
ταυτότητας τους που μπορούν να αναπτύξουν, όταν βρίσκονται σε ευάλωτη θέση λόγω λοιπών κοινωνικών
κι οικονομικών παραγόντων, επιλέγουν να εστιάσουν σε μία πτυχή που αντί να τους ενώνει με άλλες
κοινωνικές ομάδες, τους διαχωρίζει από αυτές. Τούτο δε τους προσφέρει πρόσβαση σε μία ομάδα που
εντάσσεται σε ένα εναλλακτικό κοινωνικό πλαίσιο, είτε αυτό είναι εθνικιστικό, είτε ακροαριστερό, είτε
δογματικό με οιαδήποτε άλλη μορφή.
Εν συνεχεία, μια επιπρόσθετη αιτία που πρέπει να σημειωθεί καθώς συμβάλει σημαντικά στην ένταξη των
νέων σε εναλλακτικές κοινωνικές ομάδες των άκρων, αποτελεί η οικονομική κρίση στην Ελλάδα καθώς και η
διαισθανόμενη απογοήτευση που βιώνουν δεδομένης της εκτεταμένης ανεργίας, της έλλειψης ευκαιριών
και των δυσκολιών διαβίωσης.
Μεγάλη μερίδα των νέων αντιδρούν προς το πολιτικό σύστημα και τη διαφθορά, επιλέγοντας τη βίαιη
ριζοσπαστικοποίηση κι αναζητώντας μια ομάδα και μια ιδεολογία στην οποία να μπορούν να πιστέψουν και
να αισθάνονται πως ανήκουν. Το αίσθημα του «ανήκειν» παίζει καταλυτικό ρόλο στην εμπλοκή των νέων
στην βίαιη ριζοσπαστικοποίηση και σε κοινωνικές ομάδες των άκρων καθώς αισθάνονται πως αντιβαίνουν
το σύστημα και συμβάλλουν στην αλλαγή του (Ιωάννου, 2017).
Στον τομέα της πρόληψης της παραβατικότητας και της βίαιης ριζοσπαστικοποίησης επισημάνθηκε η ανάγκη
ενασχόλησης των νέων με δραστηριότητες κι ενδιαφέροντα μέσω των οποίων θα αναπτύξουν δεξιότητες
που στη συνέχεια, θα κληθούν να αξιοποιήσουν στη ζωή τους. Να σημειωθεί μάλιστα πως οι περισσότεροι
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από τους νέους παραβάτες και νέους ευπαθών κοινωνικών ομάδων δεν έχουν δεχθεί ευκαιρίες από το
κοινωνικό σύνολο ή την οικογένειά τους προκειμένου να καταφέρουν να ενταχθούν κοινωνικά καθώς και
να αναπτύξουν αξίες και δεξιότητες. Μέθοδοι πρόληψης, ένταξης και επανένταξης που συνάδουν με τις
αρχές του Μοντέλου Καλής Ζωής θεωρήθηκαν ικανές από τους συμμετέχοντες να εμπνεύσουν τους νέους
για τη δημιουργία μιας καινούργιας ταυτότητας που θα εξαλείψει την εξτρεμιστική ή παραβατική τους
συμπεριφορά.
Επί τη βάσει του Μοντέλου Καλής Ζωής, οι επαγγελματίες ανέφεραν τον καταλυτικό ρόλο που θα μπορούσε
να παίξει κατά την ενσωμάτωση των νέων με στόχο την αποφυγή της βίαιης ριζοσπαστικοποίησης, διότι
θα τους προσφέρει την αντιμετώπιση που αξίζει σε κάθε άνθρωπο καθώς κι επιλογές για δραστηριότητες
και εναλλακτικούς τρόπους επίτευξης των επιθυμητών στόχων τους. Προτάθηκε οι επιλογές ενασχόλησης
να είναι κατά κύριο λόγο πρακτικές και να προσαρμόζονται στον εκάστοτε άνθρωπο και τα ενδιαφέροντά
του. Ο νέος θα μπορούσε να διαλέγει ο ίδιος κοινωφελή εργασία, εθελοντισμό ή/και επ’ αμοιβή εργασία
αντί για την απομονωμένη, παθητική κράτηση που αποτελεί τη βάση του ποινικού μας συστήματος. Είναι
δε σημαντικό ο νέος να έχει ευθύνες και αλληλεπίδραση με την κοινωνία και να καλλιεργεί την αίσθηση
αυτονομίας και αυτοδιαχείρισης. Ενδιαφέρον παρουσιάζει η πολιτική πρόληψης που προτάθηκε και πιο
συγκεκριμένα, αναφέρθηκε πως θα ήταν χρήσιμο να δίνονται ευκαιρίες και υποστήριξη ήδη μέσα από τα
σχολεία και την κοινότητα από νεαρότερη ηλικία προκειμένου να αποφευχθεί η κοινωνική απομόνωση που
μπορεί να οδηγήσει πολλούς νέους από την προεφηβική και εφηβική ηλικία στην παραβατικότητα και τη
βίαιη ριζοσπαστικοποίηση.
Οι συμμετέχοντες τόνισαν ιδιαιτέρως τη σημασία της κουλτούρας και των πολιτιστικών στοιχείων που έχει
υιοθετήσει έκαστος άνθρωπος σε όλα τα στάδια αυτής της διαδικασίας. Για παράδειγμα, οι Έλληνες είναι
καχύποπτοι ως προς τον εθελοντισμό αποδίδοντάς του μια αρνητική σημασία. Επίσης, σημαντικό είναι να
λαμβάνεται υπόψη η κουλτούρα και η νοοτροπία του ατόμου που δέχεται βοήθεια. Αναφερόμενοι στους
Ρομά οι συμμετέχοντες επεσήμαναν την δυσκολία ενσωμάτωσης τους καθώς στη δική τους κουλτούρα δεν
θεωρείται σημαντική η εκπαίδευση αλλά ούτε και η κοινωνική αφομοίωση (Ιωάννου, 2017).
Τέλος, συναντήσαμε ομοφωνία σε όλα τα στάδια της συζήτησης σχετικά με τον σημαντικότερο παράγοντα
ενσωμάτωσης των νέων και κατ’ επέκταση αντιμετώπισης της νεανικής παραβατικότητας και της βίαιης
ριζοσπαστικοποίησης. Ως τέτοιος θεωρείται η προσωπική ικανότητα, η θέληση και το κίνητρο των
επαγγελματιών που εργάζονται δίπλα σε αυτές τις ομάδες προκειμένου μεμονωμένα ή συλλογικά να
βοηθήσουν τους συνανθρώπους τους. Τονίστηκε ότι τα ειδικά αγροτικά καταστήματα που λειτουργούν με
βάση το μοντέλο ενσωμάτωσης των νέων, καθώς και άλλοι οργανισμοί που υποστηρίζουν ευπαθείς ομάδες
νέων, έχουν επιτύχει την αποτελεσματικότερη ενσωμάτωση των νέων παραβατών καθώς και την εφαρμογή
των αρχών αποκαταστατικής δικαιοσύνης μέσα από τη θέληση και τη σκληρή δουλειά μεμονωμένων
επαγγελματιών που ενδιαφέρονται πραγματικά να βοηθήσουν δίχως να αναμένουν κάποιο συγκεκριμένο
αντίκρισμα (Ιωάννου, 2017).
Ομάδα εστιασμένης συζήτησης με πρώην παραβάτες και επαγγελματίες καταστημάτων κράτησης
Όπως μας αναφέρουν οι επαγγελματίες καταστημάτων κράτησης και επιβεβαιώνουν οι πρώην παραβάτες,
κατά την κράτησή τους, διδάσκονται τον τρόπο ορθής κι αποτελεσματικής διαχείρισης των δυσκολιών που
βιώνουν στην καθημερινότητά τους ενώ ιδιαίτερη έμφαση δίνεται στο να κατανοήσουν την ανάγκη να
ζητούν βοήθεια όταν το έχουν ανάγκη αντί να προβαίνουν σε αξιόποινες πράξεις (Ιωάννου, 2017).
Ειδικότερα, όπως αναφέρθηκε από τους πρώην παραβάτες, ως σημαντικότερο κομμάτι του μοντέλου
θεωρείται η αίσθηση ότι οι ίδιοι και οι επαγγελματίες συνεργάζονται και ανήκουν όλοι στην ίδια ομάδα
σε αντίθεση με τιμωρητικές πρακτικές περιθωριοποίησης όπως αυτές υιοθετούνται βάσει της ποινικής
νομοθεσίας στην Ελλάδα. Επίσης, κρίσιμες για την εξέλιξή τους θεωρούνται οι επιλογές που τους δίνονται
καθώς το εν λόγω σύστημα τους επιτρέπει να αποκτήσουν εμπειρίες, ενδιαφέροντα, επιθυμίες και κίνητρο.
Όλοι οι πρώην παραβάτες ανέφεραν ενδεικτικά ότι στο συγκεκριμένο κατάστημα κράτησης ανέπτυξαν νέες
δεξιότητες κι ενδιαφέροντα. Ανέφεραν δε ενδεικτικά πως «όταν μπήκα στη φυλακή ζούσα καλύτερα από
έξω», πως από τη φυλακή βγήκαν κερδισμένοι και πως βγήκαν έτοιμοι, ξέροντας τι αναζητούσαν στη ζωή
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τους (Ιωάννου, 2017).
Επιπλέον, καθοριστικό ρόλο παίζει κι ο τρόπος αντιμετώπισης των πρώην παραβατών, ο οποίος δεν
συνίσταται σε τιμωρία και παρεμβατισμό αλλά στην προσπάθεια κατανόησης των λάθος επιλογών τους
καθώς και στην αντίληψη αυτών προκειμένου να μετανοήσουν και να ζητήσουν συγχώρεση από τα θύματά
τους για τις αξιόποινες πράξεις που τέλεσαν.
Οι επαγγελματίες συμφώνησαν πως η ισότιμη αντιμετώπιση των παραβατών με τους επαγγελματίες που
εργάζονται δίπλα τους σε συνδυασμό με την αποφυγή διαχωρισμών ή υποτιμητικών συμπεριφορών,
καθίσταται καθόλα σημαντική. Ταυτόχρονα, ιδιαίτερα σημαντικός είναι ο σεβασμός της προσωπικότητας,
της κουλτούρας και των επιθυμιών εκάστου ατόμου. Συνέχισαν δε αναφέροντας ότι το σύστημα όντας
τιμωρητικό αντιμετωπίζει όλους τους ανθρώπους με τον ίδιο τρόπο, ενώ οι άνθρωποι αφενός δεν είναι
ίδιοι και αφετέρου δεν είχαν τις ίδιες εμπειρίες πριν παραβούν το νόμο. Εντούτοις, υποστηρίχθηκε πως μια
πιο προσωποκεντρική προσέγγιση σε κάθε στάδιο της δικαστικής διαδικασίας θα ήταν πιο αποτελεσματική
(Ιωάννου, 2017).
Τέλος, οι συμμετέχοντες ανέφεραν πως καθ’ όλη την ως άνω διαδικασία, πρέπει να γεννάται στον νέο μια
ελπίδα για το μέλλον ώστε να μπορεί και να θέλει να επενδύσει στην εξέλιξή του καθώς και στην ανάπτυξη
της προσωπικότητας και των δεξιοτήτων του. Το αίσθημα σεβασμού που με αυτόν τον τρόπο αναπτύσσεται
μεταξύ των δυο πλευρών, συμβάλλει στην αποτελεσματικότερη ένταξη των νέων παραβατών στο κοινωνικό
σύνολο.
Ομάδα εστιασμένης συζήτησης με νέους φοιτητές
Τα οικογενειακά προβλήματα, η έλλειψη εργασίας, η κοινωνία και το κράτος καθώς και ο διαχωρισμός των
στόχων των τελευταίων δύο διότι το κρατικό «θέλω» δεν είναι απαραιτήτως συνυφασμένο με το κοινωνικό
«θέλω», αποτελούν σύμφωνα με τους συμμετέχοντες της ομάδας εστιασμένης συζήτησης με νέους φοιτητές,
τις σημαντικότερες αιτίες που οδηγούν τους νέους στον εξτρεμισμό και την βίαιη ριζοσπαστικοποίηση
(Ιωάννου, 2017). Σημαντική θεωρήθηκε η οικονομική κατάσταση της χώρας, η απογοήτευση από το
πολιτικό σύστημα και τη διαφθορά που το χαρακτηρίζει διότι όπως χαρακτηριστικά αναφέρθηκε «μπορεί
να εξωθήσει ανθρώπους στα άκρα».
Άλλοι σημαντικοί παράγοντες υποστηρίχθηκε πως είναι η ανεργία καθώς και η εργασία η οποία δεν
ανταμείβεται αντικειμενικά. Καταλυτικός θεωρήθηκε ο ρόλος τού διαδικτύου, η προπαγάνδα που
μεταδίδεται μέσω αυτού και η ταχύτητα ανταλλαγής πληροφοριών κατά την οποία δημιουργούνται γρήγορα
αντιλήψεις χωρίς το άτομο να έχει χρόνο να ασκήσει εποικοδομητική κριτική επί αυτών αλλά αντίθετα, τις
υιοθετεί άκριτα.
Σχετικά με τους λόγους συμμετοχής σε ομάδες διεκδίκησης αναφέρθηκε ότι τα βασικά κίνητρα είναι όμοια
μεταξύ διαφορετικών ομάδων με κάποιες διαφορές ως προς την ιδεολογία. Χαρακτηριστικά αναφέρθηκε ότι
κάποιοι άνθρωποι πιστεύουν πραγματικά αυτά τα οποία στηρίζει η ομάδα διεκδίκησης και υποστηρίζουν
ότι η χρήση βίας, τρομοκρατίας και άλλων μορφών εξτρεμισμού είναι σωστές μέθοδοι για να επιτευχθεί ο
εκάστοτε στόχος. Κατά τα άλλα οι συμμετέχοντες τόνισαν ότι το κίνητρο της πλειονότητας των ατόμων που
αποφασίζουν να συμμετάσχουν στις εν λόγω ομάδες είναι η επίτευξη κοινωνικής αλλαγής, η οποία μπορεί
να αντισταθμίσει προβλήματα που έχουν αντιμετωπίσει οι ίδιοι. Συνήθως αυτά είναι άμεσα συνδεδεμένα
με κάποιου είδους κοινωνική απομόνωση (Ιωάννου, 2017).
Ως προς την ενσωμάτωση ευάλωτων κοινωνικών ομάδων και μειονοτήτων (μετανάστες, πρόσφυγες, άνεργοι
κ.τ.λ.) στην Ελλάδα, οι συμμετέχοντες διαπίστωσαν την έλλειψη αυτής καθώς και τον αποκλεισμό τους
από την επαγγελματική και κοινωνική ζωή. Και τούτο διότι στην Ελλάδα δεν υφίσταται κράτος πρόνοιας
για όλες τις κοινωνικές ομάδες με αποτέλεσμα να επιβραδύνεται η ενσωμάτωσή και η ένταξή τους στο
κοινωνικό σύνολο. Η κοινωνική ενσωμάτωση και η ύπαρξη κινήτρου θεωρήθηκαν οι καλύτεροι τρόποι
αντιμετώπισης της βίαιης ριζοσπαστικοποίησης ευάλωτων νέων είτε αυτοί ανήκουν σε ευπαθείς ομάδες,
είτε όχι. Η κοινωνική απομόνωση μάλιστα μπορεί να αποφευχθεί μέσα από τον επαναπροσδιορισμό των
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ταυτοτήτων και των αξιών κάθε ανθρώπου εφόσον του προσφέρονται κίνητρα που λαμβάνουν υπόψιν τους
τις δυσκολίες και τις καταστάσεις που τους οδήγησαν στον εξτρεμισμό και τη βίαιη ριζοσπαστικοποίηση
(Ιωάννου, 2017).
Τέλος, στην ερώτηση αν η ριζοσπαστικοποίηση ορίζεται ως η αλλαγή του συνόλου ή του ατόμου, οι
συμμετέχοντες απάντησαν πως και οι δυο αυτές προσεγγίσεις του ως άνω όρου είναι συμπληρωματικές κι
άρρηκτα συνδεδεμένες μεταξύ τους. Εντούτοις, κατά την ένταξη των ευάλωτων νέων σε κοινωνικές δομές
καλό είναι να αλλάζει τόσο το άτομο που επιχειρεί να ενταχθεί, όσο και το σύνολο στο οποίο εντάσσεται,
με χαρακτηριστικό παράδειγμα τον αποκλεισμό πρώην παραβατών από την εργασία στον ελληνικό δημόσιο
τομέα (Ιωάννου, 2017).
Β. ΣΥΝΟΠΤΙΚΗ ΠΑΡΟΥΣΙΑΣΗ ΚΑΙ ΑΝΑΛΥΣΗ ΤΩΝ ΕΥΡΗΜΑΤΩΝ ΤΟΥ 2ΟΥ ΠΑΚΕΤΟΥ ΕΡΓΑΣΙΑΣ ΥΠΟ ΤΟΝ ΤΙΤΛΟ
«ΕΡΕΥΝΑ ΠΕΔΙΟΥ ΦΑΣΗ 1η»
α) Ριζοσπαστικοποίηση και βία
Οι νέοι από το κατάστημα κράτησης νεαρών παραβατών φάνηκαν να εκλαμβάνουν την έννοια της
ριζοσπαστικοποίησης ως την υιοθέτηση ακραίων απόψεων με σκοπό τη διεκδίκηση συμφερόντων και την
επίτευξη στόχων. Παρότι δεν ταύτισαν την έννοια με τη βία, αναφέρθηκαν στην πιθανή εμφάνισή της μετά
από κάποιο χρονικό διάστημα. Ήταν κοινώς αποδεκτό ότι η ριζοσπαστικοποίηση δεν οδηγεί απαραιτήτως
σε βίαιες πράξεις και ότι θα έπρεπε να υπάρχει διαχωρισμός βίαιης και μη βίαιης ριζοσπαστικοποίησης.
Λόγοι ένταξης σε ομάδες διεκδίκησης θεωρήθηκαν η έκφραση συναισθημάτων, η εκτόνωση, η ακραία
διεκδίκηση των δικαιωμάτων κάποιου και η κοινωνικοποίηση μέσω της αίσθησης του «ανήκειν». Κάποιοι
συμμετέχοντες σημείωσαν πως η βία σε καμία περίπτωση δεν αποτελεί θεμιτό τρόπο απόκτησης αγαθών
και επίτευξης στόχων, ενώ λιγότεροι θεωρούν ότι μπορεί να χρησιμοποιηθεί εφόσον τα άλλα μέσα έχουν
αποτύχει, και, παρότι αθέμιτη, τυγχάνει αποτελεσματική.
Οι μαθητές ηλικίας 16-18 δεν είναι εξοικειωμένοι με τον όρο «ριζοσπαστικοποίηση» (30%), αλλά τον
συσχέτισαν με την πρωτοπορία, την προσπάθεια αλλαγής του υφιστάμενου συστήματος και τη μετάδοση ή
την υιοθέτηση ιδεών διαφορετικών από τις διαδεδομένες. Σύμφωνα με τους μαθητές που συμμετείχαν στην
ομάδα εστιασμένης συζήτησης, η πολιτική των ΜΜΕ να προβάλουν συνεχώς τη βία και τη χειραγώγηση,
αποτελεί το βασικό μέσο επαφής των νέων με εξτρεμιστικά μηνύματα. Άλλες αιτίες που οδηγούν τους
νέους στον εξτρεμισμό και τη βίαιη ριζοσπαστικοποίηση είναι η κοινωνία, η έλλειψη κριτικής σκέψης της
οποίας η εξέλιξη δεν ευνοείται καθόλου από το ελληνικό σχολείο, ο φόβος, η πολιτική αστάθεια και η
γενικευμένη δυσχερής κατάσταση της χώρας που απορρέει από την οικονομική κρίση, την κρίση αξιών, την
ελλιπή μόρφωση, την αυτοπροβολή, την κοινωνική ανάδειξη, καθώς επίσης και την ελλιπή κοινωνικοποίηση.
Αξίζει να σημειωθεί πως κανείς εκ των συμμετεχόντων δε θεωρεί τη βία θεμιτό μέσο απόκτησης αγαθών.
Το μεγαλύτερο μέρος των φοιτητών (56,25%) που έλαβαν μέρος στην έρευνα ορίζει τη ριζοσπαστικοποίηση
ως την υιοθέτηση διαφορετικών απόψεων και την επιδίωξη αλλαγής. Ο φανατισμός και η
προσκόλληση στα άκρα φαίνεται να είναι η δεύτερη πιο επικρατούσα άποψη ως προς τον ορισμό της
ριζοσπαστικοποίησης (18,75%). Σύμφωνα με τους συμμετέχοντες, οι κυριότεροι λόγοι που οδηγούν
τους νέους στην βίαιη ριζοσπαστικοποίηση είναι η περιθωριοποίηση, η έλλειψη ένταξης και η ανάγκη
αποδοχής, η παραμέληση από την οικογένεια, η ημιμάθεια, τα κοινωνικά προβλήματα, η έλλειψη
οικονομικών πόρων καθώς κι άλλοι ενδεχόμενοι προσωπικοί παράγοντες. Ακολουθούν η έλλειψη
ευκαιριών, τα ΜΜΕ, ο φόβος και η οικονομική-ανθρωπιστική κρίση.
β) Αίσθηση του «ανήκειν» και ταυτότητα των νέων
Οι νέοι από το κατάστημα κράτησης νεαρών παραβατών ανέφεραν ότι η αίσθηση του «ανήκειν» δεν
αναπτύσσεται στην Ελλάδα αλλά αντίθετα, μέσα από τις καθημερινές δραστηριότητες και τα ενδιαφέροντά
τους. Επιπλέον, οι συμμετέχοντες υποστήριξαν ότι η οικογένεια όπως και το μέρος όπου μεγαλώνει ένα
παιδί σε συνδυασμό με τις επιρροές που δέχεται από το οικογενειακό και κοινωνικό του περιβάλλον,
παίζουν καθοριστικό ρόλο στην διάπλαση της προσωπικότητάς του καθώς και στην πορεία που αυτό θα
ακολουθήσει στη ζωή του.
Οι περισσότεροι μαθητές δήλωσαν ότι νιώθουν ευχαριστημένοι κι ασφαλείς κατά τη διαμονή τους στην
Ελλάδα (48%), λόγω της συχνής αστυνόμευσης, της μειωμένης εγκληματικότητας και της απουσίας τέλεσης
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ακραίων γεγονότων. Αντιθέτως ένα 37% επισημαίνει ότι δεν νιώθει ασφάλεια για τους αντίθετους λόγους.
Η αίσθηση του «ανήκειν» εντοπίζεται στην οικογένεια (70%) και τους φίλους (περίπου 67%) λόγω της
ασφάλειας και της στήριξης που παρέχουν στο άτομο, ενώ σε μικρότερο βαθμό στην κοινότητα και τη
θρησκεία.
Το μεγαλύτερο μέρος των φοιτητών (56,25%) νιώθουν να «ανήκουν» στην Ελλάδα, κυρίως λόγω της
κοινής κουλτούρας, της παράδοσης και της καταγωγής. Το 37,5% δε νιώθει να ανήκει στην χώρα, λόγω
των χαλαρών θεσμών, της ανασφάλειας, του ρατσισμού και της έλλειψης ταύτισης με την εικόνα που
έχει σχηματιστεί για τους νέους.
γ) Πολιτικές ανησυχίες και ρόλος του κράτους

Οι περισσότεροι νέοι από το κατάστημα κράτησης νεαρών παραβατών δεν ασχολούνται με τις πολιτικές
εξελίξεις, αλλά ενημερώνονται ώστε να έχουν επαρκείς γνώσεις επί ορισμένων πολιτικών και κοινωνικών
θεμάτων.
Το 70% των μαθητών δήλωσε ότι δεν έχει πολιτικές ανησυχίες. Ένα ποσοστό της τάξης του 31,25%
παρακολουθεί τις πολιτικές εξελίξεις, ενώ το 50% τις παρακολουθεί μερικώς. Το 75% δεν είναι ικανοποιημένο
από αυτές και το 12,5% είναι σχετικά ικανοποιημένο. Η συντριπτική πλειονότητα (62,5%) δεν έχει έντονες
πολιτικές πεποιθήσεις.
Το 25% των φοιτητών ανέφερε ότι η κυβέρνηση δεν μπορεί να συμβάλει στην ενίσχυση της αίσθησης του
«ανήκειν» των νέων στην Ελλάδα, αφού κάτι τέτοιο δεν αποτελεί αρμοδιότητά της, ενώ ανέφεραν και τη
γενικευμένη έλλειψη εμπιστοσύνης προς την κυβέρνηση και τους πολιτικούς θεσμούς. Το 31,25% θεωρεί
πως η εκάστοτε κυβέρνηση δύναται να βοηθήσει μέσα από την παροχή ίσων ευκαιριών, την καταπολέμηση
ατομικών και εργασιακών ανισοτήτων, τη βελτίωση των υποδομών, με ουσιαστική προσπάθεια για
οικονομική ανάπτυξη και ανεξαρτητοποίηση και, παράλληλα, υπολογίζοντας τους νέους και τις απόψεις
τους. Το 43,75% θεωρεί ότι η κυβέρνηση δεν μπορεί να συμβάλει στη ενημέρωση καθώς και τη διαμόρφωση
απόψεως σχετικά με τα εν λόγω θέματα, αφού «εξυπηρετεί μόνο συμφέροντα». Το 56,25% έχει πολιτικές
ανησυχίες. Ένα 31,25% παρακολουθεί τις πολιτικές εξελίξεις, ενώ το 50% τις παρακολουθεί μερικώς. Το 75%
δεν είναι ικανοποιημένο από αυτές και το 12,5% είναι σχετικά ικανοποιημένο. Η συντριπτική πλειονότητα
(62,5%) δεν έχει έντονες πολιτικές πεποιθήσεις.
δ) Αξίες, προσωπική εικόνα, αυτοεκτίμηση
Οι συμμετέχοντες από το κατάστημα κράτησης νεαρών παραβατών δήλωσαν ότι θυμώνουν με την αποτυχία
και την έλλειψη αναγνώρισης και ανταμοιβής, την αδικία, την έλλειψη σεβασμού, την αναξιοκρατία, με τους
γονείς, τον εαυτό τους και τους ανθρώπους. Πρωτεύοντα ρόλο στη στήριξη των παιδιών κατέχει η οικογένεια
και μετά οι φίλοι, το σχολείο και οι αθλητικοί σύλλογοι.
Η πλειονότητα των μαθητών ανέφερε ότι αποφασίζει τι είναι σωστό και τι λάθος μέσα από τη συζήτηση με
κοντινά πρόσωπα (37%) ή σύμφωνα με την προσωπική τους κρίση (26%) και λιγότερο με βάση τη λογική.
Οι περισσότεροι ανέφεραν ότι θυμώνουν με πολλά πράγματα, όπως είναι, μεταξύ άλλων, η ανειλικρίνεια,
η υποτίμησή τους από τους άλλους, η αδικία, η απολυτότητα, το εκπαιδευτικό σύστημα, η απειθαρχία,
η αποτυχία μιας συζήτησης ή η διαφωνία με φίλους, η αγένεια και η έλλειψη ήθους. Πρωτεύοντα ρόλο
στη στήριξη των παιδιών έχει η οικογένεια και μετά οι φίλοι, το σχολείο και οι αθλητικοί σύλλογοι. Το
67% θεωρεί ότι έχει τον έλεγχο της ζωής του. Το 63% των συμμετεχόντων δήλωσε ότι του αρέσει ο τόπος
κατοικίας του και νιώθει ασφαλής, παρότι, όπως ανέφεραν, «ποτέ δεν μπορείς να είσαι απόλυτα ασφαλής».
Οι περισσότεροι φοιτητές αποφασίζουν τι είναι σωστό και τι λάθος βάσει των αρχών, των αξιών και των
πιστεύω τους, της λογικής σκέψης και των συνεπειών που θα έχει η πράξη στην οποία θα προβούν. Άλλοι
αποφασίζουν με γνώμονα τους νόμους, την ενσυναίσθηση και όλα όσα έλαβαν μέσα από την οικογένεια
και τη μόρφωση τους. Το μεγαλύτερο ποσοστό θυμώνει με την αδικία, την αλαζονεία, την υποκρισία και την
υποτίμηση, και ένα μικρότερο με τη κακία, την εξαπάτηση, την αχαριστία, την πονηριά, την απολυτότητα,
την ημιμάθεια και την ασυνέπεια. Το 43,75% των νέων νιώθουν χαρούμενοι περνώντας χρόνο με την
οικογένεια και τους φίλους τους και λιγότεροι με την επίτευξη στόχων, την ενασχόληση με δραστηριότητες
καθώς κι όταν περνάνε χρόνο με τον εαυτό τους. Σχετικά με το αν έχουν τον έλεγχο της ζωής τους, 43,75%
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απάντησε θετικά, 31,25% αρνητικά και το 25% θεωρεί ότι έχει τον έλεγχο έως ένα βαθμό. Αξίζει μάλιστα να
σημειωθεί πως για το μεγαλύτερο μέρος των συμμετεχόντων η επαγγελματική αποκατάσταση παίζει τον
κυριότερο ρόλο για τη βελτίωση της ποιότητας ζωής τους.
Γ. ΣΥΝΟΠΤΙΚΗ ΠΑΡΟΥΣΙΑΣΗ ΚΑΙ ΑΝΑΛΥΣΗ ΤΩΝ ΕΥΡΗΜΑΤΩΝ ΤΟΥ 3 ΠΑΚΕΤΟΥ ΕΡΓΑΣΙΑΣ ΥΠΟ ΤΟΝ ΤΙΤΛΟ
«ΕΡΕΥΝΑ ΠΕΔΙΟΥ ΦΑΣΗ 2 »
ΟΥ

η

Κατά την εφαρμογή του 3 πακέτου εργασίας του έργου YEIP έλαβαν χώρα τρεις εκπαιδεύσεις, καθηγητών
πανεπιστημίου, καθηγητών δευτεροβάθμιας εκπαίδευσης καθώς και επαγγελματιών-εκπροσώπων φορέων
χάραξης πολιτικής, για την κατανόηση των όρων που αποτελούν αντικείμενο της παρούσας έρευνας, ήτοι,
της ριζοσπαστικοποίησης, της θετικής ψυχολογίας, του Μοντέλου Καλής Ζωής και της αποκαταστατικής
δικαιοσύνης. Εν συνεχεία, οι εκπαιδευόμενοι κλήθηκαν να μεταλαμπαδεύσουν τις γνώσεις και την
κατανόηση των εννοιών στις επιμέρους ομάδες-στόχους. Τα ευρήματα των εν λόγω εκπαιδεύσεων και του
δεύτερου σταδίου συνεντεύξεων των ομάδων εστιασμένης συζήτησης αποσκοπούν στην ανάλυση των
τυχόν διαφοροποιήσεων στις συνεντεύξεις των συμμετεχόντων μετά την εκπαίδευση που έλαβαν οι ίδιοι
από τους επαγγελματίες που εκπαιδεύτηκαν προς τούτο σκοπό στα πλαίσια του έργου YEIP.
Στις τρεις πρώτες ομάδες, ήτοι στους μαθητές δευτεροβάθμιας εκπαίδευσης, στους φοιτητές του Παντείου
Πανεπιστημίου Κοινωνικών και Πολιτικών Επιστημών και στους κρατούμενους του καταστήματος
κράτησης νέων παραβατών, δόθηκαν ερωτηματολόγια με ερωτήσεις που αφορούσαν τις δυσκολίες που
αντιμετωπίζουν στη ζωή τους, τους τρόπους αντιμετώπισης αυτών, τις απόψεις τους καθώς και το βαθμό
κατά τον οποίο επηρεάζονται από ετέρους ανθρώπους.
Αναφορικά με τα ευρήματα της εν λόγω έρευνας, οι μαθητές, κατά τα δυο στάδια υλοποίησης του
τρίτου πακέτου του έργου YEIP, δήλωσαν πως δεν δυσκολεύονται να ανταπεξέλθουν υπό αγχώδεις
περιστάσεις, με ένα ποσοστό της τάξεως του 10% να διαφωνεί. Επιπλέον, κατά το πρώτο στάδιο των
ερωτηματολογίων, διαπιστώθηκε σαφής διαίρεση μεταξύ των μαθητών που δήλωσαν πως αισθάνονται
δυσαρεστημένοι λόγω των καθημερινών απαιτήσεων που συχνά τους αποκαρδιώνουν κι εκείνων
που διαφώνησαν με αυτό. Το εν λόγω εύρημα υποστηρίζεται από τις απαντήσεις των μαθητών όταν
ερωτήθηκαν αν αισθάνονται κουρασμένοι από τις απαιτήσεις της καθημερινότητας. Κατά το δεύτερο
στάδιο της έρευνας, οι μαθητές δήλωσαν πως συχνά νιώθουν καταβεβλημένοι από τις υποχρεώσεις τους
σε αντίθεση με τα ευρήματα του πρώτου σταδίου της έρευνας κατά το οποίο διαφωνούσαν, υποστηρίζοντας
πως δεν βίωναν συναισθήματα κόπωσης λόγων των υποχρεώσεών τους.
Επιπλέον, αξίζει να σημειωθεί πως κατά τα δυο στάδια της διαδικασίας, οι μαθητές δήλωσαν πως
ταιριάζουν με τα άτομα και την κοινότητα που τους περιβάλλουν καταδεικνύοντας πως δεν αισθάνονται
περιθωριοποιημένοι αλλά αντίθετα, πλήρως ενταγμένοι στο οικογενειακό, φιλικό και κοινωνικό περιβάλλον
τους.
Κρίσιμο ήταν το ερώτημα αναφορικά με την ευκολία/δυσκολία με την οποία εκφράζουν τις απόψεις τους
σε αμφιλεγόμενα ζητήματα. Η πλειοψηφία των μαθητών υποστήριξε πως δεν δυσκολεύεται να εκφράσει
της δικές της απόψεις, γεγονός που καταδεικνύει την έλλειψη φόβου των μαθητών να υποστηρίξουν τα
πιστεύω τους ακόμα κι ενώπιον ανθρώπων που πιθανόν να διαφωνούν με αυτά.
Τέλος, οι μαθητές δήλωσαν ότι η στάση τους για τον εαυτό τους δεν είναι λιγότερο θετική σε σύγκριση με
το πως βλέπουν οι άλλοι άνθρωποι τους δικούς τους εαυτούς ενώ η πλειοψηφία αυτών υποστήριξε πως
αισθάνονται καλά όταν συγκρίνουν τους εαυτούς τους με φίλους και γνωστούς.
Στους καθηγητές δευτεροβάθμιας εκπαίδευσης που εκπαιδεύτηκαν στο πλαίσιο υλοποίησης του
προγράμματος YEIP και κλήθηκαν εν συνεχεία να μεταλαμπαδεύσουν τις γνώσεις και τις έννοιες
που είχαν κατανοήσει στους μαθητές τους προκειμένου να τους ευαισθητοποιήσουν σε ζητήματα
ριζοσπαστικοποίησης, δόθηκαν ερωτηματολόγια αναφορικά με το φαινόμενο της ριζοσπαστικοποίησης
στην Ελλάδα και τις μεθόδους που πραγματεύεται το εν λόγω πρόγραμμα για την εξάλειψη αυτού.
Οι περισσότεροι συμμετέχοντες υποστήριξαν πως η ριζοσπαστικοποίηση αποτελεί μια πραγματικότητα
στην χώρα μας ενώ οι λόγοι που οδηγούν σε αυτή είναι μεταξύ άλλων, η κακή οικονομική κατάσταση
του πληθυσμού και η περιθωριοποίηση. Συμφωνούν δε κατά ποσοστό 100% πως είναι πιο εύκολο οι
νέοι άνθρωποι να επηρεαστούν σε σχέση με τους ενηλίκους ενώ τα μέτρα που πρέπει να υιοθετηθούν
για την εξάλειψη της ριζοσπαστικοποίησης είναι η ενίσχυση των νέων ανθρώπων, η εκμάθηση και
η ευαισθητοποίηση ως προς τις κοινωνικές και ηθικές αξίες που θα πρέπει να δομήσουν την ελληνική
ου
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κοινωνία καθώς και η εξεύρεση μιας ισορροπίας ακούγοντας τις ιδέες και τις αξίες των νέων όποτε αυτό
κρίνεται απαραίτητο.
Η δεύτερη ομάδα περιλάμβανε φοιτητές του Τμήματος Κοινωνιολογίας του Παντείου Πανεπιστημίου
Κοινωνικών και Πολιτικών Επιστημών, στους οποίους δόθηκαν ερωτηματολόγια όπως αυτά προεκτάθηκαν
ανωτέρω.  
Όταν ρωτήθηκαν αν αντιμετωπίζουν με ευκολία δύσκολες και πιεστικές καταστάσεις, παρατηρήθηκε
διαίρεση μεταξύ εκείνων που συμφώνησαν κι εκείνων που διαφώνησαν (50%-50%), γεγονός που
επαναλήφθηκε όταν τούτοι ρωτήθηκαν αν απογοητεύονται από τις καθημερινές απαιτήσεις της ζωής τους
οπότε και πάλι οι μισοί συμφώνησαν και οι άλλοι μισοί διαφώνησαν (50%-50%). Ωστόσο, κατά το δεύτερο
στάδιο της έρευνας, φέρονταν να έχουν μεγαλύτερη αυτοπεποίθηση αποκρινόμενοι πως οι καθημερινές
απαιτήσεις δεν τους αποκαρδιώνουν, υιοθετώντας μια πιο θετική στάση ζωής ως προς τις υποχρεώσεις
της καθημερινότητάς τους. Το εν λόγω εύρημα υποστηρίζεται και από το γεγονός πως κατά το δεύτερο
στάδιο της έρευνας η πλειοψηφία των φοιτητών υποστήριξε πως αισθάνονται γεμάτοι αυτοπεποίθηση,
πως έχουν σκοπό στη ζωή τους και δεν αισθάνονται χαμένοι όπως άλλοι άνθρωποι, παρατηρώντας λοιπόν
μια σημαντική άνοδο σε σύγκριση με το πρώτο στάδιο της έρευνας οπότε και οι φοιτητές ήταν διαιρεμένοι
ανάμεσα σε εκείνους που αισθάνονταν να έχουν αυτοπεποίθηση κι εκείνους που βίωναν τα ακριβώς
αντίθετα συναισθήματα.
Να σημειωθεί μάλιστα πως καθ’ όλη τη διαδικασία, οι συμμετέχοντες επεσήμαναν πως δεν δυσκολεύονται
να υποστηρίξουν τις απόψεις τους σε αμφιλεγόμενα ζητήματα, ενώ η πλειοψηφία αυτών δήλωσαν πως
πράττουν ανάλογα με το τι πιστεύουν οι ίδιοι πως είναι σωστό κι όχι με βάση αυτό που πιστεύουν οι άλλοι.
Τέλος, αν και κατά το πρώτο στάδιο της έρευνας η πλειοψηφία των φοιτητών υποστήριξε πως βλέπουν
τους εαυτούς τους λιγότερο θετικά σε σύγκριση με το πως βλέπουν οι άλλοι άνθρωποι τους εαυτούς τους,
κατά το δεύτερο στάδιο, η προσέγγιση αυτή άλλαξε άρδην καθώς οι περισσότεροι φοιτητές υιοθέτησαν μια
θετικότερη στάση ζωής και αξιολόγησης της προσωπικότητάς τους.
Στους καθηγητές πανεπιστημίου που εκπαιδεύτηκαν στο πλαίσιο υλοποίησης του προγράμματος YEIP
και κλήθηκαν εν συνεχεία, να εκπαιδεύσουν ως προς τις έννοιες που είχαν κατανοήσει, τους μαθητές
τους, προκειμένου να τους ευαισθητοποιήσουν σε ζητήματα βίαιης ριζοσπαστικοποίησης, δόθηκαν
ερωτηματολόγια αναφορικά με το φαινόμενο της ριζοσπαστικοποίησης στην Ελλάδα και τις προτεινόμενες
μεθόδους πρόληψης και αντιμετώπισής του.
Ειδικότεροι, οι περισσότεροι συμμετέχοντες υποστήριξαν πως η ριζοσπαστικοποίηση αποτελεί μια
πραγματικότητα στην χώρα μας ενώ οι λόγοι που οδηγούν σε αυτή είναι, μεταξύ άλλων, η κακή οικονομική
κατάσταση του πληθυσμού, η περιθωριοποίηση καθώς και τα περιβάλλοντα στα οποία διαβιούν οι νέοι και
κατά κύριο λόγο οι φυλακές και τα λοιπά σωφρονιστικά ιδρύματα.
Αναφορικά με τις έννοιες που αποτέλεσαν αντικείμενο της εκπαίδευσής τους, δήλωσαν πως γνωρίζουν
την θετική ψυχολογία πλην όμως «δε γνωρίζουν πολλά πράγματα για αυτήν την μέθοδο» και δεν την
έχουν χρησιμοποιήσει. Αφού τους επεξηγήθηκε λεπτομερώς ο όρος, συμφώνησαν πως το μοντέλο αυτό θα
μπορούσε να έχει θετικό αντίκτυπο την αντιμετώπιση της ριζοσπαστικοποίησης και στην πρόληψη αυτής.
Ως προς την μέθοδο της «αποκαταστατικής δικαιοσύνης», οι συμμετέχοντες γνώριζαν τον ορισμό αυτής
αλλά δεν την είχαν χρησιμοποιήσει στο επαγγελματικό τους περιβάλλον αλλά θα τους ενδιέφερε να
πράξουν τούτο.
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Τέλος, οι περισσότεροι επαγγελματίες θα προσλαμβάνανε στην εργασία τους νέους σε περίπτωση
διακύβευσης της ριζοσπαστικοποίησης, με εξαίρεση τους νέους παραβατικούς.
Η τρίτη ομάδα περιελάμβανε 25 νέους παραβατικούς. Τα εν λόγω ευρήματα βρίσκονται στον πυρήνα της
έρευνάς μας δεδομένου ότι οι νέοι παραβατικοί τυγχάνουν οι πιο επιρρεπείς στην περιθωριοποίηση
και την βίαιη ριζοσπαστικοποίηση. Ειδικότερα, οι συμμετέχοντες υποστήριξαν πως δυσκολεύονται
να αντιμετωπίσουν τα καθημερινά τους προβλήματα ενώ δεν ανταπεξέρχονται εύκολα υπό αγχώδεις
καταστάσεις. Στο ίδιο πλαίσιο, δήλωσαν πως δυσκολεύονται να διατηρήσουν δυνατές σχέσεις ενώ
η πλειοψηφία αυτών υποστήριξε πως ουδέποτε είχαν στενούς δεσμούς στη ζωή τους. Επιπλέον, οι
περισσότεροι συμμετέχοντες επηρεάζονται από ανθρώπους με ισχυρά πιστεύω αλλά αισθάνονται

σίγουροι για τις απόψεις τους ακόμα κι αν οι περισσότεροι άνθρωποι δεν συμφωνούν με αυτές.
Στους επαγγελματίες που εκπαιδεύτηκαν στα πλαίσια υλοποίησης του προγράμματος YEIP και κλήθηκαν εν
συνεχεία, να εκπαιδεύσουν τους νέους παραβατικούς αναφορικά με το φαινόμενο της ριζοσπαστικοποίησης
στην Ελλάδα, τη γένεση αυτού και τα προτεινόμενα μέτρα για την πρόληψη και την εξάλειψή του, δόθηκαν
ερωτηματολόγια σχετιζόμενα με την έννοια της ριζοσπαστικοποίησης, της αποκαταστατικής δικαιοσύνης
και του Μοντέλου Καλής Ζωής.
Ειδικότερα, οι περισσότεροι συμμετέχοντες υποστήριξαν πως η ριζοσπαστικοποίηση αποτελεί μια
πραγματικότητα στην χώρα μας, δήλωση που εντάθηκε κατά το δεύτερο στάδιο των ερωτηματολογίων
(κατά ποσοστό 80%), ενώ οι λόγοι που οδηγούν σε αυτή είναι μεταξύ άλλων, η κακή οικονομική κατάσταση
του πληθυσμού και η περιθωριοποίηση. Εν συνεχεία, κατά το πρώτο στάδιο των συνεντεύξεων, δήλωσαν
πως οι νέοι δεν επηρεάζονται ευκολότερα σε σύγκριση με τους ενηλίκους, κατάσταση που άλλαξε άρδην
κατά το δεύτερο στάδιο της έρευνας οπότε και η πλειοψηφία των συμμετεχόντων συμφώνησε πως είναι
πιο εύκολο οι νέοι άνθρωποι να επηρεαστούν σε σχέση με τους ενηλίκους. Ως προς τα μέτρα που πρέπει να
υιοθετηθούν για την εξάλειψη της ριζοσπαστικοποίησης, ανέφεραν μεταξύ άλλων την ενίσχυση των νέων
ανθρώπων, την εκμάθηση και την ευαισθητοποίησή τους ως προς τις κοινωνικές και ηθικές αξίες που θα
πρέπει να δομήσουν την ελληνική κοινωνία καθώς και την εξεύρεση μιας ισορροπίας ενστερνιζόμενοι τις
ιδέες και τις αξίες των νέων όποτε αυτό κρίνεται απαραίτητο.
Η τέταρτη ομάδα περιλάμβανε άτομα που εμπλέκονται στη χάραξη πολιτικής, στους οποίους
δόθηκαν ερωτηματολόγια αντίστοιχα με εκείνα που δόθηκαν και στους λοιπούς εκπαιδευόμενους
επαγγελματίες. Για τους ανθρώπους που ασχολούνται με τη χάραξη πολιτικής, η ριζοσπαστικοποίηση
είναι μια πραγματικότητα στην Ελλάδα και οι λόγοι που οδηγούν σε αυτή αφορούν κυρίως την
περιθωριοποίηση και την κακή οικονομική κατάσταση της χώρας. Αναφορικά με τις έννοιες που
αποτελούν αντικείμενο της παρούσας έρευνας, οι περισσότεροι συμμετέχοντες γνώριζαν ήδη από
το πρώτο στάδιο των συνεντεύξεων τη μέθοδο της θετικής ψυχολογίας, πλην όμως ουδέποτε την
χρησιμοποίησαν, συμφωνώντας πως η χρήση της εν λόγω μεθόδου θα μπορούσε να συμβάλει στην
πρόληψη και την εξάλειψη της βίαιης ριζοσπαστικοποίησης των νέων. Στο ίδιο πλαίσιο, η πλειοψηφία
των συμμετεχόντων γνώριζαν το Μοντέλο Καλής Ζωής, όχι όμως λεπτομέρειες αυτού, αναγνωρίζοντας
την δυνητική, θετική συνεισφορά του κατά της ριζοσπαστικοποίησης. Θα ήταν μάλιστα πρόθυμοι να
χρησιμοποιήσουν την μέθοδο της αποκαταστατικής δικαιοσύνης στο εργασιακό τους περιβάλλον
καθώς και να προσλάβουν νέους παραβάτες όταν διακυβεύεται η ριζοσπαστικοποίηση των νέων
πλην όμως η πλειοψηφία των συμμετεχόντων εξειδικεύει πως θα προσλάμβανε ως επί το πλείστον τα
θύματα της νεανικής ριζοσπαστικοποίησης.
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Ο ΡΟΛΟΣ ΤΗΣ ΚΟΙΝΩΦΕΛΟΥΣ ΕΠΙΧΕΙΡΗΣΗΣ
ΥΠΗΡΕΣΙΩΝ ΤΟΥ ΔΗΜΟΥ
ΝΕΑΠΟΛΗΣ-ΣΥΚΕΩΝ ΣΤΗΝ ΕΠΙΤΥΧΗ
ΥΛΟΠΟΙΗΣΗ ΤΟΥ ΕΡΓΟΥ
Η Κοινωφελής Επιχείρηση Υπηρεσιών του Δήμου Νεάπολης-Συκεών συστάθηκε από τον Δήμο ΝεάποληςΣυκεών, όμορο Δήμου του Δήμου Θεσσαλονίκης, στον οποίο κατοικούν πάνω από 85.000 άνθρωποι. Η
εν λόγω Κοινωφελής Επιχείρηση αναλαμβάνει την έρευνα επί θεμάτων κοινωνικής πολιτικής ενώ παρέχει
στήριξη αναφορικά με περιβαλλοντικά, πολιτιστικά και κοινωνικά ζητήματα, όπως η εκπαίδευση, ο
πολιτισμός και ο αθλητισμός.
Αξίζει μάλιστα να σημειωθεί πως η Κοινωφελής Επιχείρηση Υπηρεσιών του Δήμου Νεάπολης-Συκεών
αποτελεί αρωγό των ευάλωτων κοινωνικών ομάδων προτείνοντας και υλοποιώντας πολιτικές για την
αντιμετώπιση προβλημάτων που μαστίζουν την ελληνική κοινωνία.
Η ως άνω Κοινωφελής Επιχείρηση έπαιξε καταλυτικό ρόλο στην εφαρμογή και την ολοκλήρωση του έργου
YEIP συμβάλλοντας στην υλοποίηση των συνεντεύξεων των φορέων χάραξης πολιτικής που έλαβαν χώρα
στην Θεσσαλονίκη, προσφέροντας τις γνώσεις της, μελετώντας κι αναλύοντας το υλικό των εκπαιδεύσεων
του YEIP.
Μέσα από την συμμετοχή της στο ως άνω πρόγραμμα, επεδίωκε να αποκτήσει εμπειρία καθώς και
τεχνογνωσία σε ζητήματα που αφορούν την ριζοσπαστικοποίηση και την περιθωριοποίηση ευάλωτων
κοινωνικών ομάδων.
Καταληκτικά, είναι σημαντικό να επισημάνουμε πως η κα Μαρία Ροΐδη, μέλος του Διοικητικού Συμβουλίου
της Κοινωφελούς Επιχείρησης ανέφερε ως προς το έργο YEIP «η συμμετοχή μας στο έργο YEIP μας έδωσε τη
δυνατότητα να έρθουμε σε επαφή με καινοτόμα εργαλεία που θέτουν τους νέους στο κέντρο της προσοχής.
Αυτά τα εργαλεία θα είναι πολύτιμα για την μελλοντική οργάνωση των κοινωνικών πολιτικών».

ΚΡΙΤΙΚΗ ΑΝΑΛΥΣΗ ΤΩΝ ΕΥΡΗΜΑΤΩΝ
Μέσα από την παρούσα έρευνα εξετάστηκαν οι λόγοι που οδηγούν τους νέους στην υιοθέτηση ριζοσπαστικών
απόψεων και κατ’ επέκταση, στην συμμετοχή τους σε εναλλακτικές μορφές πολιτικών ομάδων, πολλές εκ των
οποίων έχουν ως βασικό όπλο τους την βία. Όπως μάλιστα προέκυψε από τα τρία στάδια της έρευνας, όπως
αυτά προεκτάθηκαν προηγουμένως, λόγοι προσφυγής στη βίαιη ριζοσπαστικοποίηση είναι, μεταξύ άλλων, η
υφιστάμενη οικονομική κρίση, η φτώχια, η έλλειψη ευκαιριών απασχόλησης και εργασίας, η απογοήτευση
με το πολιτικό σύστημα καθώς και η έλλειψη κρατικών και κοινωνικών δομών για την αποτελεσματική
ενσωμάτωση των νέων, πολλώ δε μάλλον των πρώην παραβατών.
Ένα μεγάλο ποσοστό νέων, ποσοστό που συναντάται κατά πλειοψηφία στους νέους παραβάτες/κρατούμενους,
δεν έχουν την αίσθηση του «ανήκειν», δεν τους εκφράζει η κοινότητα που τους περιβάλλει ενώ αισθάνονται
πως δεν έχουν ακόμα αναπτύξει δυνατούς και στενούς δεσμούς στη ζωή τους. Κατά συνέπεια, λόγω της
μοναξιάς και της περιθωριοποίησης, δεδομένης και της έλλειψης κρατικών πολιτικών ενσωμάτωσης και της
αδυναμίας του κράτους να ενδυναμώσει την αίσθηση του «ανήκειν» στους νέους, εντάσσονται σε ομάδες
αντιπροσώπευσης που δύνανται να ασπάζονται εξτρεμιστικές ιδέες.
Επιπλέον, οι συνεχείς εικόνες βίας που προβάλλονται από τα ΜΜΕ επηρεάζουν σε μεγάλο βαθμό τους νέους,
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όπως προκύπτει από την ως άνω έρευνα, κατακερματίζοντας την αυτοπεποίθησή τους και οδηγώντας τους
στην ένταξη σε εξτρεμιστικές ομάδες προκειμένου να αισθανθούν πως «ανήκουν» σε μια κοινότητα που
θεωρούν ότι τους εκφράζει και τους καταλαβαίνει.
Η ενσωμάτωση θα αποτελέσει το κλειδί για την αντιμετώπιση των ανωτέρω, όπως μάλιστα υποστήριξε
η πλειοψηφία των συμμετεχόντων κατά την έρευνα πεδίου και ειδικότερα, καθοριστικό ρόλο θα παίξει η
προσωπική ικανότητα, η θέληση και το κίνητρο των επαγγελματιών που εργάζονται δίπλα σε αυτές τις ομάδες
προκειμένου μεμονωμένα ή συλλογικά να βοηθήσουν τους συνανθρώπους τους.
Ιδιαίτερη έμφαση καλείται να δοθεί στους παραβατικούς, πρώην και νυν, καθώς και στους κρατούμενους, για
την αποτελεσματική ενσωμάτωσή τους στο κοινωνικό σύνολο. Το πρόγραμμα YEIP προτείνει και διδάσκει
την έννοια της αποκαταστατικής δικαιοσύνης, ως εναλλακτική μέθοδο ενσωμάτωσης των παραβατών στην
κοινωνία μέσω της έκτισης της ποινής τους δια εργασίας και της ανάπτυξης δεξιοτήτων που στη συνέχεια θα
έχουν τη δυνατότητα να αξιοποιήσουν.
Στην Ελλάδα η μόνη πρακτική που προσιδιάζει στην αρχή της αποκαταστατικής δικαιοσύνης είναι αυτή των
αγροτικών φυλακών. Ειδικότερα, το σωφρονιστικό κατάστημα ανηλίκων Χ παρουσιάζει ένα πρότυπο μοντέλο
κράτησης νέων παραβατών με σεβασμό προς τα δικαιώματα και τη διαφορετικότητα τους και έχει ως στόχο
την ανάπτυξη ολοκληρωμένων ταυτοτήτων μέσω της εμπιστοσύνης, της αυτονομίας και της ικανότητας για
αυτοδιαχείριση που αποτελούν καταλύτη για την μετέπειτα ενσωμάτωσή πρώην παραβατών στην κοινωνία.
Στην Ευρώπη υπάρχουν περισσότερα προγράμματα που βασίζονται στις αρχές του Μοντέλου Καλής Ζωής
κάποια από τα οποία στοχεύουν στην μείωση της βίαιης ριζοσπαστικοποίησης ενώ άλλα στοχεύουν στην
πρόληψη της παραβατικότητας σε νέους και παιδιά. Πολλά υποσχόμενα είναι τα μοντέλα Aarhus, Mechelen
(RAN Young (2017) και Exit to Enter καθώς και η στρατηγική PREVENT, στην οποία βασίστηκε το καινοτόμο
εργαλείο του YEIP.
Μερικές από τις πολιτικές που προτείνονται από το έργο YEIP για την ενσωμάτωση των νέων και την
αντιμετώπιση της βίαιης ριζοσπαστικοποίησης, είναι η ανάπτυξη προγραμμάτων κατάρτισης, βάσει των
γνώσεων, των δεξιοτήτων, αλλά και των ιδιαίτερων αναγκών των ευάλωτων νέων λαμβάνοντας υπόψη
τις τρέχουσες συνθήκες που επικρατούν στην αγορά εργασίας. Τέτοια προγράμματα θα ήταν ακόμα πιο
αποτελεσματικά αν εφαρμόζονταν από νεαρές ηλικίες ως συμπληρωματικά του σχολείου, ακόμα και μέσω
αθλητικών δραστηριοτήτων. Τέλος, απαραίτητη καθίσταται η ενημέρωση των οικογενειών, εκπαιδευτικών
ιδρυμάτων και κοινοτικών φορέων καθώς και η δικτύωση και η συνεργασία μεταξύ αυτών αναφορικά με
το φαινόμενο της ριζοσπαστικοποίησης και τα μοντέλα πρόληψης και αντιμετώπισης αυτού όπως αυτά
προτείνονται από το πρόγραμμα YEIP (Ιωάννου, 2017).
Τα ευρήματα της παρούσας έρευνας εγείρουν ερωτήματα αναφορικά με τις υφιστάμενες πολιτικές τόσο σε
εθνικό, όσο και σε ευρωπαϊκό επίπεδο σε μια ιδιαιτέρως ταραγμένη, από πλευρά βιαιοτήτων κι επιθέσεων,
Ευρώπη η οποία καλείται να λάβει μέτρα για την εξάλειψη των εν λόγω φαινομένων.
Από την εμπειρία που αποκτήθηκε μετά την εφαρμογή και την υλοποίηση του έργου YEIP, σε εθνικό επίπεδο
προτείνεται η αναδιαμόρφωση του ελληνικού εκπαιδευτικού συστήματος το οποίο καλείται να γνωρίσει
το φαινόμενο της βίαιης ριζοσπαστικοποίησης στους νέους καθώς και τα αίτια που οδηγούν σε αυτό. Οι
εκπαιδευτικοί μάλιστα, θα πρέπει να είναι σε θέση να αναγνωρίζουν περιστατικά βίαιης ριζοσπαστικοποίησης
και να συμβάλλουν στην εξάλειψή τους. Επιπλέον, προτείνεται η δημιουργία συμπληρωματικών του σχολείου
σεμιναρίων που θα στοχεύουν στην όξυνση της κριτικής σκέψης των νέων προκειμένου να αναγνωρίζουν
και να αντιμετωπίζουν βίαια φαινόμενα καθώς και να μην χειραγωγούνται από υποστηρικτές ομάδων που
ενστερνίζονται εξτρεμιστικές ιδεολογίες. Τέλος, η εφαρμογή του Μοντέλου Καλής Ζωής καθώς και της
αποκαταστατικής δικαιοσύνης, κυρίως στα ιδρύματα κράτησης, θα παίξει καταλυτικό ρόλο στην επίτευξη
των στόχων που προβάλλονται στην παρούσα έρευνα.
Σε ευρωπαϊκό επίπεδο, καθίσταται απαραίτητη η σύσταση ενός οδηγού που θα περιλαμβάνει
κατευθυντήριες γραμμές απευθυνόμενες σε όλα τα κράτη μέλη της Ευρωπαϊκής Ένωσης, οι οποίες
θα πρέπει να εφαρμόζονται στα σχολικά κι επαγγελματικά περιβάλλοντα. Επιπλέον, προτείνεται η
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σύσταση και η λειτουργία ενός πανευρωπαϊκού μηχανισμού που θα επικεντρώνεται σε πολιτικές
προς αντιμετώπιση της βίαιης ριζοσπαστικοποίησης. Ύψιστης σημασίας για την πρόληψη και
εξάλειψη του φαινομένου είναι η εφαρμογή πολιτικών αντιμετώπισης των αιτιών που οδηγούν στην
βίαιη ριζοσπαστικοποίηση, όπως είναι η φτώχια, η περιθωριοποίηση και διακριτική μεταχείριση. Η
συστηματική εφαρμογή των πολιτικών πρόληψης της βίαιης ριζοσπαστικοποίηση και των κοινωνικών
φαινομένων που οδηγούν σε αυτήν θα αποτελέσει τη βάση πάνω στην οποία τα κράτη μέλη θα στηριχθούν
για να εξαλείψουν υφιστάμενα και μελλοντικά περιστατικά εξτρεμισμού και βίαιων επιθέσεων.

ΣΥΜΠΕΡΑΣΜΑΤΑ
Στην Ελλάδα της κρίσης καθώς και στην Ευρώπη των αυξανόμενων ενόπλων και βίαιων τρομοκρατικών
επιθέσεων, συναντάμε φαινόμενα περιθωριοποίησης και βίαιης ριζοσπαστικοποίησης τα οποία χρήζουν
άμεσης αντιμετώπισης και δυνητικής πρόληψης προκειμένου να αποφεύγονται τέτοιας μορφής περιστατικά
στο μέλλον.
Μέσα από την παρούσα έρευνα, εντοπίστηκαν οι αιτίες που οδηγούν στην γέννηση φαινομένων βίαιης
ριζοσπαστικοποίησης, οι ανάγκες της ελληνικής κοινωνίας ως προς την εξάλειψή τους καθώς και το σύνολο
των μέτρων που κρίνεται απαραίτητο να ληφθούν σε εθνικό και διεθνές επίπεδο.
Ως αιτίες του φαινομένου της ριζοσπαστικοποίησης, αναφέρθηκαν, μεταξύ άλλων, η περιθωριοποίηση,
τα σοβαρά οικονομικά προβλήματα που μαστίζουν την ελληνική κοινωνία καθώς και τα περιβάλλοντα στα
οποία διαβιούν οι νέοι και ειδικότερα, οι φυλακές και τα σωφρονιστικά ιδρύματα.
Τούτο σε συνδυασμό με την ελλιπή εθνική νομοθεσία ως προς την βίαιη ριζοσπαστικοποίηση και την
αντιμετώπιση της τρομοκρατίας καθώς και την απουσία πολιτικών ευαισθητοποίησης των νέων και πρόληψης
βίαιων επιθέσεων και κοινωνικών φαινομένων που δύνανται να οδηγήσουν στη βίαιη ριζοσπαστικοποίηση,
καταδεικνύουν την ανάγκη εξεύρεσης λύσεων και άμεσης εφαρμογής πολιτικών για την εξάλειψη του
φαινομένου και την μελλοντική πρόληψη ανάλογων περιστατικών.
Ενόψει των ανωτέρω και λαμβάνοντας υπόψιν τα ευρήματα που προεκτάθηκαν αναλυτικά στην παρούσα,
καθίσταται απαραίτητο η πολιτεία να μεριμνήσει για την ενίσχυση των νέων σε οικονομικό, κοινωνικό
και ηθικό επίπεδο, μειώνοντας την ανεργία, αυξάνοντας στα πλαίσια του δυνατού τις μισθολογικές τους
απολαβές οι οποίες πρέπει να είναι ανάλογες της κατάρτισής τους καθώς και των προσφερόμενων από
αυτούς υπηρεσιών, να εξαλείψει πάσης φύσεως στερεότυπα και να συμβάλει στην κοινωνική ένταξη πρώην
παραβατών απορρίπτοντας την τιμωρητική πρακτική που ακολουθεί συστηματικά το εθνικό ποινικό μας
σύστημα.
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1 ΠΑΚΕΤΟ ΕΡΓΑΣΙΑΣ

ΦΩΤΟΓΡΑΦΙΕΣ

Ο

@KMOP

Φωτογραφία 1: Κέντρο ψυχικής υγείας, Βόλος, 24 Αυγούστου 2017

@KMOP
Φωτογραφία 2: Κατάστημα κράτησης νεαρών παραβατών, 24 Αυγούστου 2017
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@KMOP

Φωτογραφία 3: Ομάδα εστιασμένης συζήτησης με φοιτητές,
Πανεπιστήμιο Πελοποννήσου, 15 Σεπτεμβρίου 2017
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2 ΠΑΚΕΤΟ ΕΡΓΑΣΙΑΣ
Ο

@KMOP
Φωτογραφία 1: Εκπαίδευση νέων ερευνητών/ριών, Αθήνα, 28 Μαρτίου 2018

@KMOP
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Φωτογραφία 2: Συμπλήρωση ερωτηματολογίων από φοιτητές/ήτριες, Αθήνα, 16 Απριλίου 2018

@KMOP

Φωτογραφία 3: Συμπλήρωση ερωτηματολογίων από μαθητές/ήτριες δευτεροβάθμιας εκπαίδευσης, Θεσσαλονίκη,
20 Ιουνίου 2018
3 ΠΑΚΕΤΟ ΕΡΓΑΣΙΑΣ
Ο

@KMOP
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Φωτογραφία 1: Σεμινάριο για καθηγητές/ήτριες δευτεροβάθμιας εκπαίδευσης, Θεσσαλονίκη, 19 Ιουνίου 2019

@KMOP

Φωτογραφία 2: Συμπλήρωση ερωτηματολογίων από φοιτητές/ήτριες, Αθήνα, 11 Ιουλίου 2019

@KMOP

Φωτογραφία 3: Παρουσίαση του εργαλείου πολιτικής του YEIP σε εκπροσώπους φορέων χάραξης πολιτικής,
Θεσσαλονίκη, 20 Σεπτεμβρίου 2019
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ΕΘΝΙΚΗ ΕΚΘΕΣΗ (ΚΥΠΡΟΣ)

ΠΕΡΙΛΗΨΗ
Η παρούσα έκθεση περιγράφει την έρευνα που διεξήχθη από νέους
στην Κύπρο στο πλαίσιο του έργου YEIP. Η μεικτή μεθοδολογία που
υιοθετήθηκε περιλαμβάνει τόσο ποσοτική όσο και ποιοτική έρευνα, η οποία
πραγματοποιήθηκε από συνολικά 16 νεαρούς ερευνητές/τρίες. Η έκθεση
περιγράφει τα τρία στάδια που υλοποιήθηκαν στην Κύπρο: (1) Θέτοντας
τις βάσεις, (2) 1 Φάση Εργασίας Πεδίου YEIP: Ανάπτυξη και δοκιμή των
εργαλείων YEIP και (3) 2 Φάση Εργασίας Πεδίου YEIP: Δοκιμές Πεδίου.
Η έρευνα στην Κύπρο έλαβε χώρα σε δύο περιβάλλοντα: ένα Γυμνάσιο
(μαθητές 11-15 ετών) και ένα Κέντρο Νεαρών Μεταναστών (που φιλοξενεί
ασυνόδευτους νεαρούς ανήλικες), στα οποία συμμετείχαν συνολικά
103 νεαροί Κύπριοι μαθητές και 38 νεαροί μετανάστες, αντίστοιχα. Στο
πλαίσιο της 1 Φάσης, η ποιοτική ανάλυση δεδομένων έδειξε ότι οι νεαροί
Κύπριοι μαθητές συζήτησαν τον ρόλο της οικογένειας, του σχολείου και
της κοινωνίας, την ανάγκη για προσωπική ενδυνάμωση και τη σημασία του
ανοικτού διαλόγου. Από την άλλη, οι νεαροί μετανάστες συζήτησαν τον
ρόλο της εκπαίδευσης, τη σημασία της θρησκείας και την ανάγκη ανοικτής
συζήτησης για τα θέματα που τους απασχολούν. Στο πλαίσιο της 2 Φάσης,
εκπαιδεύτηκαν στο Μοντέλο Παρέμβασης YEIP 28 επαγγελματίες που
εργάζονται σε Γυμνάσιο και 10 εργαζόμενοι με νεαρούς μετανάστες. Στο
τέλος της τετράμηνης περιόδου της παρέμβασης, οι νεαροί Κύπριοι μαθητές
επέδειξαν αυξημένα επίπεδα Περιβαλλοντικού Χειρισμού, Προσωπικής
Ανάπτυξης, Θετικών Σχέσεων και Αυτο-υποστήριξης σε σχέση με την ομάδα
ελέγχου, κάτι που δείχνει ότι η ευημερία είναι ένας παράγοντας που μπορεί
να ενισχυθεί με τη χρήση του Μοντέλου Παρέμβασης YEIP. Επιπλέον, το
εν λόγω μοντέλο είχε ως αποτέλεσμα να διπλασιαστεί ο αριθμός των
επαγγελματιών που συμφωνούν ότι οι πολιτικές και πρακτικές που
υλοποιούνται από νέους κατά της ριζοσπαστικοποίησης της νεολαίας στην
Κύπρο είναι ανεπαρκείς. Οι Εθνικές και Ευρωπαϊκές Συστάσεις παρέχουν
τέτοιες λύσεις, οι οποίες είναι τεκμηριωμένες από εθνικές και ευρωπαϊκές
μελέτες. Σύμφωνα με το «Μοντέλο Καλής Ζωής» (Good Lives Model),
οι φορείς χάραξης πολιτικής και οι επαγγελματίες θα πρέπει να δώσουν
έμφαση στην ευημερία των νέων, η οποία θα πρέπει να αποτελέσει μέρος
των μέτρων πρόληψης της ριζοσπαστικοποίησης. Τα συμπεράσματά μας
δίνουν έμφαση στην υλοποίηση εκστρατειών ευαισθητοποίησης κατά της
ριζοσπαστικοποίησης υπό την καθοδήγηση των νέων και στη θεμελίωση του
διαλόγου ως τρόπου ενίσχυσης της κριτικής σκέψης αλλα και ως ανάπτυξη
της ευημερίας.
η

η

ης
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ΕΙΣΑΓΩΓΉ
Η παρούσα έκθεση αναπτύχθηκε στο πλαίσιο του έργου YEIP: Youth Empowerment and Innovation, το
οποίο υλοποιείται από τον οργανισμό CARDET στην Κύπρο. Εστιάζει στην έρευνα που διεξήχθη σχετικά με
τη ριζοσπαστικοποίηση της νεολαίας, για τρία Πακέτα Εργασίας (ΠΕ):
ΠΕ1- Θέτοντας τις βάσεις
ΠΕ2- 1 Φάση Εργασίας Πεδίου YEIP: Ανάπτυξη και δοκιμή των εργαλείων YEIP
η

ΠΕ3- 2 Φάση Εργασίας Πεδίου YEIP: Δοκιμές Πεδίου
η

Πριν από το έργο YEIP, δεν είχε υλοποιηθεί κάποια σχετική έρευνα για τη βίαιη ριζοσπαστικοποίηση των
νέων στην Κύπρο, επομένως δεν είναι διαθέσιμα οποιαδήποτε επίσημα στατιστικά δεδομένα. Σύμφωνα
με το Γραφείο Ανάλυσης και Στατιστικής (2015), ωστόσο, υπήρξε αύξηση στον ρατσισμό, τη μισαλλοδοξία
και τα εγκλήματα μίσους από μεριάς των νέων, τα οποία αποτελούν τάσεις που σχετίζονται με τη βίαιη
ριζοσπαστικοποίηση.
Στο πιο πρόσφατο έγγραφο πολιτικής του οργανισμού «Νεολαία για Ανταλλαγή και Κατανόηση-Κύπρος»
(Youth for Exchange and Understanding Cyprus - YEU, 2017) σχετικά με την κοινωνική αλληλεγγύη,
διαπιστώθηκε ότι η Κύπρος αντιμετωπίζει τα ακόλουθα προβλήματα:
•

Ανεπαρκής πληροφόρηση και παραπληροφόρηση από τα μέσα μαζικής ενημέρωσης, τα οποία
δημιουργούν παγιωμένες προκαταλήψεις

•

Μη προώθηση της πολυπολιτισμικής εκπαίδευσης στα σχολεία

•

Έλλειψη ειδικευμένου προσωπικού το οποίο να μπορεί να προωθήσει τα δικαιώματα των
μεταναστών

•

Ελλιπής εκπαίδευση από εκπαιδευτικούς και γονείς

•

Έλλειψη πολυπολιτισμικών εκστρατειών στα σχολεία, οι οποίες να προωθούν τη διαφορετικότητα
και την ευαισθητοποίηση.

Όσον αφορά τις πολιτικές διαπολιτισμικής εκπαίδευσης, αυτές περιορίζονται σε μεγάλο βαθμό από τις
γλωσσικές ‘ανάγκες’ των νεαρών μεταναστών. Στο πλαίσιο αυτό, η πολιτισμική διαφορά γίνεται αντιληπτή
όχι τόσο ως κοινωνική συνθήκη, αλλά περισσότερο ως μεταναστευτική συνθήκη, κάτι που παρεμποδίζει
τις δράσεις για αντιμετώπιση του δομικού ρατσισμού και της ανισότητας (Gregoriou, 2009). Η Ευρωπαϊκή
Επιτροπή κατά του ρατσισμού και της μισαλλοδοξίας αναφέρει ότι η Κύπρος δεν έχει ακόμη λάβει
δράσεις για ενσωμάτωση των αλλοδαπών στις τοπικές κοινότητες (ECRI, 2016).
Όσον αφορά το τι μπορεί να γίνει για αλλαγή της κατάστασης, ο Οργανισμός Νεολαίας Κύπρου (2017)
αναφέρει τη Στρατηγική Νεολαίας 2017-2022, η οποία εστιάζει στην παροχή ευκαιριών εκπαίδευσης και
πολιτισμού, καθώς και ευκαιριών ενδυνάμωσης στους νέους, έτσι ώστε να μπορέσουν να φτάσουν στο
μέγιστο των δυνατοτήτων τους και να αναπτύξουν τις δυνατότητες και τα ταλέντα τους. Είναι, επομένως,
κρίσιμης σημασίας για το κυπριακό πλαίσιο η έρευνα να λάβει χώρα σε περιβάλλοντα που περιλαμβάνουν
τόσο Κύπριους όσο και μετανάστες νέους (δηλ. σε Γυμνάσια και Κέντρα Νεαρών Μεταναστών), προκειμένου
να ληφθούν οι οπτικές και των δύο ομάδων αναφορικά με τους παράγοντες που συμβάλλουν στη βίαιη
ριζοσπαστικοποίηση των νέων.
Το έργο YEIP υιοθετεί μια πολυτομεακή προσέγγιση και προτείνει μια τεκμηριωμένη πολιτική υλοποιούμενη
υπό την καθοδήγηση των νέων, η οποία θα εφαρμοστεί στο πλαίσιο της Βασικής Δράσης 3 Εργαλείο
Πολιτικής 7 (KA3 PT7). Η έρευνα που διεξήχθη στην Κύπρο πραγματοποιήθηκε σύμφωνα με τον στόχο
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της Στρατηγικής για τη Νεολαία (ΕΕ), ο οποίος αφορά την κατανόηση και πρόληψη των παραγόντων που
μπορούν να οδηγήσουν σε κοινωνικό αποκλεισμό και ριζοσπαστικοποίηση των νέων.
Η έρευνα που διεξήχθη στην Κύπρο για τα τρία ΠΕ πραγματοποιήθηκε με τη χρήση μιας συμμετοχικής
προσέγγισης υπό την καθοδήγηση των νέων, ακολουθώντας τα κριτήρια της Βασικής Δράσης 3 για
προώθηση του διαλόγου μεταξύ των νέων και των φορέων λήψης αποφάσεων, καθώς και για ενθάρρυνση
της ενεργούς συμμετοχής τους στη δημοκρατική ζωή. Απώτερος στόχος του YEIP είναι να αποτελέσει το
πρώτο έργο πολιτικής με επικεφαλής τη νεολαία στην Κύπρο και να συμβάλει στην ευαισθητοποίηση των
φορέων λήψης αποφάσεων και των νέων, οι οποίοι θα προσπαθήσουν να διαμορφώσουν τη γενική πολιτική
που θα προωθεί τη θετική παρέμβαση του έργου (Good Lives Model - Ward, Mann & Gannon, 2006).

ΜΕΘΟΔΟΛΟΓΊΑ
Το ΠΕ1 αφορούσε τη διεξαγωγή έρευνας σχετικά με την τρέχουσα κατάσταση στις πρακτικές και την πολιτική
για τη βίαιη ριζοσπαστικοποίηση στην Κύπρο (βλ. «Ριζοσπαστικοποίηση της νεολαίας, Αποκαταστατική
Δικαιοσύνη και Πρότυπο Καλής Ζωής» - YOUTH RADICALISATION, RESTORATIVE JUSTICE AND THE GOOD
LIVES MODEL στη σελίδα https://yeip.org/awareness-raising-material/yeip-ebooks/). Για την πρώτη αυτή
φάση, πραγματοποιήθηκε ένα σεμινάριο σε εθνικό επίπεδο υπό την καθοδήγηση της νεολαίας, το οποίο
αφορούσε τη βίαιη ριζοσπαστικοποίηση στην Κύπρο. Για το ΠΕ2 πραγματοποιήθηκε έρευνα πεδίου σε
συγκεκριμένα περιβάλλοντα στην Κύπρο: ένα γυμνάσιο (μαθητές ηλικίας 11-15) και ένα κέντρο νεαρών
μεταναστών (ένα κέντρο που φιλοξενεί ασυνόδευτους νεαρούς μετανάστες ηλικίας 11-19 ετών). Η εν
λόγω έρευνα πραγματοποιήθηκε από νέους με την εφαρμογή μιας συμμετοχικής, ποιοτικής μεθόδου.
Υιοθετήθηκε μια ημι-πειραματική μέθοδος για σύγκριση της ομάδας ελέγχου και της ομάδας παρέμβασης,
τόσο πριν όσο και μετά την παρέμβαση YEIP. Χορηγήθηκε εκτεταμένη δεοντολογική έγκριση και για το ΠΕ
και για το ΠΕ3 από τους αρμόδιους οργανισμούς/φορείς. Για περισσότερες λεπτομέρειες παρακαλούμε
δείτε την Εθνική Έκθεση για την Κύπρο στο ΠΕ2 («Νέοι, περιθωριοποιημένοι αλλά χωρίς ριζοσπαστικές
συμπεριφορές: Μία συγκριτική μελέτη θετικών προσεγγίσεων για τη ριζοσπαστικοποίηση της νεολαίας»
- YOUNG, MARGINALISED BUT NOT RADICALISED A COMPARATIVE STUDY OF POSITIVE APPROACHES TO
YOUTH RADICALISATION (https://yeip.org/awareness-raising-material/yeip-ebooks/).
Πιο κάτω δίνονται περαιτέρω πληροφορίες για κάθε ΠΕ, οι οποίες αφορούν το δείγμα της έρευνας και τη
μεθοδολογία που ακολουθήθηκε.

Περιβάλλοντα που επελέγησαν: Σχολείο και Κέντρο Νεαρών Μεταναστών
Για την Κύπρο τα δύο περιβάλλοντα έρευνας πεδίου ήταν ένα Γυμνάσιο (νέοι ηλικίας 11-15 ετών) και ένα
ανεξάρτητο Κέντρο Νεαρών Μεταναστών (ΚΝΜ – κέντρο που φιλοξενεί ασυνόδευτους νεαρούς μετανάστες),
στα οποία ήταν παρόντες δύο μεταφραστές για μετάφραση από αραβικά και γαλλικά.

Δεοντολογική έγκριση
Τόσο για το ΠΕ2 όσο και για το ΠΕ3, χορηγήθηκε εκτενής δεοντολογική έγκριση από τους αρμόδιους
οργανισμούς/φορείς. Για περισσότερες λεπτομέρειες παρακαλώ ανατρέξτε στο ΠΕ2 στο κεφάλαιο που
αφορά την Κύπρο (https://yeip.org/awareness-raising-material/yeip-ebooks/).
Για να επιτευχθεί πρόσβαση στους νέους στο ΚΝΜ, έπρεπε πρώτα να ληφθεί έγκριση από τις κυβερνητικές
Υπηρεσίες Κοινωνικής Ευημερίας. Στάλθηκε μια επίσημη επιστολή στον Επικεφαλής Δεοντολογίας στο
τμήμα Κοινωνικής Ευημερίας, η οποία απαντήθηκε θετικά. Έγκριση λήφθηκε επίσης και από τη Διεύθυνση
του Σχολείου και τους γονείς των μαθητών με γραπτή συγκατάθεση. Τα εν λόγω έντυπα αποθηκεύτηκαν
στις εγκαταστάσεις του CARDET.
Ακολουθώντας τους κανόνες δεοντολογίας, οι νεαρές ερευνήτριες ενημέρωσαν όλους τους συμμετέχοντες
σχετικά με τους στόχους της έρευνας και τη συνολική τους συμμετοχή στο πρόγραμμα. Δόθηκε ένα
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ενημερωτικό έντυπο και ζητήθηκε από τους συμμετέχοντες να υπογράψουν το έντυπο συγκατάθεσης
προτού λάβουν μέρος στις ομάδες εστίασης και στις συνεντεύξεις. Έγινε σαφές ότι θα μπορούσαν να
αποσυρθούν ανά πάσα στιγμή χωρίς να χρειάζεται να δηλώσουν τον λόγο. Στην περίπτωση που οι νέοι δε
μιλούσαν Αγγλικά (όπως στο ΚΝΜ), υπήρχε ένας μεταφραστής για να εξηγήσει αναλυτικά τη διαδικασία
και τις ερωτήσεις στη γλώσσα των συμμετεχόντων. Η διαχείριση των δεδομένων πραγματοποιήθηκε από
την ομάδα των νεαρών ερευνητών, υπό την εποπτεία του ειδικού ερευνητή του CARDET. Προκειμένου
να προστατευθούν τα δεδομένα της έρευνας, όλες οι σημειώσεις έχουν αποθηκευτεί σε έναν ασφαλή
υπολογιστή με κωδικό πρόσβασης και σε καμία περίπτωση δε θα μεταφερθούν σε μη συμφωνημένο
ψηφιακό σύστημα αποθήκευσης.

ΠΕ1: Τρέχουσα κατάσταση
Υιοθετήθηκε μια μεικτή μεθοδολογία, μέσω της οποίας συλλέχθηκαν πρωτογενή αλλά και δευτερογενή
δεδομένα από τις ακόλουθες πηγές:
Πίνακας 1: Πηγές δεδομένων που χρησιμοποιήθηκαν για την έρευνα σχετικά με την παρούσα κατάσταση στην Κύπρο

A) Δευτερογενή δεδομένα από την Κυπριακή Αστυνομία σχετικά με τη
ριζοσπαστικοποίηση
•

Δευτερογενής έρευνα

B) Δευτερογενή δεδομένα από κυβερνητικά τμήματα και υπηρεσίες
Γ) Πρωτογενή δεδομένα από φορείς χάραξης πολιτικής και το Υπουργείο
Δικαιοσύνης και Δημοσίας Τάξης (εκτενής γραπτή συνέντευξη για την
εθνική στρατηγική της Κύπρου όσον αφορά τη ριζοσπαστικοποίηση)

•

Δευτερογενής έρευνα

Χαρτογράφηση ενδιαφερόμενων μερών

•

Πρωτογενής έρευνα

Πρωτογενή δεδομένα από το Σεμινάριο Πολιτικής που διοργανώθηκε
από νέους σε εθνικό επίπεδο με θέμα τη ριζοσπαστικοποίηση

Για τριγωνοποίηση των αποτελεσμάτων, οι νέοι πραγματοποίησαν ένα σεμινάριο πολιτικής σε εθνικό
επίπεδο, στο οποίο συμμετείχαν εκπρόσωποι του Δήμου Έγκωμης (δημόσια αρχή της Κύπρου), καθώς και
εμπειρογνώμονες ερευνητικών κέντρων, μέλη της ακαδημαϊκής κοινότητας και νέοι.

ΠΕ2: Ανάπτυξη και Δοκιμή των Εργαλείων YEIP
Για την Κύπρο, τα δύο περιβάλλοντα που επελέγησαν ήταν ένα Γυμνάσιο και ένα ανεξάρτητο Κέντρο Νεαρών
Μεταναστών (ΚΝΜ), όπου ήταν παρόντες δύο μεταφραστές, ένας για αραβικά και ένας για γαλλικά. Όπως
αναφέρθηκε προηγουμένως, ήταν απαραίτητο να διεξαχθεί έρευνα με νεαρούς μετανάστες, καθώς η
έρευνα έχει δείξει ότι ελάχιστες προσπάθειες καταβάλλονται για προώθηση της κοινωνικής ένταξης αυτής
της ομάδας (Gregoriou, 2009). Η έρευνα πεδίου περιλάμβανε ομάδες εστίασης και ατομικές συνεντεύξεις
με νέους και από τα δύο περιβάλλοντα.
Έντεκα νεαροί ερευνητές διεξήγαγαν έρευνα πεδίου με τη συμμετοχή 68 νέων ηλικίας 15-19 (μέσος όρος:
δεν είναι διαθέσιμος, 17 γυναίκες, 51 άνδρες). Τα δημογραφικά στοιχεία που αφορούν το σχολείο και το
Κέντρο Νεαρών Μεταναστών παρουσιάζονται στους πίνακες 2 και 3.
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Πίνακας 2: Δημογραφικά στοιχεία για το σχολείο (ΠΕ2)

Ομάδες εστίασης
Αριθμός

Συνεντεύξεις

Δύο ομάδες εστίασης με

15

συνολικά 24 μαθητές

Ηλικία
Φύλο

15-16

15-16

11 κορίτσια

6 κορίτσια
9 αγόρια

13 αγόρια
22 Κύπριοι

Κύπριοι/αλλοδαποί

2 Έλληνες

13 Κύπριοι
2 Έλληνες

24

15

Σύνολο

Σύνολο

39

Πίνακας 3: Δημογραφικά στοιχεία για το Κέντρο Νεαρών Μεταναστών-ΚΝΜ (ΠΕ2)

Ομάδες εστίασης

Αριθμός

Δύο ομάδες εστίασης με
συνολικά 19 μετανάστες

Συνεντεύξεις

Σύνολο

10

Ηλικία

16-19

16-19

Φύλο

Όλοι άνδρες

Όλοι άνδρες

Αλλοδαποί (Σύριοι
& Αφρικανοί: από
Καμερούν, Σομαλία,Κογκό)

Αλλοδαποί (Σύριοι
Αφρικανοί: από
Καμερούν, Σομαλία,
Κογκό)

19

10

Κύπριοι/αλλοδαποί

Σύνολο

29

ΠΕ3: Το Μοντέλο Πρόληψης ΥΕΙΡ
Για την Κύπρο, τα περιβάλλοντα που επελέγησαν για τις δοκιμές πεδίου του ΠΕ3 ήταν ένα Γυμνάσιο και
ένα ΚΝΜ. Συνολικά πέντε νεαρές ερευνήτριες πραγματοποίησαν τις δοκιμές πεδίου. Οι Πίνακες 4 και 5
παρουσιάζουν τα δημογραφικά δεδομένα του δείγματος για αυτό το ΠΕ.
Το πιο κάτω ερευνητικό πλαίσιο χρησιμοποιήθηκε και στα δύο περιβάλλοντα:
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Εικόνα 1: Το ερευνητικό πλαίσιο που υιοθετήθηκε για το YEIP
Η ψυχική ανθεκτικότητα και ευημερία των νέων, καθώς και οι γενικότερες γνώσεις των εργαζομένων
στο Γυμνάσιο και των επαγγελματιών που δουλεύουν με μετανάστες σχετικά με τη ριζοσπαστικοποίηση,
αξιολογήθηκαν τόσο πριν όσο και μετά την παρέμβαση του YEIP. Οι εργαζόμενοι και στα δύο περιβάλλοντα
συμμετείχαν στο εκπαιδευτικό πρόγραμμα YEIP πριν τις παρατηρήσεις πεδίου. Το CARDET φρόντισε να
διασφαλίσει την ενεργή συμμετοχή των νεαρών ερευνητριών στην εκπαίδευση, αφού ανέλαβαν να
παραδώσουν μέρος της εκπαίδευσης και στα δύο περιβάλλοντα. Η εκπαίδευση είχε την ακόλουθη δομή:
•

Ερωτηματολόγιο πριν την παρέμβαση

•

Ενότητα 1: Εισαγωγή και Ριζοσπαστικοποίηση

•

Ενότητα 3: Θετική Ψυχολογία και «Μοντέλο Καλής Ζωής» [Good Lives Model]

•

Ενότητα 4: Διακρίσεις

•

Ενότητα 5: Ζώνη άνεσης [comfort zone]

Κατά τη διάρκεια της εκπαίδευσης έλαβαν χώρα δραστηριότητες, συζητήσεις, παρουσιάσεις PowerPoint,
παρουσιάσεις βίντεο, ομαδικές συζητήσεις και ερωτήσεις-απαντήσεις.
Στο τέλος της εκπαίδευσης, χορηγήθηκε ένα Πιστοποιητικό Κατάρτισης στους επαγγελματίες που
συμμετείχαν. Επιπλέον, αναπτύχθηκε ένα «Πακέτο Δραστηριοτήτων για Επαγγελματίες», το οποίο
περιλαμβάνει τις διάφορες δραστηριότητες που ήταν μέρος των παρουσιάσεων PowerPoint (βλ.
παράρτημα Γ). Αυτό έγινε ώστε να καταστεί πιο εύκολο για τους επαγγελματίες να έχουν πρόσβαση και να
χρησιμοποιήσουν τις δραστηριότητες YEIP κατά τη διάρκεια της παρέμβασης.
Το ερωτηματολόγιο για την εκ των υστέρων αξιολόγηση δόθηκε στους επαγγελματίες σε μεταγενέστερο
χρόνο (Τ2).
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Πίνακας 4: Δημογραφικά στοιχεία για το σχολείο (ΠΕ3)
Αριθμός
Ηλικία

Νέοι

T1
64
15-16

Επαγγελματικό προσωπικό Γυμνασίου
T1
T2
28
16
N/A
20 = 40-55

T2
64
15-16

3 = 30-44
5 = 60-99
Φύλο

N/A

N/A

Κύπριοι/

Όλοι

Όλοι Κύπριοι

αλλοδαποί

Σύνολο

22 γυναίκες

Κύπριοι

64

64

6 άνδρες
Όλοι Κύπριοι (εκτός από
1 άτομο από την
Ελλάδα και 6 άτομα
που δεν απάντησαν
αυτή την ερώτηση)
28

N/A
N/A

16

Πίνακας 5: Δημογραφικά στοιχεία για το Κέντρο Νεαρών Μεταναστών-ΚΝΜ (ΠΕ3)

Νεαροί μετανάστες
Αριθμός

T1
9

T2
6

Ηλικία

16-19

16-19

Φύλο

Όλοι άνδρες

Όλοι άνδρες

Κύπριοι/

Αλλοδαποί (Σύριοι
& Αφρικανοί: από
Καμερούν, Σομαλία,

Κονγκό)

Αλλοδαποί (Σύριοι
& Αφρικανοί: από
Καμερούν, Σομαλία,
Κονγκό)

9

6

αλλοδαποί
Σύνολο

Επαγγελματίες που δουλεύουν με
μετανάστες
T1
T2
10
5
5= 20-30
N/A
5= 30-40
9 Γυναίκε
5 Γυναίκες
1 Άνδρας
6 Κύπριοι
4 Αλλοδαποί
10

5 Κύπριοι

5

ΑΠΟΤΕΛΈΣΜΑΤΑ
Αποτελέσματα από το ΠΕ1
Μέσω της έρευνας για το ΠΕ1 διαπιστώθηκε ότι στην Κύπρο η Εθνική Στρατηγική για την Τρομοκρατία εστιάζει στην
(1) Εκπαίδευση (2) Πρόληψη (3) Ευαισθητοποίηση και (4) Αντιμετώπιση. Η συγκεκριμένη στρατηγική δεν εφαρμόζεται
ακόμη, ωστόσο υπάρχει περιθώριο εφαρμογής πρακτικών και πολιτικών στο κυπριακό πλαίσιο. Επιπλέον, τα δύο
βασικά θέματα που αναλύθηκαν στο σεμινάριο που διοργανώθηκε από νέους σε εθνικό επίπεδο ήταν τα ακόλουθα:
1. Ενεργή και μορφωμένη κοινωνία
Οι ειδικοί από την ακαδημαϊκή κοινότητα εξήγησαν ότι με την ευαισθητοποίηση και την παροχή πρώιμης εκπαίδευσης
σε θέματα όπως τα ανθρώπινα δικαιώματα, η κοινωνική ένταξη και η συνύπαρξη των κοινοτήτων, μπορεί να
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αντιμετωπιστεί η ριζοσπαστικοποίηση της νεολαίας. Μέσω των πιο πάνω, οι νέοι αποκτούν δεξιότητες και γνώσεις
ώστε να μπορούν να συμβάλουν στη δημιουργία μιας ισότιμης κοινωνίας (Mattson, Hammaren, & Odenbring, 2016).
Αυτό συμβαδίζει με τα ευρήματα της εργασίας πεδίου του ΠΕ2, όπου οι νέοι τόνισαν πόσο σημαντικό είναι να
τους δοθεί η ευκαιρία να συζητήσουν ανοιχτά και να γίνουν ενεργοί παράγοντες αλλαγής στα τρέχοντα κοινωνικά
προβλήματα.
0. Η σημασία της θετικής ψυχολογίας και του Good Lives Model
Σύμφωνα τους συμμετέχοντες, η ριζοσπαστικοποίηση μπορεί να καταπολεμηθεί εμπλέκοντας τους νέους σε
αθλητικούς ομίλους και κοινότητες, ως μία θετική εναλλακτική που εκπληρώνει την ανάγκη του «ανήκειν», ανάγκη
που συχνά καλύπτεται από τη συμμετοχή σε ριζοσπαστικές ομάδες. Πολλές από τις θεμελιώδεις αξίες που είναι
εγγενείς στον αθλητισμό, όπως είναι η ευγενής άμιλλα και ο αλληλοσεβασμός, είναι συμβατές με τις αρχές που
απαιτούνται για τη μείωση των εξτρεμιστικών ιδεολογιών και της βίαιης συμπεριφοράς (Ehsani, Dehnavi, & Heidari,
2012).
Για περισσότερες λεπτομέρειες για τα ευρήματα του ΠΕ1 δείτε το έγγραφο «Ριζοσπαστικοποίηση της νεολαίας,
Αποκαταστατική Δικαιοσύνη και Πρότυπο Καλής Ζωής» (YOUTH RADICALISATION, RESTORATIVE JUSTICE AND THE
GOOD LIVES MODEL) στη σελίδα https://yeip.org/awareness-raising-material/yeip-ebooks/)

Αποτελέσματα από το ΠΕ2
Τα βασικά θέματα που εντοπίστηκαν κατά τη διάρκεια της ποιοτικής ανάλυσης δεδομένων παρουσιάζονται
στον Πίνακα 6 πιο κάτω (για περισσότερες λεπτομέρειες για τα ευρήματα του ΠΕ2 βλ. «YOUNG,
MARGINALISED BUT NOT RADICALISED A COMPARATIVE STUDY OF POSITIVE APPROACHES TO YOUTH
RADICALISATION» στη σελίδα https://yeip.org/awareness-raising-material/yeip-ebooks/).
Πίνακας 6: Βασικά θέματα που επισημάνθηκαν στο Γυμνάσιο και το Κέντρο Νεαρών Μεταναστών
Ριζοσπαστικοποίηση νέων: Βασικά Ευρήματα
Κατηγορία

Σχολείο: Βασικά θέματα

ΚΝΜ: Βασικά θέματα

1: Γλώσσα και ορολογία

α) Ριζοσπαστικοποίηση: Κοινωνικά και
πολιτικά παραδείγματα

α) Ριζοσπαστικοποίηση: Βίαιες
και μη βίαιες συμπεριφορές

α) Ταυτότητα - Ο ρόλος της κουλτούρας, της
οικογένειας και του σχολείου
β) Βελτίωση της αίσθησης του ανήκειν
2: Ταυτότητα και αίσθηση για τους νέους: Ο ρόλος του σχολείου, της
του ανήκειν
οικογένειας και της κοινωνίας
γ) Οι ανάγκες των νεαρών Κυπρίων σε
σχέση με την προσωπική και κοινωνική τους
ενδυνάμωση
α) Αξίες βασισμένες στην οικογένεια, την
εκπαίδευση και τη θρησκεία
3: Αξίες, αυτοαντίληψη και
αυτοεκτίμηση

β) Θυμός που προκαλείται από την αδικία, τη
διαφθορά και την έλλειψη ελευθερίας
γ) Μεικτές αντιλήψεις ελέγχου

α) Μεικτές αντιλήψεις της
εθνικής ταυτότητας
β) Η αντίληψη των αναγκών
των νεαρών μεταναστών: Το
δικαίωμα στην εκπαίδευση και
ο φόβος του Θεού

α) Αξίες που καθορίζονται από
την κριτική σκέψη και τους
γονείς
β) Θυμός που προκαλείται από
τις διακρίσεις, τον θάνατο και
την αδικία
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4: Αναγνώριση και
απόρριψη εξτρεμιστικών
μηνυμάτων

α) Οι εξτρεμιστικές ομάδες προσφέρουν
σημασία και αναγνώριση στους ευάλωτους
χαρακτήρες
β) Σχολικές πρακτικές για την αντιμετώπιση
εξτρεμιστικών μηνυμάτων
γ) Πρακτικές υπό την καθοδήγηση νέων

5: Άδικη
αντιμετώπιση,
στιγματισμός και
περιθωριοποίηση
6: Κοινότητα/περιβάλλον
7: Φιλοδοξίες και στόχοι
ζωής

α) Άδικη αντιμετώπιση από το κράτος και
στιγματισμός που σχετίζεται με την εξωτερική
εμφάνιση
β) Αθέμιτη μεταχείριση και προκατάληψη
εναντίον των Τούρκων
α) Προτάσεις των νέων
β) Η σημασία της συμπόνιας

α) Οι εξτρεμιστικές ομάδες
προσφέρουν ευκαιρίες στους
ευάλωτους νέους
β) Στήριξη των ατόμων
που κινδυνεύουν από
ριζοσπαστικοποίηση: Κρατική
υποστήριξη και προσωπική
ενδυνάμωση
α) Υπεράσπιση εθνικότητας σε
περίπτωση άδικης μεταχείρισης

α) Η σημασία της οικογένειας

α) Θετική ενίσχυση

α) Κοινωνική ενσωμάτωση

β) Επαγγελματικές προσδοκίες

β) Η σημασία της θρησκείας

Οι Κύπριοι νέοι συζήτησαν την ανάγκη για προσωπική και κοινωνική ενδυνάμωση μέσω του διαλόγου, της
κριτικής σκέψης και της ενεργούς συμμετοχής στα κοινά, ως έναν τρόπο πρόληψης της ριζοσπαστικοποίησης
των νέων. Από την άλλη, οι νεαροί μετανάστες τόνισαν τη σημασία που έχει η κοινωνική ενσωμάτωση και
η ενδυνάμωση των θρησκευτικών πεποιθήσεων στην καταπολέμηση της εξάπλωσης των ριζοσπαστικών
ιδεολογιών. Ο Nikolaou (2010) τονίζει ότι υπάρχει έλλειψη πρακτικών ένταξης των μεταναστών στο σχολικό
περιβάλλον, κάτι που αυξάνει τον κίνδυνο οι νεαροί μετανάστες να αναπτύξουν αντικοινωνική ή βίαιη
συμπεριφορά ως αποτέλεσμα του κοινωνικού αποκλεισμού. Παρά τις διαφορές τους, φαίνεται ότι οι γενικές
προσδοκίες των νέων σχετίζονται με έναν πιο κοινωνικά δίκαιο και ικανοποιητικό τρόπο ζωής, σύμφωνα
με το Good Lives Model (Ward, Mann & Gannon, 2006) και το γενικό πλαίσιο πειραματικών πολιτικών του
έργου YEIP.

Αποτελέσματα από το ΠΕ3
Γυμνάσιο
Ευρήματα για την ψυχική ανθεκτικότητα
«Δυσκολεύομαι να αντεπεξέλθω υπό αγχώδεις περιστάσεις»
Στην προ-αξιολόγηση (Τ1), από τους συμμετέχοντες στην ομάδα ελέγχου (n = 36), το 17% απάντησε ότι
δυσκολεύεται να ανταπεξέλθει σε αγχωτικές περιστάσεις, το 58% απάντησε ότι δε δυσκολεύεται, ενώ το
25% παρέμεινε ουδέτερο. Στην εκ των υστέρων αξιολόγηση (Τ2), η ομάδα ελέγχου είχε παρόμοια ποσοστά,
αφού το 14% απάντησε ότι συμφωνεί με την πιο πάνω δήλωση, το 69% ότι διαφωνεί, ενώ το 17% παρέμεινε
ουδέτερο.
Πριν από την παρέμβαση (Τ1) το 44% της ομάδας παρέμβασης (n=27) απάντησε ότι δυσκολεύεται να
ανταπεξέλθει σε αγχωτικές περιστάσεις, το 30% ότι δε δυσκολεύεται, ενώ το 26% παρέμεινε ουδέτερο.
Μετά από την παρέμβαση (Τ2), το 57% απάντησε ότι συμφωνεί με τη δήλωση, το 25% ότι διαφωνεί και το
18% παρέμεινε ουδέτερο.
Όσον αφορά τη διαφορά μεταξύ ομάδας ελέγχου και ομάδας παρέμβασης κατά την προ-αξιολόγηση (Τ1),
υπάρχει στατιστικά σημαντική διαφορά στη δυσκολία των συμμετεχόντων να ανταπεξέλθουν σε αγχωτικά
γεγονότα. Η ομάδα ελέγχου βρισκόταν σε σημαντικά υψηλότερα επίπεδα σε σύγκριση με την ομάδα
παρέμβασης: ομάδα ελέγχου (Μ = 3.53, 0.910) και ομάδα παρέμβασης (Μ=2.78, 1.188)· t(64)=2.84, p=0.006.
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Μετά την παρέμβαση, εξακολουθούσε να υπάρχει στατιστικά σημαντική διαφορά στον μέσο όρο μεταξύ
της ομάδας ελέγχου (Μ=3.55, 0.985) και της ομάδας παρέμβασης (Μ=2.54, 1.138)· t(55)=3.61, p=0.001.
Αυτό δείχνει ότι το επίπεδο δυσκολίας της ομάδας ελέγχου στην αντιμετώπιση αγχωτικών καταστάσεων
εξακολουθούσε να είναι σημαντικά υψηλότερο.
«Τείνω να χρειάζομαι αρκετό χρόνο, ώστε να ξεπεράσω τα εμπόδια στη ζωή μου»
Στο Τ1, από τους συμμετέχοντες στην ομάδα ελέγχου (n = 36), το 20% απάντησε ότι συμφωνεί με τη
δήλωση ότι χρειάζεται πολύ χρόνο να ξεπεράσει τις δυσκολίες στη ζωή του, το 43% διαφώνησε/διαφώνησε
απολύτως και το 33% παρέμεινε ουδέτερο. Στο Τ2 (n=29) το 24% απάντησε ότι συμφωνεί, το 48% απάντησε
ότι διαφωνεί/διαφωνεί απολύτως και το 28% ήταν ουδέτερο.
Εδώ, δεν παρατηρήθηκε στατιστικά σημαντική διαφορά μεταξύ της ομάδας ελέγχου (M=3.31, 1.167) και της
ομάδας παρέμβασης (M=3, 1.271)· t(63)=2.78 p=0.269 (Τ1), ενώ δε βρέθηκε κάποια στατιστικά σημαντική
διαφορά ούτε στον μέσο όρο της συνολικής ψυχικής ανθεκτικότητας μεταξύ της ομάδας ελέγχου (M=3.38,
1.208) και της ομάδας παρέμβασης (M=3.11, 1.227)· t(55)=0.844 p=0.402, κατά τη χρονική στιγμή 2.

Συνολική ανθεκτικότητα
Όσον αφορά τη συνολική ανθεκτικότητα, στο Τ1 υπάρχει στατιστικά σημαντική διαφορά στον μέσο όρο
της συνολικής ανθεκτικότητας μεταξύ της ομάδας ελέγχου (Μ=20.30, 5.270) και της ομάδας παρέμβασης
(Μ=16.24, 6.583)· t(64)=2.78 p=0.007 με την ομάδα ελέγχου να έχει υψηλότερα επίπεδα ανθεκτικότητας.
Ωστόσο, στο Τ2 δεν υπάρχει στατιστικά σημαντική διαφορά στον μέσο όρο της συνολικής ανθεκτικότητας
μεταξύ της ομάδας ελέγχου (Μ=20.41, 4.740) και της ομάδας παρέμβασης (Μ=17.25, 4.934)· t(55)=2.47
p=0.17.

Ευρήματα για την ευημερία
Οι μαθητές έδωσαν απαντήσεις στην κλίμακα Ψυχικής Ευημερίας (Ryff et al. 2010), η οποία αποτελείται από
έξι συνιστώσες: Αυτονομία, Περιβαλλοντικός Χειρισμός, Προσωπική Ανάπτυξη, Θετικές Σχέσεις, Σκοπός στη
Ζωή και Αυτό-υποστήριξη (βλ. Παράρτημα για την πλήρη εκδοχή του ερωτηματολογίου).
Πίνακας 7: Διαφορές στις συνιστώσες ψυχικής ευημερίας μεταξύ της ομάδας ελέγχου και της ομάδας
παρέμβασης (Τ1)
Συνιστώσα

p-value Μέσος όρος (τυπική απόκλιση)
Ελέγχου

Αυτονομία

0.403

Παρέμβασης

22.14 (7.130) 24.07 (10.616)

Περιβαλλοντικός Χειρισμός 0.264

22.05 (6.544) 24.28 (9.468)

Προσωπική ανάπτυξη

0.017

17.76 (7.205) 22.52 (8.572)

Θετικές Σχέσεις

0.031

16.76 (7.399) 21.28 (9.254)

Σκοπός στη ζωή

0.903

19.46 (7.109) 19.24 (7.274)

Αυτο-υποστήριξη

0.215

21.38 (8.697) 24.86 (12.8)

Ο Πίνακας 1 δείχνει ότι κατά την αξιολόγηση προ παρέμβασης υπήρχε στατιστικά σημαντική διαφορά στη
συνιστώσα της Προσωπικής Ανάπτυξης μεταξύ της ομάδας ελέγχου (Μ=17.76, 7.7205) και της ομάδας
παρέμβασης (Μ=22.52, 8.572)· t(64)=-2.451, p=0.017. Παρόμοια αποτελέσματα παρατηρήθηκαν και για
τις Θετικές Σχέσεις, όπου και πάλι υπήρξε στατιστικά σημαντική διαφορά μεταξύ της ομάδας ελέγχου
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(Μ=16.76, 7.399) και της ομάδας παρέμβασης (Μ=21.28, 9.254)· t(64)=-2,205, p=0,031. Αυτό δείχνει ότι και
για τις δύο πιο πάνω συνιστώσες, η ομάδα παρέμβασης είχε υψηλότερα επίπεδα Προσωπικής Ανάπτυξης
και Θετικών Σχέσεων σε σύγκριση με την ομάδα ελέγχου.
Για τις υπόλοιπες συνιστώσες, δεν υπήρξαν σημαντικές διαφορές:
Αυτονομία t(46.76)=-0.843, p=.403, Περιβαλλοντικός Χειρισμός t(64)=1.126, p=.264, Σκοπός στη ζωή
t(64)=0.122, p=0.903 και Αυτο-υποστήριξη, t(47.128)=-1.256, p=.215.  
Πίνακας 8: Διαφορές στις συνιστώσες της ψυχικής ευημερίας μεταξύ της ομάδας ελέγχου και της
ομάδας παρέμβασης (Τ2)
Συνιστώσα
Αυτονομία

p-value Μέσος όρος (τυπική απόκλιση)
Ελέγχου
Παρέμβασης
0.321
22.76 (6.226) 24.46 (6.630)

Περιβαλλοντικός Χειρισμός 0.036

23.93 (7.010) 27.86 (6.737)

Προσωπική ανάπτυξη

<0.001

18.93 (5.126) 25.64 (6.657)

Θετικές Σχέσεις

0.005

19.79 (7.321) 25.71 (8.114)

Σκοπός στη ζωή

0.899

22.52 (5.616) 27.71 (6.073)

Αυτο-υποστήριξη

<0.001

15.79 (5.846) 27.25 (8.072)

Ο Πίνακας 2 δείχνει ότι κατά την εκ των υστέρων αξιολόγηση υπήρχε στατιστικά σημαντική διαφορά στις
συνιστώσες του Περιβαλλοντικού Χειρισμού, της Προσωπικής Ανάπτυξης, των Θετικών Σχέσεων και της
Αυτο-υποστήριξης. Όσον αφορά τον Περιβαλλοντικό Χειρισμό, η ομάδα παρέμβασης (M=27.86, 6.737)
είχε στατιστικά σημαντικά υψηλότερα επίπεδα από την ομάδα ελέγχου (M=23.92, 7.010)· t(55)=-2.155,
p=0.036. Στη συνιστώσα της Προσωπικής Ανάπτυξης υπήρχε επίσης μια στατιστικά σημαντική διαφορά
μεταξύ της ομάδας ελέγχου (M=18.93, 5.126) και της ομάδας παρέμβασης (M=25.64, 6.657), με την ομάδα
παρέμβασης να έχει υψηλότερα επίπεδα σε σύγκριση με την ομάδα ελέγχου (t(55)=-4.225, p<0.001).
Παρόμοια αποτελέσματα παρατηρήθηκαν και για τη συνιστώσα των Θετικών Σχέσεων, όπου και πάλι η
ομάδα παρέμβασης (M=19.79, 7.321) είχε στατιστικά σημαντικούς υψηλότερους μέσους όρους σε σύγκριση
με την ομάδα ελέγχου (M=25.71, 8.114)· t(55)=-2.895, p=0.005. Τέλος, το ίδιο μοτίβο παρατηρήθηκε και σε
σχέση με τη συνιστώσα της Αυτο-υποστήριξης, όπου η ομάδα παρέμβασης (M=27.25, 8.072) είχε στατιστικά
σημαντικούς υψηλότερους μέσους όρους σε σύγκριση με την ομάδα ελέγχου (M=15.79, 5.846)· t(55)=5.928, p<0.001.
Για τις υπόλοιπες συνιστώσες, δεν υπήρχαν σημαντικές διαφορές: Αυτονομία t(55)=-1.002, p=.321, και
Σκοπός στη ζωή t(55)=-1.121, p=.899.

Επαγγελματικό προσωπικό Γυμνασίου: Ευρήματα
Δημογραφικά δεδομένα
Ο συνολικός αριθμός των εργαζομένων στο Γυμνάσιο ήταν 28, με τους 20 εξ αυτών (71%) να ανήκουν στην
ηλικιακή ομάδα των 40-55, τους 3 να ανήκουν στην ομάδα των 30-44 και τους 5 (18%) να ανήκουν στην
ηλικιακή ομάδα άνω των 60. Όσον αφορά τη χώρα καταγωγής, οι 20 εξ αυτών (71%) δήλωσαν την Κύπρο ως
χώρα καταγωγής, ένας/μία (4%) την Ελλάδα και 6 (21%) δεν απάντησαν αυτή την ερώτηση.
Όσον αφορά την εθνικότητα, οι 25 (89%) δήλωσαν ότι είναι «λευκοί», ο ένας/μία ότι έχει τσιγγάνικο
υπόβαθρο και 2 (7%) δήλωσαν «άλλο». Συνολικά, συμμετείχαν 22 γυναίκες και 6 άνδρες. Για μια σύνοψη
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των δημογραφικών στοιχείων του προσωπικού που εργάζεται στο Γυμνάσιο, παρακαλώ δείτε τον Πίνακα 4.
Όπως δείχνει ο Πίνακας, μετά την παρέμβαση (Τ2), ο αριθμός των συμμετεχόντων μειώθηκε στους 16. Αυτό
οφείλεται στο γεγονός ότι τα ερωτηματολόγια αυτής της φάσης δόθηκαν σε περίοδο εξετάσεων, οπότε η
διαθεσιμότητα των συμμετεχόντων ήταν περιορισμένη.

Εικόνα 2: Η θέση εργασίας των επαγγελματιών στο Γυμνάσιο
Όπως μπορούμε να δούμε από την Εικόνα 2 πιο πάνω, 22 από τους εργαζόμενους είναι εκπαιδευτικοί, 5
ανήκουν στο βοηθητικό προσωπικό και ένας/μία δήλωσε «άλλο». Κανένας από τους επαγγελματίες δεν
είχε λάβει εξειδίκευση μέσω περαιτέρω εκπαίδευσης ή δεν είχε επιμορφωθεί στην ριζοσπαστικοποίηση
των νέων (π.χ. Masters, PhD).

Στάσεις και Πεποιθήσεις
Πριν την εφαρμογή της παρέμβασης (Τ1), το 50% των επαγγελματιών πίστευε ότι η βίαιη ριζοσπαστικοποίηση
της νεολαίας αποτελεί πραγματικότητα στην Κύπρο, ενώ το 25% απάντησε «Όχι» και το υπόλοιπο 25%
απάντησε «Δε γνωρίζω». Ωστόσο, μετά την παρέμβαση (Τ2) σημειώθηκε αύξηση του αριθμού των
επαγγελματιών που πιστεύουν ότι η βίαιη ριζοσπαστικοποίηση της νεολαίας αποτελεί πραγματικότητα
στην Κύπρο, με το 81% να δηλώνει «Ναι» και το 19% να δηλώνει «Όχι».
Σε σχέση με το αν πιστεύουν ότι η βίαιη ριζοσπαστικοποίηση της νεολαίας σημειώνει άνοδο στην Κύπρο,
πριν την παρέμβαση το 46% των επαγγελματιών απάντησε θετικά, ενώ το 25% απάντησε αρνητικά και το
29% παρέμεινε ουδέτερο. Μετά την παρέμβαση, αυτό άλλαξε και πάλι, με το 64% των επαγγελματιών να
απαντά «Ναι», το 31% να απαντά «Όχι» και το 6% «Δε γνωρίζω».
Ελαφρώς διαφορετικές τάσεις επισημάνθηκαν σε σχέση με το κατά πόσο οι επαγγελματίες πιστεύουν
ότι η βίαιη ριζοσπαστικοποίηση της νεολαίας είναι μια πραγματικότητα στον χώρο εργασίας τους. Πριν
την παρέμβαση, η πλειοψηφία των επαγγελματιών (57%) απάντησε αρνητικά – μόνο το 22% απάντησε
θετικά, ενώ το 21% απάντησε ότι δε γνωρίζει. Μετά την παρέμβαση, οι επαγγελματίες απάντησαν πολύ
διαφορετικά, με την πλειοψηφία (69%) να απαντά θετικά, ενώ μόνο το 31% απάντησε αρνητικά.
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Πριν από την παρέμβαση, το προσωπικό επέλεξε τα ακόλουθα όσον αφορά τον τρόπο αντιμετώπισης της
ριζοσπαστικοποίησης (είχαν τη δυνατότητα περισσότερων από μία επιλογών):
Οι περισσότεροι (21 συμμετέχοντες) επέλεξαν την «προώθηση της κοινωνικής ένταξης», ακολουθούμενοι
από αυτούς που επέλεξαν την «προώθηση της δημοκρατίας και της αγωγής του πολίτη» (15 συμμετέχοντες).
Ακολουθεί ο «περιορισμός του ζητήματος της περιθωριοποίησης», που επιλέγηκε από 14 συμμετέχοντες. Οι
τρεις λιγότερο συχνές απαντήσεις ήταν «παροχή καλύτερης παιδείας στους νέους» (από 8 συμμετέχοντες),
«απόδοση δέουσας σημασίας στην αποτρεπτική πτυχή της πρόληψης» (7 συμμετέχοντες) και «βελτίωση
της οικονομικής κατάστασης» (5 συμμετέχοντες).
Μετά την παρέμβαση, η πιο συχνή απάντηση των επαγγελματιών ήταν και πάλι η προώθηση της κοινωνικής
ένταξης, ακολουθούμενη από την έμφαση στο θέμα της πρόληψης, κάτι που έρχεται σε αντίθεση με τις
προηγούμενές τους απαντήσεις, αφού η πρόληψη ήταν μεταξύ των λιγότερο συχνών απαντήσεων. Η
λιγότερο συχνή απάντηση σε αυτή τη φάση αφορούσε στην παροχή καλύτερης παιδείας στους νέους, που
ήταν επίσης μεταξύ των λιγότερο συχνών απαντήσεων στην αξιολόγηση προ παρέμβασης.
Τόσο πριν όσο και μετά την παρέμβαση, οι επαγγελματίες θεωρούν ότι η «περιθωριοποίηση» είναι η πιο
κοινή αιτία που οδηγεί στη βίαιη ριζοσπαστικοποίηση των νέων. Πριν την παρέμβαση, αυτό ακολουθούνταν
από τις «κακές οικονομικές συνθήκες», τα «συγκεκριμένα περιβάλλοντα όπως φυλακές και συμμορίες» και
τους «προσωπικούς δεσμούς». Η λιγότερο συχνή απάντηση και στις δύο φάσεις ήταν το «Καμία από τις πιο
πάνω υποθέσεις». Η Εικόνα 3 παρουσιάζει τις απόψεις του προσωπικού πριν από την παρέμβαση, όσον
αφορά τις αιτίες της ριζοσπαστικοποίησης.

Εικόνα 3: Οι απόψεις του προσωπικού του γυμνασίου σχετικά με τις αιτίες που οδηγούν στη βίαιη
ριζοσπαστικοποίηση των νέων
α) Προσωπικοί δεσμοί     β) Περιθωριοποίηση     γ) Κακές οικονομικές συνθήκες
δ) συγκεκριμένα περιβάλλοντα όπως φυλακές και συμμορίες    ε) Καμία από τις πιο πάνω υποθέσεις, λόγω του ότι
η ριζοσπαστικοποίηση τηρεί συγκεκριμένες αξίες (πολιτικές, θρησκευτικές ή ρατσιστικές)

Επιπλέον, το προσωπικό που εργάζεται στο Γυμνάσιο, κλήθηκε να αξιολογήσει τον βαθμό στον οποίο
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συμφωνεί/διαφωνεί με δηλώσεις που αφορούν τη συμπεριφορά των νέων (Πίνακας 9).
Πίνακας 9: Απαντήσεις του προσωπικού του Γυμνασίου σε ερωτήσεις που αφορούν τη συμπεριφορά των
νέων (Τ1 και Τ2)

Η ασταθής συμπεριφορά των νέων μπορεί
να περιορίσει την αποτελεσματικότητα της
εργασίας μου.

Δε
συμφωνώ
T1
T2

Δεν ισχύει/δε δόθηκε
απάντηση
T1
T2

Συμφωνώ
T1
T2

7%

-

93% 100%

-

-

Είναι ευκολότερο να ασκηθεί επιρροή πάνω στις
συμπεριφορές των νέων σε σύγκριση με αυτές
των ενηλίκων.

7%

13%

78%

87%

11%

-

Όταν πρέπει να αναπτύξω επαγγελματικές
σχέσεις με τους νέους, δεν αισθάνομαι άνετα να
ενισχύω τη θέση τους σε μεγάλο βαθμό.

64%

64%

4%

36%

32%

-

Τα νεαρά άτομα θα πρέπει να ακούνε
προσεκτικά τις συμβουλές των επαγγελματιών
με θέμα τη ριζοσπαστικοποίηση. Κατά συνέπεια, 64% 47% 25%
δεν θα έπρεπε να αποδίδεται τόση σημασία στην
αφήγηση του παρελθόντος τους.

53%

11%

-

Όσον αφορά το τι πρέπει να κάνει το επαγγελματικό προσωπικό για τους ριζοσπαστικοποιημένους νέους
που δεν έχουν εμφανίσει βίαιη συμπεριφορά, η πιο κοινή απάντηση που δόθηκε πριν την παρέμβαση ήταν
η «παροχή διδασκαλίας και κατάρτισης αναφορικά με τις βασικές αξίες, στις οποίες στηρίζεται η κοινωνία
μας». Μετά την παρέμβαση, η πιο κοινή απάντηση των επαγγελματιών παρέμεινε η ίδια, αλλά ένα μεγάλο
ποσοστό θεώρησε σημαντική και την ένταξη στην κοινωνία.
Όσον αφορά τον τρόπο αντιμετώπισης της ριζοσπαστικοποίησης, το επαγγελματικό προσωπικό κλήθηκε
να αξιολογήσει τον βαθμό στον οποίο συμφωνεί/διαφωνεί με συγκεκριμένες προτάσεις. Ο Πίνακας 10
παρουσιάζει τις απαντήσεις.
Πίνακας 10: Απαντήσεις του προσωπικού του Γυμνασίου σε ερωτήσεις που αφορούν την αντιμετώπιση
της ριζοσπαστικοποίησης (Τ1 και Τ2)
Δε συμφωνώ

Συμφωνώ εν μέρει

Συμφωνώ

Οι νέοι μπορούν να βρουν δικές τους λύσεις στο ζήτημα
της ριζοσπαστικοποίησης

T1

T2

T1

T2

T1

T2

43%

44%

53%

50%%

4%

6%

Οι νέοι θα πρέπει να περιλαμβάνονται στις διαδικασίες
εξεύρεσης λύσεων

4%

-

25%

27%

71% 73%
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Οι λύσεις διευθυνόμενες από νέους είναι αυτό που έλειπε
από την πολιτική και τις πρακτικές της ριζοσπαστικοποίησης
των νέων

Θα συμπεριλάμβανα τους νέους στη λύση του
προβλήματος, εάν το έργο YEIP μου έδειχνε τον τρόπο

-

-

61%

62%

39% 38%

3%

6%

29%

19%

68% 75%

Τρέχουσα πρακτική
Πριν από την παρέμβαση (Τ1), το επαγγελματικό προσωπικό βαθμολόγησε τις γνώσεις του για τη
ριζοσπαστικοποίηση (1=χαμηλού επιπέδου γνώσεις, 10=υψηλού επιπέδου γνώσεις) με μέσο όρο 4.82.
Μετά την παρέμβαση, αυτό παρουσίασε αύξηση, αφού το προσωπικό αξιολόγησε τις γνώσεις του σε
μέσο όρο 6.68. Παρόμοια αύξηση υπήρξε και στον μέσο όρο όσον αφορά τις γνώσεις για πρόληψη της
ριζοσπαστικοποίησης, ο οποίος αυξήθηκε από 4.67 σε 6.31 μετά την παρέμβαση.

Κέντρο Νεαρών Μεταναστών
Πρέπει να σημειωθεί ότι δεν ήταν δυνατόν να χωριστούν οι νέοι μετανάστες σε ομάδα ελέγχου και
παρέμβασης, δεδομένου του πολύ μικρού αριθμού συμμετεχόντων. Επίσης, πολλοί εξ αυτών ήταν
ασυνόδευτοι ανήλικοι που βρίσκονταν στο μεταναστευτικό κέντρο ως μέρος μιας μεταβατικής φάσης
μέχρι την επόμενη τοποθέτησή τους. Επομένως, δεν ήταν σε θέση να συμμετέχουν στη δεύτερη φάση
παρακολούθησης του έργου YEIP.

Ευρήματα για την ψυχική ανθεκτικότητα
«Δυσκολεύομαι να αντεπεξέλθω υπό αγχώδεις περιστάσεις»
Πριν την παρέμβαση (Τ1), από τους 9 συμμετέχοντες, το 78% απάντησε ότι συμφωνεί/συμφωνεί απολύτως,
το 11% απάντησε ότι διαφωνεί/διαφωνεί απολύτως και το 11% ήταν ουδέτερο. Μετά την παρέμβαση
(Τ2), από τους 6 συμμετέχοντες το 83% παρέμεινε ουδέτερο και το 17% απάντησε ότι διαφωνεί/διαφωνεί
απολύτως. Κανένας συμμετέχων δε συμφώνησε με την δήλωση.
«Τείνω να χρειάζομαι αρκετό χρόνο, ώστε να ξεπεράσω τα εμπόδια στη ζωή μου»
Πριν την παρέμβαση (Τ1), από τους 9 συμμετέχοντες, το 56% απάντησε ότι συμφωνεί/συμφωνεί απολύτως,
το 33% απάντησε ότι διαφωνεί/διαφωνεί απολύτως και το 11% ήταν ουδέτερο. Μετά την παρέμβαση (Τ2),
από τους 6 συμμετέχοντες το 17% απάντησε ότι συμφωνεί/συμφωνεί απολύτως, το 66% απάντησε ότι
διαφωνεί/διαφωνεί απολύτως και το 17% ήταν ουδέτερο.
Συνολική ανθεκτικότητα
Πριν από την παρέμβαση (Τ1), οι νεαροί μετανάστες αξιολόγησαν τη συνολική τους ανθεκτικότητα με μέσο
όρο 17.22, ενώ μετά την παρέμβαση με 19.17.

Ευρήματα για την ευημερία
Οι μαθητές έδωσαν απαντήσεις στην κλίμακα Ψυχικής Ευημερίας (Ryff et al. 2010), η οποία αποτελείται
από έξι συνιστώσες: Αυτονομία, Περιβαλλοντικός Χειρισμός, Προσωπική Ανάπτυξη, Θετικές Σχέσεις, Σκοπός
στη Ζωή και Αυτο-υποστήριξη.
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Πίνακας 11: Συνιστώσες ψυχικής ευημερίας των νεαρών μεταναστών
Μέσος όρος
Τ1 (N=9)

Τ2 (N=6)

Αυτονομία

23.2

16.67

Περιβαλλοντικός Χειρισμός

25

17.17

Προσωπική ανάπτυξη

13.89

14.17

Θετικές Σχέσεις

24

24.17

Σκοπός στη ζωή

20.2

18.33

Αυτο-υποστήριξη

29

22.33

Με βάση τους μέσους όρους, μπορούμε να συμπεράνουμε ότι δεν υπήρξε αύξηση στα επίπεδα ψυχικής
ευημερίας μεταξύ των νεαρών μεταναστών. Ωστόσο, αυτό δε βασίζεται σε στατιστική ανάλυση, αλλά σε
περιγραφική ανάλυση με βάση τους μέσους όρους των συμμετεχόντων.

Εργαζόμενοι με μετανάστες: Ευρήματα
Δημογραφικά στοιχεία
Οι εργαζόμενοι με μετανάστες ήταν 10 στο σύνολο, με τους μισούς να ανήκουν στην ηλικιακή ομάδα των
20-30 ετών και τους άλλους μισούς στην ομάδα των 30-40 ετών. Όσον αφορά τη χώρα προέλευσης, το 60%
ήταν Κύπριοι και το 40% αλλοδαποί, ενώ στη δεύτερη φάση όλοι ήταν Κύπριοι.
Συνολικά, συμμετείχαν 9 γυναίκες και 1 άνδρας εργαζόμενος με μετανάστες. Όπως φαίνεται και στον Πίνακα
5 πιο πάνω με τα δημογραφικά στοιχεία των εργαζόμενων με μετανάστες, ο αριθμός των επαγγελματιών
που δουλεύουν με μετανάστες μειώθηκε στους 5 στη δεύτερη φάση. Αυτό οφείλεται στο γεγονός ότι οι
εργαζόμενοι στο κέντρο μεταναστών είχαν βραχυπρόθεσμα συμβόλαια, επομένως δεν ήταν δυνατό να
συμμετέχουν στην αξιολόγηση που έγινε μετά την παρέμβαση.
Μεταξύ της συγκεκριμένης ομάδας, ένας/μία ήταν εκπαιδευτικός, τρεις ήταν κοινωνικοί λειτουργοί, ένας/
μία ήταν ψυχολόγος που εργάζεται με νεαρούς παραβάτες και τέσσερις δε διευκρίνισαν. Όσον αφορά το
αν οι επαγγελματίες είχαν λάβει εκπαίδευση στο θέμα της ριζοσπαστικοποίησης της νεολαίας, το 90% δεν
έλαβε, ενώ το 10% έλαβε.
Στάσεις και πεποιθήσεις
Πριν την παρέμβαση (Τ1), το 50% των επαγγελματιών που δουλεύουν με μετανάστες έδειξαν να πιστεύουν
ότι η ριζοσπαστικοποίηση των νέων είναι μια πραγματικότητα στην Κύπρο. Το 40% διαφώνησε και το
υπόλοιπο 10% απάντησε ότι δε γνωρίζει. Όσον αφορά το ερώτημα του κατά πόσο πιστεύουν ότι η βίαιη
ριζοσπαστικοποίηση των νέων αυξάνεται στην Κύπρο, το 50% απάντησε θετικά, το 10% απάντησε αρνητικά
και το 40% ότι δε γνωρίζει.
Ελαφρώς διαφορετικά ήταν τα αποτελέσματα όσον αφορά την άποψη των επαγγελματιών σχετικά με το
αν η ριζοσπαστικοποίηση αποτελεί πραγματικότητα στον χώρο εργασίας τους. Πριν την παρέμβαση, η
πλειοψηφία των επαγγελματιών (60%) απάντησε θετικά, ενώ το 40% απάντησε αρνητικά.
Πριν από την παρέμβαση, οι εργαζόμενοι με μετανάστες επέλεξαν τα ακόλουθα όσον αφορά τον τρόπο
αντιμετώπισης της ριζοσπαστικοποίησης (είχαν τη δυνατότητα περισσότερων από μία επιλογών):
Οι μισοί επέλεξαν την «προώθηση της κοινωνικής ένταξης», η οποία ήταν η πιο συχνή επιλογή,
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ακολουθούμενη από τη «περιορισμό του ζητήματος της περιθωριοποίησης», την οποία επέλεξαν τρία
άτομα. Μετά την παρέμβαση, η πιο συχνή απάντηση ήταν και πάλι η «προώθηση της κοινωνικής ένταξης»,
ενώ ακολούθησε η «παροχή καλύτερης παιδείας στους νέους», που ήταν ανάμεσα στις πιο συχνές
απαντήσεις και στην προ-αξιολόγηση.
Όσον αφορά την πιο συχνή απάντηση σε σχέση με τις αιτίες που οδηγούν στη βίαιη ριζοσπαστικοποίηση
των νέων, αυτή ήταν, πριν από την παρέμβαση, η «περιθωριοποίηση», ενώ μετά την παρέμβαση ήταν τα
«συγκεκριμένα περιβάλλοντα όπως οι φυλακές και οι συμμορίες».
Επιπλέον, οι επαγγελματίες που εργάζονται με μετανάστες αξιολόγησαν τον βαθμό στον οποίο συμφωνούν/
διαφωνούν σχετικά με δηλώσεις που αφορούν τη συμπεριφορά των νέων (βλ. Πίνακα 11).
Πίνακας 11: Απαντήσεις των επαγγελματιών που εργάζονται με μετανάστες σε ερωτήσεις που αφορούν
τη συμπεριφορά των νέων (Τ1 και Τ2)
Δε συμφωνώ

Συμφωνώ

Δεν ισχύει/δε
δόθηκε απάντηση

T1

T2

T1

T2

T1

Η ασταθής συμπεριφορά των νέων μπορεί να περιορίσει
την αποτελεσματικότητα της εργασίας μου.

10%

-

90%

100%

-

Είναι ευκολότερο να ασκηθεί επιρροή πάνω στις
συμπεριφορές των νέων σε σύγκριση με αυτές των
ενηλίκων.

40%

40%

60%

60%

11%

-

Όταν πρέπει να αναπτύξω επαγγελματικές σχέσεις με τους
νέους, δεν αισθάνομαι άνετα να ενισχύω τη θέση τους σε
μεγάλο βαθμό.

80%

60%

20%

40%

32%

-

Τα νεαρά άτομα θα πρέπει να ακούνε προσεκτικά
τις συμβουλές των επαγγελματιών με θέμα τη
100% 100%
%
ριζοσπαστικοποίηση. Κατά συνέπεια, δεν θα έπρεπε να
αποδίδεται τόση σημασία στην αφήγηση του παρελθόντος
τους.
Ο Πίνακας 12 δείχνει τις απαντήσεις των εργαζόμενων με μετανάστες σε ερωτήσεις σχετικά με την
αντιμετώπιση της ριζοσπαστικοποίησης (Τ1 και Τ2)

T2

-

Πίνακας 12: Απαντήσεις των επαγγελματιών που εργάζονται με μετανάστες σε ερωτήσεις που αφορούν
την αντιμετώπιση της ριζοσπαστικοποίησης (Τ1 και Τ2)
Δε συμφωνώ
T1
50%

T2
-

T1
30%

Οι νέοι θα πρέπει να περιλαμβάνονται στις διαδικασίες
εξεύρεσης λύσεων

-

-

-

-

Οι λύσεις διευθυνόμενες από νέους είναι αυτό που έλειπε
από την πολιτική και τις πρακτικές της ριζοσπαστικοποίησης
των νέων

-

-

70%

40%

Οι νέοι μπορούν να βρουν δικές τους λύσεις στο ζήτημα
της ριζοσπαστικοποίησης
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Συμφωνώ εν μέρει
100%

T2

Συμφωνώ
T1
20%

T2
-

100% 100%

30%

60%

Θα συμπεριλάμβανα τους νέους στη λύση του
προβλήματος, εάν το έργο YEIP μου έδειχνε τον τρόπο

-

-

40%

20%

60%

80%

Στην αξιολόγηση που έγινε μετά την παρέμβαση, όλοι οι επαγγελματίες που εργάζονται με μετανάστες
ανέφεραν ότι θα άλλαζαν την προσέγγισή τους στην αντιμετώπιση της ριζοσπαστικοποίησης, ως αποτέλεσμα
των πληροφοριών που έλαβαν από το έργο YEIP.

ΣΥΖΉΤΗΣΗ
Σύμφωνα με τα αποτελέσματα του ΠΕ1, μέσω της ευαισθητοποίησης και της έγκαιρης εκπαίδευσης σε
θέματα όπως τα ανθρώπινα δικαιώματα, η κοινωνική ένταξη και η συμβίωση εντός της κοινότητας, μπορεί
να αντιμετωπιστεί η ριζοσπαστικοποίηση των νέων και να αποκτήσουν οι νέοι και τις δεξιότητες και τις
γνώσεις ώστε να δημιουργήσουν μια δίκαιη κοινωνία (Mattson, Hammaren, & Odenbring, 2016). Αυτά τα
ευρήματα συμβαδίζουν με αυτά του ΠΕ2, όπου οι νέοι τόνισαν τη σημασία που έχει το να τους δοθεί η
ευκαιρία να συζητήσουν ανοικτά και να γίνουν ενεργοί φορείς αλλαγής.
Σύμφωνα με το ΠΕ2, σχετικά με το τι προκαλεί τον θυμό, και οι δύο ομάδες αναφέρθηκαν στην αδικία·
ωστόσο, η πρώτη ομάδα εστίασε στην αδικία που λαμβάνει χώρα στο σχολείο, ενώ η δεύτερη στην αδικία
στον χώρο της πολιτικής και στον πόλεμο. Και για τις δύο ομάδες, ήταν ξεκάθαρο ότι οι νέοι έχουν την
ανάγκη να συζητήσουν θέματα που τους απασχολούν στο σχολείο και την ευρύτερη κοινωνία. Η δημιουργία
ενός χώρου για διάλογο είναι, επομένως, κρίσιμης σημασίας για την πρόληψη των ριζοσπαστικών ιδεών και
στάσεων που τροφοδοτούνται από τον μη σωστά διαχειριζόμενο θυμό (Aiello, Puivgert & Schubert, 2018).
Σύμφωνα με τα αποτελέσματα του ΠΕ3, η ψυχική ανθεκτικότητα των νέων δεν επηρεάστηκε σημαντικά από
την παρέμβαση του έργου. Αυτό θα μπορούσε να εξηγηθεί από το γεγονός ότι στην Κύπρο οι εκπαιδευτικοί
δεν έχουν ακόμη εξοικειωθεί με την έννοια της «συναισθηματικής νοημοσύνης» (συμπεριλαμβανομένης της
ανθεκτικότητας στην αντιμετώπιση δύσκολων καταστάσεων), ούτε στο πλαίσιο του σχολικού αναλυτικού
προγράμματος ούτε στο πλαίσιο περαιτέρω επιμόρφωσης (Pouyioutas, Solomou & Ioannou, 2008). Επίσης,
οι ασυνόδευτοι μετανάστες δεν ανέφεραν κάποια αύξηση στα επίπεδα της ψυχικής τους ευημερίας. Αυτό
δείχνει ότι χρειάζονται διαφορετικά μέτρα για νεαρούς μετανάστες. Το Good Lives Model, το οποίο εστιάζει
στην ενδυνάμωση της αίσθησης ολοκλήρωσης που έχει το άτομο και στον σκοπό ζωής ενός ατόμου (RAN
2017), είναι αποτελεσματικό στη βελτίωση της ψυχικής ευημερίας των νέων, αλλά χρειάζεται αλλαγές,
ώστε να ικανοποιήσει τις ανάγκες των ασυνόδευτων νεαρών ανηλίκων. Οι τραυματικές τους εμπειρίες και
οι ψυχικές τους ανάγκες απαιτούν ένα διαφορετικό είδος παρέμβασης που εστιάζει περισσότερο στην
αντιμετώπιση του αρνητικού αντικτύπου της μετανάστευσης στην ψυχική τους υγεία (Chase, Rezaie, Zada,
2019).
Με βάση την έρευνα του YEIP στην Κύπρο, έχουμε εξάγει τα ακόλουθα συμπεράσματα και προτείνουμε τα
ακόλουθα:

Συστάσεις σε εθνικό επίπεδο
•

Διοργάνωση Εκστρατειών Ευαισθητοποίησης στα σχολεία υπό την καθοδήγηση των νέων, οι
οποίες θα στοχεύουν στην αντιμετώπιση του ρατσισμού, των προκαταλήψεων και των διακρίσεων
και στη δημιουργία ενός περιβάλλοντος αποδοχής της πολιτισμικής, θρησκευτικής και πολιτικής
ετερογένειας.

•

Ανάπτυξη και εφαρμογή, μεταξύ των νέων, της πρακτικής του «διαλόγου» ως εργαλείου για
ασφαλή διερεύνηση της «διαφοράς» και για να μάθουν πώς να σκέφτονται κριτικά. Πρέπει να
επικεντρωθεί στην α) κοινωνική, έμφυλη και πολιτισμική πολυμορφία, β) την περιθωριοποίηση και
ριζοσπαστικοποίηση της νεολαίας, γ) την ταυτότητα και την ένταξη και δ) τα θρησκευτικά, πολιτικά,
πολιτιστικά και ιστορικά ζητήματα σε εθνικό και ευρωπαϊκό πλαίσιο.
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•

Παροχή ευκαιριών για ένταξη στην κοινότητα των νεαρών μεταναστών και για να γίνει η διαδικασία
της επανένωσης με την οικογένεια πιο εύκολη και γρήγορη (αποτελεί, επίσης, και μια ευρωπαϊκή
σύσταση).

•

Ανάπτυξη προγραμμάτων που δίνουν έμφαση στην ψυχική ευημερία, ως τρόπου ενίσχυσης του
αισθήματος ολοκλήρωσης των νέων. Αυτά θα πρέπει να είναι εξειδικευμένα, ώστε να ικανοποιούν
τις ανάγκες των πιο ευάλωτων ομάδων, όπως είναι οι ασυνόδευτοι νεαροί μετανάστες.

Συστάσεις σε ευρωπαϊκό επίπεδο
•

Επένδυση στην πνευματική, προσωπική και ακαδημαϊκή ανάπτυξη των νέων, καθώς αυτές αποτελούν
προστατευτικούς παράγοντες απέναντι στη ριζοσπαστικοποίηση της νεολαίας.

•

Ενίσχυση των προσπαθειών για επανένωση των ασυνόδευτων μεταναστών με την οικογένειά τους,
ούτως ώστε να αποφεύγεται η περιθωριοποίηση και ο κίνδυνος εμπλοκής τους με ριζοσπαστικές
ομάδες.

•

Ανάπτυξη προγραμμάτων Καθοδήγησης Νέων, έτσι ώστε να δημιουργηθεί ένα εκτεταμένο δίκτυο
υποστήριξης και καθοδήγησης μεταξύ νέων για θέματα που μπορούν ενδεχομένως να προκαλέσουν
ριζοσπαστικοποίηση, όπως είναι το θέμα της ταυτότητας, του ανήκειν, των διακρίσεων, των
προκαταλήψεων και του ρατσισμού.

Στην Κύπρο, το έργο YEIP ήταν μια καινοτόμος προσπάθεια να χρησιμοποιηθεί η προσέγγιση που βασίζεται
στην νεολαία, έτσι ώστε να κατανοηθεί καλύτερα η ριζοσπαστικοποίηση των νέων. Χρησιμοποιώντας το
πλαίσιο πολιτικής που βασίζεται στο Good Lives Model, επιδιώξαμε να κατανοήσουμε τον αντίκτυπο που
θα επέφερε το έργο στους νέους που κινδυνεύουν από ριζοσπαστικοποίηση και περιθωριοποίηση. Οι
νεαροί Κύπριοι και μετανάστες τόνισαν την ανάγκη για: α) συμμετοχή στην κοινότητα υπό την καθοδήγηση
των νέων, β) ευκαιρίες διαλόγου για υγιή ανταλλαγή απόψεων για διαπολιτισμικά θέματα και ζητήματα
που αφορούν τη διαφορετικότητα, γ) προγράμματα που στοχεύουν στη βελτίωση της ψυχικής ευημερίας
μέσω εξατομικευμένων παρεμβάσεων. Παρόλο που η Κύπρος βρίσκεται ακόμη στα αρχικά στάδια της
επισήμανσης και εφαρμογής πρακτικών και πολιτικών κατά της ριζοσπαστικοποίησης των νέων, το έργο
YEIP έχει χαράξει ένα βιώσιμο μονοπάτι για μεθοδολογίες έρευνας βασισμένες στην καθοδήγηση των νέων,
οι οποίες μπορούν να υιοθετηθούν και από άλλα ενδιαφερόμενα μέρη για την ανάπτυξη τεκμηριωμένων
μεταρρυθμίσεων για την καταπολέμηση της ριζοσπαστικοποίησης των νέων.
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26th November, in Cyprus: CARDET organised a Conference with the Ministry of Justice and Public
Order on the topic of ‘Youth Radicalisation: The National and European Context’ in the frame of the
YEIP Project.
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VIOLENT YOUTH RADICALISATION IN
SWEDEN: THE ISSUE AND THE YEIP
PREVENT MODEL
ABSTRACT
There is a social need for more effective youth policies that can enhance
young people’s social inclusion and minimise the risk of marginalisation and
radicalisation with greater “buy in” from youth themselves. This text is part
of an international and Erasmus+ financed project called the Youth Empowerment and Innovation Project (YEIP), in which original youth-led, action
research has been carried out in four environments: schools, universities,
young offender institutions, and online.
This chapter and the results from the research group in Sweden focus on the
school environment. Following YEIP’s youth-led research methodology, junior researchers from Sweden, that is, university students, were involved and
carried out interviews with grade school students at the secondary-school
level. Two group seminars and twenty-six individual interviews were carried
out.
The results show a relatively nuanced view of marginalisation and radicalisation processes, and that these phenomena are largely understood as being
distinct from each other. Concerning ideas about counteracting youth radicalisation, the students’ stories point to the importance of dialogue. Taking
the students’ stories as a starting-point, the paper proposes that tolerance
teaching be developed, focusing on youth alienation and the risk of radicalisation, and that schools’ responsibility for education about democracy issues
be expanded.
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INTRODUCTION
This chapter describes the youth-led research conducted in Sweden as part of the Youth Empowerment and
Innovation Project (YIEP), a three-year Erasmus+ funded project aimed at preventing violent youth radicalisation through developing new tools built on the principles of Positive Psychology, Restorative Justice and
the Good Lives Model. The project was designed by a team of researchers at Linnaeus University and summarised by The IARS International Institute. It focuses on the first two phases of the report. The first, Work
Phase 1 (WP1) reviewed extant literature to identify existing “state of the art” policy knowledge regarding
violent youth radicalisation, by way of establishing the foundation for future work phases and establish the
present state of practice and policy related to violent youth radicalisation.
Building on this knowledge, Work Phase 2 (WP2) sought to listen to the opinions of young people in four
different environments (schools, universities, prisons and online). To this end, the research team at Linnaeus University recruited and trained youth researchers to conduct interviews and focus groups at secondary
schools. Crucially, this was a youth-led research, with young people themselves taking on the role of researcher. WP2 aimed to describe secondary-school students’ attitudes toward and conceptions of youth
alienation, marginalisation and the risk of youth radicalisation, and to identify their own proposals on what
individual students and schools, as institutions, could do to promote social inclusion.
The chapter should primarily be seen as foundational information on which to develop, within the framework of the YEIP project, suitable tools with which to combat youth marginalisation and potential violent
radicalisation. Due to extenuating circumstances the Swedish partners were unable to continue with YEIP
beyond WP2.

METHODOLOGY

WP 1- Building the Foundations
For the literature review in WP1, the research team carried out primary and secondary research. With regards to secondary research, the material collected consists of national documents, articles, books and reports on violent extremism and radicalization. Adding to this, the organisers of the project have contributed
with central documents regarding the state of play for positive responses such a restorative justice and Good
Lives Model (GLM) based interventions. Initially, the material was read through. Subsequently, primary research was conducted in the form of a focus group. In particular, our findings were categorised with focus on
the four themes that, according to the overall YEIP project, would be formative for the report, focusing on
policy, research, prevention and user feedback.

WP 2 - Building and testing the YEIP tools
Research was carried out by a team of young researchers recruited by the Chairmen of the Department of
Social Work at Work at Linnaeus University, comprised of ten university students aged 21-30. Nine of whom
were female and one was male. Utilizing the IARS prototype material, methodological training was carried
out on two primary occasions. On the initial occasion, a presentation was given about the project and what
the young researchers’ participation would entail. Fundamental epistemological assumptions regarding the
qualitative method chosen were discussed along with the opportunities and limitations of the interview
form. The second occasion focused on the methodological craft – training the young researchers in how to
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carry out the interviews. The interview guide that IARS provided was translated and revised so as to suit the
national context and the specific environment of the school which was the focus of the Swedish research
partners. The revision was led by the young researchers.
With the support of the Kalmar County Administrative Board, selected secondary schools in southern Sweden
were contacted in order to recruit potential student participants. The project was presented to interested
school classes in which the implementation of the project was described for potential participants. Students
who participated represented a relatively wide range in terms of educational programme. The group included students studying vocational and academic programmes, those with a high rate of absence and recently
arrived migrants in preparatory classes.
Two focus groups were held, in which 15 female and 13 male students attended (N=28). The seminars were
semi-structured in that the young researchers ensured that they dealt with central themes such as fundamental values, understanding of concepts and ideas about inclusion/exclusion, marginalisation and radicalisation. A more overall theme in the discussions involved potential prevention measures. As a second step, a
total of 26 individual interviews, based on a structure similar to that of the seminars, were carried out (see
table 1 for stats).
All participants signed an informed consent letter prior to being interviewed by the team of young researchers. For ethical purposes it was also ensured that the participants were clear that their involvement in the
procedure(s) was voluntary and that they could withdraw from the study at any stage, without providing a
reason.
Table 1. Demographics of participants
Focus groups
Number
28 participants
Age
16-19
Gender
13 Female
15 Male
Native/non-native
N/A

Interviews
26
16-19
7 Female
19 Male
17 native
9 non-native

Total/Mean
54
17.5
N/A
N/A

FINDINGS
WP 1- Building the Foundations
Policy and Politics
In Sweden, the understanding of violent extremism is framed by the following government policies. Firstly,
the Swedish government adopted an “Action plan for safeguarding democracy against violent extremism”,
which focuses on efforts on preventative work. Secondly, a committee was appointed in 2012, intended to
gather knowledge and experience that could contribute to preventing violent extremism. Thirdly, a national
coordinator has been established to improve collaboration between government agencies, on the national,
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regional and local level in order to safeguard democracy against violent extremism (Kommittédirektiv 2014).
These three measures contribute greatly to the formation of a national knowledge and experience base. In
addition to the multi-agency working of the committee and policies formulated for preventive work, a great
deal of responsibility is laid on professionals who deal with young people in their daily work. It is important
to note that a number of complications have arisen from this milieu; including prevailing policy, the tasks
of various government agencies, and what the framework of the law permits as regards confidentiality, for
example, have proven to be partially irreconcilable (Herz 2016).
Research and Extant Literature
Extant literature is focused largely on extremist Islamist violence. Broadly speaking, the body of research can
be divided into empirically-based field studies and policy-oriented research. Many of the studies in both of
these groups have significant limitations, frequently lacking robust research designs, and thus limiting the
strength of their results.
Research into radicalisation has also been criticised on the grounds that many prevention models claim to be
able to identify individuals at risk of violent radicalisation (Kundnani 2015). Interest in the basic causes that
promote radicalisation in extreme right-wing contexts is slight, and the process of becoming a neo-Nazi has
primarily been analysed in terms of identity formation, masculinity, and as a subcultural phenomenon. Much
the same can be said for research on violent left-wing extremism.
Notwithstanding the limitations of the research, the empirical studies show that both reasons and background factors for radicalization can vary greatly (Davolio et al. 2015). Research on the number of young people involved in violent extremism in Sweden is also unclear. Since 2012 it is, however, estimated that about
300 people from Sweden have travelled to Syria and Iraq to join terrorist groups such as the Islamic State (IS),
whereof 76 percent are men, and 24 percent are women (Gustafsson & Ranstorp 2017).
Policy-oriented research perhaps suffers from an even greater lack of scientific support. In general, this research tends to identify psychological factors, or simply personality types, while relying on theoretical models that often lack a solid empirical basis (see e.g. Sieckelinck & de Winter 2015).
One crucial problem lies in the intention to develop models and methods for predicting and preventing
terrorism. It is important to distinguish between the desire to precisely predict, and a more hermeneutic
approach, which attempts to understand the various social and cultural processes that draw young people
towards extreme movements, utilising for example positive psychology in order break such a trajectory. All in
all, we can thus point out that there are deficiencies in existing research.
Stakeholder’s views and feedback
Broadly speaking, the current prevention work in Sweden takes place on three levels: national, municipal,
and private. Some entities reflecting these levels are presented below.
National Coordinator against violent extremism
The appointment of the National Coordinator in 2014 has been significant for how preventive work was developed in Sweden. Together with other organisations, “practitioners’ conferences” on preventive work have
been organised. Central to this work is both the creation of meeting places among various entities, as well
as the dissemination of knowledge and exchange of experiences that follow. The support line referred to in
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the directive for the establishment of the National Coordinator is also worth mentioning in this context. This
support line would have tasked an established volunteer organization with carrying out a pilot project with
a national telephone support line where family members, municipalities, and organizations can turn to for
information, counselling, and support.
City of Gothenburg
The City of Gothenburg is one of the four municipalities selected to establish so called “Houses of Knowledge”, inspired by the Danish Aarhus model (Herz 2016). The House of Knowledge is intended to serve as a
hub for municipal work, and the use of resources through bringing together different experiences and knowledge. The City of Gothenburg’s perspective on the radicalisation of young people is primarily concerned with
social problems in the context of far-reaching segregation. To counter the risk of radicalisation the houses of
knowledge also address subjective experiences of young people, considering their well-being, capacity and
hopes for the future, thus creating a meeting place that can break social isolation, creating positive trajectories in life (Muro 2017).
Fryshuset - EXIT
EXIT Fryshuset works under private management to support people leaving extremist milieus. One important
component of Fryshuset’s work is the generation of knowledge. Understanding the driving forces facilitates
the path out of the milieu. Another important component in the operation deals with meeting the person behind the ideology that marks the group. Through relations that are developed over time, individual’s values
can be challenged, without questioning them as a person directly, thus avoiding the perception of personal
judgment (cf. Gavrielides & Worth 2013). Central for Fryshuset is their GLM based model, which aims at establishing a positive life course trajectory that does not include crime (Scottish Prison Service 2011). Other
entities that also pursue these types of operation are CIDES, EXPO, and the Tolerance Project, to name a few.
Findings from fieldwork
Prior to publication, a draft of the text was discussed in several policy-seminars. Representatives of the university as well as the County Administrative Board (in Kalmar, Sweden) took part in these seminars, together
with 8 young people as well as 18 professionals (police, municipality, school, social services). Among other
things, the national report was discussed in terms of layout, key-concepts and usability. One important outcome of the seminars was the formation of three different and local reference groups of youngsters and
professionals, that volunteered to partake also in the upcoming work packages for the project, and if possible
in the implementation phases. Another outcome of the seminars was the identification of so-called hemmasittare (NEET) and unaccompanied immigrant youth that was thought to be at risk of marginalization and
potential radicalisation.
WP 2 - Building and testing the YEIP tools
YOUTH ALIENATION AND MARGINALISATION
Judging from the interviews it would seem the young respondents have given a lot of thought to the question
of what it means to be part of society. They may not always use concepts such as marginalisation or alienation, but they nevertheless express an awareness of the actual problem. The following quotations show
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how one student grapples with ideas of who is responsible for people’s alienation – society or the individual.
On the outside, you could say – that’s when you have been placed outside society. But if you are only
on the outside you might not fight for it – it’s not something you’d do automatically. Society has to
do something, but you yourself have to do something as well, to have the right to be part of society.
In the interviews there is a considerable range in the way in which marginalisation issues are discussed. With
some of the students we find they have their own experiences of feeling alienated.
Me, I’m not that motivated, because I don’t know what’s going to happen to me. What is the Migration Agency going to decide for me? If I knew I could stay in Sweden, I’d really work hard, I wouldn’t
waste a single hour. Sure, I work hard anyway, but it’s difficult. When you see your friend going away
for summer vacation or working during the summer break, it’s tough – you feel different.
It does not seem unusual for the students in preparatory classes to experience difficulties in integrating with
and feeling like part of society. Being able to enter and go through the Swedish education system is by many
people seen as the only possible route by which to achieve established goals. There are also other, less formal, conditions that may be seen as entailing limitations.
There are always obstacles. I am a second-generation immigration and sometimes I feel the effects
of that. When I wanted to be Lucia and couldn’t, because of me having brown hair. You can also feel
excluded because of your name, and your gender, too. I work in a factory in the summer, and there’s a
lot you have to carry, and just because I’m a girl and I’m short and thin, it doesn’t mean I’m not strong.
So there’s a lot about my future in Sweden I can decide, but not more than the power I have. Studies
are not just about me – it’s a system you have to follow – the admissions system. I live in the EU so
I can study abroad. I have various opportunities thanks to Sweden being a member state of the EU.
The students demonstrate a relatively nuanced view of marginalisation and violent radicalisation processes.
These phenomena are considered as discreet; with the young people not explicitly suggesting a direct causal
relationship between these phenomena.
RADICALISATION AS A CONCEPT AND PHENOMENON
There is considerable breadth in the interview data as regards views on radicalisation as a concept and phenomenon in Swedish society. Most of the students have a fairly vague understanding of radicalisation processes. Above all, few of them have personal experience of finding themselves in the proximity of ongoing
recruitment to different extremist movements.
For me, radicalisation is mainly linked to IS and stuff like that. They talk about Islam, and if I’m a
Muslim it’s no problem. IS uses the name of Islam to get or recruit many people to make war. /.../
It’s basically terror marketing. They use the name of Islam to do things and say it’s right to do a lot of
stuff. But it’s not right.
If you can’t see that other people have different views and not realise that it’s okay that other people
have them, and you feel you have to change their opinions and use violence, then you’re well on the
way to becoming radicalised. There’s a lot of “us versus them” feeling.
Several students spoke about the importance of informing and educating people who are on the way to
being drawn into extremist and violent movements, to help ensure the individual doesn’t fall for the terror
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marketing and become radicalised. By talking about and obtaining knowledge about the phenomenon, there
is a chance that we will be able to combat radicalisation. The significance of a social context that strengthens
one’s own perceptions and stands in contrast to the (perceived) Other is often brought up as an explanation
for radicalisation.
PERSONAL RESPONSIBILITY AND THE SCHOOL’S RESPONSIBILITY
On close examination of the interview data, it is clear that the young people have ideas and suggestions and
what can be done to address the problem of youth marginalisation and radicalisation. It is these “solutions”
that we turn to next.
I think we should first give them space – if we simply censure them, their opinions are left unchanged
and may grow. But if we give them space, people will realise that it’s an extremist group and wants
something pernicious, and has nothing helpful to offer. People can see how radical they are, and I
don’t think they make a good impression in public debates – they just don’t have much to offer. So
they end up shooting themselves in the foot, I think.
The above narrative highlights the importance of having an open dialogue with individuals who hold radical
or extremist views. In many ways the students’ stories constitute a call for a type of tolerance teaching. Again
and again they stress the importance of having an open dialogue, of refraining from making judgements, of
listening and making counterarguments and trying, in this way, to reach individuals in the “risk zone”.
Radical individuals are disrespectful toward some people, so schools need to address this – to accept
an opinion but not accept disrespect toward someone – it should not be one and the same. If someone becomes radical, we can question the person and ask him or her to come back.
The young people’s stories reveal the image of a good teacher – a teacher who listens, enters into dialogue
and tries to teach social values to students who may be on the way to becoming radicalised. Another student
continues in this vein.
`

Tell people about it, all the time. You must never forget that you are being heard by many people who
perhaps lie low and don’t say very much. Plus, maybe you shouldn’t bring it up directly with a person
– maybe you cannot bring it up. You can’t bring it up and judge someone, and say “Your opinions are
wrong”. You have to keep it cool and be, like, reasonable.

Several of the young people also refer to the importance of creating shared perspectives and promoting
respect.
I’m the only one from Eritrea in my class. Many others are from Afghanistan, Syria, Albania, Kosovo
and many other places. You can learn from them. It’s good to have many in the same class. You can
learn about other cultures and you learn the language.
Interviewer: But maybe it’s a shame there are no Swedes in the class. They could also learn from being in this kind of setting.
Yes, true – it should be that way. Then you could learn things. I could teach others what it’s like to
travel through the Sahara. I could teach him. And he could tell me how things work in Sweden.
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A number of interesting ideas are expressed here about the importance of creating opportunities for people
to interact with each other. It is clear that promoting shared experiences and social interactions between
different cultural groups is seen as an important tool with which to tackle marginalisation and potential radicalisation. Indeed, the importance of dialogues, access to the language, and interpersonal interaction is a
strong theme in several interviews. Segregation, of course, is a fundamental problem here, posing a barrier
to cross cultural social interaction.
In sum, the students demonstrated a relatively nuanced view of marginalisation and violent radicalisation
processes. With a significant number of young people themselves reporting feelings of alienation and isolation, they were sympathetic with how easy it is to feel alienated at a young age, and how feelings of alienation
and marginalisation could contribute to make one more vulnerable to radical exploitation. However, they did
not conceive of the marginalisation-radicalisation dynamic in terms of simple linear causal relationship.
The problem lies – according to the young people – in both societal structures and in young people’s agency
and desire to change their lives. When the young people discuss strategies for helping individuals at risk of
being drawn into violent movements, they often bring up arguments about how teachers and adults can
counteract radicalisation processes, by entering into dialogue with at-risk young people. There is strong emphasis on what may be termed “tolerance teaching” – educational interaction focused on listening and creating dialogues, which is therefore conducive for favourable learning processes.

CONCLUSIONS AND RECOMMENDATIONS
Over a relatively short period of time, the way of talking about and working on preventive measures regarding the radicalisation of young people have received a great deal of attention in Sweden. Confusion between
the security discourse and of preventive work, however, risks creating long term uncertainty as to how security can be combined with prevention and positive psychology. The field, therefore, faces great challenges in
the future.
Analytically, it is important to develop a critical and reflexive attitude towards all forms of simplified categorisations of young people and entities, which risks stigmatising rather than contributing to effective social
pedagogical work. By starting from a critical, inclusive and reflexive social pedagogical perspective, it will become possible to conduct an analysis of social contexts, risks, and negative spirals, without condemnations.
Aiming to influence the well-being and positive development for young people at risk of radicalisation it is
vital to develop GLM-based models that both can take advantage of young people’s competences and agency, counter-balancing a way of living that involves crime.
One important outcome from our research was different stakeholders’ preventive and GLM-based work on
young people, located in the borderland between the secondary school and work/university studies. Our
recommendation is that YEIP in Sweden should focus on the school environment, and unaccompanied young
people in schools, respectively young people failing to upkeep positive school trajectories.

National Level
At the national level, the findings of this project recommend the development of youth “meeting places”. In
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these settings, young people can develop a tolerance perspective, promoted through dialogue, both online
and offline and individuals from different cultural groups can interact and forge shared experiences.
Moreover, it is crucial in the Swedish context to initiate a critical discussion to scrutinise the Swedish school
system and culture with a view to revealing how norms that include and exclude people are created and
maintained, for example, through language. This would necessitate an examination of the dynamics of social
exclusion and segregation.
Relatedly, a positive development would be the expansion of schools responsibility for issues of democracy
and the advancement of Good Lives Model based approaches that both take advantage of young people’s
competences and agency and move them away from away from radicalisation.

EU Level
The project provides some crucial recommendations at the EU level, according to the following themes; education and teaching a culture of democracy, clarification of context and knowledge area, dialogue.
Young people should be provided with opportunities to learn about segregation, marginalisation, radicalisation and the mechanisms that create alienation. This can be facilitated through the creation of different kinds
of meeting places (for example summer school camps).
Based on students’ stories and in relation to the above point, we discern a need to clarify the difference
between, on the one hand, a broad societal problem involving issues of young people’s marginalisation and
segregation, and on the other, the more specific area of knowledge that deals with young people’s radicalisation and radicalisation processes.
The interviews reveal the importance of listening to young people’s stories and experiences and including
them in research and education. Youth-led research also increases the possibilities of promoting empowerment, democratization processes and young people’s active participation.

Public Authority
Lannstryelsen I Kalmar Ian (the Regional Council in Kalmar County) manages growth and regional development issues in Kalmar County. The organisation is established by the county’s 12 municipalities and the County Council. The organisation’s target groups are public actors, trade and industry, non-profit organisations
and residents of the country. The Regional Council provides arenas for networking, coordination and financial
support in order to achieve concrete goals of regional development.
The public authority has key responsibilities in its caption area in developing and delivering policies under YEIP’s targeted area specifically Priority theme 7 – Reaching out: developing capacity for tackling and preventing marginalisation and violent radicalisation among young people. Its role in YEIP was to help with regional
contacts relevant for the project, provide expert advice regarding implementation and to help disseminate
the project results. They provided strategic leadership for the project, worked with other partners and attended key management meetings.
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MEDIDA POLÍTICA DO YEIP:
RENFORÇAR A CAPACIDADE DE
COMBATE E PREVENÇÃO DA
MARGINALIZAÇÃO E DA RADICALIZAÇÃO
VIOLENTA DOS JOVENS
AVALIAÇÃO DE EVIDÊNCIAS EM
PORTUGAL
RESUMO

Investigadores: Cláudia Ramos (Câmara Municipal de
Oliveira de Azeméis), Pedro
Prevenir a radicalização violenta é um dos desafios mais relevantes que a Costa (INOVA+) e Sara BranEuropa enfrenta atualmente. Embora muito trabalho esteja já a ser feito, exi- dão (INOVA+)
stem lacunas a preencher e a educação, a formação e as políticas de juventude têm um papel vital a desempenhar, promovendo a igualdade e a coesão Jovens Investigadores: Inês
social, o respeito mútuo e os valores fundamentais na sociedade. O projeto Coelho, Maria Rodrigues e
YEIP procura explorar abordagens inovadoras para prevenir a radicalização Sergio Mendoza
violenta. Esta iniciativa transnacional visa não apenas alcançar aqueles que
estão em desvantagem e em risco de exclusão, mas também envolvê-los no
desenho e teste de um modelo de prevenção/intervenção, aferindo a sua
potencial eficácia. Baseado numa abordagem liderada por jovens, o projeto
tem como princípios o Modelo “Good Lives”, a Justiça Restaurativa e a Psicologia Positiva.
O YEIP está estruturado em blocos sequenciais, i.e., grupos de atividades
a serem implementadas pelos parceiros (instituições de investigação, municípios e ONGs) em conjunto com jovens, profissionais de quatro contextos
(escolas, universidades, centros educativos para a reinserção de jovens e ambiente online) e decisores políticos em sete países. O presente documento
reflete as atividades realizadas em Portugal e apresenta os resultados i) do
estado da arte e do mapeamento dos atores chave; ii) da pesquisa liderada
por jovens que, por sua vez, permitiu a construção das ferramentas de apoio
à implementação da medida política do YEIP (ações de capacitação e kits de
ferramentas para profissionais e decisores políticos), e iii) do teste da medida, usando uma abordagem semi-experimental com grupos experimentais e
de controlo e comparações pré e pós intervenção.
Os resultados tendem a corroborar a causalidade entre a intervenção do
YEIP e as mudanças ocorridas nos grupos selecionados (professores, alunos
e decisores políticos), fornecendo evidências que apoiam o uso futuro da
medida de política e das respetivas ferramentas, especialmente em contexto
escolar, foco da implementação do YEIP a nível nacional.
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INTRODUÇÃO E ENQUADRAMENTO
Composto por uma parceria transnacional que reúne parceiros científicos e autoridades públicas, o consórcio do YEIP dedica-se a mapear o panorama atual e a projetar e testar soluções inovadoras para responder à
necessidade urgente de reforçar a capacidade de combate e prevenção da marginalização e da radicalização
violenta dos jovens. Recorrendo a uma abordagem abrangente baseada em evidências, este projeto pioneiro baseia-se nos esforços já existentes e explora novas maneiras de impedir a radicalização violenta. Com o
objetivo de oferecer intervenções e recursos alternativos e eficazes para os decisores políticos e profissionais
que trabalham com jovens, o YEIP baseia-se no Modelo “Good Lives”, Justiça Restaurativa e Psicologia Positiva, alicerçando-se numa abordagem liderada por jovens. Os principais elementos inovadores desta iniciativa
internacional incluem: afastar-se de modelos focados na redução e gestão de riscos e recaídas (encorajando,
em alternativa, as abordagens baseadas na promoção de talentos e pontos fortes dos jovens vulneráveis) e
promover o envolvimento dos jovens nos processos de tomada de decisão.
Os objetivos, atividades e resultados do projeto YEIP abordam os desafios europeus, nacionais e locais e
respondem a uma necessidade social atual relativa à existência de políticas de juventude mais eficazes que
contribuam para promover a inclusão social dos jovens e minimizar o risco de radicalização violenta.
Apesar de apresentar um ambiente pacífico, Portugal não está imune à ameaça das forças sem fronteiras
dos fenómenos do extremismo, radicalização violenta e terrorismo. Considerando-se que as medidas de prevenção (especialmente aquelas projetadas para e com os jovens) desempenham um papel central na criação
de contra narrativas que atenuem os riscos e promovem uma identidade europeia partilhada e inclusão
social, assume-se como relevante o teste em contexto nacional da medida política do YEIP e das respetivas
ferramentas. A INOVA+ e o Município de Oliveira de Azeméis são responsáveis por implementar o projeto em
Portugal, testando a causalidade potencial entre a intervenção do YEIP e as mudanças observadas, particularmente no contexto escolar.

METODOLOGIA

A abordagem metodológica do projeto YEIP está estruturada num conjunto de blocos sequenciais (grupos
de atividades), essenciais para gerar os resultados esperados, contribuindo para reduzir a tendência para
a radicalização violenta em diferentes contextos e apoiar mudanças nas políticas e na sociedade em geral
(através de mudanças nos indivíduos e profissionais). Este documento refere-se à implementação de três
elementos centrais do projeto, incluindo uma descrição geral relativa à dimensão transnacional do projeto e
uma descrição detalhada, referente à implementação a nível nacional.
Após uma extensa revisão da literatura e mapeamento dos atores chave (primeiro bloco), bem como de um
processo de recolha de pontos de vista das partes interessadas liderado pelos jovens (segundo bloco), os
parceiros construíram as ferramentas que apoiam a implementação da medida política do YEIP (isto é, um
modelo de intervenção/prevenção e um conjunto de recursos compilados em kits de ferramentas para os
utilizadores finais). Vários profissionais que trabalham nos contextos selecionados pelo YEIP (como escolas,
universidades e centros educativos para a reinserção de jovens) estiveram envolvidos em ações de capacitação, que foram organizadas antes da implementação do piloto (terceiro bloco). Usando uma abordagem
semi-experimental, o piloto permitiu a aferição da medida política desenhada e respetivas ferramentas, i.e.,
a avaliação do seu impacto por meio da comparação antes-depois nos grupos experimental e de controlo. O
processo de pesquisa seguiu os princípios de investigação-ação participativa liderada por jovens, o que significa que um grupo de jovens foi selecionado e formado para planear e implementar ações de investigação e
intervenção, participando ativamente na construção e teste do modelo e das ferramentas. Esta base foi também adotada no âmbito das atividades referentes ao teste dos recursos destinados aos decisores políticos.
A nível nacional, as atividades dos diferentes blocos do projeto foram realizadas em pleno alinhamento com
o plano de trabalho comum aos diferentes parceiros, conforme descrito a seguir.
216

Primeiro bloco - Construir as fundações
No início do projeto, o atual estado da arte foi extensivamente analisado e estudado em termos de política,
investigação e prática. Foram também mapeados os atores chave que operam a nível nacional. As conclusões
foram compiladas no relatório nacional que, juntamente com os relatórios dos países de outros parceiros,
conduziram ao protocolo de experimentação (que incluiu diretrizes claras para as etapas a seguir).
Complementando a revisão da literatura e análise do enquadramento legal a nível nacional, e com o objetivo
de enriquecer o estudo, a INOVA+, com o apoio do Município de Oliveira de Azeméis, organizou um grupo
focal, reunindo 14 profissionais e especialistas que trabalham com jovens em risco em Portugal (em municípios, associações, centros educativos e universidades). Além disso, um segundo evento foi realizado pela
equipa de investigação: um seminário sobre políticas, promovido em Fajões, uma escola localizada no Município de Oliveira de Azeméis. Durante o evento, o projeto foi apresentado às autoridades locais, à equipa
educativa, mas também a um grupo de 26 jovens, com idades compreendidas entre 16 e 18 anos. O feedback
recolhido nos dois eventos foi fundamental para entender as preocupações dos grupos-alvo em relação à
violência, bullying, marginalização e radicalização violenta em Portugal.
Segundo bloco - Envolver os jovens e desenvolver a medida política do YEIP
A etapa seguinte foi selecionar e formar jovens investigadores e pôr em marcha a investigação primária em
contexto escolar liderada por jovens e, de seguida, construir as ferramentas para implementar a medida
política do YEIP. Um relatório nacional foi produzido, alimentando o modelo de prevenção/intervenção do
YEIP (juntamente com os relatórios nacionais desenvolvidos nos países de outros parceiros).
A INOVA+ entrou em contato com várias universidades para divulgar o projeto e abriu um concurso dirigido a jovens investigadores potencialmente interessados. Com base na análise curricular e entrevistas, foi
constituída uma equipa de nove jovens, com idades compreendidas entre 18 e 25 anos e com formação em
Ciências Sociais e Humanas (Psicologia, Criminologia e Sociologia). A equipa selecionada participou num
curso de formação de dois dias, dedicado à investigação com jovens neste âmbito. Este curso apoiou o desenvolvimento das ferramentas de investigação pela equipa de jovens investigadores, nomeadamente o grupo
focal e as diretrizes para as entrevistas. Várias reuniões online e presenciais foram promovidas com o apoio e
a supervisão da INOVA+. Apenas três jovens investigadores concluíram todo o processo, planeando e implementando a sua investigação em contexto escolar.
A pesquisa realizada por estes jovens incluiu uma combinação de métodos qualitativos, dois grupos focais
(envolvendo 13 participantes), entrevistas semiestruturadas (com 26 jovens) e um estudo de caso. A amostra
final foi composta por 28 indivíduos com idade compreendidas entre 15 e 27 anos. O Município de Oliveira
de Azeméis apoiou o processo, convidando as escolas a participarem na investigação.
Terceiro bloco - Testar o potencial da medida política do YEIP e avaliar os efeitos da intervenção
A implementação do terceiro bloco de atividades em Portugal seguiu o protocolo e começou com ações de
capacitação visando os destinatários dos kits de ferramentas do YEIP que apoiaram a intervenção.
Com o primeiro grupo, composto por profissionais que trabalhavam no contexto escolar, foi realizado um
curso de formação de quatro horas, cobrindo os cinco módulos do kit de ferramentas construído com base
nas conclusões das fases anteriores. Antes do curso, os professores foram divididos em dois grupos (experimental e de controlo). Os formulários de pré-avaliação foram distribuídos a ambos, mas a intervenção
envolveu apenas um grupo (experimental). Após a formação, os dois grupos foram convidados a preencher
um formulário de pós-avaliação. O curso de formação marcou o início dos ensaios com um grupo observado
e um não observado, composto por alunos das turmas dos professores dos grupos experimental e de controlo, respetivamente. A implementação piloto durou dois meses e foi avaliada com o recurso a escalas predefinidas, administradas antes e após esse período. Os participantes concluíram os exercícios de avaliação:
do grupo experimental foram recolhidos 18 questionários pré-intervenção e 10 pós-intervenção no caso
dos professores e foram reunidas 34 respostas dos alunos antes e após o ensaio observado. Por outro lado,
para o grupo de controlo, foram recolhidos 11 questionários de professores no início e no final do processo
e foram reunidas 24 mais 18 respostas no grupo de alunos participantes do estudo não observado, antes e
depois, respetivamente.
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O segundo grupo incluía decisores políticos e autoridades públicas, identificados pelo Município de Oliveira
de Azeméis. Ao grupo de 10 participantes foi solicitado que preenchesse os questionários de pré-avaliação
antes da organização de uma sessão informativa com quatro horas de duração. Foi realizada uma visita guiada ao kit de ferramentas e recursos disponíveis online e os participantes foram incentivados a explorar os
recursos. Após a sessão, o grupo de participantes completou o questionário pós-intervenção.
A Tabela 1 resume os métodos utilizados e as amostras envolvidas nas três etapas descritas anteriormente.
Blocos
Primeiro (construir as fundações)

Segundo (envolver os jovens e desenvolver a
medida política do YEIP)

Método/Atividade

Amostra

Grupo focal

14 profissionais e especialistas

Seminário

26 jovens

Sessão de capacitação (jovens
investigadores)

9 jovens

Grupos focais

13 jovens

Entrevistas

26 jovens

Estudo de caso

1 jovens

Sessão de capacitação (profissionais)

18 professores

Sessão de capacitação (decisores políticos)

10 decisores políticos e autoridades públicas

Terceiro (testar o potencial da medida política
do YEIP e avaliar os efeitos da intervenção)

29 professores (18 experimental e 11 de controlo)
Piloto

58 estudantes (34 experimental e 24 de controlo)
10 decisores políticos e autoridades públicas

Tabela 1– Métodos e amostras de grupos envolvidos nas diferentes fases do projeto YEIP

SECÇÃO DESCRITIVA
Em seguida são apresentados os principais resultados do projeto, numa perspetiva global e transnacional e
numa ótica específica e nacional, para cada um dos blocos sequenciais.
Primeiro bloco - Construir as fundações
“Em resposta à Agenda Europeia de Segurança, à Estratégia da UE para a Juventude, à Educação e Formação
2020 e à Estratégia Erasmus+ de Inclusão e Diversidade foram desenvolvidas políticas para evitar fatores de
risco que levam à marginalização dos jovens. Estas políticas visam prevenir não só a marginalização, mas também a exclusão social e a radicalização violenta, abordando as questões de baixa participação na educação,
desemprego e pobreza. No entanto, os planos de ação não foram ainda finalizados e não existem atualmente
estudos de impacto disponíveis sobre as medidas propostas” (YEIP, 2018). As equipas de investigação dos
sete países parceiros do projeto YEIP fizeram o mapeamento do seu panorama nacional e concluíram que
não existe um mecanismo sistémico de prevenção acionado em contextos importantes, como escolas, universidades, centros de educação para a reinserção de jovens e online. Em vez disso, existe uma série de expe218

riências para abordar e intervir neste âmbito de acordo com as enormes diferenças de país para país. (YEIP,
2019). As lições aprendidas com essas experiências são essenciais para o desenvolvimento e a implementação sustentada de medidas políticas que oferecem uma estrutura comum sólida, mas ao mesmo tempo
são flexíveis e podem ser ajustadas para responder às necessidades específicas do contexto. Essas medidas,
envolvendo atores chave e cobrindo diferentes fases de intervenção, devem oferecer oportunidades aos jovens vulneráveis para o desenvolvimento de competências e a realização de ações e eventos para melhorar
a sua inclusão na sociedade. Considera-se que os profissionais ativos nas áreas da juventude, da educação
e formação e da inclusão social têm um papel central nesse processo e, portanto, devem estar equipados
com os conhecimentos e competências necessários e ter acesso a recursos inovadores e eficazes e modelos
positivos incorporados que facilitam as contra narrativas e reduzem a tendência à polarização.
Os resultados da pesquisa e do trabalho de campo em Portugal corroboram essa visão sobre a necessidade
de novas formas de prevenir a radicalização violenta, destacando a importância de medidas políticas eficazes
desenhadas para o contexto escolar. Neste sentido, a implementação de um modelo de intervenção que conscientize os processos subjacentes dos fenómenos e dos seus riscos, mas, mais importante, que desenvolva
competências e capacidades para criar um sentimento de pertença a sociedades mais abertas e inclusivas,
é considerada fundamental e pode beneficiar do ambiente pacífico nacional. Os atores chave mapeados e
envolvidos nesta primeira etapa revelaram-se abertos à abordagem positiva liderada por jovens do YEIP e o
mesmo interesse foi observado nos jovens que participaram nas atividades de campo.
Segundo bloco - Envolver os jovens e desenvolver a medida política do YEIP
Com base no estado da arte atual e na capitalização das lições aprendidas, a abordagem do YEIP foi intencionalmente projetada para ampliar as vozes dos jovens em relação às suas perspetivas sobre uma medida
política inovadora liderada por jovens para ajudar a resolver e prevenir os fatores que pode levar à exclusão
social dos jovens e à radicalização violenta. Como tal, e depois da formação inicial, o grupo de jovens investigadores selecionados liderou a pesquisa de campo apoiada pelas equipas de investigação dos parceiros
que operam nos diferentes países do consórcio. As conclusões foram compiladas e incorporadas no modelo
e recursos de prevenção do YEIP (YEIP, 2019).
A nível nacional a investigação focou-se no contexto escolar. As conclusões da equipa apontaram para a necessidade urgente de conscientizar, informar e capacitar os alunos e outros atores chave para intervenções
positivas, sistémicas e sustentadas que ajudem a enfrentar os riscos e mitigar e gerir situações de radicalização violenta, mas também a marginalização e o bullying. Algumas ações sugeridas pelos jovens envolvidos
(líderes da investigação e pares envolvidos nas várias fases da pesquisa) apontaram para sessões informativas, workshops e cursos de formação direcionados a profissionais que trabalham com jovens no contexto escolar, que contribuiriam para a implementação de atividades que visam promover as “competências
protetoras” e os talentos dos alunos (nomeadamente as competências emocionais, criativas e sociais) e o
pensamento crítico. Alguns exemplos de possíveis atividades foram desafios e dilemas filosóficos, produção
de Vlogs para o YouTube com conteúdo positivo e participação em atividades extracurriculares (por exemplo,
“dias abertos” em que estudantes de diferentes escolas se reúnem e se conhecem, expandindo e reajustando mentalidades, ampliando redes e incentivando-as a se unirem e defenderem valores democráticos). Embora as redes sociais tenham sido vistas como uma ferramenta poderosa e eficaz para capacitar os jovens,
a colaboração entre diferentes atores (ações multiníveis que envolvem estudantes, diretores, professores e
funcionários da escola) foi apresentada como vital para melhorar a comunicação e o diálogo. Finalmente,
a equipa de jovens investigadores concluiu que a metodologia do projeto liderada por jovens foi um bom
exemplo de uma abordagem que deve ser considerada como uma ferramenta preventiva.
Terceiro bloco - Testar o potencial da medida política do YEIP e avaliar os efeitos da intervenção
A medida política do YEIP incluiu um modelo de intervenção de prevenção e dois kits de ferramentas: um dirigido a profissionais que trabalham com jovens nos quatro contextos selecionados e um dirigido a decisores
políticos nas áreas da juventude, da educação, da inclusão social e outras áreas relacionadas relevantes. O kit
de ferramentas para profissionais foi testado por meio de uma abordagem semi-experimental, que envolveu
uma avaliação pré e pós intervenção e a análise da causalidade potencial da ação através da comparação das
mudanças no grupo experimental e de controlo.
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A nível nacional, o kit de ferramentas para profissionais foi implementado no contexto escolar: numa primeira fase, os professores do grupo experimental foram submetidos à intervenção e tendo os seus alunos
integrado o grupo do ensaio observável. Os professores do grupo de controlo não foram envolvidos na intervenção e os seus alunos incorporaram o grupo de ensaio não observável.
Os resultados sugerem que os professores dos grupos experimental e de controlo reconheceram que os seus
conhecimentos sobre a prevenção e radicalização violenta dos jovens aumentaram no final do piloto. Para o
grupo experimental, isso poderia ser considerado um efeito da formação e acesso ao kit de ferramentas do
YEIP para profissionais, enquanto que para o grupo controlo poderia ser discutido como um efeito indireto
de contágio, pois os professores de ambos os grupos trabalhavam nas mesmas escolas (Figura 1).

Figura 1 – Conhecimento sobre radicalização violenta e sua prevenção (profissionais)

Mais especificamente, no que diz respeito aos três modelos principais abordados pelo kit de ferramentas do
YEIP para profissionais, as evidências recolhidas indicam um aumento do conhecimento e uso de abordagens
baseadas na Justiça Restaurativa, na Psicologia Positiva e no Modelo “Good Lives” entre os professores do
grupo experimental. Por exemplo, antes da intervenção, a maioria dos membros deste grupo (mais de 75%)
indicou que os seus conhecimentos sobre Justiça Restaurativa e o Modelo “Good Lives” eram muito limitados
e, após a intervenção, 30% dos participantes estavam informados e usavam a abordagem da Justiça Restaurativa e 20% o Modelo “Good Lives” (comparado aos 11% e 0% iniciais dos participantes, respetivamente).
Além disso, embora no início 50% dos entrevistados já estivessem familiarizados e a colocar em prática a
abordagem da Psicologia Positiva, após a intervenção essa percentagem também aumentou para 70% (Figura 2).
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Figura 2 – Conhecimento e uso dos modelos de Justiça Restaurativa, Psicologia Positiva e “Good Lives” (profissionais)

Considerando o envolvimento dos jovens como consultores ou parte da equipa de trabalho no que diz respeito à radicalização dos jovens, o grupo experimental também mostra melhorias significativas após a intervenção. No início, quase 79% dos profissionais mencionaram que os incluiriam, enquanto no final do piloto
100% estavam confiantes em envolvê-los como parte do processo de decisão, percebendo os benefícios de
tê-los como parte da equipa. Essa alteração não foi observada no grupo controlo (Figura 3).
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Figura 3 – Envolvimento dos jovens (profissionais)

Complementarmente, os alunos de ambos os grupos foram convidados a completar duas escalas.
Analisando cada campo da Escala de Bem-Estar Psicológico de Ryff, é possível verificar que os alunos do
ensaio observados e do ensaio não observado (grupos experimental e de controlo, respetivamente) têm
pontuações altas em todas as dimensões antes e após a intervenção. No entanto, algumas mudanças foram
observadas no grupo experimental no caso da dimensão ligada à “autonomia”. Assim, enquanto mais de 75%
dos alunos do grupo experimental na fase de pré-intervenção consideravam-se autodeterminados, independentes e capazes de resistir às pressões sociais ou pensar e agir de certas maneiras; após a intervenção, 78%
avaliaram-se como pessoas com padrões pessoais que não dependem de julgamentos alheios. Essa diferença
não foi encontrada no grupo de controlo (Figura 4).

Figura 4 – Escala de Bem-Estar Psicológico de Ryff – Autonomia

Em relação às outras dimensões, os alunos de ambos os grupos consideraram que têm i) bom “domínio ambiental”, ou seja, são capazes de escolher ou criar contextos adequados às necessidades e valores pessoais
e não têm dificuldade em gerir os assuntos do quotidiano (Figura 5); ii) um sentimento de “crescimento pessoal” e desenvolvimento contínuo, pois vêem-se a crescer e a expandir sentindo-se capazes de desenvolver
novas atitudes e comportamentos de maneiras que refletem mais autoconhecimento e eficácia (Figura 6);
iii) manter “relações positivas com os outros”, o que significa que eles têm relacionamentos calorosos de
satisfação e confiança, preocupam-se com o bem-estar dos outros e são capazes de criar empatia, carinho e
intimidade (Figura 7); iv) um claro “propósito na vida”, concordando que têm objetivos na vida e um sentido/
uma direção (Figura 8); e v) boa “autoaceitação”, pois possuem uma atitude positiva em relação a si, incluindo boas e más qualidades e se sente positivos em relação à vida passada (Figura 9).
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Figura 5 – Escala de Bem-Estar Psicológico de Ryff – Domínio ambiental

Figura 6 – Escala de Bem-Estar Psicológico de Ryff – Crescimento pessoal

Figura 7 – Escala de Bem-Estar Psicológico de Ryff – Relações positivas com os outros
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Figura 8 – Escala de Bem-Estar Psicológico de Ryff – Propóstito na vida

Figura 9 – Escala de Bem-Estar Psicológico de Ryff – Auto-aceitação

Os alunos dos grupos experimental e de controlo também completaram a Escala Breve de Resiliência em
dois momentos distintos (pré e pós piloto). Os resultados indicam que os resultados médios aumentaram
levemente para o grupo experimental (de 2,7 para 2,8), sugerindo que no final da implementação do piloto,
os alunos com professores submetidos à intervenção melhoraram a sua resiliência (Figura 10).
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Figura 10 – Escala Breve de Resiliência

Por sua vez, o teste do kit de ferramentas para os decisores políticos envolveu apenas um grupo, submetido
à intervenção e que participou nos exercícios pré e pós-avaliação.
Tal como observado com os profissionais, os resultados indicam uma mudança nas perceções dos participantes acerca do seu conhecimento sobre a radicalização violenta dos jovens e a sua prevenção, uma vez que
o valor da média aumentou 2,2 e 2,8 (para cada uma dessas dimensões, respetivamente) entre o início e a
conclusão da intervenção (Figura 11).

Figura 11 – Conhecimento sobre radicalização violenta e a sua prevenção (decisores políticos)

No que se refere aos três principais modelos abordados no projeto YEIP (Justiça Restaurativa, Psicologia Positiva e Modelo “Good Lives”), nos quais o kit de ferramentas para os decisores políticos foi construído, os
resultados também mostram progresso ao comparar a conscientização, o conhecimento e o uso dessas abordagens antes e depois da intervenção. As mudanças observadas foram maiores no caso da Justiça Restaurativa e do Modelo “Good Lives”. Assim, embora no início a maioria dos participantes tenha indicado que não
conhecia os modelos, após a intervenção todos os participantes estavam familiarizados com os modelos e a
usá-los ou a desejar usá-los. Foi também observado progresso no caso da abordagem da Psicologia Positiva,
que os participantes já conheciam e já estavam a usar (Figura 12).
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Figura 12 –Conhecimento e uso dos Modelos de Justiça Restaurativa, Psicologia Positiva e “Good Lives” (decisores políticos)

Finalmente, no que diz respeito ao envolvimento dos jovens e à promoção de ações por eles lideradas, perguntou-se aos participantes se os envolveriam na sua equipa de trabalho. No final da intervenção, todos se
sentiram motivados para envolver os jovens como consultores ou como parte do processo de decisão, o que
é uma mudança relevante em comparação à sua posição inicial (envolvê-los tendencialmente em apenas um
destes papéis) (Figura 13).

Figura 13 – Envolvimento dos jovens (decisores políticos)
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SECÇÃO ANALÍTICA
A nível nacional, os resultados da implementação das atividades cobertas pelo primeiro bloco do projeto
apontaram claramente a ausência de medidas políticas e de um modelo de prevenção/intervenção para
abordar os fenómenos da radicalização e marginalização violenta dos jovens, especialmente no contexto
escolar. A extensa revisão da literatura realizada e a auscultação dos principais atores ligados à investigação,
trabalho de campo e à política destacaram a necessidade de novas soluções, mas também o interesse dos
indivíduos e organizações em relação às abordagens lideradas pelos jovens e a possibilidade de construir
medidas políticas baseadas em modelos positivos. O processo de construção das fundações também facilitou a identificação de ações e partes interessadas específicas, abordando dimensões relacionadas com o
fenómeno da radicalização (como a violência e o bullying), sugerindo o potencial de modelos, ferramentas
e diretrizes inovadoras para conscientizar, informar e reforçar os fatores de proteção (atuando ao nível da
promoção e prevenção em vez de remediação).
O segundo bloco foi estruturado segundo um processo de pesquisa liderado por jovens, com o objetivo de
fundamentar a hipótese e estreitar o foco da medida e ferramentas políticas do YEIP. Os resultados sugeriram
que a radicalização violenta é um fenómeno visto como de baixa relevância tanto para os jovens quanto para
o público em geral em Portugal e que os jovens estão mais preocupados com situações de marginalização e
bullying. As recomendações para uma ferramenta preventiva incluíram o reconhecimento do potencial de
uma abordagem sistémica (envolvendo os principais atores e diferentes níveis, do individual ao comunitário),
que começa com a conscientização e capacitação das diferentes partes interessadas e considera as necessidades específicas do contexto. O trabalho de campo realizado pelos jovens investigadores também enfatizou
que as abordagens positivas e lideradas por jovens eram consideradas relevantes, principalmente reconhecendo-se o papel central dos talentos. A motivação e o compromisso da equipa dos pesquisadores também
corroboram a importância de envolver os jovens no processo e proporcionar condições que garantam que
eles possam tomar decisões e transformar os seus planos em ações e resultados concretos.
O terceiro e último bloco permitiu testar o modelo com base nos resultados das etapas anteriores, envolvendo ações de capacitação e a ensaios usando uma abordagem semi-experimental. A implementação deste
componente central de experimentação de políticas em Portugal (e em contexto escolar) resultou num maior
reconhecimento da importância da prevenção do comportamento violento dos jovens, e num investimento
em métodos mais positivos, baseados nos direitos humanos e na participação ativa dos jovens no seu quotidiano.
Atualmente, existem vários profissionais ligados ao contexto escolar, como professores, diretores de escola,
consultores externos, psicólogos e outros decisores políticos, mais informados sobre modelos relevantes
(como Justiça Restaurativa, Psicologia Positiva e o Modelo “Good Lives”) e com acesso a recursos inovadores
e úteis (ou seja, os kits de ferramentas do YEIP para profissionais e decisores políticos). Esses atores, diretamente envolvidos no projeto e testemunhas em primeira mão do potencial desses modelos e ferramentas,
estão agora determinados a implementar essa metodologia com jovens com quem trabalham e, portanto, a
atuar como multiplicadores de abordagens positivas lideradas por jovens em resposta aos fenómenos aqui
discutidos. Esses futuros embaixadores, e particularmente os decisores ou influenciadores de políticas envolvidos no processo, também contribuirão para alimentar os resultados das políticas regionais e nacionais
e desempenharão um papel fundamental na resposta à atual carência de políticas e ferramentas dedicadas
à prevenção da marginalização e radicalização violenta dos jovens. Ao fornecer evidências que apoiam a eficácia da medida política do YEIP, espera-se que a experimentação seja seguida pelo uso adicional dos materiais, informações e diretrizes por profissionais e decisores políticos, multiplicando e ampliando os contextos
de implementação, o número de indivíduos e organizações envolvidas e os efeitos e mudanças produzidas,
gerando um ecossistema protetor e preventivo.
Durante a intervenção, a equipa de investigação (INOVA +, com o apoio do Município de Oliveira de Azeméis
e o grupo de jovens investigadores envolvidos no piloto) enfrentou, contudo, alguns desafios, que precisam
ser mencionados, incluindo:
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•

O período de intervenção: que se sobrepôs ao final do ano escolar e, portanto, condensou o período
dos estudos em geral. A redução do tempo disponível para gerar e consolidar mudanças não deve ser
subestimado na interpretação dos resultados alcançados (embora estes geralmente sejam positivos,
no caso específico dos alunos - impactados indiretamente pela intervenção direcionada aos estudantes - parecem ser menos expressivos);

•

O desenho metodológico: a abordagem semi-experimental garantiu a conformidade do projeto com
uma das principais características das ações da vertente de experimentação de políticas do Erasmus
+; no entanto, foi difícil atender aos requisitos relacionados ao tamanho das amostras (para grupos
experimentais e de controlo, direta e indiretamente, envolvidos na fase de testes, por meio da intervenção e dos ensaios observados e não observados).

•

As ferramentas utilizadas para avaliação: também ligadas à abordagem semi-experimental, as avaliações pré e pós-intervenção previstas para os quatro grupos, exigiram um grande esforço dos participantes, principalmente devido à dimensão dos instrumentos utilizados.

Os desafios enfrentados foram abordados positivamente por uma equipa empenhada que trabalhou em
colaboração durante todo o processo e cumpriu as metas esperadas. Esse clima de cooperação também foi
sentido nas relações mantidas com as organizações e indivíduos envolvidos nos ensaios, a quem os parceiros
portugueses do YEIP são gratos.

SUMÁRIO E CONCLUSÕES
O projeto YEIP é uma iniciativa de experimentação de políticas alinhada com a prioridade de reforçar a capacidade de combate e prevenção da marginalização e da radicalização violenta dos jovens. Alicerçado numa
abordagem inclusiva, participativa e positiva (apoiada em três modelos: Justiça Restaurativa, Modelo “Good
Lives” e na Psicologia Positiva), o projeto promove um diálogo aberto, alinhado com os valores democráticos
e com o respeito pelos direitos fundamentais e a não discriminação. O projeto também se baseia em princípios que promovem a participação ativa e o envolvimento dos jovens, contribuindo para melhorar o seu
sentido de pertença através de uma abordagem liderada pelos jovens.
Esta iniciativa transnacional reúne várias organizações de diferentes países em torno do mesmo objetivo:
reforçar o conhecimento sobre o fenómeno, desenhar e testar uma medida política inovadora (modelo de
prevenção/intervenção e respetivas ferramentas) e fornecer uma sólida base de evidências para reformas
nos campos da educação, formação, da inclusão social e juventude, entre outros diretamente relacionados
com as configurações abordadas pelo projeto (escolas, universidades, centros de educação para a reinserção
de jovens e contexto online).
A abordagem metodológica do projeto foi estruturada em blocos sequenciais, ou seja, agrupamentos de
atividades que permitiram aos parceiros implementar de forma coerente e eficaz o processo de experimentação de políticas:
•

Primeiro, os parceiros construíram as fundações, mapearam as realidades nacionais e afinaram a
intervenção para garantir um estreito alinhamento com as necessidades dos principais atores e as
prioridades a nível regional, nacional e europeu;

•

O segundo passo adicionou à hipótese inicial os resultados da pesquisa de campo liderada por jovens,
contribuindo para otimizar o modelo de prevenção/intervenção do YEIP e respetivas ferramentas;

•

Para concluir o processo, a parceria conduziu um teste piloto, usando uma abordagem semi-experimental (que incluiu grupos experimentais e de controlo e grupos de ensaios observados e não observados) e testou os kits de ferramentas para profissionais e decisores políticos (através da organização
de ações de capacitação e da avaliação de um conjunto de indicadores pré e pós intervenção). Essa
abordagem permitiu identificar e avaliar a causalidade entre as medidas políticas do YEIP e as mudanças observadas.

Tal como noutros países representados na parceria, em Portugal, as três fases foram implementadas pelos
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parceiros locais (INOVA + e Município de Oliveira de Azeméis), apoiados por uma equipa de jovens investigadores. A abordagem e os resultados alcançados, que corroboram o potencial da medida política do YEIP
para reforçar a capacidade de combate e prevenção da marginalização e da radicalização violenta dos jovens,
contribuíram para a criação de condições favoráveis para tornar essa solução parte das políticas regionais e
nacionais ligadas a esses fenómenos. Os jovens, os profissionais que trabalham nas escolas e os decisores
políticos nas áreas da educação, formação, inclusão social e juventude, envolvidos no projeto estão agora
mais informados e mais bem equipados com ferramentas e diretrizes sobre a radicalização violenta e os
temas relacionados com a diversidade, multiculturalismo e valores comuns que contribuem para a compreensão mútua e o sentido de pertença.

AUTORIDADE PÚBLICA
Em Portugal, os Municípios são as autoridades públicas que operam a seguir ao governo central e têm diferentes atribuições e responsabilidades, desempenhando um papel importante na educação (por exemplo,
na atribuição de benefícios sociais a estudantes carentes, gestão de pessoal não docente, atividades extracurriculares, entre outros). Além disso, os Municípios são representados no Conselho de Administração das
escolas, mais especificamente no Conselho de Escola, o órgão que, por sua natureza, define as diretrizes e os
projetos da escola (incluindo o programa educacional).
O Município de Oliveira de Azeméis está localizado na Região Norte de Portugal e pertence à Região Metropolitana do Porto. Composto por 12 freguesias, o Município abrange cinco Agrupamentos de escolas (integrando 40 escolas, da pré-escola ao ensino médio). O projeto educativo para a região está estruturado em
seis pilares: 1) promoção do sucesso educacional, 2) prevenção do abandono escolar precoce, 3) educação
para a cidadania, 4) adequação dos serviços educacionais prestados pelo município, 5) requalificação do
parque escolar de acordo com as necessidades educacionais; 5) promoção da elevação dos níveis de qualificação e alfabetização da população adulta; e 6) promoção do diálogo entre jovens e empresas. No caso
específico da educação para a cidadania, o Município planeia, organiza e apoia atividades transversais que
abordam diferentes domínios incluídos na Estratégia Nacional, como os relacionados à interculturalidade,
direitos humanos, igualdade, participação cívica, etc. Esses domínios também são abordados pelo Conselho
da Juventude do Município, o órgão responsável por promover a participação efetiva de todos os jovens da
região nos processos e atividades de tomada de decisão que contribuem para o diálogo juvenil, a cidadania
e a participação cívica na construção de um futuro melhor.
O Município de Oliveira de Azeméis é conhecido regional e nacionalmente pela promoção da inovação de
políticas, promovendo uma estreita cooperação com atores locais que operam em diversas áreas. O Município é pioneiro na elaboração e adaptação de novas abordagens e modelos não convencionais de juventude,
assistência social e educação. Esse posicionamento reflete-se no elevado compromisso com a abordagem
do YEIP e com os objetivos esperados. O Município participou ativamente em todas as fases e atividades
transversais do projeto. Como autoridade pública, este parceiro garantiu a consistência entre os objetivos
políticos regionais, nacionais e europeus e os objetivos específicos do projeto; bem como o acompanhamento adequado e a futura sustentabilidade dos resultados produzidos, incluindo a inserção dos resultados nos
processos político a nível local. O seu envolvimento incluiu, por exemplo, sinalizar, juntamente com outras
autoridades públicas representadas no consórcio e os parceiros da investigação, necessidades prementes de
acordo com as agendas políticas regionais e nacionais, apoiando o refinamento da medida política do YEIP
a ser testada. Mais detalhadamente, o Município participou no mapeamento das realidades atuais e no desenvolvimento do relatório nacional sobre o estado da arte. O Município também contribuiu para a fase de
pesquisa, facilitando os contatos com os principais atores das escolas e o seu envolvimento no processo, bem
como para a implementação do piloto (incluindo as ações de capacitação, o teste dos kits de ferramentas
do YEIP e a reflexão sobre os resultados obtidos). A implementação dessas e de outras atividades permitiu
ao Município não apenas contribuir, mas também beneficiar da cooperação transnacional e da aprendizagem mútua entre autoridades públicas similares. As lições aprendidas com o processo de experimentação
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foram, portanto, complementadas pela partilha de experiências e práticas de indivíduos e organizações de
diferentes países (espelhadas nos relatórios comparativos) que, por sua vez, contribuirão para promover a
melhoria sistémica e a inovação nas áreas abordadas pelo projeto. Ao fornecer evidências que apoiam a implementação bem-sucedida da medida de política do YEIP e das respetivas ferramentas, o projeto fortalece o
compromisso do Município com o uso posterior dos resultados. Os profissionais e departamentos envolvidos
no processo podem ser considerados embaixadores e contribuir para promover no futuro a abordagem do
projeto (especialmente os componentes positivos e a liderança pelos jovens), os recursos (medidas políticas do YEIP, kits de ferramentas e programas de capacitação) e os resultados (profissionais mais informados
e equipados, jovens a liderar processos e ações relevantes para eles e para suas comunidades e decisores
políticos conscientes, interessados e preparados para promover estratégias preventivas e de intervenção
para combater os fenómenos de radicalização violenta e as consequências da exclusão e marginalização
social). A medida de política do YEIP e o modelo e os recursos de prevenção/intervenção contribuíram para
preencher a lacuna relativa a estratégias específicas em Portugal. O projeto oferece base de evidências que
apoiam a eficácia da abordagem e das ferramentas e, portanto, espera-se que a experimentação seja seguida
pelo uso adicional de materiais, informações e diretrizes pelos profissionais.
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APÊNDICE
Registo fotográfico da implementação

Primeiro bloco – Construir as fundações: Seminário

Primeiro bloco – Construir as fundações: Grupos
focais

Segundo bloco – Envolver os jovens e desenvolver a
medida política do YEIP: Formação de jovens

Segundo bloco – Envolver os jovens e desenvolver
a medida política do YEIP: Grupos focais liderados
por jovens

Terceiro bloco - Testar o potencial da medida
política do YEIP e avaliar os efeitos da intervenção:
Formação dos profissionais (professores)

Terceiro bloco - Testar o potencial da medida
política do YEIP e avaliar os efeitos da intervenção:
Formação dos decisores políticos
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YEIP IN EUROPE (WP4)

METHODOLOGY

Prepared by Alex Goldhill
On behalf of
Independent Academic ReINTRODUCTION
search Studies International
Institute (IARS International
WP4 seeks to investigate the topic of youth radicalisation by analysing young Institute)
people’s views on the issue and by understanding how professionals who (December 2019)
work with young people deal with it. WP4 builds directly on the work of
WP2 and WP3, which conducted primary research in several environments
(schools, universities, Youth Offending Institutions and online) on young people and professionals who worked with young people respectively.
WP2 sought, first, to test the underlying hypothesis of the YEIP policy measure and, second, to construct the tools that will implement YEIP’s policy
measure. WP3 sought to both test the YEIP GLM-based policy interventions,
based on tools developed in WP1 & WP2, through field tests as well as establish a causal link between YEIP’s policy measure and tools, and the change
that has occurred in our target groups within selected environments.
The main objective of WP4 is to counteract the weaknesses in the qualitative research methodologies used in the previous WPs through a quantitative methodology that will broaden the scope of the research. To that end
quantitative surveys directed towards young people and professionals who
work with young people were designed to build on the existing qualitative
research done with these demographics. In addition, WP4 seeks to investigate the knowledge of and potential for utilising Restorative Justice, Positive
Psychology and the Good Lives Model in countering violent extremism. It
aims to take into consideration the existing knowledge of these topics among
the target demographics as well as provide examples of these instruments
in relation to youth radicalisation. Finally, building on one of the key findings
from WP2, the differentiation between radicalisation and violent radicalisation, WP4 also seeks to understand whether the two target groups make a
distinction between the two.
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QUANTITATIVE STRATEGY
Two online surveys were drafted by two young researchers at IARS, and then translated into Polish, Italian,
Portuguese, Romanian, Spanish, Swedish and Greek for international dissemination.
Quantitative data collected through the first survey, hereafter referred to as the Youth Survey, gauged
young people’s (16-29) awareness level of radicalisation as a social issue and their knowledge about the
risks and consequences of getting involved in such activities. This data offered an insight in the sources, resources and methods that young people make use of in search of information and safeguarding options.
The other survey, hereafter referred to as the Professional Survey, collected information from professionals
(teachers, lecturers, social workers, health care professionals, and adults with a responsibility to identify
and prevent radicalization) about current practices of identifying and dealing with cases where radicalisation is a factor, measuring their confidence levels in dealing with such cases as well as the level and quality
of support that they receive from their public authorities.

SURVEY CONTENT.
Each survey was divided into 7 sections. The first section of both surveys, called About You, collected data
about the demographics of the participants concerning age, gender, location, background, etc.
Youth Survey content
The second section, called Current Practices, was concerned with how young people perceive radicalisation
as a social issue.
The third section, called Role of the Web, asked about the sources, resources and methods that young people make use of in search of information when online and when faced with the threat of radicalisation.
The fourth section, called Knowledge and Understanding, asked young people about their knowledge and
understanding of Restorative Justice, Positive Psychology and the Good Lives Model and the extent to
which they believe these methods can be used in relation to radicalisation.
The fifth section, called Attitudes, deals with young peoples’ attitudes towards episodes of radicalisation.
Analysing this will provide a foundation to build a model in which more positive and active roles for young
people in tackling violent radicalisation.
The sixth section, called What Would Young People Do?, is concerned with understanding what young people think would help them in the creation of counter narratives and how to help other vulnerable people.
The seventh section called, Young-Professional Relationship, addresses how young people view the relationship between adult and professional decision makers and young people. There is a focus on whether
young people feel that they are able to participate in finding solutions alongside professionals and the extent to which they trust professionals involved.
Professional Survey content.
The second section, called Current Practices, was concerned with the current practices currently being used
in their workplaces with regards to youth radicalisation.
The third section, called Confidence in Dealing with Radicalisation, dealt with the professionals’ confidence
levels when dealing with radicalisation, what they view as the strengths and weaknesses of their work, and
what deficiencies, if any, there are that need to be addressed.
The fourth section, called Radicalisation and Extremism, is concerned with how professionals view radicalisation. There were three reasons for this. Firstly, this allowed a comparison between how young people and
professionals approach the issue of youth radicalisation and thus build dialogue between these two groups.
Secondly, it enabled the study to assess the extent to which professionals viewed youth radicalisation as
either a social issue or a political or religious one, which has consequences for developing alternative methods. Finally, it seeks to explore the links between hatred and xenophobia and radicalisation as well as how
issues of poverty and marginalisation are viewed as contributing to the issue.
The fifth section, called Knowledge, asked professionals about their knowledge and understanding of Restorative Justice, Positive Psychology and the Good Lives Model and the extent to which they believe these
235

methods can be used in relation to radicalisation.
The sixth section, called Appeal of Restorative Justice, Positive Psychology and Good Lives Model, is concerned with the appeals that such methods may have for professionals when dealing with issues of youth
radicalisation and whether professionals would be open to embracing them.
The seventh section called, Relationship between Young People and Professionals, addresses how professionals view the relationship between them and young people in dealing with matters of youth radicalisation and the extent to which they are willing to include them in the decision making process and whether
they view them as active participants who can be a part of the solution or passive observers who are a
problem to solve.
Sampling Strategy and Sampling Numbers.
Over the course of WP4 a target of 5,000 was set to disseminate both surveys. In terms of responses received 517 professionals answered the Professional Survey whilst 1408 young people answered the Youth
Survey.
The surveys utilised a non-probability opportunity sampling method “in which respondents are chosen
based on their convenience and availability” (Creswell 2014 p.158) as well as “according to known characteristics” (May 2011 p.100). In part this is due to the nature of the research which is focussed on researching individuals within specific institutions rather than the general population. Considerations of convenience and the physical limitations of the various partners involved also played a role in the decision.
The surveys were targeted towards individuals in four different environments: Schools, Universities, Youth
Offender Institutions and Online. The professionals targeted included: teachers, teaching assistants, head
teachers, youth workers, psychologists, professors, researchers, expert on the topics of the projects, social
workers, police, prison personnel, psychologists who work with youth offenders, academics and researchers
on the topic of online radicalization and members of government bodies. The young people targeted did
not have to have been victims of radicalisation but it was necessary they belong to the above-mentioned
environments as school, university (as students), research institute (namely young professor, research assistant, researches) or prison settings (youth offenders).
The surveys were disseminated through a wide variety of channels. The partners based in Europe carried
out direct dissemination at conferences and workshops in the relevant institutions. In the UK a mass emailing campaign was carried out targeting key stakeholders working in the relevant fields, such as schools,
clinics, charities and NGOs, youth movements and police forces, asking them to assist in dissemination. In
addition, a paid dissemination service, Microworkers, was also used to help disseminate English, Swedish,
Spanish and Polish language youth surveys. In the case of the Swedish, Spanish and Polish surveys this was
limited to the EU and because of having the same sample, as well as the relatively low turnout for the Spanish and Polish surveys, the results of these surveys were merged together under an EU-wide survey in order
to provide a point of comparison with the more country-specific samples.
All data was entered into a computer-based data file by utilising a spreadsheet programme Microsoft Excel.
Every piece of data collected from each questionnaire question was stored in columns with individual sets
of responses recorded in rows. Data was entered as numeric codes with corresponding labels for variable
description and category labels attached.

DEMOGRAPHICS
This section will outline the demographics of the participants in each survey. In total 1408 young people
and 517 professionals took part in the survey. A number of surveys were not fully completed but were still
able to offer useful information. The minimum requirement for accepting survey data was that it had to
have fully completed the first two sections of the survey related to demographic information and views
related to current practices. This encompassed the first 11 questions of the Youth Survey and the first 15
questions of the Professional Survey. In total this amounted to 1194 fully completed Youth Surveys and 382
fully completed Professional Surveys.
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YOUTH SURVEY DEMOGRAPHICS.
In this section we will present the demographic data about the participants in the Youth Survey gathered
from the first section of the questionnaire.
Table 1. Breakdown of Youth Survey responses by language
Young People
English
Greek
Swedish Italian
Portuguese
Romanian Spanish Polish
Total
574
73
226
115
257
66
50
47
1408
40.77%

5.18%

16.05%

8.17%

18.25%

4.69%

3.55%

3.34%

100.00%

Figure 1. Breakdown of Youth Survey responses by Country.

Table 2. Summary of non-European countries of participants.
Non-European
Total
Percentage
Afghanistan
1
Algeria
7
Angola
2
Argentina
4
Armenia
1
Australia
2
Bahamas, The
1
Bangladesh
9
Barbados
1
Belize
1
Bolivia
1
Botswana
2
Brazil
1
Burundi
1
Cameroon
1
Canada
1
China
1
Congo, Republic of the
1
Costa Rica
1

0.41%
2.87%
0.82%
1.64%
0.41%
0.82%
0.41%
3.69%
0.41%
0.41%
0.41%
0.82%
0.41%
0.41%
0.41%
0.41%
0.41%
0.41%
0.41%
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Cote d’Ivoire
Egypt
Ghana
India
Israel
Kenya
Kiribati
Madagascar
Malaysia
Mali
Morocco
New Zealand
Pakistan
Palau
Peru
Philippines
Tunisia
United States
Venezuela
Vietnam
Yemen
Zimbabwe
Total

1
1
1
94
1

0.41%
0.41%
0.41%
38.52%
0.41%

9
1
2
9
1
9
1
1
1
1
8
3
28
25
5
1
2
244

3.69%
0.41%
0.82%
3.69%
0.41%
3.69%
0.41%
0.41%
0.41%
0.41%
3.28%
1.23%
11.48%
10.25%
2.05%
0.41%
0.82%
100.00%

Table 3. Summary of countries listed as Other European.
Other European
Total
Percentage
Albania
7
Andorra
1
Austria
7
Belarus
1
Belgium
11
Bosnia and Herzegovina
11
Czech Republic
3
Denmark
3
Finland
4
France
19
Germany
13
Hungary
1
Ireland
1
Latvia
3
Lithuania
5
Luxembourg
Macedonia
Moldova
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2
5
1

4.38%
0.63%
4.38%
0.63%
6.88%
6.88%
1.88%
1.88%
2.50%
11.88%
8.13%
0.63%
0.63%
1.88%
3.13%
1.25%
3.13%
0.63%

Netherlands
Norway
Poland
Russia
Serbia
Slovakia
Slovenia
Turkey
Ukraine
Total
Table 4. Breakdown of country by survey language.
Name

English

Greek

Swedish

Italian

6

3.75%

1
13
3
20
3
5
6
5
160

0.63%
8.13%
1.88%
12.50%
1.88%
3.13%
3.75%
3.13%
100.00%

Portuguese Romanian

Spanish

Polish

Total

%

Cyprus

2

61

0

0

0

0

0

0

63

4.47%

Greece

1

10

12

0

0

0

1

1

25

1.78%

Italy

8

0

37

111

0

0

10

2

168

11.93%

Poland

1

0

3

0

0

0

0

9

13

0.92%

Portugal

2

0

7

0

244

0

3

0
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18.18%

Romania

10

0

24

0

1

64

3

3

105

7.46%

Spain

2

0

16

0

0

0

13

1

32

2.27%

Sweden

0

0

26

0

0

0

0

0

26

1.85%

269

0

2

1

0

0

1

3

276

19.60%

61

2

90

0

3

1

17

27

201

14.28%

218

0

9

3

9

1

2

1

243

17.26%

574

73

226

115

257

66

50

47

1408

100.00%

United Kingdom
Other European

Non-European
Total

Figure 2. Breakdown of the countries of origin of the Youth Survey participants.
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Table 5. Summary of the countries listed as non-European.
Non-European Total
Percentage
Afghanistan
6
1.79%
Algeria
6
1.79%
Angola
3
0.90%
Antigua and
Barbuda
1
0.30%
Argentina
6
1.79%
Armenia
1
0.30%
Australia
3
0.90%
Azerbaijan
1
0.30%
Bahamas, The
2
0.60%
Bangladesh
14
4.18%
Barbados
2
0.60%
Botswana
2
0.60%
Brazil
6
1.79%
Burundi
1
0.30%
Cameroon
1
0.30%
Canada
3
0.90%
Cape Verde
2
0.60%
China
4
1.19%
Congo, Democratic Republic
of the
1
0.30%
Cote d’Ivoire
2
0.60%
Egypt
3
0.90%
Ghana
3
0.90%
Hong Kong
1
0.30%
India
105
31.34%
Iran
1
0.30%
Iraq
3
0.90%
Israel
2
0.60%
Japan
1
0.30%
Jordan
4
1.19%
Kenya
9
2.69%
Laos
1
0.30%
Lebanon
2
0.60%
Madagascar
2
0.60%
Malaysia
7
2.09%
Morocco
15
4.48%
New Zealand
1
0.30%
Nigeria
1
0.30%
Other
7
2.09%
Pakistan
3
0.90%
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Palestinian Territories
Peru
Philippines
Saint Kitts and
Nevis
Sao Tome and
Principe
Somalia
South Africa
South Korea
Sri Lanka
Sudan
Syria
Tunisia
United States
Uzbekistan
Venezuela
Vietnam
Yemen
Zimbabwe
Total

3
1
9

0.90%
0.30%
2.69%

1

0.30%

5
2
1
1
3
1
7
3
22
2
27
4
2
3
335

1.49%
0.60%
0.30%
0.30%
0.90%
0.30%
2.09%
0.90%
6.57%
0.60%
8.06%
1.19%
0.60%
0.90%
100.00%

Table 6. Summary of countries listed as Other European.
Other European
Albania
Andorra
Austria
Belarus
Belgium
Bosnia and Herzegovina
Czech Republic
Denmark
Finland
Germany
Hungary
Ireland
Latvia
Lithuania
Luxembourg
Macedonia
Moldova
Montenegro
Netherlands

Number Percentage
8
7.27%
1
0.91%
8
7.27%
3
2.73%
9
8.18%
10
3
1
4
10
1
1
4
6
1
5
1
2
4

9.09%
2.73%
0.91%
3.64%
9.09%
0.91%
0.91%
3.64%
5.45%
0.91%
4.55%
0.91%
1.82%
3.64%
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Norway
Russia
Slovakia
Slovenia
Switzerland
Turkey
Ukraine
Total

2
2
3
5
2
8
6
110

1.82%
1.82%
2.73%
4.55%
1.82%
7.27%
5.45%
100.00%

Figure 3. Gender breakdown of the Youth Survey respondents.

Figure 4. Displays the ethnic breakdown of the participants.

Figure 5. Breakdown of current educational status of participants.
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Figure 6. Responses to the question “Do you think that violent radicalisation can ever be justified?”

PROFESSIONAL SURVEY DEMOGRAPHICS
Table 7. Breakdown of Professional Survey responses by language.
Professional
English
Greek
Swedish
Italian
Portuguese
Romanian
Spanish Polish
Total
179
82
0
105
98
53
0
0
517
34.62% 15.86%
0.00%
20.31%
18.96%
10.25% 0.00% 0.00% 100.00%
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Figure 7. Breakdown of Professional Survey responses by Country.

Table 8. Summary of non-European countries of participants.
Non-European
Afghanistan
Angola
Belize
Bhutan
Brazil
Jordan
Kenya
Morocco
United States
Zimbabwe
Total

Percentage

Total
1
1
1
1
1
1
1
1
1
1
10

10%
10%
10%
10%
10%
10%
10%
10%
10%
10%
100%

Table 9. Summary of countries listed as Other European.
Other European
Total
Percentage
Albania
3
20.00%
Belarus
1
6.67%
Croatia
1
6.67%
Finland
1
6.67%
Germany
2
13.33%
Hungary
1
6.67%
Netherlands
Serbia
Slovenia
Sweden
Turkey
Ukraine
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1
1
1
1
1
1

6.67%
6.67%
6.67%
6.67%
6.67%
6.67%

Total

15

Table 10. Breakdown of country by survey language.
Country English Greek
Italian Portuguese
Romainian
Cyprus
1
55
0
0
Greece
1
27
0
0
Italy
0
0
99
0
Portugal
2
0
0
97
Romania
3
0
0
0
United
Kingdom
155
0
0
0
Other
European
11
0
4
0
Non-European
Total

100.00%
Total

%

0
0
0

56
28
99

10.83%
5.42%
19.15%

0

99

19.15%

52

55

10.64%

0

155

29.98%

0

15

2.90%

6

0

2

1

1

10

1.93%

179

82

105

98

53

517

100.00%

Figure 8. Breakdown of the countries of origin of the Professional Survey participants.

Table 11. Summary of non-European countries of participants.
Non-European
Number Percentage
Afghanistan
2
5.56%
Angola
2
5.56%
Antigua and Bar2.78%
buda
1
Australia
1
2.78%
Azerbaijan
1
2.78%
Barbados
1
2.78%
Brazil
4
11.11%
Canada
2
5.56%
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India
Indonesia
Iran
Iraq
Israel
Jamaica
Jordan

2
1
1
1
1
1
1

Kenya

5.56%
2.78%
2.78%
2.78%
2.78%
2.78%
2.78%
2.78%

1
1
1

Morocco
Nepal
Palestinian Territories
South Africa
Sri Lanka
Syria

2.78%
2.78%
2.78%

1
2
1
1

United States

5.56%
2.78%
2.78%
5.56%

2

Yemen

5.56%

2
1
1
36

Zimbabwe
Other
Total

2.78%
2.78%
100.00%

Table 12. Summary of countries listed as Other European.
Other European
Albania
Belgium
Croatia
Denmark
France
Germany
Hungary
Ireland
Poland
Slovenia
Sweden
Switzerland
Turkey
Total
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Number

Percentage
5
1
1
2
3
4
1
1
3
1
1
1
1
25

20.00%
4.00%
4.00%
8.00%
12.00%
16.00%
4.00%
4.00%
12.00%
4.00%
4.00%
4.00%
4.00%
100.00%

Figure 9. Breakdown of the age of the responders.

Figure 10. Breakdown of ethnicity

Figure 11. Breakdown of the gender identity of the respondents.
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Table 13. Breakdown of the career status of respondents.
Which of the following areas best describes your work?
School Teacher
Professor at University
School assistant
Research assistant
Researcher
Head teacher
Expert on the topic of youth radicalization
Social worker
Police forces
Prison personnel
Psychologist working with youth offenders
Academic researcher on online radicalization
Part of a governmental body linked to web issues
None of the above
Other
Total

Number Percentage
213
27
9
2
19
42
5
30
20
2
6
1
2
41
127
546

39.01%
4.95%
1.65%
0.37%
3.48%
7.69%
0.92%
5.49%
3.66%
0.37%
1.10%
0.18%
0.37%
7.51%
23.26%
100.00%

Figure 12. Breakdown of respondents who did and did not specialise in youth radicalisation.

LIMITATIONS
This section considers some of the limitations to the survey method and critically examines the design of
the questionnaires and how they were disseminated.
Firstly, from the initial dissemination target of 5,000 for both the Young and Professionals Surveys we received only a fraction of the responses. Whilst our final returns amounted to 1/10th of that goal, however,
we were still able to amass a sizable sample though which should be able to provide us with useful information.
Secondly, the online nature of the surveys meant that it was often difficult to maintain the quality of the
data returned. In later Microworkers campaigns, focusing on the Swedish, Spanish and Polish surveys, we
were able to limit the scope of the surveys to the European Union. Whilst this helped to focus the surveys
on Europe the results were still from an eclectic mix of countries often without regard to the language of
the survey. In order to mitigate these issues, the English language surveys will be treated as an international
248

survey whilst the Spanish, Swedish and Polish surveys will be treated as a joint EU-wide survey.
Thirdly, it became apparent that our Italian partners were not using an entirely standardised survey, with
two of the questions, 18 and 27, having different answers. As a result we had to incorporate the incomplete
data as it was added. In addition, in question 27 the Polish survey one of the answers was accidentally split
into two separate responses. We nullified the Polish results for this question.
Finally, the nature of how the surveys were conducted, using non-probability opportunity sampling methods, presents its own limitations. It can be difficult to ensure that the samples gathered for each survey
were representative of the populations surveyed. Whilst it is noted that such methods are less ideal than
a probability sample where everyone in the population of interest has an equal opportunity to be chosen,
such methods may be fit for purpose for types of research, specifically market research (May 2011 pp.98102). Given that a significant focus of this project is on establishing existing demand and understanding of
various approaches to addressing the issues of violent youth radicalisation among young people and professionals such methods should be applicable, though additional research may be required to confirm and
follow-up on its findings.
Data display
This section will display the data collected within each of the surveys and provide commentary on the data
gathered. This section will be broken down into sections for the Youth Survey and Professional Survey. Each
of these sections will be broken down into sections dedicated to the different sections of the surveys. At
the start of these sections will be a table indicating the number of responses and incomplete surveys for
that section along with a breakdown of the figures based on the language survey.

YOUTH SURVEY
Current Practices.
Table 15. Responses to Current Practices section.
Response
Answered
Skipped

English Greek Swedish Italian Portuguese
Romanian Spanish
Polish Total
574
73
226
115
257
66
50
47 1408
0
0
0
0
0
0
0
0
0
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Figure 13. Responses to question 8 “In order to prevent radicalization, do you think that marginalisation
matters?” broken down by language.

Figure 14. Responses to question 8 “In order to prevent radicalization, do you think that marginalisation
matters?” across all surveys.
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Figure 15. Responses to question 9 “Do you think that other factors can promote radicalism?” broken down
by language.

Figure 16. Responses to question 9 “Do you think that other factors can promote radicalism?” across all
surveys.
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Figure 17. Responses to question 10 “In your opinion, what does counter-radicalization mean?” broken
down by language.

Figure 18. Responses to question 10 “In your opinion, what does counter-radicalization mean?” across all
surveys.
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Figure 19. Responses to question 11 “Do you think that young people commit violent acts such as terrorism
more than adults?” broken down by language.

Figure 20. Responses to question 11 “Do you think that young people commit violent acts such as terrorism
more than adults?” across all surveys.
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ROLE OF THE WEB
Table 14. Total responses to Role of Web section
Response English Greek
Swedish Italian Portuguese Romanian Spanish Polish
Total
Answered
551
68
221
114
249
65
50
47
1365
Skipped
23
5
5
1
8
1
0
43
Table 15. Matrix chart showing the results for all the answers to Question 12 “Do you consider some of the
following scenarios on the internet as extreme, namely potentially leading to violence?”.
Matrix Chart
Highly extreme
Extreme
Acceptable
Normal
Hate speech - encour48.24%
37.57%
9.49%
4.71%
aging young people to
commit violent acts;
656
511
129
64
Content showing serious
40.40%
39.21%
14.23%
6.15%
acts of violence, such as
murder;
545
529
192
83
28.74%
51.41%
13.63%
6.22%
Online bullying;
388
694
184
84
25.90%
31.23%
25.75%
17.12%
Hard core pornography;
345
416
343
228
Hate speech - that
21.15%
45.98%
22.40%
10.46%
doesn’t necessarily encourage young people to
do anything violent;
287
624
304
142
Content showing lower
16.17%
45.85%
27.60%
10.39%
levels of violence, such
as assault;
218
618
372
140
14.98%
36.75%
31.59%
16.68%
Acts of violence in a humorous way;
203
498
428
226
20.55%
38.14%
27.35%
13.97%
Fake news;
278
516
370
189
24.39%
41.46%
24.24%
9.90%
Extreme right and left
wing content.
330
561
328
134
answered
skipped 43

Response Total
1360
1349
1350
1332

1357
1348
1355
1353

1353
1365

Figure 21. Responses to scenario 12.1 “Hate speech - encouraging young people to commit violent acts”
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Figure 22. Responses to scenario 12.2 “Content showing serious acts of violence, such as murder”.

Figure 23. Response to scenario 12.3 “Online bullying”

Figure 24. Response to scenario 12.4 Hard core pornography

Figure 25. Response to scenario 12.5 “Hate speech - that doesn’t necessarily encourage young people to do
anything violent”
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Figure 26. Response to scenario 12.6 “Content showing lower levels of violence, such as assault”

Figure 27. Response to scenario 12.7 “Acts of violence in a humorous way”

Figure 28. Response to scenario 12.8 “Fake news”

Figure 29. Response to scenario 12.9 “Extreme right and left wing content”
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Table 16. Matrix chart showing the results for all the answers to Question 13 “Please rate the next sentences?”.
Please rate the next sentences

Agree

Partially agree

Disagree

Response Total

The internet creates more opportunities for young people to
become radicalized;

48.61%
664

43.48%
594

7.91%
108

1366

The internet accelerates the process of radicalization;

44.58%
609

42.83%
585

12.59%
172

1366

The internet allows radicalization
to happen without physical contact;

58.27%
796

33.31%
455

8.42%
115

1366

The internet is not one of the
main tools used to radicalize
young people;

29.21%
399

42.17%
576

28.62%
391

1366

The internet can help young people who feel isolated and may be
radicalised

47.44%
648

41.73%
570

10.83%
148
answered

1366
1366

skipped 42
Figure 30. Response to sentence 13.1 “The internet creates more opportunities for young people to become
radicalized”

Figure 31. Response to sentence 13.2 “The internet accelerates the process of radicalization”
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Figure 32. Response to sentence 13.3 “The internet allows radicalization to happen without physical contact”

Figure 33. Response to sentence 13.4 “The internet is not one of the main tools used to radicalize young
people”

Figure 34. Response to sentence 13.5 “The internet can help young people who feel isolated and may be
radicalised”
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Figure 35. Responses to question 14 “How do you think material promoting radicalization should be handled on the internet” broken down by the language survey.

Figure 36. Responses to question 14 “How do you think material promoting radicalization should be handled on the internet” across all surveys.
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KNOWLEDGE AND UNDERSTANDING
Table 17. Total response to the Knowledge and Understanding section.
Response
English Greek Swedish Italian Portuguese Romanian Spanish
Polish Total
Answered
502
60
220
114
242
65
50
45
1298
Skipped
72
13
6
1
15
1
0
2
110
Figure 37. Response to question 15 “Do you know what restorative justice is and understand its principles”
broken down by language survey.

Figure 38. Response to question 15 “Do you know what restorative justice is and understand its principles”
across all surveys.
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Figure 39. Response to question 16 “…Having this definition in mind, which of the following sentences do
you agree with?” broken down by language survey.

Figure 40. Response to question 16 “…Having this definition in mind, which of the following sentences do
you agree with?” across all surveys.
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Figure 41. Response to question 17 “Do you know what the term positive psychology means?”
broken down by language survey.

Figure 42. Response to question 17 “Do you know what the term positive psychology means?” across all
surveys.
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Figure 43. Response to question 18 “…With this definition, which of the following sentences do you agree
with” broken down by language survey.

Figure 44. Response to question 18 “…With this definition, which of the following sentences do you agree
with” across all surveys.
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Figure 45. Response to question 19 “Have you heard of the Good Lives Model?” broken down by language
survey.

Figure 46. Response to question 19 “Have you heard of the Good Lives Model?” across all surveys.
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Figure 47. Survey results for question 19 without Portuguese and English results.

Figure 48. Response to question 20 “…Having this definition in mind, on which of the following sentence do
you agree?” broken down by language survey.
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Figure 49. Response to question 20 “…Having this definition in mind, on which of the following sentence do
you agree?” broken down by language survey.

Figure 50. Response to question 21 “Do you believe in the power of communities in preventing episodes of
violent radicalization?” broken down by language survey.
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Figure 51. Response to question 21 “Do you believe in the power of communities in preventing episodes of
violent radicalization?” across all surveys.

Figure 52. Response to question 22 “Would you want to be trained on RJ / PP/ GLM in relation to youth radicalization?” broken down by language survey.
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Figure 53. Response to question 22 “Would you want to be trained on RJ / PP/ GLM in relation to youth radicalization?” across all surveys.

ATTITUDES.
Response
Answered
Skipped

Table 18. Total response to the Attitudes section.
English Greek Swedish
Italian Portuguese Romanian
Spanish
Polish Total
457
55
218
114
238
65
50
45
1242
117
18
8
1
19
1
0
2
166

Figure 54. Response to question 23 “What would you do if you were faced with a young person who was
insulting someone for their faith?” broken down by language survey.
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Figure 55. Response to question 23 “What would you do if you were faced with a young person who was
insulting someone for their faith?” Across all surveys.

Figure 56. Response to question 24 “What would you do if you were faced with a young person who was
insulting someone for their political beliefs?” broken down by language survey.
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Figure 57. Response to question 24 “What would you do if you were faced with a young person who was
insulting someone for their political beliefs?” across all surveys.
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Figure 58. Response to question 25 “What would you do if you were faced with a young person who was
insulting someone because of their physical features/hobbies/embarrassing things happened in the past?”
broken down by language survey.
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Figure 59. Response to question 25 “What would you do if you were faced with a young person who was
insulting someone because of their physical features/hobbies/embarrassing things happened in the past?”
across all surveys.
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Table 19. Matrix chart
The internet often allows you to have
a hidden identity. Someone can know
and recognize your nickname without knowing who the real person is
behind the web. State your level of
agreement on the following sentences
Agree
This allows me to write whatever I
want (positive and negative comments about others)
This gives me freedom of speech
and thoughts also on difficult issues
such as religion, policy, etc. But still,
I would express my opinion without
insulting or imposing my view on
anyone else

Partially agree

Do not agree

Response Total

40.82%
507

34.78%
432

24.40%
303

58.13%

32.77%

9.10%

722

407

113

1242

It allows me sometimes to give negative comments on people who are far
from my ideals of democracy, governance, or religion.

28.10%
349

38.41%
477

33.49%
416

1242

I can follow people who have more
radicalized or extremist views on different matters without being afraid
of others’ reactions.

26.97%
335

39.61%
492

33.41%
415

1242

I can actively support people who
have more radicalized or extremist
views on different matters without
being afraid of others’ reactions

25.28%
314

36.47%
453

38.24%
475

1242

I can actively support people who are
experiencing episodes of radicalization because I am not afraid of the
consequences

24.07%
299

39.86%
495

36.07%
448

1242

I can actively support past victims of
radicalization thanks to the power of
the web

37.60%
467

39.13%
486

23.27%
289
answered

1242

1242
1242

skipped 166
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Figure 60. Response to sentence 26.1 “This allows me to write whatever I want (positive and negative comments about others)”

Figure 61. Response to sentence 26.2 “This gives me freedom of speech and thoughts also on difficult issues
such as religion, policy, etc. But still, I would express my opinion without insulting or imposing my view on
anyone else”
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Figure 62. Response to sentence 26.3 “It allows me sometimes to give negative comments on people who
are far from my ideals of democracy, governance, or religion”

Figure 63. Response to sentence 26.4 “I can follow people who have more radicalized or extremist views on
different matters without being afraid of others’ reactions”

Figure 64. Response to sentence 26.5 “I can actively support people who have more radicalized or extremist
views on different matters without being afraid of others’ reactions”
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Figure 65. Response to sentence 26.6 “I can actively support people who are experiencing episodes of radicalization because I am not afraid of the consequences”

Figure 66. Response to sentence 26.7 “I can actively support past victims of radicalization thanks to the
power of the web”
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Table 20. matrix chart
Indicate to what degree do you agree with
the following statements: Do you think
young people can be proactive in school
and university settings in relation to hate
speech and bullying?

Agree

Partially Do not
agree
agree

Do not know

Response
Total

Yes, but only if it is an issue affecting the
whole school or university and it is not related to few individual cases

24.64%
306

41.79%
519

23.75%
295

9.82%
122

1242

Yes, the young people’s role is relevant because we have the power to stand up for
individuals and to make others aware of the
issue. The fear of being excluded by your
own peers can be a driving force to stop
people behaving badly

47.12%
564

35.59%
426

9.44%
113

7.85%
94

1197

Only in relation to bullying because it does
not touch political/race/gender/religious
topics but it is more related to the individual who is being bullied

19.08%
237

41.22%
512

28.74%
357

10.95%
136

1242

No, I think it is quite difficult to act against
someone you might know.

14.90%
185

35.02%
435

37.52%
466

12.56%
156
answered

1242
1242

skipped
166

Figure 67. Response to statement 27.1 “Yes, but only if it is an issue affecting the whole school or university
and it is not related to few individual cases”
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Figure 68. Response to statement 27.2 “Yes, the young people’s role is relevant because we have the power
to stand up for individuals and to make others aware of the issue. The fear of being excluded by your own
peers can be a driving force to stop people behaving badly”

Figure 69. Response to statement 27.3 “Only in relation to bullying because it does not touch political/race/
gender/religious topics but it is more related to the individual who is being bullied”

Figure 70. Response to statement 27.4 “No, I think it is quite difficult to act against someone you might
know”
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WHAT WOULD YOUNG PEOPLE DO?
Table 22. Total responses
Responses
English Greek
Answered
Skipped

440
134

54
19

Swedish
216
10

Italian
112
3

Portuguese
236
21

Romanian Spanish
63
3

Polish
50
0

45
2

Total
1216
192

Figure 71. Response to question 28 “In your opinion which should be the main priorities in order to effectively counter violent extremism and marginalisation in European countries?” broken down by language
survey.
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Figure 72. Response to question 28 “In your opinion which should be the main priorities in order to effectively counter violent extremism and marginalisation in European countries?” across all surveys

Figure 73. Response to question 29 “In your opinion, which of these tools would help vulnerable Young People most?” broken down by language survey.
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Figure 74. Response to question 29 “In your opinion, which of these tools would help vulnerable Young People most?” across all surveys.
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Figure 75. Response to question 30 “Which would be your first three steps to fight radicalisation?” broken
down by language survey.
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Figure 76. Response to question 30 “Which would be your first three steps to fight radicalisation?” across
all surveys.

Figure 77. Response to question 31 “Thinking about youth radicalisation, put the following sentences in order of relevance (from 1 to 4)” broken down by language survey.
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Figure 78. Response to question 31 “Thinking about youth radicalisation, put the following sentences in order of relevance (from 1 to 4)” across all surveys.

YOUNG-PROFESSIONAL RELATIONSHIP
Table 23. Responses for Young-Professional Relationship section
Response
Answered
Skipped
Total

English Greek Swedish Italian Portuguese
Romanian
Spanish
Polish
Total
425
52
215
233
62
112
50
45
1194
149
21
11
3
24
4
0
2
214
574
73
226
115
257
66
50
47
1408

Table 24. Matrix Chart for the responses to question 32 “Interaction with professionals. As a young person
who wants to be active in the area of radicalisation, indicate to what degree you agree with the following
statements in relation to the issue of radicalisation”
Interaction with professionals. As a young
person who wants to be active in the area of
radicalisation, indicate to what degree you
agree with the following statements in relaDo not
tion to the issue of radicalisation
agree
Slightly Agree
Agree
Response Total
Young people can find solutions to the issue
of radicalization instead of only being the
victims

15.33%
183

46.23%
552

38.44%
459

1194

Young people can find positive solutions to
the issue of radicalization instead of being the
problem

15.91%
190

44.47%
531

39.61%
473

1194

13.32%
159
14.66%
175

38.78%
463
49.66%
593

47.91%
572
35.68%
426
answered

The inclusion of young people in solution processes
Youth led solutions to the issue of radicalization
skipped
214
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1194
1194
1194

Figure 79. Response to statement 32.1 “Young people can find solutions to the issue of radicalization instead of only being the victims”

Figure 80. Response to statement 32.2 “Young people can find positive solutions to the issue of radicalization instead of being the problem”

Figure 81. Response to statement 32.3 “The inclusion of young people in solution processes”

Figure 82. Response to statement 32.4 “Youth led solutions to the issue of radicalization”
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Figure 83. Response to question 33 “As a young person, do you feel comfortable in discussing the issue of
radicalisation with adult professionals?” broken down by language survey.
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Figure 84. Response to question 33 “As a young person, do you feel comfortable in discussing the issue of
radicalisation with adult professionals?” across all surveys.
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Table 25. Matrix chart for the responses to question 34 “Your opinion about young people’s role in youth
radicalisation. Indicate to what extent do you agree with the following statements”
Your opinion about young people’s
role in youth radicalisation. Indicate
to what extent do you agree with the
following statements
Young people can positively lead discussions about the issue
Young people can promote awareness
of the issue because they have direct
connections with radicalisation
Young people can reduce the hierarchical relationship that exists between
professionals and vulnerable YP/radicalised people. As such, they can proactively deal with both subjects
Young people are vulnerable to others’
radicalized ideas because of their age
Young people can understand better
why they can be involved in radicalization
skipped 214
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Agree

Partially Do not
Agree
agree

I don’t
know

Response Total

50.00%
597

38.61%
461

5.36%
64

6.03%
72

1194

43.13%
515

39.28%
469

9.80%
117

7.79%
93

1194

34.42%
411

41.54%
496

13.57%
162

10.47%
125

1194

28.64%
342

43.22%
516

18.01%
215

10.13%
121

1194

29.90%
357

41.54%
496

16.83%
201

11.73%
140
answered

1194
1194

Figure 85. Responses to statement 34.1 “Young people can positively lead discussions about the issue”

Figure 86. Responses to statement 34.2 “Young people can promote awareness of the issue because they
have direct connections with radicalisation”
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Figure 87. Responses to statement 34.3 “Young people can reduce the hierarchical relationship that exists
between professionals and vulnerable YP/radicalised people. As such, they can proactively deal with both
subjects”

Figure 88. Responses to statement 34.4 “Young people are vulnerable to others’ radicalized ideas because
of their age”
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Figure 89. Responses to statement 34.5 “Young people can understand better why they can be involved in
radicalization”

Figure 90. Response to question 35 “If there was an opportunity to get involved…related to the issue of radicalisation…would you be interested in being part of it?” broken down by language survey.
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Figure 91. Response to question 35 “If there was an opportunity to get involved…related to the issue of radicalisation…would you be interested in being part of it?” across all surveys.
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PROFESSIONAL SURVEY
Current Practices
Table 26. Responses for the Current Practices section
English
Greek
Italian
Response
Answered
Skipped

179
0

82
0

Portuguese
105
0

Romanian

Total

98

53

517

0

0

0

Figure 92. Response to question 8 “Do you believe that youth violent radicalisation is a reality in your work
place?” broken down by language survey.

Figure 93. Response to question 8 “Do you believe that youth violent radicalisation is a reality in your work
place?” Across all surveys.
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Figure 94. Response to question 9 “Do you believe that youth violent radicalisation is a reality in your country?” broken down by language survey.

Figure 95. Response to question 9 “Do you believe that youth violent radicalisation is a reality in your country?” across all surveys.
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Figure 96. Response to question 10 “Do you believe that youth violent radicalisation is increasing in your
country?” broken down by language survey.

Figure 97. Response to question 10 “Do you believe that youth violent radicalisation is increasing in your
country?” across all surveys.
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Figure 98. Response to question 11 “Do you think that extremist and violent acts are performed more often
by young people?” broken down by language survey.

Figure 99. Response to question 11 “Do you think that extremist and violent acts are performed more often
by young people?” across all surveys.
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Figure 100. Response to question 12 “…which of the following techniques reflect the current practices in
your workplace?” broken down by language survey.

Figure 101. Response to question 12 “…which of the following techniques reflect the current practices in
your workplace?” broken down by language survey.
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Figure 102. Response to question 13 “Regarding youth empowerment, does your workplace invest in?” broken down by language survey.
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Figure 103. Response to question 13 “Regarding youth empowerment, does your workplace invest in?”
across all surveys.

Table 27. Matrix Chart for question 14
The current practices of
Do not
your work setting include Agree
Agree
Do not know Precisely
Response Total
Information about migra59.57%
15.86%
24.56%
tion and cultural diversity
directed to the community as a whole
308
82
127
517
47.39%
22.82%
29.79%
Information directed to
migrant and minority
groups, focusing on their
rights and opportunities
245
118
154
517
33.66%
31.91%
34.43%
Online campaigns
174
165
178
517
28.24%
35.59%
36.17%
Street campaigns
146
184
187
517
62.02%
16.47%
21.51%
School/universities talks
320
85
111
516
answered
517
0
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Figure 104. Responses to practice 14.1 “Information about migration and cultural diversity directed to the
community as a whole”

Figure 105. Responses to practice 14.2 “Information directed to migrant and minority groups, focusing on
their rights and opportunities”

Figure 106. Responses to practice 14.3 “Online campaigns”
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Figure 107. Responses to practice 14.4 “Street campaigns”

Figure 108. Responses to practice 14.5 “School/university talks School/university talks”

Figure 109. Response to question 15 “When trying to improve young people’s lives, my workplace aims to?”
broken down by language survey.
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Figure 110. Response to question 15 “When trying to improve young people’s lives, my workplace aims to?”
across all surveys.

Figures 109 and 110 depict the answers to question 15 “When trying to improve young people’s lives, my
workplace aims to”. Respondents were able to give multiple answers.
Confidence dealing with Radicalisation.
Table 28. Responses for Confidence dealing with radicalisation section
Response
English
Greek
Italian
Portuguese
Romanian
Total
Answered
149
72
96
93
53
463
Skipped
30
10
9
5
0
54
Table 29. Matrix Chart for question 16 “As a professional dealing with young people, you might face some
difficulties as well as some positive aspects in dealing with this group. State your level of agreement on the
following statements”.
As a professional dealing with young people, you might
face some difficulties as well as some positive aspects in
dealing with this group. State your level of agreement on Do not
Partially
Response
the following statements
Agree
agree
Agree
Total
22.46%
53.35%
24.19%
The unsteady behaviour of young people can decrease
the effectiveness of my job;
104
247
112
463
16.85%
41.47%
41.68%
Young people’s behaviours are easier to influence compared to adults;
78
192
193
463
I do not feel comfortable in empowering young people
68.47%
27.21%
4.32%
too much when I have to engage a professional relationship with them;
317
126
20
463
Young people should listen carefully to professionals’
57.45%
33.69%
8.86%
advice on radicalization. As a consequence, not much
importance should be given to the story telling of their
past.
266
156
41
463
answered
463
View Matrix Charts
skipped: 54

302

Figure 111. Responses to statement 16.1 “The unsteady behaviour of young people can decrease the effectiveness of my job”

Figure 112. Responses to statement 16.2 “Young people’s behaviours are easier to influence compared to
adults”

Figure 113. Responses to statement 16.3 “I do not feel comfortable in empowering young people too much
when I have to engage a professional relationship with them”
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Figure 114. Responses to statement 16.4 “Young people should listen carefully to professionals’ advice on
radicalization. As a consequence, not much importance should be given to the story telling of their past”

Figure 115. Response to question 17 “Would you feel comfortable to exchange opinions on your current approach with young people you are working with?” broken down by language survey.

Figure 116. Response to question 17 “Would you feel comfortable to exchange opinions on your current approach with young people you are working with?” across all surveys.
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Radicalisation and extremism.
Table 30. Responses for Radicalisation and Extremism section.
Response
English Greek
Italian Portuguese
Romanian
Total
Answered
136
70
95
90
53
444
Skipped
43
12
10
8
0
73
Figure 117. Response to question 18 “Which among the following options do you think is a type of extreme
behaviour?” broken down by language survey.
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Figure 118. Response to question 18 “Which among the following options do you think is a type of extreme
behaviour?” across all surveys.

Figure 119. Response to question 19 “In your opinion what does counter-radicalization mean?” broken
down by language survey.
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Figure 120. Response to question 19 “In your opinion what does counter-radicalization mean?” across all
surveys.
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Figure 121. Response to question 20 “Choose one or more of the following assumptions that may lead to
violent radicalisation?” broken down by language survey.

Figure 122. Response to question 8 “Choose one or more of the following assumptions that may lead to violent radicalisation?” across all surveys.
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Knowledge.
Response
Answered
Skipped

Table 31. Responses for the Knowledge section
English Greek
Italian Portuguese
Romanian
Total
130
69
89
80
52
420
49
13
16
18
1
97

Figure 123. Response to question 21 “Do you know what restorative justice is?” broken down by language
survey.
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Figure 124. Response to question 21 “Do you know what restorative justice is?” across all surveys.

Figure 125. Response to question 22 “…Having this definition in mind, would you use restorative justice in
your work in relation to youth radicalization?” broken down by language survey.
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Figure 126. Response to question 22 “…Having this definition in mind, would you use restorative justice in
your work in relation to youth radicalization?” across all surveys.

Figure 127. Response to question 23 “Do you know what the term Positive Psychology means?” broken
down by language survey.
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Figure 128. Response to question 23 “Do you know what the term Positive Psychology means?” across all
surveys.
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Figure 129. Response to question 24 “…Having in mind this definition, would you use positive psychology in
relation to youth radicalization?” broken down by language survey.

Figure 130. Response to question 24 “Having in mind this definition, would you use positive psychology in
relation to youth radicalization?” across all surveys.
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Figure 131. Response to question 25 “Do you know what Good Lives Model stands for?” broken down by
language survey.

Figure 132. Response to question 25 “Do you know what Good Lives Model stands for?” across all surveys.
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Figure 133. Response to question 26 “Having this definition in mind, would you use Good Life Model in relation to youth radicalization?” broken down by language survey.

Figure 134. Response to question 26 “Having this definition in mind, would you use Good Life Model in relation to youth radicalization?” across all surveys.
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Appeal of Restorative Justice, Positive Psychology and Good Lives Model.
Table 32. Responses for the Appeal of Restorative Justice, Positive Psychology and Good Lives Model section
Response
English
Greek
Italian
Portuguese
Romanian
Total
Answered
120
65
84
79
52
400
Skipped
59
17
21
19
1
117
Figure 136. Response to question 27 “Hypothetical scenario: Due to Restorative Justice/Positive Psychology/
Good Lives Model, previously radicalized young people have been able to change their behaviour. Would
you involved them in your team?” broken down by language survey.

Figure 137. Response to question 27 “Hypothetical scenario: Due to Restorative Justice/Positive Psychology/
Good Lives Model, previously radicalized young people have been able to change their behaviour. Would
you involved them in your team?” across all surveys.
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Figure 138. Response to question 8 “Which of these actions do you think should be used towards radicalized young people who did not commit any violent actions?” broken down by language survey.

Figure 139. Response to question 8 “Which of these actions do you think should be used towards radicalized young people who did not commit any violent actions?” across all surveys.
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Figure 140. Response to question 29 “Which of these actions do you think should be used towards radicalized young people who commit violent actions?” broken down by language survey.

Figure 141. Response to question 29 “Which of these actions do you think should be used towards radicalized young people who commit violent actions?” across all surveys.
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Figure 142. Response to question 30 “Complete the sentence: Would you use Restorative Justice, Good Lives
Model and Positive Psychology” broken down by language survey.

Figure 143. Response to question 30 Complete the sentence: Would you use Restorative Justice, Good Lives
Model and Positive Psychology” across all surveys.
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Figure 144. Response to question 31 “Would you use restorative justice such as direct or indirect mediation
between victims and perpetrators of radicalization if they both agree to the process?” broken down by language survey.

Figure 145. Response to question 31 “Would you use restorative justice such as direct or indirect mediation
between victims and perpetrators of radicalization if they both agree to the process?” across all surveys.
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Relationship between young people and professionals.
Table 33. Responses for the relationship between young people and professionals section.
Response
English Greek
Italian Portuguese
Romanian
Total
Answered
114
63
78
76
51
382
Skipped
65
19
27
22
2
135
Table 34. Matrix Chart for question 32 “Resolving youth radicalisation:”
Do not
Slightly
Resolving youth radicalisation:
agree
Agree
Agree
23.82%
52.88%
23.30%
Young people can find their own solutions
to the issue of radicalization
91
202
89
2.36%
18.32%
79.32%
Young people should be included in solution processes
9
70
303
Youth led solutions is what has been miss8.90%
47.12%
43.98%
ing in policy and practice of youth radicalisation
34
180
168
I would include young people in problem
4.45%
25.39%
70.16%
solving, if the YEIP project showed me how
to
17
97
268
View Matrix Charts
answered
skipped
135

Response
Total
382
382
382
382
382

Figure 146. Responses to option 32.1 “Young people can find their own solutions to the issue of radicalization”
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Figure 147. Responses to option 32.2 “Young people should be included in solution processes”

Figure 148. Responses to option 32.3 “Youth led solutions is what has been missing in policy and practice of
youth radicalization”

Figure 149. Responses to option 32.4 “I would include young people in problem solving, if the YEIP project
showed me how to”
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Table 35. Matrix Chart for question 33 “How do you perceive young people in relation to the issue of radicalisation?”
How do you perceive young people in relation Do not
Do not have a
to the issue of radicalisation?
agree
clear position
Agree
They will always be easy victims of radicaliza35.60%
32.20%
32.20%
tion and extremism because of their young
age
136
123
123
Because of their young age, empowerment
3.14%
25.39%
71.47%
processes as Restorative Justice, positive psychology and GLM can help them to avoid radicalized attitudes
12
97
273
Young people are easily influenced (by me6.02%
14.14%
79.84%
dia, the website, personal environment, etc).
Therefore they need the support of adult professionals
23
54
305
Young people do not have a comprehensive
25.65%
36.13%
38.22%
picture of the issue of radicalization since they
are not experts on this topic
98
138
146
View Matrix Charts
answered
skipped
135

Response
Total
382

382

382
382
382

Figure 150. Responses to option 33.1 “They will always be easy victims of radicalization and extremism because of their young age”
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Figure 151 Responses to option 33.2 “Because of their young age, empowerment processes as Restorative
Justice, positive psychology and GLM can help them to avoid radicalized attitudes”

Figure 152. Responses to option 33.3 “Young people are easily influenced (by media, the website, personal
environment, etc). Therefore they need the support of adult professionals”
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Figure 153. Responses to option 33.4 “Young people do not have a comprehensive picture of the issue of
radicalization since they are not experts on this”
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Figure 154. Response to question 34 “Would you involve young people in your work team, as advisors or
part of decision processes, when youth radicalization is at stake?” broken down by language survey.

Figure 155. Response to question 34 “Would you involve young people in your work team, as advisors or
part of decision processes, when youth radicalization is at stake?” across all surveys.
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EVALUATION
This section will carry out an overall analysis and comparative evaluation of the data gathered from the
surveys. It will be split into three sections. The first and second sections will analyse the data gathered in
the Youth Survey and Professional Survey respectively. The third section will provide an overall comparison
between the Youth and Professional Surveys where appropriate in order to compare the attitudes and views
of young people and professionals. Each section will also be divided into subsections corresponding to the
various sections of the surveys for convenience and thematic cohesion.

YOUTH SURVEY.
Current Practices.
Overall all the surveys tended to view marginalisation as an important factor, with an even split between
those who saw it as one of the core causes of radicalisation and those who saw it as something that should
still be addressed even if it’s not strictly related to radicalisation. In contrast there were very few who didn’t
consider it a priority or did not know. These views were largely reflected among the different surveys with
marginalisation being highly rated across the board. Notable deviations were the Romanian survey which,
whilst still coming far behind the responses in favour of viewing marginalisation as important did have a higher proportion of respondents who did not view it as a significant factor, albeit within a much smaller sample
size than the other, and the English and Portuguese surveys which had a larger number of respondents who
did not know than the others.
With regards to factors that promote radicalisation the two highest rates responses were poor economic conditions and exposure to certain environments. This was followed by personal ties and marginalisation. In contrast, very few tended to regard radicalisation as something tied to specific individual values, such as bigoted,
religious or political beliefs. These results were generally reflected on a geographical level, though there were
slight variations in which were more prioritised. The Portuguese, Italian and Romanian surveys were more
likely to prioritise exposure to certain environments whilst the English, Greek and EU surveys prioritised poor
economic conditions. The Greek and Italian also tended to prioritise personal ties less than average, placing
it on a similar level to individual beliefs, whilst the Romanians placed it as highly as environmental factors.
In terms of what young people thought counter-radicalisation entails the highest rated response overall was
promoting social inclusion among different cultures. This was followed by providing better education among
young people. Below that promoting democracy and citizenship, improving peoples’ economic situation and
decreasing marginalisation were regarded as equally important. The lowest rated approach was deterrence
as a tool for preventing radicalisation. There were various geographical variations in what was prioritised.
The Romanian and Portuguese tended to prioritise deterrence far more than the other surveys, with the
Romanians placing it on even ground with deterrence and promoting social inclusion. The Portuguese also
prioritised education higher than the others. Returning to the theme of marginalisation none of the surveys
placed it first, though the Greek, Italian and Portuguese placed it joint second. The survey that gave it the
lowest rating was the English which placed it second last, though still far above last place. This may indicate
that whilst marginalisation is regarded as an important factor it is far from the most important in many
peoples’ eyes. It should also be noted that whilst promoting social inclusion was the highest rated only the
English and Italian surveys placed it first, with the English significantly overrepresenting it. It should therefore
not be regarded as the most important factor across all the European countries.
Overall opinion on whether young people are more likely to commit violent acts than adults was evenly
divided with a mostly even split between yes and no, though with a slight lean towards yes, with around a
quarter unsure. On a geographical level, whilst there were some divergences with the English, EU and Italian
surveys favouring yes, the Greeks being evenly split and the Romanians and Portuguese favouring no, there
wasn’t a great deal of variation. The only significant divergence of note is that the Romanian and Portuguese
surveys, in addition to slightly favouring no, had a higher proportion of don’t knows. This might indicate that
youth radicalisation is not seen as being as significant an issue in those countries and that future programs
designed for use there could benefit from expanding on the potential impact and consequences of violent
youth radicalisation.
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In terms of general trends, it was established that marginalisation was a significant factor across all the
surveys but not necessarily the most important one. In general, a wide range of factors were regarded with
similar levels of importance, with broader societal issues related to environments and economic conditions
being placed much higher than individualistic views related to personal beliefs.
Role of the Web.
In terms of various online content being extreme certain trends appear. Hate speech is generally considered
extreme though with distinctions drawn between hate speech that actively encourages young people to
commit violence and hate speech that does not with the former being considered far more extreme than the
latter. This trend was universally mirrored across geographical lines with all the surveys showing non-violent
hate speech as significantly less extreme and more acceptable then violent hate speech, though the extent
of this shift is less pronounced in the Romanian survey.
A similar dynamic can be seen with depictions of violence with more extreme depictions, like murder, being
considered significantly more extreme than depictions of assault which were in turn regarded as more extreme than humorous depictions of violence. This trend was reflected universally across geographical lines
as above.
Online bullying was seen as very extreme with the vast majority of respondents regarding it as either extreme
or highly extreme. This trend was mostly reflected identically across geographical lines, with the exception
that the English and EU surveys were more likely to view it as acceptable, though such views were still very
much in the minority.
Extreme left- and right-wing content was generally seen as extreme though with around a third of respondents seeing it as either acceptable or normal. It should be noted that the question of what entails extreme
content is left somewhat open and the fact that extreme left- and right-wing content are treated as part of
the same category risks covering over differences of opinion with regards to how such content is viewed.
This trend was largely reflected across geographical lines with those viewing it as extreme being the largest
group and those viewing it as acceptable or highly extreme being largely event. The exceptions to this are
the English surveys where those viewing it as highly extreme were more common than those who saw it as
acceptable and the EU surveys where those who saw it as acceptable were more common than those who
saw it as highly extreme, though in both cases those who saw it as extreme were still the largest group.
Hardcore pornography and fake news were somewhat more contentious with a slight majority in both viewing them as extreme whilst a significant proportion of respondents were more accepting of it than other
forms of content.
With regards to fake news, on a geographical level, there were some divergences, with the English, Greek,
Portuguese and EU surveys heavily leaned towards viewing it as extreme whilst the Romanian and Italian
surveys were more evenly split.
With regards to pornography opinions varied greatly across geographical lines. The English and Greek surveys
both tended to view it as far more extreme than the others, the Eu and Italian surveys tended to be more balanced although still leaned towards viewing it as extreme, the Portuguese tended to view it as more normal
and acceptable in general and the Romanians heavily leaned towards viewing it as normal and acceptable.
There was a consensus towards viewing the internet as something that can accelerate and facilitate radicalisation, with very few disagreeing and more fully agreeing than partially agreeing in all the relevant questions.
This was largely reflected across geographical lines with only relatively minor deviations, such as the EU surveys being less likely to view the internet as accelerating and facilitating radicalisation and the Romanians
being far more likely to.
The extent to which it is seen as a main tool is debatable, however, with around 40% of respondents only
partially agreeing with the statement that it is not one of the main tools for radicalising young people with
the remainder being evenly split between those who agreed and those who disagreed with the statement.
On a geographical level there were some significant deviations with the Greek, Italian and Romanian surveys
being more likely to view the internet as a major tool whilst the EU, Portuguese and British surveys less likely.
As such any future programs developed for Greece, Cyprus, Italy and Romania might want to consider placing a greater emphasis on the role of the internet, though it should certainly not be neglected in the other
countries.
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In terms of viewing the internet as a tool to that can help isolated young people who may be radicalised
there was a consensus towards agreement with almost half fully agreeing with the statement and only 10%
disagreeing. This was largely reflected across geographical lines with partial agreement leading in the EU
surveys and full agreement in the rest. As such any future programs should consider promoting ways that the
internet can be used to help people who are or are at risk of being radicalised as most respondents across
the board are open to the idea.
Regarding how people thought material that promoted radicalisation on the internet should be handled the
vast majority favoured placing restrictions on it with almost half believing that it should be removed whilst a
quarter favour some sort of age restriction. A small minority singled out material that promotes Jihadism as
the only thing that should be removed which is largely consistent with previous findings about the role that
people saw individual religious beliefs playing in radicalisation. Very few people believed that there should
be no restriction. These results were largely reflected across geographical lines. The only significant deviations were the EU surveys who had a larger proportion of respondents who opposed placing restrictions on
content and the Portuguese surveys where there were more people who singles out Jihadism though they
remained a small portion of their respondents. Based on this, future programs on youth radicalisation might
want to consider educating ways that people can report and de-platform radical content in online spaces.
Knowledge and Understanding.
In general knowledge of Restorative Justice and the Good Lives Model was relatively limited whilst Positive
Psychology was more widely known overall. On a geographical level there were some significant deviations
from these general norms. The Romanian surveys were much more likely to be familiar with the terms and
tended to display a stronger interest than average, though that could be an anomalous result due to the low
sample size. The Portuguese, Greek and English surveys were also significantly more ignorant of RJ and the
GLM than the other surveys, to the extent of having a significant impact on the overall level of knowledge
and the Portuguese and English were also generally more ignorant of PP.
In general, upon having RJ, PP and the GLM explained to them respondents were generally very receptive to
the benefits and applications of these tools regardless of their previous knowledge. This was largely reflected
across geographical lines, although the EU surveys were more likely to view them as idealistic on average and
the Portuguese surveys tended to be more sceptical. This was reflected in the question about whether the
respondents would be willing to be trained in RJ/PP/GLM where just under half of all respondents wanted
to be trained in them and almost an additional quarter wanted to be trained in them for reasons unrelated
to youth radicalisation. Of these the Portuguese were the most sceptical. Interestingly the Romanians were
almost entirely interested in them for reasons unrelated to youth radicalisation whilst the Greeks were the
most unconditionally interested. From this we can conclude that there is both a strong demand for training
in these methods and that any future program would stand to benefit from incorporating training in these
methods. However, it should be noted that the way the questions were structured could be leading and
encouraging respondents to give a positive response due to presenting a very positive definition of these
methods without further context or information.
There was an overwhelming consensus that communities had the power to prevent episodes of violent radicalisation which was consistently reflected across geographical lines. As such future programs might want to
include considerations about working with local communities as well as training people to become effective
community organisers.
Attitudes.
When faced with the prospect of intervening when someone was being insulted over their religious or political beliefs over half of the respondents claimed that they would intervene, though in general they were
less likely to intervene in the case of political beliefs indicating that they were seen as more acceptable to
attack someone for. Likewise, when faced with the prospect of someone being insulted for physical features/hobbies/embarrassing incidents there was a much higher proportion of respondents who felt that they
would intervene, with almost half saying that they would do so unconditionally. These results were largely
reflected across geographical lines, although the EU surveys tended to be more evenly spread, the Greeks,
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Italians and Portuguese were proportionately much more likely to claims to intervene unconditionally and
the Romanians tended to be evenly divided between claiming to intervene unconditionally and intervening
so long as the victim didn’t have extremist views, except in the case of being insulted for features/hobbies/
incidents in which case they tended heavily towards unconditional support. Across the scenarios 20%-25% of
respondents cited fear and lack of ability as factors that would likely prevent them from acting. Considering
this widespread support for intervention future programs would benefit from including training designed to
mediate and deescalate incidents of bullying both to encourage more people to intervene and to improve the
confidence of those who feel held back by fear or lack of experience.
With regards to people’s views on the consequences of internet anonymity there were some very sharp regional disagreements. Portuguese and Greeks agreed with the view that the internet allowed them to write
what they wanted whilst the Romanians heavily disagreed. Portuguese, Greeks and Italians disagreed with
the view that the internet allows them to give negative comments about people they disagree with whilst
the Romanians, English and EU were much more supportive of that statement. On whether the internet
allowed them to follow people who have more radicalized or extremist views on different matters without
being afraid of others’ reactions the Romanians and Greeks heavily disagreed, the Italians and English leaned
towards disagreement and the EU surveys were heavily leaning towards partial agreement. There was an
overall scepticism towards the ability of the internet to allow people to help current victims of radicalisation,
due to the potential consequences, though there was more support for its ability to allow them to help past
victims of radicalisation. The exception to this is the Romanian surveys which were extremely sceptical of
the ability of the internet to allow them to support past victims of radicalisation. The main thing that future
projects should take into consideration is the general scepticism towards young people being able to use the
internet to help current victims of violent radicalisation and be aware that there might not be much enthusiasm for such a move.
In terms of young people being proactive in school and university settings in relation to hate speech and
bullying there was a strong consensus leaning towards young people being proactive, although the specifics
varied. The Italians were firmly opposed to the idea that young people could only be proactive in issues affecting the whole school or university. There was a much stronger overall support for viewing young people’s
roles as relevant with all the surveys prioritising Agree, almost unanimously in the case of the Romanians,
except for the EU surveys which tended to be more cautious. On whether they could only be effective regarding bullying there was some disagreement with the Portuguese, Italian and Greek surveys being more likely
to disagree with the statement than the English, Romanian and EU surveys which tended to heavily prioritise
partial agreement. With regards to the view that young people couldn’t be proactive there was widespread
opposition with the Romanian and Greek surveys disagreeing strongly, the Italian and Portuguese surveys
narrowly placing disagreement ahead of partial agreement and the English and EU surveys placing disagreement second behind partial agreement. The EU surveys tended to be more cautious and partially agreed
with all the statements. In general, this could indicate that there would be support from young people for
initiatives and programs that put students in a more active role in tackling issues of bullying and hate speech.
What Would Young People Do?
In terms of what young people felt were their main priorities in countering violent extremism and marginalisation in Europe the highest rated overall priorities were addressing economic and social causes and
promoting good governance, democracy and human rights. These were followed closely by combatting the
spread of hate speech and violent propaganda and engaging local communities. The lowest rated priorities
were military action against terrorists, increasing border security and fighting Islamophobia. These priorities
cohere well with previously established views among young people about what they perceive to be the root
causes of extremism and marginalisation as well as their positive views of the potential for communities to
counter such problems. These results were generally consistent across the surveys though the English and
Portuguese surveys tended to prioritise governance, democracy and human rights higher than the other
surveys whilst the Greek and Italian surveys tended to have less regard for military action. As such future
programs would benefit from considering a good focus on promoting citizenship and political participation,
developing counternarratives and community outreach.
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Out of the tools listed that could benefit vulnerable young people there was no consensus. All the options
listed were relatively close to each other in terms of support, all of them falling within a range of 7%-12%
overall support. These results were largely consistent across the surveys with only minor divergences, such
as the Romanian surveys underrepresenting certain unpopular options and social assistance whilst the English survey overrepresents social assistance programs. No single option had the full support of more than
half the respondent with the highest rated option, groups of support for vulnerable young people, having
the support of only 541 out of the 1216 respondents. The four most popular tools. Each of which had 12% of
support, were: a specific office in schools, universities and youth offender institutions; awareness campaigns;
more accessible psychological assistance; and group support for vulnerable young people. Except for awareness campaigns these are all methods that are designed to make support more accessible and available to
young people. The least popular options were economic assistance from the government and mediation
programs between young people and young radicalised people. These results have interesting implications.
The low support for economic assistance does seem consistent with prior findings is the relatively low level
of support for economic support from governments, which had been ranked lowly in previous questions that
asked about it. This should not be conflated with government intervention and support in general, however,
as social assistance from the government was ranked much higher. The low support for mediation programs
would seem to contradict the stronger support given in earlier questions to the use of Restorative Justice
which places a great degree of emphasis on dialogue and mediation, though it does seem consistent with
previous scepticism towards engaging with violently radicalised young people. There are several possible
reasons for this discrepancy. The first is that support for Restorative Justice might have been overstated in
the previous question, in part due to the way that previous questions were structured. The second is the
whilst there was widespread professed support for Restorative Justice respondents might not have had a full
appreciation of what that might entail, as the previous questions on the low-level of initial knowledge about
restorative justice might indicate, and thus might not have considered mediation programs as a significant
part. Thirdly there may be a lack of clarity with regards to what mediation between young people and radicalised young people might entail, such as whether victims are involved. Fourthly, it could indicate that whilst
they may agree with the principles of Restorative Justice there is still some anxiety with regards to personally
engaging with violently radicalised young people. Ultimately, however, there was little consensus overall
with regards to what young people though would make good tools to help vulnerable young people. As such
future programs should consider utilising a wide range or tools as well as seek to educate young people on
the tools available.
In terms of what people felt were their first three steps to tackling radicalisation the three highest rated options were: focusing on understanding the reasons behind radicalisation; eliminating hate speech, xenophobia and fear of others; and creating a more open society. This was followed by reducing bullying in schools,
focusing on terrorism and focusing on the social inclusion of Muslims. These were largely consistent across
the surveys with the exception of the Greek surveys which had very little interest in focusing on terrorism
or the inclusion of Muslims, the Italian survey which underrepresented the social inclusion of Muslims and
the Romanian survey which was significantly less focused on the importance of creating a more open society
than the others.
With regards to what people regarded as most relevant to youth radicalisation out of the options provided all
of the surveys consistently prioritised them in the same order with prevention first, tracking second, taking
effective measures against people who have been radicalised third and integrating young people to change
their behaviours last. As such there is more of a focus on ensuring that young people do not become violently
radicalised in the first place or that if they are radicalised their potential to do harm is contained whilst rehabilitation of violently radicalised youth were less prioritised.
Young-Professional Relationship.
There was a strong consensus in favour of the view that young people could find solutions to the issues of
radicalisation that was consistent across all the individual countries surveyed, although the EU-wide surveys
were somewhat more sceptical. In addition, there were very strong consensuses on the view that young
people should be included in the decision-making process and the importance of youth-led solutions to the
issues of violent radicalisation, which were consistent across the surveys.
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On the matter of the confidence young people had when it came to discussing matter of violent youth radicalisation with adult professionals there was a strong sentiment in favour of doing so, albeit to varying degrees.
Around half of those who said so were interested in doing so unconditionally whilst the remainder were split
between those who didn’t want a leading role and those who only wanted an advisory role. Positive results
were largely consistent across the surveys. In terms of those who weren’t in favour the Portuguese had a
larger section of those who said that they would like to but didn’t feel comfortable with the idea possibly indicating that any Portuguese programs could benefit from a focus on building confidence and competencies
for young people to engage with professionals.
In terms of the role that young people can play with regards to violent youth radicalisation there was very
strong support for the view that young people can positively lead discussions about the issue, which was
consistently supported across the surveys, and raise awareness and raise awareness about the issue, though
with the Italian and Portuguese surveys being less sure. There was also widespread support for the view that
young people could reduce the hierarchical relationship between vulnerable and violently radicalised young
people and professionals and that they could work with both with all of the surveys leaning towards partially
agreeing except for the Romanians who leaned slightly towards fully agreeing. There were mixed views on
whether young people were more vulnerable to violent radicalisation due to their age or if young people can
understand better why they can be involved in radicalisation, with overall opinions being leaning towards
agreement but with a significant number of dissenters. The only significant deviation was the Romanian
survey which was much more likely to agree with the sentiment that young people were more vulnerable to
radicalised beliefs due to their age than the others by a significant margin.
Overall there was strong support for young people to take an active role in dealing with matters related to
violent youth radicalisation and collaborate with adult professionals.

PROFESSIONAL SURVEY.
Current Practices.
Overall most professionals asked did not view youth radicalisation as a problem in their place of work, with
the remainder evenly split between those who did and those who were unsure. This result was consistently
reflected across geographical lines with all of the surveys favouring no with those answering yes and don’t
know being fairly evenly split. The exceptions to this are the Greek surveys where yes was narrowly prioritised over no and the Romanian survey which almost unanimously said no.
Despite this most professionals asked did acknowledge that youth radicalisation was a problem in their country. Breaking it down on a geographical level, however, reveals a wide range of variance. The Romanians
heavily disagreed with the statement, the Portuguese were evenly split, the Italians and Greeks leaned heavily towards agreeing with the statement and the English, who comprised majority yes responses, overwhelmingly supported the statement.
When looking at whether or not violent youth radicalisation was a growing problem in their country the overall consensus seems to be that it is with the majority answering yes, only a small percentage saying definitely
saying that it is not and a significant minority who didn’t know. This was mostly reflected across geographical
lines with all of the surveys heavily agreeing with the statement with only a small proportion disagreeing,
with the exception of the Romanian survey which was divided between those who disagreed and those who
disagreed and those who didn’t know with only a negligible number actively agreeing.
In general, this would indicate that there is a widespread view that youth radicalisation is an issue worth
taking seriously across the countries surveyed, despite varying degrees of perceived significance at present,
and that subsequently it is likely that programs designed to provide training and find solutions to the problem are likely to be in demand. With regards to the Romanian outliers it should also be considered that the
sample for that survey was considerably smaller than the others and thus the results are much more likely
to be anomalous.
On whether or not those asked though that young people were more likely to commit violent and extremist
acts we see a wide degree of disagreement with a fairly even split between those who think they do and
those who don’t, with a significant portion not knowing. Breaking it down on a geographical level, however,
reveals a wide range of variance. The Romanian, Greek and English surveys favour the view that they do,
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the Portuguese survey heavily disagrees with the statement and the Italian survey is evenly split between
the two with don’t knows being well represented in all surveys. This widespread disagreement may indicate
that future programs designed to address youth radicalisation could spend time exploring whether this is the
case.
On the question of what techniques are used when dealing with young people who are radicalised or at risk
of being radicalised the most common practice was interventions with families and communities, which was
practiced in most workplaces. Following this was developing social abilities, conflict resolution and emotional
intelligence, then conversational techniques, then training courses and finally making use of specific guidelines and handbooks. Only 6% did not use any of those techniques listed. Support for the top three choices
was largely consistent across geographical lines, albeit some slight variations of the degrees of support for
each specific technique. The vast majority of those that had specific guidelines and textbooks to work with
were from the English survey, possibly as a result of safeguarding guidelines in schools which are likely to
include provisions on radicalisation as part of the prevent program, and without them they would be even
almost entirely non-existent overall. Future programs might benefit from tailoring specific programs to incorporate these popular techniques in order to play to and enhance existing common practices.
Regarding current practices to deal with youth empowerment the three most popular choices were; ensuring that individuals have the capacity and opportunity to equip themselves with the skills and knowledge
necessary to make informed life choices; encouraging communicative skills, life-coping skills, soft skills, etc;
and tearing down stereotypes (gender, cultural, sexuality, etc). All of which were used in most of the workplaces. Just under half of them answered discovering young people’s skills. Only a few sought to engage the
community and almost none didn’t use any of the options available. Overall these results were consistently
represented across geographical lines with little significant deviation. There are two things that future programs focussing on empowering young people might want to take into the consideration. The first is to play
to these widespread policies of skill and capacity enhancement in order to work with existing well-established practices. The second is to try to include more elements of community enhancement to both expand
into an area that isn’t as well developed and integrate it into an area that is already being utilised in dealing
with radicalisation.
Among the various practices used in the various workplaces certain trends emerge. The most common practice was giving talks in schools and universities, which is unsurprising given the large number of teaching staff
that answered the survey. This was followed by information about and directed to migrants and minority
cultures, which was practiced by a majority and near majority of workplaces respectively. Online campaigns
and street campaigns were rarer with around a third practicing the former and even fewer the latter.
There were a lot of consistencies across geographical lines with these results. With regards to school/university talks there were clear leads for those who used this practice across all of the surveys, with the exception
of the Romanian survey where those that did it were tied with those who didn’t know if they did with almost
none claiming that they didn’t. Among information about and directed to migrants and minority communities all the surveys prioritised these practices as their most common choice, albeit by narrower margins
with regards to information directed to these groups. With regards to online and street campaigns there
were some inconsistencies between the surveys. In online campaigns the Romanians mostly didn’t know if
their workplaces used these practices, though the number that affirmed that they did vastly outweighed the
negligible number who knew they did not. The Portuguese were evenly split between those who used these
practices, those who did not and those who did not know. It was much less commonly used among the Italian respondents, more commonly used among the Greeks and evenly balanced between those that did and
did not use it among the English. We see similar patterns among the Romanian and Portuguese respondents
with regards to street campaigns, the Italians far more likely to use them and the Greek and English much
less likely to use them. Whilst the demographics of these surveys should be considered when considering the
consequences of these results it does provide some indication of what practices are already well established
among professionals and what could be incorporated into future programs. For example, with online campaigns being much more common in Greece, Cyprus and the UK these would be good places to utilise them
whilst in Italy more groundwork may have to be set first.
Among the measures utilised by workplaces to improve people’s lives the most common practices were emphasising the positive development of young people and creating a safe space for them, both of which were
used by most workplaces. This was followed by stimulating positive behaviour among family members. This
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was followed by discouraging irresponsible behaviours from family members and identifying the relationship
between social environments and radicalised behaviour. The least popular option was simply including family
members, though this doesn’t indicate how they are included. These results were largely reflected across
geographical lines with the three most popular options were consistently in the top three choices for all the
surveys except for the Greek survey where discouraging irresponsible behaviour among family member was
tied with stimulating responsible behaviour for third place. Future programs may benefit from making sure
that they incorporate measure to allow the positive development of young people and allow them to build
trust and confidence whilst using them.
In terms of general themes that have emerged in this research we saw that whilst the extent to which violent
youth radicalisation was a problem was debatable across geographical lines there was a strong sense that it
was a real and growing problem at present and therefor that programs dealing with it would likely be well
received. There was widespread disagreement and uncertainty over whether young people were more likely
to commit violent extremist acts indicating a potential need for more education on the matter.
Confidence in Dealing with Radicalisation.
With regards to how professionals might deal with groups of young people various patterns appeared. There
was a weak consensus that the behaviour of unsteady young people can make them less effective at their
job with the majority partially agreeing. This was consistently reflected across all geographical lines, except
for the Portuguese survey which heavily agreed with the statement. There was a very strong consensus that
young people’s behaviour is a lot easier to influence than adults which was consistently reflected across all
surveys. There was widespread disagreement with the statement that they do not feel comfortable empowering young people when they must engage them as a professional. This was reflected across the English,
Greek and Portuguese surveys where disagree led by significant margins, whilst in the Italian survey it was
evenly split between disagreement and partial agreement and in the Romanian survey they overall slightly agreed with the statement. There was widespread disagreement with the statement that young people
should listen to professionals’ advice on radicalisation and therefore not much importance should be given to
their past. This was reflected in the English, Greek and Italian surveys whilst the Portuguese survey was split
between disagreement and partial agreement and the Romanian survey partially agreed with the statement.
Professionals displayed an overwhelming degree of support towards the prospect of exchanging opinions
with the young people they work with about their current approaches, with an overwhelming majority saying that they would as core part of their job, a small minority saying they would under certain circumstances
and virtually none opposing. This was consistently reflected across all the surveys.
Overall there was a strong degree of support for empowering young people, listening to their perspectives
and sharing opinions with them. There was a strong consensus toward seeing young people as being easier
to influence than adults and a weariness that unsteady behaviour from young people could disrupt their
ability to do their job properly. Should future projects seek to find ways to include young people as active
participants in matters concerning youth radicalisation then it is likely that professionals would be willing to
support it.
Radicalisation and Extremism.
On the question of what they regarded as examples of extreme behaviour the three most represented options were anger towards society, seeing extremism as a tool to be part of something bigger and marginalisation. The rest of the options were relatively evenly distributed among the other options provided. A recurring
theme among the higher-level options is that they could be aspects of alienation from society whilst the
lower level options tend to be related to either individualistic personal qualities or the way that individuals
relate themselves towards societal norms. These results were largely reflected across the surveys with the
three highest overall results typically being the three highest across the board. The exception to this is the
Romanian survey which placed religious beliefs at second place. One possible reason for this might be the
tendency to view extremism as a typically Islamist affair. Religious beliefs were also typically underrepresented in the English survey in comparison to the others which tended to place it higher. The Portuguese and
English surveys also tended to rate personal need for power higher than others.
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On the issue of what counter-radicalisation means the overall highest rated option was promoting social
inclusion among different cultures. This was followed by promoting democracy and citizenship, providing
better education, decreasing marginalisation and giving an important role to deterrence. The lowest rated option was improving the economic situation. These results were reflected across the surveys with the
highest and lowest rated options typically being the same across the board. The exceptions to these are the
Romanians who placed promoting social inclusion third behind deterrence and providing better education at
second and first place respectively. Unsurprisingly decreasing marginalisation had around the same number
of points as the marginalisation did in the previous question.
With regards to the various assumptions that may lead to violent radicalization that were offered the most
popular assumption was marginalisation, followed by environments, poor economic conditions, personal
ties and none of the above due and attributing it entirely to adhering to certain values. These results were
reflected across the surveys with marginalisation typically being the most highly rated factor and adherence
to certain values being the lowest rated. The exceptions to this are the Romanians who placed personal ties
narrowly ahead and the Italians who placed personal ties last. One the one hand the low level of attributing
individual values to certain values would seem to be a further indication that radicalisation is seen as rooted
in alienation from society as a whole rather than due to individual circumstances though at the same time
the fact that it is worded in such a way as to exclude other options may have resulted in it being under-selected by participants who believed other factors were also important. The Italians were also much more likely
to rate adherence to values higher, both in terms of proportion and overall numbers, than the other surveys
possibly as a result of the country’s long history of politically motivated terrorism.
Overall marginalisation seems to be a considered a significant factor among professionals. As such any future
programs aimed at professionals would benefit from taking into account placing an emphasis on the ways
that they can go about helping marginalised young people in their care and the various ways that they can
incorporate including marginalised people in their work.
Knowledge.
Overall there was a relative even balance of knowledge about Restorative Justice, with a slight majority of
professionals having limited or no knowledge about it and the rest having varying degrees of understanding
and experience with it. Knowledge of Positive Psychology was much more widespread with a majority having
varying degrees of understanding and experience with it. The Good Lives Model was generally not that well
known about with less than a third having some form of knowledge and/or experience with it. These results
were largely consistent across geographical lines with some minor variations.
Upon being informed about what these tools entailed there was overwhelming support for implementing
them in relation to youth radicalisation. These results were largely consistent across all the surveys.
There are two things that future policy can take from these findings. The first is that more effort should be
put into promoting the GLM, though RJ and PP could also afford to be taught as well. The second is that there
is widespread demand for being able to utilise these tools and that many professionals would be more than
happy to learn to use them.
Appeal of Restorative Justice, Positive Psychology and Good Lives Model.
On the question of whether they would be willing to include formerly radicalised young people in their work
who had had their behaviour changed as a result of RJ/PP/GLM almost three quarters of respondents said
that they would and a further near quarter said that they would but would not fully trust them and a negligible fraction outright refusing. This was consistently reflected across geographical lines with all the surveys
reflecting this balance except for the Romanian survey which gave a slight lead to not fully trusting them.
With regards to what actions should be used towards radicalized young people who did not commit any violent actions the most popular answers where to focus on integration and listening to their ideas and trying to
balance them. The next popular ones were to provide teaching and training on core values and empowering
them. This was followed by social work and deterrence. The least popular option was economically compensating the victims. A common theme with the leading choices is that it places the agency and involvement of
the young people at the heart of the matter as opposed to imposing solutions on them. This would seem con336

sistent with earlier themes of the perceived role of alienation in radicalisation. Across the surveys economic
compensations was consistently dismissed by all of them. External solutions like social work and deterrence
were consistently underrepresented whilst those based on placing the agency of the young people at the
heart of the matter were consistently the most popular. The exception to this is the Romanian survey where
there was a relatively even balance between all the options except for economic compensation which was as
unpopular as it was in the others.
With regards to what actions should be taken towards radicalised young people who had committed violence
the two most popular options where to listen to their reasons and provide tailored solution at 37% an focusing on integrating them into society at 34%. 11% favoured punishment through imprisonment and 15% said
all the above. Other solutions and none of the above were very marginal comprising 2% and 1% respectively.
The clear preference for integrating and involving the young people further feed into previously explored
themes of the perceived role of alienation in radicalisation. These results were largely consistent across the
surveys except for the Romanians who also valued imprisonment as highly as the other options.
With regards to how RJ/PP/GLM might be used each of the options given: to prevent youth radicalisation,
to deal with people who are or have been victims of radicalized behaviours, to deal with young people who
have been radicalized and to deal with young people who are radicalized were fairly evenly distributed with
the preventing youth radicalisation being slightly more popular. These results were consistently reflected
across all the surveys. This would indicate that restorative justice, positive psychology and the Good Lives
Model are seen as effective and versatile tools by professionals and thus something that might be appealing
to professionals.
On the question of whether they would use Restorative Justice methods between victims and perpetrators of
radicalization if they both agree to the process most respondents across all the surveys said that they would.
Of those that said they would not the majority said that they would not if the behaviour had been violent and
only a small minority ruled it out altogether. These results were very consistent across the surveys.
Overall, we can see that there is very strong support for using Restorative Justice, Positive Psychology and the
God Lives Model which may well indicate that future programs utilising them will be very welcome and well
received among professionals.
Relationship between Young People and Professionals.
With regards to the issue of resolving youth radicalisation there was weak support for believing that young
people can find their own solutions to the issues of radicalisation, strong support for including young people
in the solution process and a willingness to do so if shown how, an a widespread view that youth-led solutions are what has been missing in policy and practice regarding youth radicalisation. In terms of geographical
divergences there was a lot of consistency between the surveys with a few notable exceptions. In 32.1, about
whether young people can find their own solutions to the issues of radicalisation, the general consensus was
towards partial agreement with the notable outliers being the Romanians, who heavily supported the statement, and the English who were heavily divided between those that slightly agreed with the statement and
those who fully rejected it, indicating that the English are less confident in the ability of young people to find
solutions on their own. 32.2, concerned with whether young people should be included in the decision-making process, was consistently supported across all the surveys with very few people disagreeing at all. 32.3,
about whether youth-led solutions are what has been missing from practice and policy regarding youth radicalisation has a strong consensus in favour but with differing degrees of enthusiasm, with the Romanian and
English surveys heavily agreeing with the statement, the Portuguese and Italian surveys partially agreeing
with it and the Greeks being fairly evenly split between partially and fully agreeing. 32.4, about whether the
professionals in question would be willing to include young people if YEIP could show them how had a strong
and enthusiastic consensus for support across all the surveys, especially the Romanian and English surveys.
On the question of how they perceive young people in relation to the issue of radicalisation there was a
mixture between a variety of views and strong consensuses. On whether young people were easy victims
of radicalisation due to their age the results were evenly split between agreeing, disagreeing and having
no position with a very slight lean towards disagreeing. There was a similar split on whether young people
can have a comprehensive picture of issues surrounding radicalisation due to not being experts, although
with a stronger lean towards disagreeing. On whether Restorative Justice, Positive Psychology and the Good
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Lives Model can help young people and whether young people are easily and therefore need the support of
professionals there was an overwhelming consensus of agreement in both cases. These results were largely
reflected on geographical lines. 33.2 and 33.3, concerned with the consensus positions respectively, showed
overwhelming and consistent support across all the surveys. 33.1, concerned with whether or not young
people were easier to radicalise due to their age, experiences significant disagreements between the surveys with the Romanian and Greek tending towards agreement, the Italians favouring no position but with
disagreeing a close second, the Portuguese heavily agreeing and the English being evenly split between
agreement, disagreement and having no position. 33.4, concerned with whether young people could have a
comprehensive view of the issues regarding youth radicalisation due to not being experts also experiences
disagreements, though there was a general lean towards agreeing overall, with Romanians largely agreeing,
the Greeks tending towards no opinion with agreement coming a second and the Portuguese, Italian and
English surveys being evenly split between agreeing, disagreeing and holding no position, with the English
leaning a bit more towards agreeing overall.
On the question of whether they would involve young people in their work teams as advisors or part of the
decision making team the vast majority of professionals said that they would include them in both positions
whilst a large minority said they would include them as advisors only. These results were consistently reflected across geographical lines.
Overall there was widespread enthusiasm for including young people as partners when it comes to dealing
with youth radicalisation which indicates that the youth-empowering focus of YEIP and any future projects
and programs based on it will be well received by professionals.

YOUTH-PROFESSIONAL COMPARISON.
Current Practices.
Despite the widespread support for community engagement among young people there were mixed approaches to them from the professionals with most of them utilising community engagement for tackling
radicalisation but relatively few utilising them for empowerment purposes. Future programs may wish to
consider including ways for utilising communities to empower young people as well as in to tackle marginalisation, especially among socially marginalised communities given the importance that was given among
young people.
Knowledge and Understanding of Restorative Justice, Positive Psychology and the Good Lives Model.
There were very similar levels of initial knowledge about these tools. In terms of initial knowledge of Restorative Justice professionals tended to be better informed than young people but not by a very large margin.
In terms of initial knowledge of Positive Psychology both professionals and young people had very similar
levels of knowledge, though professionals tended to have more direct experience with it. In terms of initial
knowledge of the Good Lived Model professionals were more familiar with it than young people but about
half of those who had only had a passing knowledge of the subject and there were still many professionals
and young people who didn’t have any knowledge of it. Whilst Positive Psychology was the most well-known
there were significant gaps in knowledge for all of them.
Upon being informed about what they entail both young people and professionals expressed a strong interest in applying these tools to addressing the issues surrounding violent youth radicalisation. Given the widespread popular reception these ideas experienced and the limited base knowledge of them future programs
could benefit from seeking to inform and educate professionals and young people about them.
One area where there was a disagreement between young people and professionals was in the use of mediation between victims and perpetrators of radicalisation with professionals being enthusiastically in favour
of it whilst young people were generally sceptical when the topic was brought up. This has some significant
consequences for trying to apply such mediation methods if those who would be used in them are unwilling
to participate. As such future programs should seek to either explore and address the concerns that young
people might have in taking part in these or else seek to explore other tools and methods that apply the
principles in other ways.
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Relationship between Young People and Professionals.
Both young people and professionals displayed a widespread willingness to work with each other and treat
each other as equal partners when it comes to finding solutions to the problems of youth radicalisation. As
such there is likely to be a lot of enthusiastic support for future programs that place a large emphasis on
youth-led solutions and encouraging cooperation between young people and professionals.
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EVALUATION BY THE
YOUTH ADVISORY BOARD
INTRODUCTION AND THE YOUTH ADVISORY BOARD
One of the core principles of the IARS International Institute is user involvement both in the design and implementation of projects. This belief is shared by all the YEIP partners, and in line with our ethos the IARS
Youth Advisory Board (YAB) has monitored the quality and scientific outputs of the project.
YAB is team of young volunteers aged 18 – 26 from different backgrounds and circumstances, who are aware
of the problems facing young people in today’s society, and, who are interested in an opportunity to do
something positive about these issues.
All stages of the YEIP project have been overseen and received input from YAB. The youth-led group has
reviewed the research protocols and literature reviews (WP1), contributed to the creation of the training
course (WP2). They have also evaluated the results from the capacity building of professionals and contributed to the environmental reports (WP3). Finally, they also assessed the online surveys (WP4) and reviewed
and edited the final eBooks (WP5).
This user-led approach and the ability to make connections between youth people and professionals in the
field have been the key strengths of the YEIP project, and the partnership has utilised the feedback from the
target groups at every stage of the project.
The Youth Advisory Board member, Alessandro Zavoli, said: “YAB represents an innovative and extremely productive system of youth participation within social and cultural development. The built bilateral collaboration
between institutionalised research and young passionates is a unique way to break the walls of academic elitism, and therefore, it constitutes to a stronger and more aware strategy to deepen the contemporary issue
of violent youth radicalisation. YEIP is a revolutionary project, which involves the core of the analysed social
target group - young people – as direct and active promoters for change.”

METHODOLOGY
The purpose of this report is to provide a final youth-led evaluation on the three year Erasmus+ co-funded
programme, the YEIP project. The YAB evaluated the project across four different sessions, and all the views
in this report are solely from The Youth Advisory Board.
+This evaluation covered the following outputs:
WP1 – Building the Foundations,
WP2 – Building the Toolkit,
WP3 – Field Trials,
WP4 – Triangulation,
WP5 Final eBook.
Please see the table below for a breakdown of evaluations carried out
DATE

02/12/2019
06/12/2019
19/12/2019
06/01/2020

LOCATION

IARS Office
IARS Office
IARS Office
Online

PARTICIPANTS

2
2
2
1

OUTPUTS EVALUATED

WP1
WP2, WP3
WP4
WP5
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FINDINGS AND RECOMMENDATIONS
WP1
In carrying out the research, all partners focused extensively on the youth. This research was carried out to
find solutions to the issue of youth radicalisation. Involving the youth in the research provides researchers
with a certain guarantee that the solutions found can be applicable to a sizable amount of the youth population.
This unique participatory-action research, which has the aim to find out solutions around violent youth
radicalisation represents a solution itself to the above mentioned problem. In fact, a more diversified and
multi-perspective dialogue between academics and young people would contribute to naturally broadening
the knowledge around the topic of violent youth radicalisation, as well as it would allow young people to
individuate and avoid it.
In addition, a wider gaze on research permits to find original and innovative ways to find information, so to
enhance the plethora of tools to build a consistent, as well as to validate the literature review.
Since the risk of an all-encompassing research method like the latter can result in a high rate of plagiarism,
it has to be constantly monitored by a well-prepared team of experts and academics, in order to avoid inauthenticity of outcomes and to increase the credibility of the project.
WP2
Work Package 2 aimed to identify the needs and attitudes of young people in four environments (schools,
prisons, universities and online) in relation to the topics of radicalisation, marginalisation and sense of belonging.
One note-worthy observation about this work package was asking young people to define radicalisation.
According to the findings, “school students did not demonstrate a very clear or coherent understanding of
the term radicalisation.” However, young people in the Youth Offender Institution and the Pupil referral Units
provided a wide range of definitions, with very contrasting meanings. It is important to highlight the different responses with these two demographics of youth. Since young people are the ones with the highest risk
of radicalisation, it is important that the youth has a clear idea of the phenomenon. Radicalisation is better
combatted when the youth has at least a basic knowledge of the avenues, causes and effects.
In terms of the training modules developed, we found many of them highly useful. The use of social media to
identify violent youth radicalisation and the topic of non-formal education were the most interesting from a
youth perspective, as we are always learning, either directly or indirectly. The training course was balanced
well with an introduction to theories of human rights, restorative justice, positive psychology and the Good
Lives Model and interesting interactive exercises where professionals could test their learning in practice. We
particularly found the active listening exercises highly relevant for the training.
WP3
Work Package 3 tested the YEIP Prevent Model using a small population in four controlled environments with
the ultimate objective of evaluating its efficacy before recommending to the EC whether and how it should
be scaled up.
The most significant finding from this work package was the capacity building of professionals and the measured increase in their knowledge of violent youth radicalisation and the alternative prevention methods and
their willingness to employ these methods into their practice. It was also positive to see how the majority of
professionals would involve young people into decision-making processes and include them to work as part
of their teams. We founnd this crucial for tackling violent youth radicalisation, as it offers the young people
an opportunity to be actively involved in areas that concern them instead of just simply treating them as risks
to be managed.
The findings from the two well-being surveys were of significance for the success of the project. The surveys
aimed to measure the young people’s resilience and their ability to bounce back, and comparisons were
drawn between a target and control groups. Across the partnership the findings would indicate that the target group was more resilient in comparison to their peers, which clearly demonstrates that the training was
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well-tailored to young people.
WP4
Work Package 4 aimed to provide more quantitative data to balance out the qualitative focus of the previous WPs and triangulate the findings from across Europe. As part of this, two surveys were disseminated to
young people and to professionals in several environments internationally.
This work package had the largest reach internationally accumulating over 1400 responses from young people and over 500 professionals. Although the surveys reached a high number of respondents, we would have
welcomed a more even breakdown of responses between countries, as some countries had significantly
lower numbers in comparison to others. From a youth perspective, we also found some of the questions
quite lengthy and information heavy, which may be challenging for young people with learning difficulties to
understand.
A noteworthy finding from this work package was the support for alternative prevention methods. Although
the professionals and the young people weren’t that familiar with theories such as Restorative Justice, Positive Psychology and the Good Lives Model, we found the willingness for applying these tools to address the
issues surrounding violent youth radicalisation highly positive. Similarly to the findings from WP3, the young
people also expressed interest in discussing violent youth radicalisation with professionals and they was an
eagerness to lead the conversation around the issue and have an active role and participation in coming up
with solutions.
WP5
The Work Package 5 consisted of an e-Book that showcases the outputs and outcomes from the YEIP project
over the last three years. The aim of this final publication was to provide an overall perspective to the public
on the successes of the YEIP project. As a result, the eBook explains thoroughly and in detail what were the
starting purposes and the final findings of this youth-led project, as well as the practical and effective benefits
on the addressees of this initiative.
From our point of view, in order to reach a wider range of public, it would be necessary to furnish a general
insight around the topic of violent youth radicalisation. In this way, the project would be contextualised within a precise and defined terminology.
Moreover, the term ‘violence’ needs to be explained in its interpretations. After this, it should have been
clarified which of its nuances the research is taking in consideration. This would leave less room for misinterpretations and allow the public to gain a deeper understanding and valorization of the work carried out.
In general, the above-mentioned work represents a unique turning point for YEIP. Indeed, from such a structured research methodology the findings and the outcomes of the project acquire a double function. The first
is to sensitise the citizenship around the risks and dangers of violent youth radicalisation in Europe, as well as
emphasise of the essential role of young people in establishing a new social balance. The second functionality is to permit to researchers and YEIP’s stakeholders to move from this result towards the development of
new and stronger strategies to fight against violent youth radicalisation.
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EVALUATION BY THE
WOMEN’S ADVISORY BOARD
INTRODUCTION AND THE WOMEN’S’ ADVISORY BOARD
One of the core principles of the IARS International Institute is the user involvement both in the design and
implementation of projects. This belief is shared by all the YEIP partners, and in line with our ethos the IARS
Womens’ Advisory Board (WAB) has monitored the quality and scientific outputs of the project.
WAB is team of women aged 18 – 31 from different backgrounds and circumstances, who are aware of the
gender based issues in today’s society, and, who are interested in an opportunity to do something positive
about these problems.
All stages of the YEIP project have been overseen and received input from WAB. The user-led group has
reviewed the research protocols and literature reviews (WP1), contributed to the creation of the training
course (WP2). They have also evaluated the results from the capacity building of professionals and contributed to the environmental reports (WP3). Finally, they also assessed the online surveys (WP4).
All our female users have the opportunity to be more involved in IARS projects, by attending workshops, assisting with project management, contributing to the IARS newsletters, updating the website and setting up
events. All members are awarded with a certificate for their active participation.
A member of the Womens’ Advisory Board said: “In the current political climate, it is ever more important
that new initiatives such as the Youth Empowerment and Innovation Project exist to fight inequalities young
people face on a national and EU level. The highlight of the project has been its innovative youth-led approach, which has placed young people at the centre of research, allowing us to contribute to the findings
from a gender perspective and act as active participants on issues that affect us.”

METHODOLOGY
The purpose of this report is to provide a final evaluation on the three year Erasmus+ co-funded programme,
the YEIP project from a gender perspective. The WAB evaluated the project across two different sessions, and
all the views in this report are solely from The Womens’ Advisory Board.
This evaluation covered the following outputs:
WP1 – Building the Foundations,
WP2 – Building the Toolkit,
WP3 – Field Trials,
WP4 – Triangulation,
WP5 – Final eBook.
Please see the table below for a breakdown of evaluations carried out
Date
20/12/2019
02/01/2020
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Location
IARS Office
Online

Participants
2
2

Outputs Evaluated
WP1, WP2, WP3
WP4, WP5

FINDINGS AND RECOMMENDATIONS
WP1
Work package 1 provided some brief considerations for gender. The literature review acknowledged that
radicalisation is a process that involves both men and women as either agents or victims. For this reason,
it was recommended that the second phase of the experimentation should also include this group for the
subsequent phases of the project.
While some statistics of gender were included in the research to back certain findings, there was no deliberate attempt to differentiate between the causes and effects of radicalisation on men versus women. Even
as statistics are being used to support an argument, it would be very helpful if this research highlighted the
different ways in which women and men became radicalised.
WP2
Almost nothing about the modules made us think through a lens of gender, seeing as it was mostly aimed
towards racial bias and radicalisation. There were only a few points in the modules that specifically made us
think of gender, such as the inclusion of an image from the Handmaid’s Tale or the example about women
being able to handle more physical pain than men.
As a woman, some of the trainings made us feel slightly confused. The topics of stereotypes, prejudice and
discrimination can be applicable to gender, but after viewing the models we are not quite sure how radicalisation relates to our life as women.
While this work package looked into different socially marginalised groups, there is no inclusion of gender.
Research for Work Package 2 is very diverse. Although, this diversity is not extended to a gendered perspective, it shows how the marginalisation of a person shapes their views on radicalisation. It would have been
very beneficial to see how the view of marginalised women differs from those of men.
WP3
As the training had no particular focus on gender, it would have been beneficial to look at Positive Psychology
through the lens of gender, specifically pertaining to issues of women’s self-esteem and image. Women of all
ages, but particularly young girls, face internal struggles throughout their lives because images in the media
tell them how they should look, feel, and act. Additionally the capacity building of professionals could have
benefitted from a gender perspective when referring to theories such PP, RJ and the Good Lives Model.
Overall, we thought that the training missed the target when trying to appeal to women, as it mainly focused
on radicalisation through the lens of race, and many of them addressed topics related to young people, however a focus on gender was noticeably absent in our opinion.
WP4
The survey results from Work Package 4 demonstrated a relatively even gender balance with a slight majority
of young people identifying as male followed closely by women. In comparison, the professionals’ results
indicated that a vast majority of respondents identified as female. We found it interesting that most of the
female respondents also working in the field of education. From the professionals’ survey results; it became
evident that professionals rated “tearing down gender and sexual stereotypes” as one of the key elements in
empowering young people in their daily practice. The surveys for young people and professionals focused on
several gender aspects. However, we felt that it would have been beneficial to identify which gender is more
prone to radicalisation contributing to the solutions around the gender aspect.
WP5
A note worthy observation from the final eBook was the presence of young female researchers, who carried
out research with their peers during the early stages of the project. An overall majority of young researchers
from the participating countries identified as female. We feel that this has significantly contributed to the
diversity and versatility of the research findings and added credibility and validity to the research from a gender perspective. From a statistical point of view, we think that the project could have focused more on the
category of gender, as it represents a key point within the global issue of violent youth radicalisation.
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This book is the final publication of the Erasmus + Youth Empowerment and Innovation Project, which looked at the issue of violent
youth radicalisation in seven European countries and across Europe. The project investigated the attitudes and knowledge of young
Europeans and practitioners, while testing innovative tools for addressing the phenomenon through positive psychology and the
application of the Good Lives Model.
The book is based on data that was collected through one of the largest scientific surveys on violent youth radicalisation. The project applied a youth-led methodology involving 75 young researchers throughout the project and partnership. The project was broken down into four scientific blocks. The four scientific blocks were informed by secondary research carried out in native languages
as well as fieldwork. The first block involved secondary research as well as primary fieldwork with 133 participants. The second
block carried out fieldwork with 380 participants. The third scientific block involved a total of 478 young people, 354 professionals
and 195 policy makers. Finally, the fourth block involved an impressive number of 1408 young participants and 517 professionals.
In total, YEIP directly engaged with 3384 individuals from as young as 16 years old to 78. Arguably, this is one of the largest scientific studies on violent youth radicalisation in Europe. In total, YEIP directly engaged with and spoke to 3540 individuals from as
young as 16 years old to 78.

“YEIP positively applies Resolution 2250 stated by the United Nations, when creating a transnational project that is youth-led,
thereby involving young people in policy-oriented research designed to counter and prevent violent extremism.”
David Ruah, Network Member of the Radicalisation Awareness Network (Communication and Narratives Group), ex-Young Ambassador.
“Today, the possibility of young people feeling disenfranchised and drawn into divisive and radical ideologies, potentially leading to
violence, is a critical reality. The Youth Empowerment and Innovation Project (YEIP) represents a remarkable milestone in our collective understanding and approach to tackling the psycho-social conditions that overshadow and silence life-hope and its primordial
place for human flourishing, fuelling marginalisation, injustice and ultimately anger and division. At the heart of YEIP’s accomplishment is the integration of youth-led action across science, theory development, solution finding and policy innovation. Its findings
deliver momentum for a collective response promoting actions out-of-hope (to tackle division and injustice) and not out-of-fear
(retaining safety through an un-challenged status qua). Its training tools (informed by the Good Lives Model) and restorative justice
ethos connect the dots – helping to envisage effective multi-agency interventions that offer young people alternative narratives and
resources to develop ideological agility, positive identities, and the will to safeguard inclusive citizenship for a future with societal
structures that render meaning and opportunities towards a life-worth-living. “
Professor Aneta D. Tunariu, Dean of School of Psychology at the University of East London, UK
Lead author of the “Philosophical Dialogues Programme: towards sustainable prevention of youth radicalisation” (2017) and the
“iNEAR: an existential positive psychology intervention for resilience, wellbeing and affirmative mindset” (2015; 2017).
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